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FOREWORD 
 

The Basic Education Curriculum Framework (BECF) outlines the vision and mission for the curriculum reforms. The Vision of the 

curriculum reforms is to develop “an engaged, an empowered and ethical citizen” while the mission is “to nurture the potential of 

every learner”. 

The framework adopts a Competency Based Curriculum and has identified seven core Competencies, namely; communication and 

collaboration, critical thinking and problem solving, creativity and imagination, citizenship, digital literacy, learning to learn, and self-

efficacy. It provides a variety of opportunities for identification and nurturing of learner’s potentials and talents in preparation for life 

and the world of work. It is also geared towards making learning enjoyable. 

 

Curriculum designs are developed to enable implementation of the Basic Education Curriculum. The designs contain the National 

Goals of Education, outlines the middle school, subject general and specific learning outcomes. It also suggests a variety of learning 

experiences, assessment, resources and links the topics to Values, Pertinent and Contemporary Issues (PCIs) and to other subjects. 

It is my hope that all educators in Upper Primary level will anchor their delivery of Basic and on these Curriculum Designs. 

 

 

 
PROF. GEORGE MAGOHA 
CABINET SECRETARY 
MINISTRY OF EDUCATION 
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NATIONAL GOALS OF EDUCATION 
 
1. Foster nationalism, patriotism, and promote national unity 

Kenya’s people belong to different communities, races and religions and should be able to live and interact as one people.  
Education should enable the learner acquire a sense of nationhood and patriotism. It should also promote peace and mutual respect 
for   harmonious co-existence.  

 
2. Promote social, economic, technological and industrial needs for national development 

Education should prepare the learner to play an effective and productive role in the nation. 
 

a) Social Needs 
Education should instill social and adaptive skills in the learner for effective participation in community and national 
development. 
 

b) Economic Needs 
Education should prepare a learner with requisite Competencies that support a modern and independent growing economy. 
This should translate into high standards of living for every individual. 
 

c) Technological and Industrial Needs 
Education should provide the learner with necessary Competencies for technological and industrial development in tandem 
with changing global trends. 

 
3.  Promote individual development and self-fulfillment 

Education should provide opportunities for the learner to develop to the fullest potential. This includes development of one’s 
interests, talents and character for positive contribution to the society. 
 

4 Promote sound moral and religious values 
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Education should promote acquisition of national values as enshrined in the Constitution. It should be geared towards developing a 
self-disciplined and ethical citizen with sound moral and religious values.  

 
 
 
 
 

5.     Promote social equity and responsibility 
Education should promote social equity and responsibility. It should provide inclusive and equitable access to quality and 
differentiated education; including learners with special educational needs and disabilities.  Education should also provide the 
learner with opportunities for shared responsibility and accountability through service learning.  

 
6. Promote respect for and development of Kenya’s rich and varied cultures 

Education should instill in the learner appreciation of Kenya’s rich and diverse cultural heritage.  The learner should value own 
and respect other people’s culture as well as embrace positive cultural practices in a dynamic society.  

 
7. Promote international consciousness and foster positive attitudes towards other nations 

Kenya is part of the interdependent network of diverse peoples and nations. Education should therefore enable the learner to 
respect, appreciate and participate in the opportunities within the international community.  Education should also facilitate the 
learner to operate within the international community with full knowledge of the obligations, responsibilities, rights and benefits 
that this membership entails. 

 
8. Good health and environmental protection 

Education should inculcate in the learner the value of physical and psychological well-being for self and others.  It should 
promote environmental preservation and conservation, including animal welfare for sustainable development. 
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 LEARNING OUTCOMES FOR MIDDLE SCHOOL EDUCATION 

 
By the end of the middle school, the learner should be able to:  

1. Apply literacy, numeracy and logical thinking skills for appropriate self-expression.  
2. Communicate effectively, verbally and non-verbally, in diverse contexts. 
3. Demonstrate social skills, spiritual and moral values for peaceful co-existence. 
4. Explore, manipulate, manage and conserve the environment effectively for learning and sustainable development. 
5. Practice relevant hygiene, sanitation and nutrition skills to promote health. 
6. Demonstrate ethical behaviour and exhibit good citizenship as a civic responsibility. 
7. Appreciate the country's rich and diverse cultural heritage for harmonious co-existence. 
8. Manage pertinent and contemporary issues in society effectively. 
9. Apply digital literacy skills for communication and learning. 
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OVERVIEW OF HEARING IMPAIRMENT 
 

Hearing impairment refers to the inability to hear, either totally or partially, leading to difficulty in following conversational speech. Hearing 
impaired learners with a hearing loss of more than 90 dB have challenges in processing of linguistic information through audition with or 
without amplification.  
Hearing impaired learners are grouped depending on the degree of the hearing loss, age of the onset and the type of the loss. 

The table below summarizes the general impact the degree of hearing loss has on an individual. 

Hearing 
Thresholds      (dB 

HL) 
Classification Impact 

-10 to 15 normal hearing Child can hear sounds and speech even if they are very soft 

16 to 25 slight hearing loss Child may have trouble hearing soft speech, soft sounds, or 
speech spoken from a distance 

26 to 40 mild hearing loss 

Child will consistently miss some speech sounds. This will be 
even more noticeable when there is background noise or when 
the child is not standing close to the person speaking. 
Speech and language development may be affected. 
Hearing aids will likely be beneficial. 

41 to 55 moderate hearing loss 

Child just barely hears speech at a conversational level in a 
quiet environment and may or may not be able to understand 
what is being said. 
The child's speech and language will likely be affected. 
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Hearing aids are required. 

56 to 70 moderately-severe hearing loss 

Child may hear some speech sounds, but will be unable to 
understand speech without hearing aids. Speech and language 
development will be delayed. 
Hearing aids are required. 

71 to 90 severe hearing loss 

Child may detect loud sounds in the environment, but will not 
hear normal conversational speech. Child requires hearing aids 
in order to learn to speak. 
Sign language could be an option. 

90+ profound hearing loss 

Child likely responds more to vibrations than to sounds. Child 
may or may not receive benefit from traditional hearing aids. 
Cochlear implantation or the use of sign language are two 
options available that could benefit this type of loss. 

 

Depending on the degree of hearing loss the learners with hearing loss are then grouped into two distinct groups, that is, learners who are Hard 
of Hearing (HoH) and learners who are Deaf. 

 Mild hearing loss 
 Moderate hearing loss 
 Severe hearing loss 
 Profound hearing loss 

 

Hard of hearing (HoH) 

DEAF 
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Hearing impaired learners may also include the pre-lingual hearing impaired; these are children who are born deaf or those who acquire deafness 
at early age before acquisition of any speech. Post- lingual children include all those individuals who acquired deafness later in life after 
developing speech. This group of HI may have good speech and are good in lip reading.   
 
Education for Hearing impaired learners in Kenyan context is offered in special residential, integrated schools and special units attached to the 
normal schools. The special residential education is offered in special schools meant for the hearing impaired both in primary from pre- school to 
class eight and in secondary school level from form one to form four. Integrated school is where HI learners learn with the hearing students but 
in different classes but are exposed to the same curriculum aspects and share common activities. The inclusive schools also called special units; 
is where the HI learners learn together with the hearing learners in the same classes with the support of a specialist or adaptations of the 
curriculum to attend to their needs. 

 
This curriculum design has been adapted to suit the needs of learners with hearing impairment in all schools. The curriculum adaptation focuses 
on: Specific learning outcomes, suggested learning experiences, suggested community service, suggested resources, time, suggested learning 
resources and Assessment rubric. The suggested activities in this adapted curriculum are intended to guide the teacher implementing this 
curriculum  . 

Learners with hearing impairment have limited meaningful audio interactions with their environment and as such they utilize their visual and 
residual auditory senses to acquire information, hence they require special consideration in the learning process. 
It is recommended that total communication (manual signs, gestures, body language, and lip reading among others) is used as a mode of 
communication in the day to day interactions with peers and the society; and this enables the learner to access meaningful learning. Visual and 
residual auditory senses should be stimulated to maximize potential in acquisition of knowledge, skills and attitudes. The learner, therefore, 
should make use of the available assistive devices and technology, for example, hearing aids, acoustic treated rooms and maintaining clear visual 
communication channel. Teachers should also adapt part of the content that contains sound since these learners cannot hear.    
 
In addition, the Hearing Impaired learners require assistance in the learning process especially in the practical and oral oriented activities. The 
relevant adaptations including use of signs, lip reading and more time will be required in actual learning experiences and in examinations where 
applicable and should be individualized. Furthermore, other adaptations in the learning environment include making of learning resources usable 
to the learner; for example, adapting audio visual materials to have captions and/or sign language interpreter and  brightly lit environment to suit 
the needs of the learner.  
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The instructions should be adapted to facilitate effective performance and mastery of the intended skill. Learners with hearing impairment being 
a diverse group, the teacher will be expected to ensure that specialized assessment is done on each learner in every class before deciding on the 
desired skill and competence levels to be achieved. 

It is also suggested that instructional and assessment time to vary according to the needs of the learner. Suggested adaptations in assessment may 
include, oral/signed testing and audio/visual recording among others. 

NOTE:  Deviations in levels of accuracy and time allocation should be allowed based on the individual learner’s limitations (Kenya National 
Examination Council (KNEC) to workout modalities of fixing time and Mode of assessment). Cases of learners with multiple disabilities need to 
be considered. 
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ENGLISH ESSENCE STATEMENT 

 
English is the major language of education, information, trade, diplomacy and social networking. It is the international common tongue and the 
most common foreign language. Moreover, English is the dominant language in science and technology, the internet and travel. Additionally, 
English is an official language in Kenya and the medium of instruction from Grade Four. Therefore, a firm foundation in the language will 
enable the learner communicate appropriately in the national and international arena. This foundation will also enhance learning in junior 
secondary school.  
 
Hence, proficiency in English is key to the realisation of the National Goals of Education, the link to the global community and the door to the 
worldwide information network. For this reason, the learner must be equipped with adequate oral/signing, reading and writing competencies in 
English language. This will enable the learner to function competently in varied national and global communicative contexts. 
 
During Upper Primary Level, English is learnt as a second language. The learner will be engaged in tasks that enhance the acquisition and 
progressive application of English language skills. The emphasis in the presentation of the four language skills and grammar is to ensure they are 
functional. The learner will also experience the interdependence of the competences across the skills, and find the relevance of what they learn in 
their day- to-day contexts. Varied English language activities in Grades 4, 5, and 6 will enrich learning and empower the learner to apply 
acquired language competences with a lot of ease.  
 
In this context, learners who are hard of hearing may benefit from listening, signing, speaking/articulating and lip reading while those who are 
Deaf may benefit from use of observation, signing and lip reading. Therefore the teacher should use total communication during learning 
process.  

The  language activities are adapted as follows: Listening(HoH)/ Observing(DEAF), Sound(HoH)/Articulate and fingerspell at the same 
time(DEAF), Word stress, rhythm, intonation(HoH)/Manner of articulation(DEAF),  Pronounce(HoH)/ Observe proper place of articulation with 
correct sign elements, Say(HoH)/Sign (DEAF), Speech(HoH)/Signed expression, Intensive Listening(HoH)/ Keenly observing signed 
expression, Listening actively(HoH)/Observing Keenly(DEAF),Tongue twisters(HoH)/Sign words with different meaning having similar place 
of articulation(DEAF), Speaking(HoH)/Articulation and Signing(DEAF). 
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ENGLISH GENERAL LEARNING OUTCOMES  

By the end of the upper primary level, the learner should be able to:  

a) Listen (HoH)/observe (DEAF) and respond appropriately to relevant information in a variety of contexts.   

b) Read a variety of texts fluently, accurately and interpretively for lifelong learning.  

c) Use grammatical forms to communicate ideas, opinions and emotions appropriately in different settings. 

d) Write texts for various purposes legibly, accurately, creatively and cohesively for self-expression. 

e) Apply digital literacy skills to enhance their language competence.   
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SUGGESTED TIME ALLOCATION FOR STRANDS AND SUB- STRANDS 

 
LESSON ALLOCATED TO EVERY STRAND 
Listening/observing and 
Speaking/articulating/signing 

33 

Reading 29 
Grammar 29 
Writing  26 
TOTAL  

 
THEMES 
 
1.0:  THE FAMILY 
2.0: FAMILY CELEBRATIONS 
3.0:  ETIQUETTE 
4.0: ACCIDENTS: FIRST AID 
5.0: NUTRITION – BALANCED DIET 
6.0: INTERNET-Email  
7.0 TECHNOLOGY- CYBER SAFETY 
8.0 THE FARM  
9. 0: HIV AND AIDS 
10.0: HYGIENE AND SANITATION 
11.0 SPORTS:  MY FAVOURITE GAME 
12.0:  CLEAN ENVIRONMENT 
13.0: MONEY 
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                                                                                        1.0:  THE FAMILY 

Suggested vocabulary: family,  relative, care-giver, sibling, orphan,  widow, clan, ancestor, mother-in-law, father-in-law,  
sister-in- law, brother-in-law, elder, old, young, adopt, twin, love, home, chore, duties,  visitors,  friend 

Strand  Sub strand Specific Learning Outcomes 
(KSA)  
 

Suggested Learning 
Experiences  

Key Inquiry 
Question(s)  

1.1 
Listening/observing 
and 
Speaking/articulating 
and signing  
  

1.1.1  
Pronunciation(HoH)/observe 
proper place of articulation 
with correct sign 
elements(DEAF) 

Vocabulary: 
Sounds(HoH) /t/ /d/  /f/ 
/v//tw)/articulate and 
fingerspell 
/cueing/handshape(DEAF) 
 
Listening (HoH)/observing 
(DEAF) comprehension 
  

2 lessons 

By the end of the sub strand,  
the learner should be able to:  
a) Pronounce 

sounds(HoH)/articulate with 
correct sign 
elements(DEAF) for 
effective communication;   

b) Use vocabulary related to 
the theme in making 
sentences for effective 
communication;  

c) Listen (HoH)/observe 
(DEAF) keenly for 
information and 
comprehension; 

d) Enjoy playing language 
games with words 
containing selected sounds 
(HoH)/signs (DEAF) for 
listening    (HoH)//observing 
(DEAF) comprehension.  

Learner could be guided 
to:  
 Match words that have 

the same sounds 
(HoH)/observe proper 
place of articulation 
(DEAF).  

 Construct sentences 
using vocabulary related 
to the theme.  

 Listen to (HoH)/observe 
(DEAF) an audio-visual 
text and answer 
questions on the text 

 Say tongue twisters with 
words containing learnt 
sounds (HoH)/ sign 
words with different 
meaning having similar 
place of articulation 
(DEAF)  .   

 Repeat sounds 
(HoH)/sign and observe 

1. Why do we 
pronounce sounds 
(HoH)/ and 
articulate and 
fingerspell 
(DEAF) words 
correctly? 

2. How do we say 
(HoH)/sign 
(DEAF) these 
words…?  

3. Which words have 
confusing sounds 
(HoH)/signs 
(DEAF) formation 
for example 
mother/sad/sick?  
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handshapes (DEAF) of 
minimal pairs from 
teacher or audio-visual 
recording in pairs or 
groups.  

 Play language games 
with words containing 
target sounds 
(HoH)/signs/ observe 
handshapes from a 
listening 
(HoH)/observing 
(DEAF) comprehension.  

 Search for words related 
to the theme on the 
internet in pairs or group 
and use them in 
sentences. 

 Find out the correct 
pronunciation (HoH)/ 
observe proper place of 
articulation with correct 
sign elements (DEAF) 
from online, electronic 
or print dictionaries. 

Core competences to be developed:  
 Communication and collaboration is enhanced through improved pronunciation (HoH)/ observing proper place of articulation 
with correct sign elements (DEAF) and as they take turns when signing. 
 Self-efficacy is developed as the learner performs group tasks. 
 Digital literacy is developed as learner interacts with audio-visual materials. 
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Link to Pertinent and Contemporary Issues PCIs: 
  Life skills issues: Critical thinking and Problem solving is acquired as the 

learner succeeds in locating words on the web. 
 Gender issues are enhanced as the learner learns about feminine and 

masculine members of the family. 
 

 

Link to Values:   
 Unity is developed as the learner works together with 

others in a group. 
 Responsibility is developed when the learner uses 

gadgets like word processor and mobile phones to type.  

Link to other learning areas:   
 Kenyan Sign language and Indigenous Languages as learners emphasis 

interactive communication.   

Suggested Community Service Learning Activities:   
 The learner shares with peers the importance of taking 

turns during conversations.  
Non-formal activities to support learning: 
 The learner could role play a dialogue. 
 The learner could participate in reciting poems, sign singing songs. 

Suggested modes of assessment:  
 Questions and answers. 
 Observation checklist 
 Written work. 
 Signing. 

Suggested resources 
 Charts, realia, pictures, books, audio-visual gadgets and projectors 
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Assessment Rubric 
Indicators   Exceeding  expectations   Meeting expectations     Approaching expectations     Below expectations     
Pronouncing 
sounds (HoH)/ 
articulating/signing 
with correct sign 
elements (DEAF). 
 
 
 
 
Matching words 
with corresponding 
sounds  

 Learner correctly and 
consistently pronounce 
sounds (HoH)/ articulates/ 
signs with correct sign 
elements (DEAF) 
accurately.     

 
  
 
 Learner correctly and 

consistently matches 
words with the 
corresponding sounds 
(HoH)/signs/handshape 
(DEAF).   

 Learner correctly 
pronounces sounds 
(HoH)/ articulates/ 
signs with correct 
sign elements 
(DEAF).  

    
 Learner correctly 

matches words 
with the 
corresponding 
sounds (HoH) 
signs/handshape 
(DEAF).  

 Learner sometimes 
pronounces sounds 
(HoH)/ articulates/ signs 
with correct sign elements 
(DEAF) accurately.   

 
 
 
 Learner sometimes 

matches words with the 
corresponding sounds 
(HoH) signs/handshape 
(DEAF) correctly.  

 Learner has 
difficulties in 
pronouncing sounds 
(HoH)/ articulating/ 
signing with correct 
sign elements 
(DEAF).     

  
 Learner has 

difficulties in 
matching words with 
the corresponding 
sounds (HoH) 
signs/handshape 
(DEAF) correctly.  
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Strand  Sub strand Specific Learning Outcomes 
(KSA) 
 

Suggested Learning Experiences  Key Inquiry 
Question(s)  

1.2 Reading  1.2.1  
Extensive 
reading 
 
Use of  
reference 
materials  
  
 
(2 lessons) 
 

By the end of the sub strand the 
learner should be able to:  
a) Use the dictionary to find out 

the meaning of words and 
their spellings for lifelong 
learning;  

b) Read the junior encyclopaedia 
to obtain information on 
varied learning areas for 
lifelong learning; 

c) Appreciate the use of the 
dictionary and encyclopaedia 
to obtain information.    

Learner could be guided to:  
 Identify words and check their meaning and 

spelling from electronic or print dictionaries.  
 Look up the meaning of words from a 

dictionary in pairs.  
 Read a grade appropriate text, write down 

unfamiliar words and check their meaning.  
 In groups, discuss how words are organised in a 

dictionary. 
 Obtain information from references such as 

junior encyclopaedia among others. 
 Arrange words alphabetically or according to 

related areas. 

1. What can we use 
to find the 
meaning of a 
new word?  

2. How do we find 
the meaning of 
different words? 
 

Core competences to be developed:    
 Learning to learn is developed as the learner learns how to properly utilise reference materials that promotes learning. 
 Digital literacy is acquired as the learner interacts with digital devices such as virtual flash cards, searching for words on the web among 

others. 
Link to Pertinent and Contemporary Issues PCIs: 
  Disaster risk reduction is enhanced as child care and 

protection is learnt through the theme of family.  
 Skill of knowing and living with others is developed as 

learners interact with materials related to family.  

Link to Values:  
 Cooperation is enhanced as the learner works in with the others in 

groups. 

Link to other learning areas:  
 All the other learning areas encourage reading for information.  

Suggested Community Service Learning Activities:  
 The learner reads and discusses stories related to the theme with his/her 

family members.  
Non formal learning activities to support learning: 
 Reading news during the morning assembly. 

Suggested modes of assessment: 
 Sign reading. 
 Question and answers. 
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 Observation. 
 Writing. 
 

Suggested learning resources: 
 Course books, charts, pictures and photographs, digital story books, visual gadgets 

 
 
 
 
 
Assessment Rubric 
Indicators   Exceeding expectations   Meeting expectations     Approaching expectations     Below expectations     
Locating words in a 
dictionary 
 
 
  
Looking up meaning 
and spelling of 
words in a 
dictionary  
 
 
 
 
Finding specific 
information from an 
encyclopedia  

 Learner correctly and 
consistently locates 
words in a dictionary. 

 
 Learner correctly and 

consistently looks up 
meaning and spelling 
of words in a 
dictionary.   

 
 Learner correctly and 

consistently finds 
specific information 
from an encyclopedia.   

 Learner correctly 
locates words in a 
dictionary.  

 
 
 Learner 

correctly looks 
up meaning and 
spelling of 
words in a 
dictionary. 

 Learner correctly 
finds specific 
information from an 
encyclopedia.  

 Learner sometimes 
locates words in a 
dictionary.  

 
 
 Learner looks up 

meaning and spelling of 
some words in a 
dictionary.   

 
 
 
 Learner finds some 

specific information from 
an encyclopedia.   

 Learner has 
difficulties in 
locating words in a 
dictionary.  

 
 Learner has 

difficulties in looking 
up meaning and 
spelling of words in a 
dictionary.   

 
 Learner has 

difficulties in finding 
specific information 
from an 
encyclopedia.  
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Strand  Sub strand  Specific Learning Outcomes 
(KSA)  

Suggested Learning Experiences  Key Inquiry 
Question(s)  

1.3 
Grammar  

1.3.1   

Determiners  
 
Articles (a, an, 
and the)  
  
  
(2 Lessons) 

By the end of the sub strand, 
the learner should be able to:  
a) Identify definite and 

indefinite articles in a 
written text for effective 
communication;  

b) Use definite and indefinite 
articles in a variety of 
contexts for clarity of 
speech (HoH)/ signed 
expression (DEAF) and 
writing;  

c) Appreciate the use of 
definite and indefinite 
articles in oral (HoH)/ 
signed (DEAF) and written 
contexts for self-expression. 

Learner could be guided to:  
 Identify definite and indefinite articles.  
 Use the definite and indefinite articles with various 

words   
 Practise using the definite and indefinite articles 

before nouns individually and in pairs.  
 Match the definite and indefinite articles with a 

given list of nouns.  
 View a video related to the theme in which the 

definite and indefinite articles are used.   
 Search for lists of words and phrases on a 

newspaper, magazine or internet where articles are 
used correctly. 

 Create a list of sentences where articles are used, 
type it on a digital device and share it with friends 
or family via mobile phone, email, computer 
printouts among others. 

 
1. How do we use 

indefinite and 
definite articles 
when 
constructing a 
sentence using 
the vocabularies 
in the local 
environment? 

  

  

Core competences to be developed: 
 Creativity and problem solving as well as communication and collaboration are enhanced as the learners work in pairs or groups to 

create lists. 
 Digital Literacy is developed as the learner interacts and creates content with digital devices. 
Link to Pertinent and Contemporary Issues PCIs: 
 Skills of knowing and living with others are enhanced as the learner works in 

groups.  
 Safety and security is enhanced as the learner learns from the media. 

 Link to Values:   
 Tolerance and respect for others promoted since, 

working in groups requires tolerance for one another. 
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Link to other learning areas:    
 Social Studies as the family is an aspect of the Social Studies content. 
 Religious Studies as learners learn on the family tree. 

Suggested Community Service Learning Activities:   
 Compose and sign sing songs on family to his/her 

parents and siblings.  
 

Non formal activities to support learning: 
 Sign sings songs during music festivals. 
 The learner recites poems during assembly. 

Suggested modes of assessment: 
 Question and answer. 
 Observation. 
 Written work. 
 Signing. 

Suggested learning  resources: 
 Charts, course books, newspapers, magazines, internet, audio-visual gadgets 

 
 
 
Assessment Rubric 
Indicators   Exceeding expectations   Meeting expectations     Approaching expectations     Below expectations     

Identifying 
articles  
 
 
 
 
Using articles  

 Learner correctly and 
consistently identifies 
definite and indefinite 
articles.   

 
 
 Learner correctly and 

consistently uses definite 
and indefinite articles.   

 Learner correctly 
identifies definite and 
indefinite articles.  

 
 
 
 Learner correctly uses 

definite and indefinite 
articles.  

 Learner sometimes 
identifies definite and 
indefinite articles 
correctly.  

 
 
 Learner sometimes uses 

definite and indefinite 
articles correctly.  

  Learner has difficulty 
in identifying definite 
and indefinite articles 
correctly.  

 
 Learner has difficulty 

in using definite and 
indefinite articles 
correctly.  
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Strand  Sub strand Specific Learning Outcomes 
(KSA) 

Suggested Learning Experiences  Key Inquiry 
Question(s)  

1.4 
Writing  

1.4.1  
Guided 
composition  
  
Filling in   
forms  
  
  
(2 lessons)  
 

By the end of the sub strand, 
the learner should be able to:  
a) Identify the required 

information to be filled in the 
forms for different purposes;  

b) Fill in forms correctly for 
self-expression and 
advancement;  

c) Appreciate the importance of 
filling in forms correctly for 
effective communication.  

 

Learner could be guided to:  
  Fill in forms provided by the teacher by supplying 

specific details in pairs or small groups such as:  
Personal details 
Name ______ Grade _______   
Date of Birth _________    
School Details  
Name _______ Address ______  
Name of Class Teacher _______  
Name of Head teacher ________  

 Read instructions on filling in forms in pairs and small 
groups.  

 Record the required information related to the theme 
in the forms in pairs and in groups.  

 Fill in forms in digital or print format in pairs and 
display them.  

 Download online forms in pairs and fill in information 
with guidance from the teacher.  

 Create a form, and then type it on a computer, laptop 
or a tablet with the guidance from the teacher, in 
groups. 

1. Which 
information is 
different/ 
unique to a 
person? 

2. Which 
documents can 
we find our 
personal 
information? 

3. What 
information is 
found on a birth 
certificate?  

  

Core competences to be developed:    
 Creativity and imagination as the learner creates a form on a digital device and shares it with others. 
 Digital literacy is enhanced through manipulation of devices when typing. 
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Link to Pertinent and Contemporary Issues PCIs: 
 Social economic issues: Gender issues is promoted through the 

theme of family  
 Life skill issues: Critical thinking and Problem Solving is 

developed as the learner creates forms during writing club activities.  

Link to Values: 
 Caring for others is developed through the theme of family. 
 Respect as learners learn to treat personal information private.   

Links to other learning areas: 
 All languages as forms can be filled in any language. 

Suggested Community Service Learning Activities  
 They can create a form to record information about their pets and 

other animals and siblings. 
Non-formal learning activities to support learning: 
 Sign songs during breaks. 
 Recites poems in signs during the school closing day assembly. 

Suggested modes of assessment.  
 Written work. 
 Signing activities. 
 Fingerspelling. 
 Filling forms. 

Suggested learning resources: 
 Course books, videos, pictures, charts, realia 

 
 
Assessment Rubric 
Indicators   Exceeding expectations   Meeting expectations     Approaching expectations     Below expectations     

Identifying 
the required 
information 
in forms   
 
 
Filling in 
forms  

 Learner correctly and 
consistently identifies 
required information in forms.   

 
 
 Learner correctly and 

consistently fills in forms.   

 Learner correctly 
identifies required 
information in 
forms.   

 
 

 Learner correctly 
fills in forms 
correctly.  

 Learner sometimes 
identifies required 
information in forms with 
assistance.   

 
 
 Learner sometimes fills in 

forms  

 Learner has difficulty in 
identifying required 
information in forms.  

 
 
 Learner has difficulty in 

filling in forms correctly.  
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2.0: FAMILY CELEBRATIONS 

Suggested vocabulary: celebrate, ribbon, weather, ceremony, invitation, baptize, sing, invite, wedding, birthday, burial, party, enjoy, excite, 
dance, attend, feast, gift, balloon, decorate,  drink, graduation, prize, present, song, joy, card, colourful, cake 

Strand  Sub strand Specific Learning Outcomes 
(KSA)  

Suggested Learning Experiences  Key Inquiry 
Question(s)  

3.1 Listening   
(HoH)/observing 
(DEAF) and 
Speaking 
(HoH)/articulatin
g and signing 
(DEAF). 

  

2.1.1  
Pronunciation (HoH)/ 
observing proper place 
of articulation with 
correct sign elements 
and Vocabulary  
sounds /ɜː/ /ɑː/  /ɔɪ/ /aɪ/  
/ l/ /r/ 

- Vocabulary 
signs for 
example 
think/mind/reaso
n, church/time/ 

 

Language pattern: 
Plural verb with two 
or more learning areas 

 
 (2 lessons) 

By the end of the sub strand,  
the learner should be able 
to:  
a) Discriminate sounds 

(HoH) /signs / handshapes 
(DEAF) and words in a 
language sample for 
listening (HoH) /observing 
comprehension (DEAF); 

b) Pronounce (HoH)  
/articulate words with 
correct sign elements 
((DEAF)related to the 
theme accurately for 
effective communication; 

c) Use vocabulary related to 
the theme to construct a 
variety of sentences for 
effective communication;  

d) Appreciate the importance 
of accurate pronunciation   
(HoH) / observe proper 
place of articulation with 
correct sign elements 
(DEAF for effective 
communication.  

Learners could be guided to:  
 Listen to (HoH) /observe (DEAF) 

variety of audio-visual materials 
and identify words and 
expressions related to the theme.   

e) Listen to (HoH) /observe a signed 
(DEAF) passage or dialogue read 
by the teacher and identify learnt 
sounds (HoH) /signs/ handshapes 
(DEAF).  

 Watch a video in groups and 
write words and expressions 
related to the theme.  

 Recite poems. 
 Use word wheels  
 Use sounds (HoH) /signs and 

handshapes (DEAF) to form new 
words such as load, road, boy, 
toy/ signs such as think, mind, 
reason, church, time. 

 Construct oral sentences (HoH) 
/signed expression (DEAF) using 
the language patterns; plural 
verbs with two or more 
sentences.  

 Watch a video from the web 

 
1. Why should you 

pronounce sounds 
(HoH) /articulate 
signs (DEAF) and 
words correctly? 

2. Which words 
contain the sounds 
(HoH) /sign and 
handshape 
(DEAF) /ɜː/ /ɑː/ 
/ɔɪ/ /aɪ/ / l/ /r/? 
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offline or online and identify 
learnt sounds (HoH) and 
words/signs and handshapes 
(DEAF). 

 Role plays and creates a video in 
groups where they are using the 
learnt sounds and words (HoH) 
/signs and handshapes (DEAF). 

Core competences to be developed: 
 Communication and collaboration is developed through teamwork as the learner accomplishes 

a task together with the others. 
 Digital literacy is developed as the learner interacts with audio-visual resources.  
Link to Pertinent and Contemporary Issues PCIs:  
 Life skills: Skill of knowing and living with others is enhanced as 

teamwork promotes harmony. 
 Social economic issues: Violence and radicalization is minimized as 

the learner engages in family celebration activities.  

Link to values: 
 Friendship is enhanced through teamwork.  

Link to other learning areas:   
 Other Languages as new vocabulary is taught in other languages. 
 Religious Education as the learner attends ceremonies like weddings, 

baptism, funerals. 

Suggested Community Service Learning Activities:  
 The learner recites poems and signs songs in the churches and 

mosques for entertainment. 

Non formal learning activities to support learning: 
 Reader’s theaters organized after classes where poems are read for fun. 

Suggested modes of assessment: 
 Observation. 
 Question and answers. 
 Signing. 

 
Suggested learning resources: 

 Course books, flashcards, audio-visual devices 
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Assessment Rubric 
Indicators  Exceeding expectations  Meeting   expectations  Approaching expectations  Below Expectations  

Discriminating and 
pronouncing sounds 
(HoH)/articulating 
words with correct 
sign elements 
(DEAF). 
 
 
 
Constructing 
sentences using 
learnt vocabulary 

 Learner correctly and 
consistently 
discriminates and 
pronounces sounds 
(HoH)/articulates 
words with the correct 
sign elements 
(DEAF). 
 

 
 Learner correctly and 

consistently 
constructs sentences 
using learnt 
vocabulary. 

 Learner correctly 
discriminates and 
pronounces sounds 
(HoH)/articulates 
words with the 
correct sign elements 
(DEAF). 

 
 
 
 Learner correctly 

constructs sentences 
using learnt 
vocabulary. 

 Learner sometimes 
discriminates and 
pronounces sounds 
(HoH)/articulates words 
with the correct sign 
elements (DEAF).  

 
 
 
 
 Learner sometimes 

constructs correct 
sentences using learnt 
vocabulary. 

 Learner has 
difficulties in 
discriminating and 
pronouncing sounds 
(HoH)/articulates 
words with the 
correct sign elements 
(DEAF).  

 
 Learner has 

difficulties in 
constructing correct 
sentences using 
learnt vocabulary. 
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Strand  Sub strand Specific Learning Outcomes 
(KSA) 

Suggested Learning Experiences  Key Inquiry 
Question(s)  

2.2 Reading  2.2.1 Intensive 
Reading   

Intensive 
reading: poems 
and stories 
 
(2 lessons)  
 

By the end of the sub strand 
the learner should be able 
to:  
a) Read   poems or   stories 

related to the theme for 
comprehension;  

b) Apply appropriate reading 
techniques to answer 
direct and indirect 
questions based on a 
poem or story;   

c) Appreciate the importance 
of reading comprehension 
for lifelong learning.  

Learner could be guided to:  
 Talk/ sign about pictures and the title of a poem and story 

(featuring similes and sayings) in small groups.   
 Find new words in a poem and story in pairs.  
 Read a poem and story in print and non-print texts related 

to the theme for comprehension.  
 Recite/sign the poem in pairs. 
 Answer oral/signed questions from poems, songs and 

stories.  
 Attempt a written exercise individually.  
 Identify events in a story for logical and fluent flow.  
 Discuss and role play events in a text based on the theme.  
 Watch a video related to the theme for specific 

information. 
 Participate in a readers’ theatre in small groups. 

1. Why 
should we 
read the 
title and 
pictures in 
a story?  

2. What is 
your 
favourite 
poem, 
song or 
story? 

Core competences to be developed:   
 Self-efficacy through participating in readers’ theatre. 
 Creativity and imagination is developed when the learners recites poems. 
Link to Pertinent and Contemporary Issues PCIs:  
 Life skills issues: Etiquette is enhanced as the learner 

recites/signs poems and tell/ signs stories. 

Link to Values:   
 Love and respect is developed as the learner live harmoniously with 

the others.  
 Peace and unity is developed as the learner demonstrates co-

existence with the others.  
Link to other learning areas:  
 Music as poems and signed songs are learnt in this learning area.  

Suggested Community Service Learning Activities:   
 The learner listens to/observes a language text or reads a book and 

identifies similes and sayings with the aid of parents or guardians. 
Non-formal activities to support learning: 
 Sign sing songs during morning assembly. 
 Recite/sign poems during school functions. 

Suggested modes of assessment: 
 Observation. 
 Question and answers. 
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 Pantomiming as they compete during drama competitions. 
 Sign short stories during their free time in school. 
 
 

 Signing. 
 

Suggested resources: 
 Course books, flashcards, picture stories, word charts 

 
Assessment Rubric 
Indicators  Exceeding expectations  Meeting  expectations  Approaching expectations  Below expectations  
Responding to 
questions based on a 
poem or song and 
story  
 
 
Applying basic stress 
and rhythm 
(HoH)/manner of 
articulation (DEAF) 
while reading a poem 
or song  

 Learner correctly and 
consistently responds to 
questions based on a 
poem or song and story.  

 
 Learner correctly 

and consistently 
applies basic stress 
and rhythm (HoH) 
/manner of 
articulation 
(DEAF) while 
reading a poem or 
song.  

 Learner correctly 
responds to questions 
based on a poem or 
song and story.  

 
 Learner correctly 

applies basic stress 
and rhythm 
(HoH)/manner of 
articulation (DEAF) 
while reading a 
poem or song.  

 Learner sometimes 
responds correctly to 
questions based on a poem 
or song and story.  

 
 
 Learner sometimes 

applies basic stress and 
rhythm (HoH)/manner 
of articulation (DEAF) 
while reading a poem 
or song.  

 Learner has difficulties 
in responding correctly 
to questions based on a 
poem or song and story.  

 Learner has difficulties 
in applying basic stress 
and rhythm 
(HoH)/manner of 
articulation (DEAF) 
while reading a poem 
or song.  
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Strand  Sub strand Specific Learning 

Outcomes (KSA) 
Suggested Learning Experiences  Key Inquiry 

Question(s)  
2.3 
Grammar  

2.3.1 Parts of speech 
 
Plurals of regular and 
irregular  
nouns  
  
 (2 lessons)  

By the end of the sub 
strand, the learner should 
be able to:  
a) Identify plurals of 

regular and irregular 
nouns for effective 
communication;  

b) Use plurals of regular 
and irregular nouns 
correctly in spoken 
(HoH)/signed expression 
(DEAF) and written 
language for 
communication clarity;  

c) Appreciate the use of 
regular and irregular 
nouns in 
communication. 

Learner could be guided to:  
 Give examples of regular and irregular nouns.  
 Discuss the difference between regular and 

irregular nouns.  
 Pick out and write plurals of regular and 

irregular nouns from audio-visual recording.  
 Construct sentences in pairs using regular and 

irregular nouns in their plural forms.  
 Look up regular and irregular nouns on the 

internet and write them down. 
 Create a puzzle using a list of regular and 

irregular nouns on a digital device or exercise 
book in pairs or groups. 

1. How do you 
show the number 
of things you 
have?  

2. Which things do 
we have in our 
classroom?  

  
  

Core competences to be developed:  
 Communication and collaboration is enhanced as the learner works in pairs and in groups. 
 Learning to learn is developed as the learner picks out nouns from audio-visual recordings. 
Link to Pertinent and Contemporary Issues PCIs:  
 Life skills issues: Critical thinking and Problem solving is 

developed as the learner signs nouns correctly. 
 Social economic issues: Safety and security is fostered 

through peaceful co-existence during discussions. 

Link to Values: 
 Cooperation is enhanced as the learners work in groups. 
 Respect is developed as the learner participates in class discussions. 

Link to other learning areas:   
 All languages are enhanced as the learner handles plurals of 

Suggested Community Service Learning Activities:  
 Sign sings songs with peers and parents to practice the language 
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nouns. pattern learnt. 

Non-formal activities to support learning: 
 Pantomime, roleplay/dramatized activities involving groups and 

individuals during schools break time, competitions and 
assemblies. 

Suggested modes of assessment: 
 Question and answer. 
 Fingerspelling. 
 Observation. 
 Written work. 

Suggested resources: 
 Course books, charts, flashcards, realia, pictures and video clips 

 
 
 
 
Assessment Rubric 
Indicators   Exceeding expectations   Meeting expectations     Approaching expectations     Below expectations     

Identifying plurals 
of regular and 
irregular nouns   
 
 
 
Using plurals of 
regular and 
irregular nouns  

 Learner correctly and 
consistently identifies 
plurals of regular and 
irregular nouns correctly. 

 
 
 Learner correctly and 

consistently uses plurals of 
regular and irregular nouns.   

 Learner correctly 
identifies plurals of 
regular and 
irregular nouns.  

 
 
 Learner correctly 

uses plurals of 
regular and 
irregular nouns.   

 Learner sometimes 
identifies plurals of 
regular and irregular 
nouns.  

 
 
 Learner sometimes 

uses plurals of regular 
and irregular nouns 
correctly.   

 Learner has difficulty in 
identifying plurals of 
regular and irregular 
nouns.   

 
 
 Learner has difficulty in 

using plurals of regular 
and irregular nouns.   
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Strand  Sub strand Specific Learning Outcomes 
(KSA)  

Suggested Learning Experiences  Key Inquiry 
Questions  

2.4 
Writing  

2.4.1  
 
Guided 
Writing 
 
Open-ended 
compositions  
 
(2 lessons)  

 

By the end of the sub strand, the 
learner should be able to:  
a) Express ideas relevantly on a 

given topic based on the 
theme for effective 
communication;   

b) Write stories creatively on 
topics related to the theme for 
self-expression;  

c) Appreciate the importance of 
creativity in writing for 
effective communication.   

 

Learner could be guided to:  
 Discuss how to write a story on a given topic in 

small groups.  
 Discuss the possible order of events in the story 

in small groups.   
 Write the first paragraph of a composition in 

pairs while observing the correct punctuation and 
spelling.  

 Write the whole composition legibly and neatly.   
 Proof-read their compositions in pairs.  
 Share their completed stories in small groups.  
 Search and read written compositions online or 

offline. 

 
1. Why is it 

necessary to 
express thoughts 
and feelings 
clearly?   

2. How can you 
make your story 
interesting? 

 
 

Core competences to be developed:   
 Critical thinking and problem solving is manifested when the learner comes up with his/her own stories. 
 Digital literacy is developed as the learner manipulates digital devices. 
Link to Pertinent and Contemporary Issues PCIs:  

 Life skill issues: skills of knowing and living with others 
are enhanced as the learner works in groups to foster 
tolerance and respect for one another. 

Link to Values: 
 Hard work, effort and co-operation as the learner writes a 

composition with the others.  

Link to other learning areas: 
All languages as writing compositions is an aspect in all. 

Suggested Community Services Learning Activities:  
 The learner creates a story about his/her experiences at home 

assisted by the parents.   
Non-formal activities to support learning: 

 Poems, drama, roleplay and pantomimes during schools 
parents’ day. 

 Engagement in schools clubs activities. 

Suggested modes of assessment: 
 Question and answer. 
 Signing. 
 Observation. 
 Written work. 

22Property of the 
Government of Kenya



23 
 

Suggested resources: 
 Course book, charts, flashcards, realia, pictures, books and audio-visual gadgets 

 
 
 
Assessment Rubric 
Indicators   Exceeding expectations   Meeting expectations     Approaching expectations     Below expectations     

Expressing ideas  
relevantly   
 
 
 
 
 
Writing creatively   

 

 

 

 Learner correctly and 
consistently expresses 
ideas relevantly.   

 
 
 
 Learner correctly and 

consistently writes 
stories on given topics 
creatively.   

 Learner expresses 
ideas relevantly.  

 
 
 
 
 
 Learner writes 

stories on given 
topics creatively.  

 Learner sometimes 
expresses ideas relevantly.   

 
 
 
 
 Learner sometimes writes 

stories on given topics 
creatively.  

 Learner has 
difficulty in 
expressing ideas 
relevantly.  

 
 
 
 Learner has 

difficulty in writing 
stories on given 
topics creatively.  
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3.0:  ETIQUETTE 
Suggested vocabulary: excuse me,  may I, please, welcome, thank you, I am  sorry, ask, I beg your pardon, congratulations, borrow, 

polite,  politeness 
Strand  Sub strand Specific Learning 

Outcomes (KSA) 
 

Suggested Learning 
Experiences  

Key Inquiry Questions  

3.1 Listening 
(HoH)/observing 
(DEAF) and  
Speaking 

(HoH)/articulating and 
signing (DEAF). 

3.1.1 Pronunciation 
(HoH)/place of 
articulation with 
correct sign elements 
(DEAF). and   
Vocabulary  
 
- Polite words and 

phrases such as   
 sorry/ please and 
may I/ welcome. 

- Sounds (HoH)/ signs 
and handshape 
(DEAF).  /e/, /eɪ/, 
/p/, /b/  
 
 
(2 lessons) 

  
  
 

By the end of the sub 
strand, the learner should 
be able to: 
a) Identify polite words 

and expressions in 
conversations for 
communication clarity;   

b) Use appropriate words 
and expressions to show 
politeness in different 
contexts;  

c) Pronounce 
(HoH)/articulate words 
(DEAF) containing 
sound (HoH)/sign and 
handshape (DEAF).  
related to etiquette 
accurately for effective 
communication;  

d) Appreciate the 
importance of using 
polite words and 
expressions in different 
contexts.  

  

Learner could be guided 
to:   
 Write dictated 

(HoH)/signed 
(DEAF) words related 
to etiquette correctly. 

 Use tongue twisters 
(HoH)/sign sentences 
with words having 
different meaning but 
similar places of 
articulation (DEAF) 
to practise selected 
sounds.  

 Say (HoH)/sign 
(DEAF) words related 
to the theme correctly.  

 Construct simple 
sentences using words 
related to the theme.  

 Practise saying (HoH) 
/signing (DEAF) 
words containing 
selected sounds 
(HoH)/signs and 

1. Why do we pronounce 
(HoH)/articulate (DEAF) 
words and sounds/ 
observe proper place 
articulation (DEAF) 
clearly?  

- Which words contain the 
sounds (HoH)/signs and 
handshape (DEAF) /e/, 
/ei/, /p/ and /b/ 
sorry/please, 
may/welcome? 

2. Which words do we use 
to show politeness?  
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handshape (DEAF).  
 Use a word puzzle to 

find words containing 
the sounds 
(HoH)/signs and 
handshape (DEAF) 
learnt, in small 
groups.  

 Write words 
containing the sounds 
(HoH)/ signs (DEAF) 
and handshape learnt 
from a 
dictation/signed 
words in small 
groups.  

 Listen to correct 
pronunciation 
(HoH)/observe correct 
place of articulation 
with correct sign 
elements (DEAF) 
related to etiquette 
and containing the 
sounds (HoH) /sign 
and handshape 
(DEAF) learnt from a 
digital device.  

 Recite/sign a poem 
featuring words 
related to etiquette, in 
groups. 
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Core competences to be developed: 
 Communication is developed as the learner shares his/her experience and ideas. 
 Self-efficacy is developed as the leaner expresses himself/herself. 
 Digital literacy is developed as the learner manipulates digital devices to watch/observe pictures, videos showing turn taking during 

communication. 
Link to Pertinent and Contemporary Issues PCIs: 

 Life skills issues: skills of knowing and living with self are 
developed as the learner expresses himself/herself. 

 

Link to Values: 
 Love and cooperation is enhanced as the learner works 

with the others. 
 Respect is developed as the learner chooses vocabularies 

and takes turns during communication. 
  

Link to other learning areas:  
 Music as poems is taught in this learning area.  

Suggested Community Services Learning Activities:  
 The learner gives correct pronunciation/place of 

articulation with correct sign elements of words related to 
the theme to the peers and other members of the 
community.   

Non-formal activities to support learning: 
 Sign sing songs as the learner socialize during break time. 
 Recite/sign poems during assembly. 

Suggested modes of assessment: 
 Observation. 
 Question and answers 
 Signing. 

Suggested resources: 
 Course books, flashcards, videos 
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Assessment Rubric   
Indicators   Exceeding expectations   Meeting expectations     Approaching expectations     Below expectations     
Discriminating sounds 
(HoH)/signs and 
handshape (DEAF) 
 
 
 
 
Pronouncing 
(HoH)/articulating 
words with correct 
sign elements  
 
 
 
 
Using vocabulary to 
construct sentences  

 

 

 

 Learner correctly and 
consistently 
discriminates sounds 
(HoH)/signs and 
handshape (DEAF).  

 
 
 
 Learner correctly and 

consistently 
pronounces 
(HoH)/articulates 
words (DEAF).  

 
 
 
 
 Learner correctly and 

consistently uses 
vocabulary 
appropriately to 
construct sentences and 
supports others.  

 Learner correctly 
discriminates sound 
(HoH)/handshape and 
signs (DEAF). 

 
 
 
  
 Learner correctly 

pronounces 
(HoH)/articulates 
words (DEAF).   

 
 
 
 
 Learner correctly uses 

vocabulary to 
construct sentences.  

 Learner sometimes 
discriminates sound 
(HoH)/handshape and 
signs (DEAF). 
 
 
 
 

 Learner sometimes 
pronounces 
(HoH)/articulates words 
(DEAF) correctly.  

  
 
 
 
 Learner sometimes uses 

vocabulary appropriately 
to construct sentences.  

 Learner has difficulty 
in discriminating 
sound 
(HoH)/handshape and 
signs (DEAF).  

 
 

 Learner has difficulty 
in pronouncing 
(HoH)/articulating 
words (DEAF) 
correctly.  

 
 
 Learner has difficulty 

in using vocabulary 
appropriately to 
construct sentences.  
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Strand  Sub strand Specific Learning 
Outcomes (KSA) 

Suggested Learning Experiences  Key Inquiry 
Question(s)  

3.2 
Reading  

3.2.1 Intensive 
Reading 
   
- Comprehension 

passage of about 
300 words 

- Basic scanning 
and skimming 
strategies 

  
  
(2 Lessons)  

By the end of the sub 
strand, the learner should 
be able to:  
a) Read a text related to 

the theme for 
comprehension;  

b) Apply appropriate 
reading skills when 
reading a text to obtain 
both factual and 
inferential information;  

c) Appreciate the 
importance of intensive 
reading in their day-to-
day life.  

  
  

Learner could be guided to:  
 Read a variety of print and non-print texts for 

comprehension.  
 Answer factual and inferential questions from a 

variety of texts. 
 Infer the meaning of new words.  
 Retell/sign stories related to the theme in pairs or 

groups.    
 Identify events in a story or a passage with logical 

and fluent flow.  
 Discuss and role play events in a text based on the 

theme.  
 Watch a video on etiquette for specific information. 
 Skim or scan a comic, magazine, newspaper or age 

appropriate reader.  
 Scan for information such as words and answer 

questions after reading a text. 
 Skim through a digital text focusing mainly on the 

title and illustrations. 

1. Why do we read?  
2. How can we read 

faster?   
  
  

Core competences to be developed:    
 Communication and collaboration is developed as the leaner observes, fingerspells and sign reads as he/she interacts with the written 

text/visual materials. 
 Self-efficacy is developed as the learner express himself/herself. 
 Digital literacy is developed as the learner manipulates digital devices.  

 
Link to Pertinent and Contemporary Issues PCIs:   
 Social economic issues: safety and security advances peace education enabling 

people to live harmoniously. 
 

Link to Values: 
 The strand promotes the value of courtesy.  
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Link to other learning areas:  
 Home science through learning acceptable eating habits and manners. 
 Physical Health Education is enhanced as the learner uses polite language during 

play. 

Suggested Community Service Learning 
Activities:  

 The learner participates in community clean-
up in his/her neighbourhood.  

Non-formal activities to support learning: 
 Conducting virtual tours using google maps and establishing the direction of 

various national parks. 

Suggested modes of assessment: 
 Reading aloud/signing accurately. 
 Dictation/signed words. 
 Question and answers. 
 Observation. 
 Writing. 

Suggested resources: 
 Course books, pictures and photographs, electronic and digital devices 

 
 
 
Assessment Rubric 
Indicators   Exceeding expectations   Meeting expectations     Approaching expectations     Below expectations     

  
Answering factual 
questions  
 
 
 
 
Answering inferential 
questions  

 

 

 Learner correctly and 
consistently answers 
factual questions.  

 
 
 

 Learner correctly and 
consistently answers 
inferential questions 
correctly and supports 
others.   

 Learner correctly 
answers factual 
questions.  

 
 
 
 Learner correctly 

answers inferential 
questions correctly.  

 Learner sometimes 
answers factual questions 
correctly.  

 
 
 
 Learner sometimes 

answers inferential 
questions correctly.  

 Learner has difficulty in 
answering factual 
questions correctly.  

 
 
 
 Learner has difficulty in 

answering inferential 
questions correctly.  
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Strand Sub strand Specific Learning Outcomes (KSA Suggested Learning Experiences  Key Inquiry 
Question(s)  

3.3 
Grammar  

3.3.1 Language 
patterns  

- Use of 
enough + 
nominal + 
Infinitive  

- Use of a 
lot/a lot 
of… 

  
(2 lessons)  

By the end of the sub strand, the 
learner should be able to:  
a) Use language patterns correctly 

for fluency in speech/ signed 
expression;   

b) Respond correctly to questions 
on the language patterns in 
written communication;  

c) Appreciate the use of language 
structures for effective 
communication.  

Learner could be guided to:  
 Recite/sign a poem with the pattern 

enough + nominal + infinitive and a 
lot/a lot of… related to the theme in small 
groups.  

 Identify lines from the poem that have the 
language patterns.   

 Construct sentences related to the theme 
using the language patterns in pairs. 

 Complete a written exercise based on the 
language patterns.   

1. Why should we 
use correct 
sentences in our 
speech/signed 
expression or 
writing?  

2. How can we write 
correct sentences?  

 

Core competences to be developed:  
 Communication and collaboration is developed as the learner works in pairs and groups  
 Self-efficacy is developed as the learner recites/signs the poems.  
Link to Pertinent and Contemporary Issues PCIs:   
 Social economic issues: safety and security is enhanced 

through peaceful co-existence during group work. 
 Life skill issues: Etiquette is enhanced through group 

presentations. 

 Link to Values: 
 Respect is developed as the learner interacts with the grammar 

of the languages. 
 Love is enhanced as the learner interacts with the others. 

Link to other learning areas:  
 Kenya Sign Language and Indigenous Languages as plurals 

of nouns are taught in these languages. 

Suggested Community Service Learning Activities: 
 Reciting/signing poems that have the language pattern during 

community events.   
Non-formal activities to support learning: 

 Sign sing songs during schools break time. 
 Playing games during co-curricular activities. 

Suggested mode of assessment: 
 Written work. 
 Question and answer. 
 Signing. 
 Observation. 

Suggested learning resources: 
 Course books, videos, pictures, charts, realia and resource person 
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Assessment Rubric 
Indicators   Exceeding expectations   Meeting expectations     Approaching expectations     Below expectations     
Constructing sentences 
orally (HoH)/in signs 
(DEAF).  
 
 
 
 
 
Writing sentences 
using the language 
patterns  

 Learner correctly 
and consistently 
constructs sentences 
orally (HoH)/ in 
signs (DEAF) using 
the language 
patterns and 
supports others.   

 Learner correctly 
and consistently 
writes sentences 
containing the 
language patterns.   

 Learner correctly 
constructs 
sentences orally 
(HoH)/ in signs 
(DEAF) using the 
language patterns.  

 
 Learner writes 

sentences 
containing the 
language patterns.  

 Learner sometimes 
constructs correct sentences 
orally (HoH)/ in signs 
(DEAF) using the language 
patterns.  

 
 
 
 
 Learner sometimes writes 

sentences containing the 
language patterns correctly.  

 Learner has 
difficulty in 
constructing correct 
sentences orally 
(HoH)/ in signs 
(DEAF) using the 
language patterns.  

 
 Learner has 

difficulty in writing 
sentences containing 
the language patterns 
correctly.  
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Strand  Sub strand Specific Learning 
Outcomes (KSA) 

Suggested Learning Experiences  Key Inquiry 
Question(s)  

3.4 Writing  
 

 

 

   

3.4.1 Hand 
Writing 
 
Legibility and 
neatness  
  
  
 
(2 Lessons)  

By the end of the sub 
strand, the learner should 
be able to:  
a) Write legibly and neatly 

in print script for clarity 
of communication;  

b) Apply accurate and 
consistent spelling in 
print script for writing 
fluency;  

c) Appreciate the use of 
accurate and consistent 
spelling in a variety of 
print scripts for effective 
communication.  

Learner could be guided to:  
 Use appropriate writing instruments (first in 

pencil then pen).  
 Print lower and upper case letters neatly and 

legibly paying attention to consistent letter size 
and height, direction of strokes such as dots, 
tails, crossbars, curves and differences in letter 
orientation like ‘d and ‘b.  

 Write silent letters in words and phrases such as 
‘please listen’ ‘I beg your pardon’, ‘may I 
borrow your watch’ 

 Look up words in a dictionary such as online 
dictionaries in pairs.  

 Consistently use the correct spelling of words 
with blends and double consonants.  

1. How does being 
unable to read 
other people’s 
work make you 
feel?   

2. Why should 
you ensure your 
written work is 
easy to read?  

Core competences to be developed:   
 Communication and collaboration is developed when the learner looks up words in the dictionary with others.  
 Self-efficacy is enhanced when the learner writes words legibly neatly and also spells them correctly.  
 Digital literacy is developed when the learner uses online dictionaries to find out spelling of words. 
Link to Pertinent and Contemporary Issues PCIs: 

 Life skills issues: skills of knowing and living with others are 
developed as the learner use polite words when communicating with 
peers.  

Link to Values: 
 Responsibility is developed as the learner uses, cares and 

maintains the digital devices. 
 Unity is developed as the learner works in groups. 

Link to other learning areas:   
 All Learning areas as they emphasize the use of good handwriting 

for legibility. 
 

Suggested Community Service Learning Activities:  
 Learners can share with their peers the importance of 

writing neatly.  
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Non-formal activities to support learning: 
 Sign sing songs when participating in games. 
 Play activities such as writing on the ground. 

Suggested modes of assessment: 
 Writing. 
 Question and answer. 
 Handwriting. 
 Signing. 

Suggested resources: 
 Course books, flashcards, sentence strips, videos, picture stories, charts, realia 

 
 
Assessment Rubric 
Indicators   Exceeding expectations   Meeting expectations     Approaching expectations     Below expectations     
Legibility and 
neatness in writing  
 
 
 
 
Spelling words 
correctly. 

 

 Learner correctly 
and consistently 
writes legibly and 
neatly and supports 
others. 

 
 Learner correctly 

and consistently 
spells words.   

 Learner correctly writes 
legibly and neatly. 

 
 
 
 
 Learner correctly spells 

words.  

 Learner sometimes writes 
legibly and neatly.  

 
 
 
 
 Learner sometimes spells 

words correctly.  

 Learner has difficulty 
in writing legibly and 
neatly.  

 
 
 
 Learner has difficulty 

in spelling words 
correctly. 

 
 
 
 
 
 
 
 

33
Not for Sale



34 
 

4.0: ACCIDENTS: FIRST AID 
Suggested vocabulary: emergency, choke, painkiller, bleed, illness, snake bite, injury, hurt, slip, fall, poison, bandage, antiseptic, sting, first aid 

kit, treatment, hospital, health centre, doctor, patient 
Strand  Sub strand Specific Learning 

Outcomes (KSA) 
Suggested Learning Experiences  Key Inquiry 

Question(s)  
4.1 Listening 
(HoH)/observing and 
speaking/articulating 
and signing(DEAF) 

4.1.1 Pronunciation 
(HoH)/ Observing 
proper place of 
articulation with 
correct sign elements 
(DEAF) / and 
vocabulary  
 
- Sound (HoH)/ 

/articulate and 
fingerspell at the 
same time(DEAF: 
/ɒ/ eɪ/ /aɪ/ ‘sn’ ‘tr’ 
‘st’/ signs: 
sting/patient,  

- Word stress (HoH)/ 
/manner of 
articulation(DEAF) 

( 2 lessons)  

By the end of the sub 
strand, the learner 
should be able to:  
a) Identify word stress 

(HoH)/ /manner of 
articulation in an 
oral /signed (DEAF) 
or written context 
for effective 
communication;  

c) Pronounce (HoH)/ 
/articulate words 
related to the theme 
using the correct 
stress (HoH)/ 
manner of 
articulation (DEAF)  
for effective 
communication; 

d) Apply vocabulary 
related to the theme 
in a variety of 
contexts for speech 
clarity; 

e) Appreciate the use 
of stress 
(HoH)/manner of 

Learner could be guided to:  
 Listen to (HoH)/ /observe and recite/sign 

short rhythmic poems. 
 Say tongue twisters (HoH)/ /signed 

sentences with different meanings having 
similar places of articulation to practise the 
sound/handshape and signs(DEAF) 

 Say (HoH)/ /sign words related to the theme 
using the correct stress/manner of 
articulation (DEAF) in pairs or small 
groups. (’object, ob’ject)  

 Construct sentences with words whose 
meaning may be distinguished through 
word stress (HoH)/ manner of articulation 
(DEAF) in small groups.  

 Construct sentences using vocabulary 
related to the theme.  

 Listen to the correct pronunciation 
(HoH)/observe proper place of articulation 
with correct sign elements (DEAF) of 
words whose meaning is contrasted by 
stress (HoH)/manner of articulation from an 
audio-visual recording/phone recording.  

 Record themselves in pairs/small groups 
and present the recording to the whole class.   

 Play a listening (HoH)/ observing game on 

1. Why 
should we 
learn new 
words?  

2. Which 
words 
contain the 
sound 
(HoH)/ 
/handshape 
and 
signs(DEA
F)  /ɒ/ 
eɪ//aɪ/ ‘sn’ 
‘tr’ 
‘st’?/have 
the same 
places of 
articulation 
like cheek, 
head, chest 
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articulation (DEAF) 
in a variety of 
contexts for 
communication.  

contrast using word stress/manner of 
articulation (DEAF) 

 Organize a reader’s theatre and enjoy 
reading and reciting (HoH)/signing poems 
(DEAF). 

Core competences to be developed:    
 Communication and collaboration as the learners says/signs sentences containing words whose meaning is contrasted by stress/manner of 

articulation with others.  
 Digital literacy is developed as the learner listens to/observes his/her recordings on devices such as phones.  
 Self-efficacy is developed when the learner uses words with stress/correct manner of articulations.  
Link to Pertinent and Contemporary Issues PCIs: 
 Social economic issues: Disaster risk reduction is advanced through the 

theme of accident/ first aid.  

Link to Values: 
 Responsibility is demonstrated as the learner takes care of 

the learning resources. 
 Love is enhanced as the learner appreciates the others. 

Link to other learning area:  
 Science and Technology enhanced as the learner learns about First Aid. 
 Home science is enhanced as learners are taught about hygiene. 

Suggested Community Service Learning 
Activities: 
 The learner will practise stress/manner of 

articulation through saying tongue 
twisters/sentences having different meanings 
but similar place of articulations aided by 
parents, siblings or guardians. 

Non-formal activities to support learning: 
 Sign sing songs during break times. 
 Play games during co-curricular activities. 

Suggested modes of assessment: 
 Written work. 
 Signing activities. 
 Fingerspelling. 
 Observation. 

Suggested resources: 
 Course books, videos, pictures, charts, realias, resource persons 
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Assessment Rubric 
Indicators   Exceeding expectations   Meeting expectations     Approaching expectations     Below expectations     

Pronouncing/ 
articulating and 
signing 
words correctly  
 
 
 
Stressing/ 
observing the 
correct manner 
of articulation 
in sentences  

 Learner consistently 
pronounces/articulates 
and signs words with the 
correct stress/ manner of 
articulation. 

  
 
 

 Learner correctly and 
consistently 
stresses/articulates in the 
correct manner words in 
sentences and supports 
others.  

 Learner 
pronounces/articulates 
and signs words with 
the correct 
stress/manner of 
articulation.  

 
 
 Learner 

stresses/articulates in 
correct manner words in 
sentences correctly.  

 Learner pronounces some 
words with the correct 
stress/ manner of 
articulation.  

 
 
 
 
 Learner stresses/articulates 

correctly some words in 
sentences correctly.  

 Learner has difficulty in 
pronouncing/articulating 
words with the correct 
stress.  

 
 
 
 
 Learner has difficulty in 

stressing/articulation in 
correct manner words in 
sentences correctly.  
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Strand  Sub strand Specific Learning Outcomes 
(KSA) 

Suggested Learning Experiences  Key Inquiry 
Question(s)  

4.2 
Reading   

4.2.1 Intensive  
reading:  
Reading 
Visuals 

 
(2 lessons)  

By the end of the sub strand 
learner should be able to: 
a) Read a wide range of print 

and digital texts for 
information; 

b) Integrate visual information 
such as maps, photographs 
and videos with other 
information in print and 
digital texts for 
comprehension; 

c) Use viewing skills and 
strategies to interpret visual 
media for lifelong learning; 

d) Appreciate the importance of 
visual media in lifelong 
learning. 

Learner could be guided to:  
• Read age appropriate digital texts on different 

formats such as audio-visual texts, video texts and 
animated stories. 

• View cartoons, mimes, pictures, photographs, 
comics among others and discuss them in pairs or 
small groups.  

• Predict happenings in cartoons or comics and 
write down his/her thoughts.  

• Conduct virtual tours on google maps and find the 
direction of various places on the map in groups. 

• Locate information from a simple map and make 
short sentences using terms like north, south, east 
and west. For example, ‘The sun rises in the east.’ 

• View visuals such as photographs and videos. 
- Jot down one word that they associate with 

each image or video. 
- Identify a song that comes to mind for one or 

more of the images. 
- Describe what all the images have in common. 
- Compare answers with classmates. 

1. Why is it important 
to interpret visuals 
correctly?   

2. How do visuals such 
as photos and videos 
enhance our 
understanding of a 
text?  

3. What information do 
we obtain from visual 
media such as photos 
and videos? 

Core competences to be developed   
 Digital literacy is enhanced as the learner interacts with videos and other digital devices. 
 Learning to learn as the learner accesses and uses digital resources. 
Link to Pertinent and Contemporary Issues PCIs: 
 Social economic issues: Safety and security is inculcated through the theme 

of accidents and first aid.  
 

Link to Values:  
 Cooperation is developed when the learner observes, 

shares ideas.  
 Responsibility is enhanced as the learner takes care 

of learning materials.  
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Link to other learning area:  
 Kenyan Sign Language as it teaches intensive reading skills. 

Suggested Community Service Learning Activities:   
 The learner views maps, photographs and videos 

with other children in the neighbourhood for fun.  
Non-formal activities to support learning: 

 Plays during break time. 
 Drama as the learner reads texts from the scripts. 
 Read and retell/sign to the peers during free time. 
 Reads and recites/signs poems. 

Suggested modes of assessment: 
 Question and answers. 
 Signing. 
 Fingerspelling. 
 Observation. 

Suggested resources: 
 Course books, charts, flashcards, fish games, pictures 
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Assessment Rubric 
Indicators   Exceeding expectations   Meeting expectations     Approaching expectations     Below expectations     

Interacting with 
digital texts for 
information  
 
 
 
 
Surveying   digital 
texts related to 
theme  
  
 
 
 
 
Reading simple 
maps to tell 
direction  

 Learner correctly and 
consistently interacts 
with a variety of 
digital texts and 
obtains information.  

 
 Learner correctly and 

consistently surveys   
digital texts related to 
the theme and gets the 
general idea.  

 
 
 Learner correctly and 

consistently reads 
simple maps to tell 
direction and supports 
others.  

 Learner correctly 
interacts with a variety 
of digital texts and 
obtains information.  

 
 

 Learner correctly 
surveys   digital texts 
related to the theme 
and gets the general 
idea.  

 
 
 
 Learner correctly 

reads simple maps to 
tell direction. 

 Learner interacts with a 
variety of digital texts and 
sometimes obtains required 
information.  

 
 
 

 Learner surveys   digital 
texts related to theme and 
sometimes gets the general 
idea. 

 
 
 
 
 Learner sometimes reads 

simple maps to tell 
direction. 

 Learner has 
difficulty in 
interacting with a 
variety of digital 
and obtaining the 
required 
information.  

 Learner has 
difficulty in 
surveying digital 
texts related to the 
theme and getting 
the general idea.  
 

 Learner has 
difficulty in reading 
simple maps to tell 
direction. 
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Strand  Sub strand Specific Learning Outcomes 
(KSA)  

Suggested Learning Experiences   Key Inquiry 
Question(s)  

4.3 
Grammar  

4.3.1 Pronouns: 
 
-  personal 

pronouns 
(subject or 
object) 

- possessive 
pronouns 
(subject or 
object)  

 
(2 Lessons)  

By the end of the sub strand, 
the learner should be able to:  
a) Identify personal pronouns in 

spoken/signed and written 
texts for comprehension;  

b) Use possessive pronouns in a 
variety of texts for self-
expression; 

c) Appreciate the use of 
personal and possessive 
pronouns in a variety of 
contexts for communication 
clarity.  

Learner could be guided to:  
 Identify personal pronouns used as learning 

areas and objects in sentences individually, 
in pairs or groups.  

 Construct sentences orally/in signs using 
personal pronouns as learning areas and 
objects in small groups.   

 Use possessive pronouns as learning areas 
and objects.  

 Write sentences using personal and 
possessive pronouns individually.   

 Practise using personal and possessive 
pronouns in pairs or groups.  

 Watch a video where personal and 
possessive pronouns have been used.  

 Read a newspaper, magazine, poem among 
others; identify personal and possessive 
pronouns and type them on a word 
processor, mobile device or tablet. 

 Create a list of sentences containing 
pronouns, and key them in on a digital 
device; share with friends via email, or 
printed pages. 

1. Which words replace 
names of people or 
things in sentences?  

2. Which words do we 
use to show that 
something belongs to 
us?  

Core competences to be developed: 
 Communication and collaboration is developed as the learner constructs sentences orally/in signs while working in pairs or small groups.  
 Self-efficacy is enhanced as the learner develops confidence and high self-esteem when working.  
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Link to Pertinent and Contemporary Issues PCIs: 
 Social economic issues: Disaster risk reduction as well as 

Safety and security are nurtured through information on how 
to do simple first aid procedures. 

 Health related issues: Personal hygiene is enhanced as 
knowledge on first aid helps keep physical injuries clean which 
reduces health risks. 

Link to Values: 
 Love is developed as the learner interacts with the others. 
 Unity is developed as the learner works with the others in a group. 

Link to other learning areas:   
 Home Science and Science and Technology as they expose 

the learner to content related to first aid.  

Suggested Community Service Learning Activities:  
 The learner will share with friends how they use personal and 

possessive pronouns.  
Non-formal activities to support learning: 
 Plays during school break time. 
 Drama and pantomime as the learner role plays. 
 Recites poems in signs 
 Story signing in children games 

Suggested modes of assessment: 
 Question and answers. 
 Fingerspelling. 
 Observation. 
 Written work. 

Suggested resources: 
 Course books, charts, flashcards, fish games, pictures 
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Assessment Rubric 
Indicators   Exceeding expectations   Meeting expectations     Approaching expectations     Below expectations     

Identifying pronouns   
 
 
 
 
 
 
Using pronouns 
correctly  

 Learner correctly 
and consistently 
identifies personal 
and possessive 
pronouns and 
supports others.   

 
 Learner correctly 

and consistently 
uses personal and 
possessive 
pronouns and 
supports others.   

 Learner correctly 
identifies personal 
and possessive 
pronouns.  

 
 
 

 Learner correctly 
uses personal and 
possessive 
pronouns.  

 Learner sometimes 
identifies personal and 
possessive pronouns 
correctly.  

 
 
 
 

 Learner sometimes uses 
personal and possessive 
pronouns correctly.   

 Learner has 
difficulties in 
identifying 
personal and 
possessive 
pronouns  
correctly.  
 

 Learner has 
difficulties in using 
personal and 
possessive 
pronouns correctly.  
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Strand  Sub strand Specific Learning Outcomes (KSA)  Suggested Learning Experiences   Key Inquiry Question(s)  

4.4 
Writing  

4.4.1 Guided 
composition  
  
  
(2 lessons)  

By the end of the sub strand, the 
learner should be able to: 
a) Identify the key parts of a friendly 

letter for communication in a 
variety of contexts;  

b) Write a friendly letter using the 
correct format for effective 
communication;  

c) Send an SMS correctly for 
effective communication;  

d) Appreciate the use of friendly 
letters and SMS for 
communication in a variety of 
contexts.  

Learner could be guided to:  
 Discuss how to write an SMS and the 

correct format of a friendly letter in 
pairs (such as address, date, ending, 
telephone numbers, sender and 
receiver.)    

 Write friendly letters using the correct 
format such as letters to siblings, 
parents and friends.  

 Practise writing friendly letters and 
SMS in pairs.  

 Use mobile phones to write friendly 
letters and SMS to one another on the 
given theme.  

1. Why do you pass 
information to others?  

2. How do you pass 
information to your 
friends?  

3. What kind of 
information do you give 
to your friends?  

 

Core competences to be developed: 
 Communication and collaboration is developed through discussions and group work. 
 Self-efficacy is enhanced as the learner expresses himself/herself through writing letters and SMS.  
 Digital literacy is developed as the learner uses phones to send messages.  
Link to Pertinent and Contemporary Issues PCIs: 
 Life skill issues: Critical thinking and problem solving is 

acquired as the learner administers first aid. 
 Social economic issues: Safety and security is developed as 

the learner acquires information on accidents and first aid. 

Link to Values: 
 Love is developed as the learner shares ideas.  
 Integrity is acquired as the learner communicates through text SMS.  
 

Link to other learning areas:    
 
 Writing skills are learned in all languages except Kenyan Sign 

Language.  

Suggested Community Service Learning Activities: 
 The learner will show his/her peers how to write friendly letters and 

send text SMS.  
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Non-formal activities to support learning: 
 Plays during school break time. 
 Drama and pantomime as the learner role plays. 
 Recite poems in signs during schools assembly. 
 Diary writing as the learner is encouraged to keep a personal 

diary. 

Suggested modes of assessment: 
 Question and answer. 
 Signing. 
 Fingerspelling. 
 Observation. 
 Written work. 

Suggested resources: 
 Course books, charts, flashcards, fish games, pictures 
 
Assessment Rubric 
Indicators   Exceeding expectations   Meeting expectations     Approaching expectations     Below expectations     

Writing letters using 
the correct format   
 
 
 
 
Using SMS to 
communicate  

 Learner correctly and 
consistently writes 
letters and a text 
SMS using the 
correct format and 
supports others. 

   
 Learner correctly and 

consistently 
communicates 
meaningfully 
through a text SMS.   

 Learner writes letters 
and a text SMS using 
the correct format.  

 
 
 
 Learner 

communicates 
meaningfully 
through a text SMS.  

 Learner sometimes writes 
letters and a text SMS using 
the correct format.  

 
 
 
 
 Learner sometimes   

communicates meaningfully 
through   a text SMS.   

 Learner has difficulties in 
writing letters and a text 
SMS using the correct 
format.  

 
 
 
 Learner has difficulties in 

communicating 
meaningfully through   a 
text SMS.   
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5.0: NUTRITION – BALANCED DIET 

Suggested vocabulary: nutrition, healthy,  food, diet, plump, thin, vitamin, sugar, protein, fat, water, habit, obesity, anaemia, kwashiorkor, 
deficiency, marasmus, meat, carbohydrates, fruits 

Strand  Sub strand  Specific Learning 
Outcomes (KSA)  

Suggested Learning Experiences  Key Inquiry 
Question(s)  

5.1 
Listening/observing 
and 
Speaking/articulating 
and signing. 
  

5.1.1  
Pronunciation/ observing 
proper place of articulation 
with correct sign elements 
and vocabulary  

- Listening/observing 
signed comprehension 
(story) featuring   

/ʊ/ /uː/ /æ/ /f/ /v/ 
- Language  
pattern (noun phrase + would 
like to be …)  
 
( 2 lessons)  

By the end of the sub 
strand, the learner should 
be able to:  
a) Listen to/ observe 

actively a variety of 
texts to gain 
information;  

b) Apply vocabulary 
related to the theme in a 
variety of contexts for 
effective 
communication;  

c) Use the language 
pattern correctly for 
effective oral/signed 
communication;  

d) Appreciate listening 
to/observing a variety of 
texts for information 
and enjoyment.  

  

The Learner could be guided to:  
 Construct sentences related to 

the story using the language 
pattern.    

 Listen to/observe audio-visual 
recordings of songs, stories 
and passages related to the 
theme.  

 Retell/re-sign a story he or she 
has listened to/observed in 
pairs or small group 
accurately.  

 Respond correctly to questions 
based on the text.  

 Dramatize sections of a story 
in groups for comprehension.  

 Discuss in groups and as a 
whole class the lesson learnt 
from a story.  

1. Why should we 
listen/observe 
carefully?  

2. How do we 
pronounce/articul
ate the following 
words? (For 
example: sugar, 
food, fat, vitamin)  

Core competences to be developed: 
 Communication and collaboration as the learner discusses balanced diet in pairs and groups. 
 Critical thinking and problem solving are achieved as learners draw conclusions from the text. 
Link to Pertinent and Contemporary Issues PCIs:  Link to values:  
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 Health related issues: Lifestyle diseases is prevented as the learner learns 
about balanced diet. 

 Empathy and concern for others through learning 
how to listen. 

 Respect is developed as the learner dramatizes and 
responds correctly to questions. 

Link to other learning areas:  
 Science and Technology and Home science is enhanced as learners learn about 

nutrition.  

Suggested Community Service Learning Activities:   
 The learner listens to/observes a programme on 

nutrition and composes a poem with the aid of parents 
or guardians.   

Non-formal activities to support learning: 
 The learner can visit the school kitchen and observe different food items. 

Suggested modes of assessment: 
 Question and answers. 
 Signing. 
 Fingerspelling. 
 Observation. 
 Written work. 

Suggested resources: 
 Course books, charts, flashcards, speech kits, pictures, realia audio-visual equipment 
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Assessment Rubric 
Indicators   Exceeding expectations   Meeting expectations     Approaching expectations     Below expectations     

Listening 
actively 
/observing  
keenly 
 
 
 
 
 
 
Responding to 
oral/signed 
questions   
 
 
 
Using the 
language pattern 
correctly.  

 Learner consistently listens 
actively/observes keenly 
with appropriate facial 
expressions and body 
language to signed 
expression.   

 
 
 
 
 Learner correctly and 

consistently responds to 
oral/signed questions.   

 
 
 
 Learner correctly and 

consistently uses the 
language pattern and 
supports others.  

 

 

 Learner consistently 
listens actively/observes 
keenly with appropriate 
facial expressions and 
body language to signed 
expression.    

 
 
 Learner correctly 

responds to oral/signed 
questions.  

 
 
 
 Learner correctly uses 

the language pattern.  
 

 Learner sometimes 
listens actively/observes 
keenly with appropriate 
facial expressions and 
body language to signed 
expression.  . 

  
 
 Learner sometimes 

responds to oral/signed 
questions appropriately.  

 
 
 Learner sometimes uses 

the language pattern 
correctly.  

 

 Learner has difficulties 
in listening 
actively/observing 
keenly with appropriate 
facial expressions and 
body language to signed 
expression.   
 

 
 Learner has difficulties 

in responding to 
oral/signed questions 
appropriately.  

 
 Learner has difficulties 

in using the language 
pattern correctly.  
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Sub strand Specific Learning Outcomes (KSA)  Suggested Learning Experiences  Key Inquiry 
Question(s)  

5.2 
Reading  

5.2.1  
Extensive 
reading:  
 
Independent 
reading of a 
variety of 
texts  
 (2 lessons)  

By the end of the sub strand, the 
learner should be able to:  
a) Select appropriate reading 

materials for lifelong learning; 
b) Read a variety of familiar 

materials to build reading speed 
and fluency;  

c) Apply appropriate strategies to 
read independently for 
information and enjoyment;  

d) Appreciate the importance of 
independent reading for lifelong 
learning. 

The Learner could be guided to:  
 Select age - appropriate and high- interest 

reading materials such as narratives, poems, 
newspapers and magazines in print or electronic 
format.  

 Read independently for pleasure.  
 Set up an after-school club where they meet on a 

regular basis and read varied texts.   
 Retell/re-sign, in pairs or small groups, the 

stories they have read.  Share opinions and 
reflections on the texts they have read. 

 Read extensively by using the class library. 
 Read quietly or silently. 

1. Why should we 
read widely?  

 
 
2. What materials 

do you enjoy 
reading?   

 

Core competences to be developed: 
 Digital literacy is developed as the learner reads materials from electronic sources. 
 Learning to learn is promoted through independent reading clubs. 
Link to Pertinent and Contemporary Issues PCIs: 
 Health related issues: Lifestyle diseases is prevented as the learner 

reads materials related to nutrition and balanced diet. 

 Link to Values: 
 Unity as the learner works with others in pairs or small 

groups. 
 Peace is developed as the learner works with the others. 
 Responsibility is developed as the learner takes care of 

different learning materials and organizes his/her reading 
time well. 

Link to other learning area:  
 All learning areas as extensive reading is applicable in all. 

Suggested Community Service Learning Activities: 
 Encouraging peers to read extensively during their leisure time.  

Non-formal activities to support learning: 
 Performing short plays, conversational poems or choral verses 

Suggested modes of assessment: 
 Question and answer. 
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within the school or during drama festivals. 
 Story signing as the learner retells/re-signs the story he/she has 

read. 

 Signing. 
 Fingerspelling. 
 Observation. 
 Writing. 

Suggested resources: 
 Course books, charts, flash cards, fish game, pictures, newspapers, magazines, books 

  
Assessment Rubric 
Indicators   Exceeding expectations   Meeting expectations     Approaching expectations     Below expectations     

Reading a variety of 
texts   
 
 
 
 
Reading independently  

 Learner correctly and 
consistently reads a 
variety of texts and 
supports others.  

 
 Learner correctly and 

consistently reads 
independently for 
pleasure.   

 Learner correctly 
reads a variety of 
texts.  

 
 
   
 Learner correctly 

reads independently 
for pleasure.  

 Learner sometimes reads 
variety of texts.   

 
 
 
  
 Learner sometimes 

reads independently 
for pleasure.  

 Learner has 
difficulties in reading 
texts. 

 
 
 
 Learner has 

difficulties in reading 
independently for 
pleasure.  

 

 
 
 
 
 
 
 
 
 

49
Not for Sale



50 
 

 
Strand  Sub strand  Specific Learning Outcomes 

(KSA)  
Suggested Learning Experiences  Key Inquiry 

Question(s)  
5.3 
Grammar  

5.3.1 Parts  
 of speech:  
Adjectives 
-Comparatives   
-Order of  
adjectives   
  
  (2 lessons)   

By the end of the sub strand, the 
learner should be able to:  
a) Describe items using 

comparative forms of both 
regular and irregular adjectives 
for effective communication;  

b) Use adjectives of size and 
shape in a variety of sentences 
for clarity of communication;  

c) Appreciate the use of 
adjectives to talk/sign about 
family celebrations for 
effective communication. 

  

Learner could be guided to:  
 Identify adjectives from an audio-visual or 

written text. 
 Talk about/sign various items in the 

classroom using adjectives.  
 Describe items using the comparative forms 

of regular and irregular adjectives, in pairs 
and groups.   

 Use adjectives in the correct order in 
sentences in pairs and small groups.  

 Write correct sentences using comparative 
forms of adjectives in the right order.  

 Write sentences on tablets, computers and 
other digital resources using adjectives.  

 Use adjectives to talk about/sign scenes, 
pictures or comics based on the themes. 

 
1. Why should we 

say/sign the correct 
shape and size of 
things?  

2. Which are some of 
the words you use 
to talk about/sign 
how someone feels 
or looks?  

3. How do we 
describe things?  

 

Core competences to be developed: 
 Communication and collaboration is enhanced as the learner works with others in pairs and groups.  
 Self-efficacy is enhanced as the learner asks and responds to questions appropriately. 
Link to Pertinent and Contemporary Issues PCIs: 
 Life skills issues: Skills of knowing and living with others are 

nurtured as the learner engages in interactive language tasks with 
others. 

 Health related issues: Lifestyle diseases is prevented through the 
theme of balanced diet. 

 
 

 Link to values: 
 Unity is developed as the learner works with the others in pairs 

and in groups.  
 Responsibility is developed as the learner uses tablets, 

computers and other digital devices. 
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Link to other learning area:   
 Kenya Sign Language as comparative adjectives are handled.  
 Mathematics as the learner learns measurements. 
  

Suggested Community Service Learning Activities:   
 The learner watches a TV programme and writes the 

comparative adjectives aided by parents or guardians.  
 The learner will use adjectives to describe things/people with 

peers and siblings. 
Non-formal activities to support learning: 
 Poems, drama, role play and pantomimes during school festivals. 
 Debates during club time. 

Suggested modes of assessment: 
 Question and answer. 
 Signing. 
 Observation. 
 Written work. 
 Fill in gaps. 

Suggested  resources: 
 Course books, flashcards, realia, pictures, audio-visual materials 
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Assessment Rubric 
Indicators   Exceeding expectations   Meeting expectations     Approaching expectations     Below expectations     

Describing items  
 
 
 
  
 
 
 
Using adjectives in 
the correct order  

 Learner correctly and 
consistently describes 
items using comparative 
forms of regular and 
irregular adjectives.  

 
 
 
 Learner consistently uses 

adjectives in the correct 
order.  

 Learner correctly 
describes items using 
comparative forms of 
regular and irregular 
adjectives.  

 
 
 Learner uses 

adjectives in the 
correct order.   

 Learner sometimes 
describes items using 
comparative forms of 
regular and irregular 
adjectives correctly.  

 
 
 
 Learner sometimes uses 

adjectives in the correct 
order.   

 Learner has 
difficulties in 
describing items 
using comparative 
forms of regular and 
irregular adjectives 
correctly.  

 Learner has 
difficulties in using 
adjectives in the 
correct order.   
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Strand  Sub strand  Specific Learning Outcomes (KSA)  Suggested Learning Experiences   Key Inquiry 
Question(s)  

5.4  
Writing   
  

5.4.1 Creative 
Writing  

- Narrative 
compositio
n (60 – 80 
words)  

- Similes 
 
 
( 2 lessons)  

By the end of the sub strand, the 
learner should be able to:  
a) Describe the parts of a composition 

for self-expression;  
b) Write legibly to express thoughts 

fluently in variety of formats or 
genres for self-expression;  

c) Apply creative writing strategies to 
express thoughts clearly in a 
variety of texts for effective 
communication.  

d) Appreciate the role of creativity in 
writing for different purposes.  

Learner could be guided to:  
 Plan a composition in pairs or small groups, 

write a draft and present it to the whole class.  
 Create a narrative composition.  
 Reorganize jumbled up sentences from an 

oral/signed narrative into coherent paragraph.  
 Listen to/observe a narrative on radio or 

television and rewrite it in their own words.  
 Watch and dramatize a story related to the 

theme (could be from a digital device). 
 Visit a farm in the school neighbourhood and 

write a narrative composition- based on that 
experience.   

 Use similes to make their compositions 
interesting.  

1. Why do we enjoy 
listening 
to/observing stories? 

2. Why is it important 
to plan our 
composition?    

3. How can you write 
an interesting 
composition?   

  
  

Core Competences to be developed:   
 Communication and collaboration is enhanced as the learner works with others in pairs and group. 
 Digital literacy is enhanced through use of digital devices. 
Link to Pertinent and Contemporary Issues PCIs:  
 Health related issues: Sensitization on common and non-

communicable diseases is achieved as the learner writes compositions 
based on the theme nutrition.  

 Link to values: 
 Hard work and obedience are learnt through systematic 

completion of a composition and following instructions in the 
process. 

 Responsibility is developed as the learner cares for his/her 
nutritional needs. 

Link to other learning area: 
 All languages and music as they emphasise creativity.  

Suggested Community Service Learning Activities: 
 The learner visits children living with disabilities and assists 

them read, narrate and write stories about healthy eating.  
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Non-formal activities to support learning: 
 Interpretations of dictated/signed/fingerspelt words in written forms 

related to balanced diet. 

Suggested modes of assessment: 
 Questions and answers. 
 Signing. 
 Fingerspelling. 
 Observation. 
 Group tasks. 
 Naming. 

Suggested resources: 
 Course books, charts, flashcards, realia, pictures, foodstuffs, drawings, digital materials 

  
 
 
 
 
 
 
Assessment Rubric 
Indicators   Exceeding expectations   Meeting expectations     Approaching expectations     Below expectations     

Writing legibly and 
expressing thoughts 
fluently 
 
 
 
Writing creatively  
 
 
 
 
 

 Learner correctly and 
consistently writes legibly 
and expresses thoughts 
fluently and supports 
others.  
 

 Learner correctly and 
consistently writes 
creatively.   

 
 

 

 Learner writes legibly 
and expresses 
thoughts fluently.  
 

 
 Learner writes 

creatively.   
 
 
 
 
 

 Learner sometimes writes 
legibly and expresses 
thoughts fluently.   
 

 
 Learner sometimes writes 

creatively.   
 
 
 
 
 

 Learner has 
difficulties in writing 
legibly and 
expressing thoughts 
fluently.  
 

 Learner has 
difficulties in writing 
creatively.  
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Using similes in 
compositions  

 Learner correctly and 
consistently incorporates 
similes in their 
compositions.   

 Learner correctly 
incorporates similes 
in their compositions.   

 

 

 

 Learner sometimes 
incorporates similes in 
their compositions.   

 Learner has 
difficulties 
incorporating similes 
in their 
compositions.   
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6.0 :INTERNET-Email  
Suggested vocabulary: internet, computer, mobile phone, email, address, type, search, click,  send, save, reply, inbox, outbox, compose, 

keyboard 
Strand  Sub strand  Specific Learning 

Outcomes (KSA)  
Suggested Learning 
Experiences  

Key Inquiry Question(s)  

6.1 
Listening/observing 
and 
Speaking/articulating 
and signing.  

6.1.1  
Pronunciation/ 
observe proper place 
of articulation with 
correct sign elements 
and vocabulary 

- Correct 
stress/manner of 
articulation in 
words   

- Intonation/manner 
of articulation:  

Wh- questions and 
declaratives  
 
 (3 lessons)  

By the end of the sub 
strand, the learner should 
be able to:  
a) Identify correct stress 

and intonation/manner of 
articulation in Wh - 
questions, other 
questions and statements 
for clarity in speech/ 
signed expression;  

b) Use correct stress and 
intonation/manner of 
articulation in questions 
and statements to 
communicate clearly;  

c) Use vocabulary related to 
the theme in a variety of 
contexts for effective 
oral/sign communication;  

d) Appreciate the 
importance of varying 
intonation/manner of 
articulation for self-
expression. 

Learner could be guided to:  
• Listen to/observe correct 

stress/manner of articulation 
in words such as address, 
increase among others 
(whether noun or verb). 

• Listen to correct intonation 
/observe manner of 
articulation in questions and 
statements to identify a 
speaker’s feelings.  

• Express feelings and 
emotions through dialogue.  

• Construct sentences orally/in 
signs in pairs using 
vocabulary related to the 
theme.  

• Recite/sign a poem featuring 
Wh questions in pairs and in 
groups.  

• Make recordings using digital 
devices and play the 
recordings to the friends.   

• Vary intonation/manner of 
articulation when 
uttering/signing statements 
and asking questions. 

1. Why do we vary our 
voice/facial 
expressions and body 
posture when asking 
questions?  

2. How do we 
pronounce/ observe 
proper place of 
articulation with 
correct sign elements 
of these words? (e.g.  
Address, search, 
compose) 

3. How do we find out 
what we do not know?  
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Core competences to be developed:  
 Communication and collaboration is enhanced as the learner works in pair and in group practice. 
 Self-efficacy is developed through achievement of proper intonation/manner of articulation in speech.  
Link to Pertinent and Contemporary Issues PCIs: 
 Life skills issues: Moral education and human sexuality is acquired as the 

learner develops self-esteem and confidence in speech/articulation/signing. 
 Social economic issues: Safety and security is achieved through observing 

cyber safety when using the internet and sending emails. 

Link to Values: 
 Discipline, dedication and hard work promoted through 

practicing proper pronunciation/place of articulation 
with correct sign elements/articulations. 

 Love is developed as the learner expresses feelings and 
emotions. 

Link to other learning area:  
 All languages and music emphasise clear articulation. 

Suggested Community Service Learning Activities:   
 Apply proper pronunciation/place of articulation with 

correct sign elements/articulation while making 
oral/signed presentations during community functions.  

Non-formal activities to support learning: 
 The learner can articulate WH questions to their peers outside the classroom. 
 Preparing speeches/signed expressions and delivering them during prize giving 

days, schools assembly, and extravaganzas among others to enhance fluency. 

Suggested modes of assessment: 
 Questions and answers. 
 Signing. 
 Fingerspelling. 
 Observation. 

Suggested resources: 
 Course books, charts, flashcards, digital devices, pictures, drawings 
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Assessment Rubric 
Indicators   Exceeding expectations   Meeting expectations     Approaching expectations     Below expectations     

Identifying correct 
intonation /manner 
of articulation. 
 
 
 
 
Using correct 
intonation /manner 
of articulation.  
 
 
 
Using correct 
stress/manner of 
articulation. 

 Learner correctly and 
consistently identifies 
correct 
intonation/manner of 
articulation in 
questions and 
statements.  
 

 Learner correctly and 
consistently uses 
intonation/manner of 
articulation in 
questions and 
statements.  

 Learner correctly and 
consistently uses 
stress/manner of 
articulation in words. 

 Learner identifies 
correct 
intonation/manner of 
articulation in 
questions and 
statements.  
 

 
 Learner uses correct 

intonation/manner of 
articulation in 
questions and 
statements.  

 Learner uses correct 
stress/manner of 
articulation in  
words 

 Learner sometimes 
identifies correct 
intonation/manner of 
articulation in questions 
and statements.  

 
 
 

 Learner sometimes uses 
correct intonation/manner 
of articulation in questions 
and statements.  

 
 Learner sometimes  uses 

correct stress/manner of 
articulation in  words  

 Learner has difficulties in 
identifying correct 
intonation/manner of 
articulation in questions 
and statements.  

 
 Learner has difficulty in 

using correct 
intonation/manner of 
articulation in questions 
and statements.  

 Learner has difficulty in 
using correct 
stress/manner of 
articulation in words. 
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Strand  Sub strand Specific Learning Outcomes 
(KSA) 

Suggested Learning Experiences  Key Inquiry 
Question(s)  

6.2 
Reading  

6.2.1 Intensive 
Reading:   
 
Reading 
Comprehension 
(dialogue) 
 
 (2 Lessons)  

By the end of the sub strand, the 
learner should be able to:  
a) Read a variety of texts related 

to email and internet for 
comprehension;  

b) Apply appropriate intensive 
reading skills to obtain specific 
factual and inferential 
information for lifelong 
learning;  

c) Appreciate reading for 
purposes of comprehension and 
information.  

Learner could be guided to:  
 Make predictions about events based on 

pictures and the title.  
 Locate new words and sentence structures in 

the dialogue.  
 Read a variety of dialogues related to the 

theme in print and non-print formats.  
 Answer factual and inferential questions 

individually, in pairs or groups.  
 Retell/re-sign stories related to the theme in 

pairs and groups    
 Identify events in a dialogue for logical flow.  
 Watch a video of a person writing an email.  

1. How can we 
obtain 
information 
from texts?  

2. What stories or 
books have you 
read?  

Link to Pertinent and Contemporary Issues PCIs:  
 Life skills issues: Skill of knowing and living with others is 

enhanced through interactive reading tasks. 
 Social economic issues: Safety and security is acquired as the 

learner takes precautions when using the internet in writing e-
mails. 

Link to Values: 
 Unity is enhanced as the learner works in groups. 
 Responsibility is developed as the learner learns to take care of 

digital devices. 

Link to other learning area:  
 Science and technology as the use of internet is taught in this 

learning area. 

Suggested Community Service- Learning Activities: 
The learner finds out how to write emails from the internet with 
assistance from parents or guardians.  

Non-formal activities to support learning: 
 Care and maintenance of various technological devices during 

break time. 
 Operating digital devices to access information from the internet. 

Suggested modes of assessment: 
 Question and answer. 
 Fingerspelling. 
 Observation. 
 Group tasks. 
 Naming. 
 Written work. 
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Suggested resources: 
 Course books, charts, flashcards, realia, pictures, digital devices 

 
Assessment Rubric 
Indicators   Exceeding expectations   Meeting expectations     Approaching expectations     Below expectations     

Reading and 
comprehending texts 
related to email and the 
internet. 
 
 
 
 
 
Answering factual and 
inferential questions  

 Learner correctly and 
consistently reads and 
comprehends texts 
related to email and 
the internet. 

 
 
 

 Learner correctly and 
consistently answers 
both factual and 
inferential questions.  

 Learner correctly 
reads and 
comprehends texts 
related to email and 
the internet.  

 
 
 
 
 Learner correctly 

answers both factual 
and inferential 
questions.  

 Learner sometimes reads 
and comprehends texts 
related to email and the 
internet. 

 
 
 
 
 

 Learner sometimes 
answers both factual and 
inferential questions 
correctly.  

 Learner has 
difficulty in 
reading, singing 
and 
comprehending 
texts related to 
email and the 
internet. 

 
 Learner has 

difficulty in 
answering both 
factual and 
inferential 
questions 
correctly.  
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Strand  Sub strand Specific Learning Outcomes 

(KSA)  
Suggested Learning Experiences   Key Inquiry Question(s)  

6.3 
Grammar  

6.3. 1 Language 
Patterns:  
- Quantifiers   
( much, many, 
some and any)  
  
  
(  2 lessons)  

By the end of the sub strand, the 
learner should be able to:  
a) Select appropriate quantifiers 

to use in relation to the type of 
noun for effective 
communication;  

b) Use quantifiers correctly in 
sentences in a variety of 
contexts for communication 
clarity;  

c) Appreciate the correct use of 
quantifiers in everyday 
communication.  

Learner could be guided to:  
 Name, in pairs or small groups, 

countable and uncountable nouns.  
 Use quantifiers correctly with nouns 

and construct sentences in pairs.  
 Recite/sign rhymes containing 

quantifiers in small groups.  
 Fill in blank spaces using correct 

quantifiers.  
 Use digital devices to compose a 

short poem or a paragraph featuring 
quantifiers.  

 Use quantifiers in a role play or a 
dialogue.  

  
1. What things do we count? 
2. What things cannot be 

counted? 
3. Which words do we use to 

show the quantity of 
uncountable and countable 
nouns?  

   

Core competences to be developed: 
 Critical thinking is enhanced as the learner composes poems and paragraphs.  
 Digital literacy is manifested as the learner manipulates digital devices while downloading poems.  
Link to Pertinent and Contemporary Issues PCIs: 
 Life skills issues: Critical thinking and Problem solving is 

enhanced as the learner selects words to use when composing 
poems. 

 Social economic issues: Safety and security is observed as the 
learner writes poem related to the theme of the internet. 

Link to Values:  
 Cooperation as the learner performs group tasks. 
 Responsibility as the learner cares for technological devices. 

 

Link to other learning area:    
 Languages and music as poems and verses are taught in these 

learning areas. 
 Mathematics as quantifiers are used in counting. 

Suggested Community Service Learning Activities:  
 The learner entertains guests during community functions through the 

poems they compose.  
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Non-formal activities to support learning: 
 Debating clubs sessions to enhance their language competence. 
 Playing games of counting during sports time. 

Suggested modes of assessment: 
 Questions and answers. 
 Signing. 
 Observation. 
 Group tasks. 
 Naming. 

Suggested resources: 
 Course books, charts, flashcards, realia, pictures drawings, digital devices 
  
Assessment Rubric 
Indicators   Exceeding expectations   Meeting expectations     Approaching expectations     Below expectations     

Identifying quantifiers 
that are used with 
countable and 
uncountable nouns   
 
 
 
 
Using quantifiers with 
countable and 
uncountable nouns  

 Learner correctly and 
consistently identifies 
quantifiers 
appropriately for 
countable and 
uncountable nouns.  

 
 
 Learner correctly and 

consistently uses 
quantifiers with 
countable and 
uncountable nouns. 

 Learner correctly 
identifies quantifiers 
appropriately for 
countable and 
uncountable nouns.  

 
 
 Learner correctly uses 

quantifiers with 
countable and 
uncountable nouns.  

 Learner sometimes 
identifies quantifiers 
appropriately for countable 
and uncountable nouns. 

 
 
 
 Learner sometimes uses 

quantifiers with countable 
and uncountable nouns 
correctly.   

 Learner has 
difficulties in 
identifying 
quantifiers 
appropriately for 
countable and 
uncountable nouns. 

 Learner has 
difficulty in using 
quantifiers with 
countable and 
uncountable nouns 
correctly.   
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Strand  Sub strand Specific Learning Outcomes 
(KSA) 

Suggested Learning Experiences  Key Inquiry 
Question(s)  

6.4 Writing  6.4.1 Guided 
composition  
  
- Pictorial 

composition 
(60-80 words)  

- Sayings                  
  
 (2 lessons)  

By the end of the sub strand, 
the learner should be able to:  
a) Write pictorial compositions 

on a variety of contexts for 
effective communication;  

b) Use a variety of pictures and 
clues to write pictorial 
compositions for effective 
communication;  

c) Appreciate the use of a wide 
range of pictures to write 
pictorial compositions on 
different topics for 
communication.  

Learner could be guided to:  
 Identify and use a variety of pictures from 

online and offline sources and write pictorial 
compositions of 60-80 words based on the 
theme.  

 Discuss different pictures in pairs/groups and 
write pictorial compositions of about 60-80 
words. 

 Use sayings to make their compositions 
interesting.  

 Watch a variety of videos related to the theme 
and write pictorial compositions.  

 Generate a wide range of pictures from the 
internet and write pictorial compositions.  

1. Which words 
do we use to 
describe a 
picture?  

2. How do 
pictures make 
you feel?  

3. What are some 
of the things we 
can write about 
the pictures we 
see?  

Core competences to be developed:    
 Communication and collaboration is enhanced as the learner discusses in pairs and groups. 
 Self-efficacy is displayed as the learner is able to express himself/herself through writing  
Link to Pertinent and Contemporary Issues PCIs:  
 Social economic issues: Safety and security is enhanced as the 

learner access and uses content from the internet.  
 Life skills issues: Critical thinking and Problem solving is 

enhanced as the learners share ideas on cyber safety through 
writing e-mails. 

Link to Values: 
 Unity is developed as the learner works together in pairs and in 

groups. 
 Responsibility is developed as the learner cares for the devices used 

online or offline. 

Link to other learning areas  
 All languages promote writing skills.  
 Science and Technology as the learner is involved in accessing 

information from the internet.  

Suggested Community Service Learning Activities:  
 The learner will share a collection of pictures on various topics from 

the internet with guardians.  
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Non-formal activities to support learning: 
 Participating in drama activities. 
 Role plays character in the composition/ story. 

Suggested modes of assessment: 
 Question and answer. 
 Observation. 
 Written work. 
 Signing. 

Suggested resources: 
 Course books, charts, flashcards, digital devices 

  
 
Assessment Rubric 
Indicators   Exceeding expectations   Meeting expectations     Approaching expectations     Below expectations     

Interpreting pictures   
 
  
 
 
Sequencing of ideas  
 

 

 

 

Writing the required 
length of composition   

 Learner correctly and 
consistently interprets 
pictures.  

 
  
 
 Learner correctly and 

consistently 
sequences ideas 
logically.   
 
 
 

 Learner correctly and 
consistently writes a 
composition with the 

 Learner correctly 
interprets pictures.  

 
 
 
 
 Learner correctly 

sequences ideas 
logically.  

 
 
 

 
 Learner correctly writes 

a composition with the 
required length 
incorporating sayings to 

 Learner sometimes 
interprets pictures 
correctly.  

 
 
 
 Learner sometimes 

sequences ideas with 
difficulty.   

 
 
 
 
 Learner sometimes writes 

a composition with the 
required length 

 Learner has difficulty 
in interpreting pictures 
correctly.  

 
 
 Learner has difficulty 

in sequencing ideas. 
  
 
 
 
 Learner has difficulty 

in writing a 
composition with the 
required length and 
incorporating sayings 
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required length 
incorporating sayings 
to make it interesting.   

make it interesting.  
 

incorporating sayings to 
make it interesting.   

to make it interesting.  
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7.0 TECHNOLOGY- CYBER SAFETY 
Suggested vocabulary: crime, trust, stranger, share, care, leisure,  safe, cyber café, data bundles, twitter, laptop, camera, desktop, download, 

upload, Facebook,  WhatsApp, password, video, picture 
Strand  Sub strand Specific Learning 

Outcomes (KSA)  
Suggested Learning Experiences  Key Inquiry 

Question(s)  
7.1 
Listening/observing 
and 
Speaking/articulating 
and signing. 
  

7.1.1 Interactive 
listening/observing 
keenly:   
- Vocabulary  
- Turn taking 
- Present and past 

tense  
 
  
(3 lessons)  

By the end of the sub 
strand, the learner 
should be able to: 
a) Participate actively 

in a two-way 
conversation in 
various settings for 
self-expression;  

b) Apply vocabulary 
related to the theme 
in different settings 
for clarity;  

c) Use the present and 
past tense in 
sentences correctly 
for clarity in 
communication;  

d) Appreciate the 
importance of turn 
taking in 
oral/signed 
communication. 

Learner could be guided to:  
 Construct sentences using present and 

past tense.  
 Listen to/observe a poem, story or song 

and answer questions orally in signs.  
 Participate in a debate, interview and 

discussion on social media focusing on 
cyber safety.  

 Apply facial expressions and gestures 
appropriately while reciting/signing 
choral verses in pairs and groups.  

 Watch audio-visual recordings of short 
interviews and then conduct a role play in 
pairs.   

 Record one another when performing 
solo, choral verses and short dialogues.  

 Take turns during an oral/signed 
interview, discussion or debate.  

1. Why should you 
listen to/observe 
others when they 
are 
speaking/articula
ting and 
signing/?  

2. Why should we 
take turns while 
speaking/articula
ting and signing 
with others? 

3. How do we 
show when an 
action took 
place?  

Core competences to be developed: 
1. Communication and collaboration is enhanced through pair and group tasks.  
2. Self - efficacy is developed as the learner performs choral verses and responds during interviews and debates.  
3. Digital literacy as the learner interacts with audio-visual materials. 

66Property of the 
Government of Kenya



67 
 

Link to Pertinent and Contemporary Issues PCIs:  
 Life skills issues: Skills of knowing and living with others is 

developed during interviews and conversations as well as effective 
communication.  

 Social economic issues: Safety and security is nurtured when the 
learner learns how to use the internet responsibly. 

 Link to Values: 
 Respect and tolerance through turn taking and listening to/ 

observing others. 
 Peace and harmony as the learner participates in a debate. 

Link to other learning area: 
 All learning areas inculcate interactive listening/observing keenly 

techniques. 

Suggested Community Service Learning Activities:  
 The learner shares with peers the importance of taking turns 

during conversations and while performing choral verses during 
cultural activities.  

Non-formal activities to support learning: 
 The learner performs drama and takes part in play activities during 

break time on topical issues related to technology. 
 The learner manipulates technological devices such as the mobile 

phones and tablets. 
 The learner participates in debating contests. 

Suggested modes of assessment: 
 Question and answers. 
 Observation. 
 Written work. 
 Drawing. 
 Filling in gaps. 
 Signing. 

Suggested resources: 
 Course books, charts, flashcards, realia, pictures, audio-visual gadgets, projectors 
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Assessment Rubric 
Indicators   Exceeding expectations   Meeting expectations     Approaching expectations     Below expectations     

Participating actively 
in conversation  
 
 
 
 
Taking turns in 
conversations  

 Learner consistently 
participates actively in 
two-way conversations 
appropriately.  

 
 
 Learner consistently 

takes turns during 
debates, discussions 
and interviews 
appropriately.    

 Learner participates 
actively in two-way 
conversations 
appropriately.  

 
 
 
 Learner correctly 

takes turns during 
debates, discussions 
and interviews.    

 Learner sometimes 
participates actively in 
two-way conversations.  
 
 
 

 Learner sometimes takes 
turns correctly during 
debates, discussions and 
interviews.    

 Learner has difficulty 
in participating 
actively to the end in 
two-way 
conversations.   

 
 Learner has difficulty 

in taking turns during 
debates, discussions 
and interviews.    
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Strand  Sub strand  Specific Learning Outcomes 
(KSA)  

Suggested Learning Experiences  Key Inquiry Question (s)  

7.2 Reading  7.2.1  
Extensive 
reading:  

- Narratives, 
poems and 
graded 
readers 

- Texts 
containing 
simple 
proverbs 

  
(2 lessons)  

By the end of the sub strand, 
the learner should be able 
to:  
a) Read a variety of materials 

for lifelong learning;  
b) Demonstrate independent 

reading of a variety of 
materials for information;  

c) Appreciate the importance 
of independent reading in 
a variety of contexts for 
enjoyment.   

  

The Learner could be guided to:  
 Select appropriate and high- interest reading 

print and electronic materials related to the 
theme.   

 Select and read graded readers independently 
for pleasure.  

 Set up an after school club where they meet 
on a regular basis to read extensively.  

 Retell/re-sign the stories they have read in 
pairs or groups.  

 Share opinions and reflections on the texts 
they have read. 

 Identify and discuss proverbs used in graded 
readers.  

1. Why should we read 
different types of 
materials?  

2. What kind of 
materials do you 
enjoy reading?  

3. What can you do to 
remember what you 
read?  

Core competences to be developed: 
 Communication and collaboration is enhanced by setting up after school reading clubs. 
 Learning to learn as independent reading enhances sourcing for information on his/her own. 
Link to Pertinent and Contemporary Issues PCIs:  
 Social economic issues: Safety and security is inculcated 

through the theme of cyber safety. 
 Life skills issues: Skills of knowing and living with self is 

developed as the learner acquires ability to describe him/her 
through interactive language tasks. 

 Link to Values:  
 Honesty, kindness, generosity and respect through the moral lessons in 

the narratives and poems they read.   
 Responsibility is inculcated as the learner cares for equipment and 

resources. 
 Peace is enhanced as the learner selects appropriate reading which 

promotes peace. 
Link to other learning areas: 
 Science and technology as the theme builds on what the 

learner knows about science and technology. 

Suggested Community Service Learning Activities: 
 Encouraging children in the neighbourhood to visit public libraries or 

resource centres and read a variety of texts with peers.  
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Non-formal activities to support learning: 
 Drama and plays during drama festivals and recording that 

performance. 
 Storytelling/signing and debates on topical issues related 

to technology during school break time. 

Suggested modes of assessment: 
 Question and answers. 
 Signing. 
 Observation. 
 Written work. 

Suggested resources: 
 Course books, charts, observation, flashcards, realia, pictures, audio-visual gadgets, projectors 

 
 
 
 
 
Assessment Rubric 
Indicators   Exceeding expectations   Meeting expectations     Approaching 

expectations     
Below expectations     

Reading a variety of texts  
  
 
 Reading independently  

 Learner correctly and 
consistently reads a variety 
of texts. 

   
 Learner correctly and 

consistently reads 
independently.   

 Learner correctly 
reads a variety of 
texts.  

 
 Learner correctly 

reads independently.  

 Learner sometimes 
reads variety of texts.  
 

 Learner sometimes 
reads independently.  

 Learner has difficulty 
in reading variety of 
texts.  

 Learner has difficulty 
in reading 
independently.  
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  Strand  Sub strand  Specific Learning 
Outcomes (KSA)  

Suggested Learning Experiences  Key Inquiry 
Question(s)  

7.3 
Grammar  

7.3.1  
Tense:  
  
- Present 

Continuous 
Tense  

- Past 
Continuous  
Tense   

 
(2 lessons) 

By the end of the sub 
strand, the learner should 
be able to:  
a) Identify the present and 

past continuous forms of 
the verb in oral and 
written texts;   

b) Use the present and past 
continuous tense 
correctly for self-
expression; 

c) Appreciate the role of 
the present and past 
continuous tense in 
communication. 

Learner is be guided to:  
 Listen to a radio or observe a TV programme and 

identify the present and past continuous forms.  
 Discuss the difference between the present and past 

continuous tense.  
 Use a given list of verbs to form sentences in the 

present and past continuous tense in pairs or groups.  
 Watch a video and write examples of the present and 

past continuous tense in a note book.  
 Roles play or simulate an event in which they use the 

present and past continuous forms.  
 Identify present and past continuous forms from a 

newspaper or magazine article.  
 Construct sentences using the present and past 

continuous tense in groups. (They could be typed or 
written on a piece of paper.) 

1. Why is it 
important to 
show when 
something 
happened?   

2. How do we 
tell an action is 
or was 
happening?  

Core competences to be developed: 
 Digital Literacy as the learner listens to/observes information from audio-visual recording.  
 Learning to learn as the learner picks out nouns from audio-visual recording. 
Link to Pertinent and Contemporary Issues PCIs:  
 Social economic issues: Safety and security is promoted as 

the learner observes cyber safety measures. 

Link to Values: 
 Punctuality and adherence to time, commitment and responsibility could 

be brought out through tense. 
 Unity is developed as the learner works together collecting various 

learning materials and shares ideas. 
Link to other learning areas: 
 Tense is a concept in all language areas. 
 Science and Technology as the learner manipulates new 

technological devices. 
 Social Studies as the learner gathers more information using 

Suggested Community Service Learning Activities:  
 Sing/sign songs with peers to practise the language pattern learnt. 
  He/she could also ask parents or siblings to help him/her identify 

sentences in the past and present continuous tense from a newspaper, 
magazine, radio or TV programme. 
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the technological devices. 

Non-formal activities to support learning: 
 Visiting libraries to read a variety of books for leisure. 
 Accessing internet during free time study. 
 Clubs and societies meetings. 

Suggested modes of assessment: 
 Question and answer. 
 Observation. 
 Written work. 
 Teacher made tests. 
 Peer assessment  
 Audio-visual recordings. 

Suggested resources: 
 Course books, realia, pictures, books, audio-visual materials, projectors 

 
 
 
Assessment Rubric 
Indicators   Exceeding expectations   Meeting expectations     Approaching expectations     Below expectations     
Identifying present and 
past continuous tense in 
sentences 
 
 
 
 
Using the present and 
past continuous tense in 
sentences correctly  

 Learner correctly and 
consistently identifies 
present and past 
continuous tense.  

 
 
 Learner correctly and 

consistently uses the 
present and past 
continuous tense in 
sentences and 
supports others.  

 Learner correctly 
identifies present 
and past 
continuous tense.  

 
 
 
 Learner correctly 

uses the present 
and past 
continuous tense in 
sentences.  

 Learner sometimes 
identifies present and 
past continuous tense 
correctly. 

 
 
 
 Learner sometimes uses 

the present and past 
continuous tense in 
sentences correctly.  

 Learner has 
difficulty in 
identifying present 
and past continuous 
tense correctly.  

 
 Learner has 

difficulty in using 
the present and past 
continuous tense in 
sentences correctly.  
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Strand  Sub strand Specific Learning Outcomes 
(KSA)  

Suggested Learning Experiences   Key Inquiry 
Question(s)  

7.4 
Writing    

7.4.1  
Punctuation:  

- Full stop 
in 
abbreviati
ons   

- Capital  
letters in 
proper nouns   

(2 lessons)  

By the end of the sub strand, 
the learner should be able to:  
a) Identify commonly used 

punctuation marks in 
written texts, for effective; 
communication.  

b) Use full stops and capital 
letters correctly in written 
texts for clarity;  

c) Appreciate the role of 
punctuation marks in 
various contexts for writing 
fluency.  

Learner could be guided to:  
 Design drawings or illustrations of the full stop and 

capital letters in cards and display them in class.  
 Use punctuation cards to arrange or make coherent 

sentences and paragraphs in pairs or groups.  
 Write well-punctuated sentences dictated by a teacher, 

peer or digital device.  
 Make stickers with sentences punctuated with full stops 

and capital letters and stick them to a central place for 
everyone to see.   

 Use digital resources to play games such as punctuation 
ladder and punctuation posters.   

 Type sentences on a digital device, with the help of 
parents, siblings and guardians and share with teacher 
and friends.  

1. Why do you use 
punctuation 
marks?  

2. Which 
punctuation 
marks do you 
use when 
writing?  

Core competences to be developed:  
 Communication and collaboration is enhanced through pairs and group tasks.  
 Digital literacy is developed as the learner uses digital devices to type sentences and text, access and play online and offline games. 
Link to Pertinent and Contemporary Issues PCIs::  
 Social economic issues: Safety and security is achieved through 

cyber safety while the learner engages in group activities which 
promote social cohesion. 

Link to Values:  
 Hard work and cooperation as the learner accomplishes tasks in 

groups. 
 Love is enhanced as the learner seeks help and guidance of parents, 

siblings and friends. 
Link to other learning areas:   
 Punctuation is a concept in all learning areas.  

Suggested Community Service Learning Activities:   
 The learner plays punctuation games with his/her peers 

and siblings.  
 The learner observes the importance of punctuation as 

he or she is involved in reading texts in place of 
worship. 
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Non-formal activities to support learning: 
 Use of technology in writing, printing and accessing internet. 

Suggested modes of assessment: 
 Questions and answers. 
 Observation. 
 Written work. 
 Teacher made tests. 
 Peer assessment. 
 Self-assessment. 
 Signing. 

Suggested resources: 
 Course books, charts, various digital resources such as computers, tablets and smart phone 

 
 
 
 
Assessment Rubric 
Indicators   Exceeding expectations   Meets expectations     Approaching expectations     Below expectations     

Identifying punctuation 
marks  
 
 
 
 
Using full stops and 
capital letters correctly  

 Learner correctly and 
consistently identifies 
punctuation marks in 
texts.  
 
 

 Learner correctly and 
consistently uses full 
stops and capital letters.   

 Learner correctly 
identifies 
punctuation marks 
in texts.   

 
 

 Learner correctly 
uses full stops and 
capital letters.   

 Learner sometimes 
identifies punctuation 
marks in texts correctly.  

 
 
 Learner sometimes uses 

full stops and capital 
letters correctly.   

 Learner has 
difficulty in 
identifying 
punctuation marks 
in texts correctly.  

 Learner has 
difficulty in using 
full stops and capital 
letters correctly.   
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8.0 THE FARM  
Suggested vocabulary: kitchen, garden, watering, vegetables, weeding, manure, wastage, dig, save, tomatoes, fruit, orchard, flower, domestic 

animal, farm tool, farmer, wild animal 
Strand  Sub strand Specific Learning 

Outcomes (KSA)  
Suggested Learning Experiences  Key Inquiry 

Question(s)  
8.1 
Listening/observing 
and 
Speaking/articulating 
and signing. 
  

8.1.1  
Pronunciation/place of articulation 
with correct sign elements, 
fingerspelling on Vowel 
sound/handshape and signs and 
diphthongs 

Vocabulary 
( 2 lessons)   

By the end of the sub 
strand, the learner 
should be able to:  
a) Articulate English 

vowels and 
diphthongs accurately 
for clarity of 
speech/signed 
expression; 

b) Select 
sound/handshape and 
signs/signs from a 
language sample to 
improve 
listening/observing 
comprehension;  

c) Use vocabulary items 
related to the theme 
in a variety of 
contexts for effective 
communication; 

d) Appreciate the role of 
correct 
pronunciation/place 
of articulation with 
correct sign elements 
in speech for 

Learner could be guided to:  
 Recognize the vowels 

sound/handshape and signs/signs 
and diphthongs/signs from audio-
visual materials.  

 Use words and sentences 
containing vowel sound/handshape 
and signs/sign and consonants in a 
conversation.  

 Listen to/observe selected 
sound/handshape and signs 
(consonants, diphthongs and 
vowels)/signs from audio-visual 
materials.  

 Select words containing vowels 
and diphthongs and consonants 
from a passage, a poem, a song or 
a story.  

 Practise clear pronunciation/place 
of articulation with correct sign 
elements by listening to/observing 
a video, online dictionaries and 
recordings.  

 Say/sign vocabulary items 
correctly and match them with 
their meanings.  

1. Why 
should 
you say 
words/ 
articulate 
signs 
clearly?  

2. What 
should 
you do to 
say 
words/ 
articulate 
signs 
correctly
?  
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communication 
clarity.   

 Articulate vowels and consonants 
as the teacher models. 

 Participate in video conferencing 
with children from other schools 
or native speakers/signers.   

Core competences to be developed:   
 Communication and collaboration is developed as the learner works in 

pairs or in groups.   
 Self-efficacy is enhanced as the learner engages self in pronunciation/place 

of articulation with correct sign elements/reading/signing/fingerspelling 
diphthongs and vowels. 

Link to Pertinent and Contemporary Issues PCIs:  
 Life skills issues: Skill of knowing and living with others is fostered through group work 

and video conferencing.  
 Health related issues: Sensitization on lifestyle diseases by learning how to eat healthy 

is achieved through the theme of the farm or kitchen garden.  

Link to Values: 
 Unity is enhanced as the learner participates 

in conferencing with children from other 
schools or native speakers/signers. 

 Respect is enhanced as the learner turn 
takes to listen/ observe 

Link to other learning areas: 
 All language areas and music emphasise clear articulation of sound/handshape and signs 

Suggested Community Service Learning 
Activities: 
 The learner visits a children’s home 

accompanied by parents or guardians and 
sing songs based on the theme and the learnt 
sound/handshape and signs. 

Non-formal activities to support learning: 
 Songs, storytelling, discussion done outside during club time. 

Suggested modes of assessment: 
 Question and answers. 
 Observation. 
 Sound/handshape and signs and symbol 

recognition assessment. 
 Written work. 
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Suggested resources: 
 Course books, pictures, books, mirrors, phonic cards 

 
Assessment Rubric 
Indicators   Exceeding expectations   Meeting expectations     Approaching expectations     Below expectations     

Articulating vowels and 
diphthongs accurately 
 
 
  
 
 
Selecting words with the 
learnt vowel 
sound/handshape and 
signs and diphthongs  

 Learner correctly 
and consistently 
articulates vowels 
and diphthongs.   

 
 

 Learner correctly 
and consistently 
selects words with 
the learnt vowels 
and diphthongs.  

 Learner correctly 
articulates vowels 
and diphthongs.  

 
 

 Learner correctly 
selects words with 
the learnt vowels 
and diphthongs.  

 Learner 
sometimes 
articulates vowels 
and diphthongs 
texts.  

 
 Learner sometimes 

selects words with the 
learnt vowels and 
diphthongs.  

 Learner has 
difficulty in 
articulating 
vowels and 
diphthongs.  

 
 

 Learner has 
difficulty in 
selecting words 
with the learnt 
vowels and 
diphthongs.  
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Strand  Sub strand Specific Learning 

Outcomes (KSA) 
Suggested Learning Experiences  Key Inquiry 

Question(s)  
8.2 Reading  
  
   

8.2.1 Fluency   
  
Texts of about 300 
words  
  
(3 Lessons)  

By the end of the sub 
strand, the learners should 
be able to:  
a) Read a text accurately, 

at the right speed and 
with expression for 
effective 
communication; 

b) Use fluency strategies to 
read a text related to the 
theme to enhance 
comprehension;  

c) Appreciate the 
importance of fluency in 
reading a variety of texts 
for comprehension.  

Learner could be guided to:  
 Make predictions based on the pictures or the title 

and anticipate possible outcomes in a story.  
 Read digital or non-digital texts of about 300 

words related to the theme in small groups.  
 Respond to oral/signed questions that require 

inferences in pairs and small groups.  
 Write correct answers to direct and indirect 

questions that require inferences.  
 Listen to/observe audio-visual recordings of songs 

and poems; and repeat them.  
 Read and sing/sign lyrics of relevant English 

songs.  
 Read poems and rhymes while paying attention to 

rhythm and manner of articulation.   

1. Why is it 
important to read 
at a reasonable 
speed?  

 
 
2. How can you 

read a text fast?  

Core competences to be developed: 
 Self-efficacy is enhanced as the learner acquires fluency in reading.  
 Digital literacy is developed as the learner manipulates ICT devices. 
Link to Pertinent and Contemporary Issues PCIs:  
 Social economic issues: Poverty eradication is achieved as the 

learner engages in food production through the theme of the 
farm. 

Link to values: 
 Responsibility is enhanced as the learner uses gadgets to read digital 

and non-digital texts. 
 Unity is enhanced as the learner works with others in pairs and in 

groups. 
Link to other learning areas: 
 Agriculture as the theme borrows content from this learning 

area. 

Suggested Community Service Learning Activities:  
 The learners will participate in keeping the home and school 

environment clean.  
Non-formal activities to support learning: Suggested modes of assessment: 
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 The learner tells/signs stories, sign sings songs, recites poems 
and role plays during environmental conservation day. 

 Question and answers. 
 Observation. 
 Written work. 
 Signing. 

Suggested resources: 
 Course books, charts, picture, audio-visual gadgets 

  
 
Assessment Rubric 
Indicators   Exceeding expectations   Meeting expectations     Approaching 

expectations     
Below expectations     

Reading texts of about 300 
words  
 
 
 
 
 
 
Answering direct and indirect 
questions on a reading text  

 Learner correctly 
and consistently 
reads texts of about 
300 words and at a 
reasonable speed.   
 
 

 Learner correctly 
and consistently 
answers direct and 
indirect questions in 
a reading text.   

 Learner correctly 
reads texts of about 
300 words and at a 
reasonable speed.  

 
 
 
 Learner correctly 

answers direct 
and indirect 
questions in a 
reading text.  

 Learner sometimes 
reads texts of about 
300 words and at a 
reasonable speed.  
 
 
 

 Learner sometimes 
answers direct and 
indirect questions in 
a reading text.  

 Learner exhibits 
numerous challenges 
in reading texts of 
about 300 words.   

 
 
 

 Learner exhibits 
numerous challenges 
in answering direct 
and indirect 
questions in a 
reading text. 
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Strand  Sub strand Specific Learning 

Outcomes (KSA)  
Suggested Learning Experiences   Key Inquiry 

Question(s)  
8.3  
Grammar  

8.3.1 Parts of 
Speech  
- Contracted     
forms of verbs  
- Positive and 
negative 
statements  
  
(3 Lessons)  

By the end of the sub 
strand, the learner 
should be able to:  
a) Use contracted forms 

of verbs correctly for 
effective 
communication;  

b) Use positive and 
negative statements 
correctly for effective 
communication;  

c) Appreciate the 
importance of correct 
sentence structure in 
communication.  

Learner could be guided to:  
 Write the contracted forms of verbs and use them 

in sentences correctly.  
 Change positive statements to negative statements 

and vice versa.   
 Ask each other questions that elicit both positive 

and negative answers.  
 Construct positive and negative sentences orally 

and in writing.  
 Make and display charts containing contracted 

forms of verbs.  
 Use digital devices to search for online resources 

on contracted verbs.  

1. How do we answer a 
question?  

 
 
2. What are the short 

form of these 
words…cannot, is 
not?  

 

Core competences to be developed: 
 Communication and collaboration is enhanced when the learner talks about objects in the classroom with others.  
 Digital literacy is acquired when the learner uses digital devices to construct sentences.   
Link to Pertinent and Contemporary Issues PCIs: 
 Social economic issues: Environmental issues is 

fostered through the theme of the farm. 
 Health related issues: sensitization on lifestyle diseases 

is achieved as the learner engages in farming activities. 

Link to Values:   
 Peace is enhanced as the learner plays games and recites/signs poems in 

pairs and in groups. 
 Responsibility enhanced as the learner uses gadgets to create word lists and 

sentences on a word processor. 
Link to other learning areas:    
 Mathematics as the learner learns measurements. 
 All languages introduce the learner to verbs and positive 

and negative statements.  

Suggested Community Service Learning Activities: 
 The learner could practice the use of positive and negative statements in 

speech with peers and siblings.  
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Non-formal activities to support learning: 
 Poems, songs and plays related to farming during school 

festivals. 
 Story telling/signing as the learner shares with peers 

during break time. 

Suggested modes of assessment: 
 Question and answers. 
 Gap filling. 
 Matching tasks. 
 Observation. 
 Signing. 

Suggested resources: 
 Course books, charts, realia, pictures, audio-visual gadgets, projectors 

 
 
 
Assessment Rubric 
Indicators   Exceeding expectations   Meeting expectations     Approaching 

expectations     
Below expectations     

Using contracted forms 
of verbs correctly   
 
 
 
 
Using positive and 
negative statements 
appropriately   

 Learner correctly and 
consistently uses 
contracted forms of 
verbs.  

 
  
 Learner correctly and 

consistently uses 
positive and negative 
statements and 
supports others.   

 Learner correctly uses 
contracted forms of 
verbs.   

 
 
 
 Learner correctly uses 

positive and negative 
statements.   

 Learner sometimes 
uses contracted forms 
of verbs correctly. 

   
 
 Learner sometimes 

uses positive and 
negative statements 
appropriately.   

 Learner has difficulty 
in using contracted 
forms of verbs.   

 
 
 Learner has difficulty 

in using positive and 
negative statements 
appropriately.   
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Strand  Sub strand Specific Learning Outcomes 
(KSA)  

Suggested Learning Experiences  Key Inquiry Question(s)  

8.4   
Writing   
  

8.4.1 Creative 
Writing    

Narrative 
compositions  

  

(3 Lessons)  

  

By the end of the sub strand, 
the learner should be able to:  
a) Write an imaginative 

composition of about 60-80 
words to express thoughts 
clearly.  

b) Apply creative writing 
strategies to express 
thoughts clearly in a variety 
of contexts.  

c) Appreciate the role of 
creativity in writing for 
different purposes.  

Learner could be guided to:  
 Create a narrative composition for self-

expression.  
 Reorganize jumbled up sentences from an 

oral/signed narrative into a coherent 
paragraph.  

 Listen to/observe a narrative on audio-visual 
device and rewrite it in his/her own words.  

 Watch and dramatize a story from a digital 
device.  

 Visit a farm and write a narrative 
composition about their experience.  

1.  
1. Why do you enjoy 

listening to/observing and 
reading stories? 

2. Which is the most 
interesting story you have 
ever heard/observed or 
read?  

Core competences to be developed:   
 Communication and collaboration is enhanced as the learner engages in pair and 

group tasks.  
 Self-efficacy is developed as the learner tells/signs narratives.  
 Digital literacy is developed as the learner uses of digital devices. 
Link to Pertinent and Contemporary Issues PCIs: 
 Social economic issues: Animal welfare is observed as the learner 

learns about crops and animals found in the farm as well as their 
welfare. 

 Life skills issues: Skill of knowing and living with others is 
inculcated through group activities. 

 Link to Values:   
 Responsibility is enhanced as the learner participates in the 

activities involving the welfare of animals found at home. 
 Unity is enhanced as the learner uses audio-visual materials and 

visits a farm together with the others. 

Link to other learning area:  
 All language areas and Music emphasise creativity in composition. 

Suggested Community Service Learning Activities:  
 The learner visits children living with disabilities and 

narrates/signs stories to them.  
Non-formal activities to support learning: 
 The learner visits a nearby farm to observe different farming 

Suggested modes of assessment: 
 Teacher-made tests. 
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methods. 
 The learner tells/signs stories about the sources of food. 
 Establishment of writing clubs, journalism club and compiling 

articles for the school magazine to nurture writing talents. 

 Learner journals. 
 Question and answer. 
 Observation. 
 Written work. 
 Creative innovations. 

Suggested resources: 
 Course books, charts, realia, pictures and photographs, audio-visual gadgets, projectors, journals 

 
 
 
Assessment Rubric 
Indicators  Exceeding expectations  Meeting  expectations  Approaching expectations  Below Expectations  

Writing narratives 
clearly and creatively  
 
 
Applying creative 
writing strategies to 
express thoughts  
  

 Learner consistently 
writes narratives 
clearly and creatively.   

 
 Learner consistently 

applies creative 
writing strategies to 
express thoughts.  

 Learner writes 
narratives clearly and 
creatively.  

 
 
 Learner applies creative 

writing strategies to 
express thoughts.  

 Learner sometimes writes 
narratives clearly and 
creatively.  

 
 
 Learner sometimes applies 

creative writing strategies 
to express thoughts.  

 Learner has difficulty 
in writing narratives 
clearly and creatively.  

 
 Learner has 

difficulty in 
applying creative 
writing strategies 
to express 
thoughts.  
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9. 0: HIV AND AIDS 

Suggested Vocabulary:  tuberculosis, cough, share, haircut, wait,  virus, sharp object, blood, death, spread, infect, affect, signs, prevention, diet, 
razor blade, shave, cure, medicine, pierce, needle, tweezer 

Strand  Sub strand Specific Learning 
Outcomes (KSA) 

Suggested Learning Experiences  Key Inquiry 
Question(s)  

9. 1 
Listening/observing 
and 
Speaking/articulating 
and signing. 

9.1.1 Fluency   
  
- Pronunciation/ observing 

proper place of articulation 
with correct sign elements 
and vocabulary 

- sound/handshape and signs : 
/s/ /z/ 

/h/  /f/ in ‘gh’/articulate and 
fingerspell/sign, affect/effect 
- speaking/articulating/signing 

on a familiar topic 
using similes 
 
  
(3 lessons)  

  

By the end of the sub 
strand, the learner 
should be able to:  

a) Speak/sign fluently 
and   confidently 
about a given topic to 
enhance their 
oral/signing skills.  

b) Articulate 
sound/handshape and 
signs/signs accurately 
for effective 
communication. 

c) Apply vocabulary 
related to the theme in 
a variety of oral/sign 
presentations for 
fluency.  

d) Appreciate the 
importance 
speaking/articulating 
and signing at a 
reasonable speed and 
without hesitation in 
daily life. 

Learner could be guided to:  
 Listen to/observe oral/signed 

presentations such as poems and 
topical issues from audio-visual 
recordings.  

 Repeat words with target 
sound/handshape and signs/signs 
from the teacher or an audio 
recording accurately. 

 Speak/articulate and sign and sign 
accurately and at a reasonable pace. 

 Speak/articulate and sign 
expressively on a given topic within 
a specified time.  

 Recite/sign poems related to the 
theme.  

 Say/sign vocabulary related to the 
theme in pairs correctly.  

 Fill gaps in sentences using the 
vocabulary learnt.  

 Repeat oral/signed texts without 
hesitation and at a reasonable 
speed.  

 Use non-verbal cues when 
speaking/articulating and signing.  

1. How can 
you 
speak/artic
ulate and 
sign 
without 
unnecessar
y pauses?  

2. Why 
should you 
speak/artic
ular and 
sign 
accurately?  
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Core competences to be developed:   
 Communication and collaboration is enhanced as the learner works in pairs and in groups.  
 Self-efficacy is acquired as the learner develops confidence in public speaking/articulating and signing.  
 Digital literacy is acquired as the learner interacts with digital devices.  
 
 
Link to Pertinent and Contemporary Issues PCIs:  
 Health related issues: HIV and AIDs Education is promoted through oral/sign 

language tasks like listening/observing, comprehensions, poems and songs related 
to HIV and AIDs.  

 Life skills issues: Moral education and human sexuality is enhanced as the 
learner makes speeches on moral values in clubs and societies. 

Link to Values: 
 Integrity is enhanced as the learner gives public 

speech. 
 Responsibility is developed as the learner 

participates in oral/signed texts and audio-visual 
recording. 

Link to other learning areas:  
 Public speaking/articulating and signing skills are learnt in all language areas.  

Suggested Community Service- Learning Activities:  
 The learner shares with peers, parents or 

guardians the importance of speaking/articulating 
and signing fluently.  

 The learner recites poems related to the theme 
during community gatherings. 

Non-formal activities to support learning: 
 The learner could be involved in story telling/signing, drama and play activities 

during World AIDS Day. 

Suggested modes of assessment: 
 Question and answers 
 Observation. 
 Writing. 
 Public speaking/articulating and signing. 
 Oral/sign presentations. 
 Role play. 

Suggested resources: 
 Course books, charts, realia, pictures and photographs, audio-visual gadgets 
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Assessment Rubric 
Indicators  Exceeding expectations  Meeting expectations  Approaching expectations  Below Expectations  

Speaking 
fluently/articulating 
and signing fluently 
without hesitation on a 
given topic  
 
 
Speaking 
confidently/articulating 
and signing confidently 
on a given topic  

 Learner consistently 
speaks/ articulates and 
signs fluently and 
without hesitation about 
the given topic. 

 
   
 Learner consistently 

speaks/ articulates and 
signs confidently about 
the given topic.   

 Learner 
speaks/articulates and 
signs fluently and 
without hesitation about 
the given topic.   

 
 
 Learner speaks/ 

articulates and signs 
confidently about the 
given topic.  

 Learner sometimes 
speaks/articulates and 
signs fluently and without 
hesitation about the given 
topic.  

 
 
 Learner sometimes 

speaks/articulates and 
signs confidently about 
the given topic.  

 Learner has 
difficulty in 
speaking/articulating 
and signing fluently 
about the given 
topic. 

  
 Learner has 

difficulty in 
speaking/articulating 
and signing 
confidently about the 
given topic.  
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Strand  Sub strand Specific Learning 
Outcomes (KSA) 

Suggested Learning Experiences  Key Inquiry 
Question(s)  

9.2 Reading  9.2.1 Intensive 
Reading  

Short simple 
narratives  
 

 (3 lessons)  

  

  

By the end of the sub 
strand, the learner should 
be able to:  
a) Read a text related to 

selected themes for 
comprehension;  

b) Apply appropriate 
reading strategies to 
read a passage for 
information;  

c) Appreciate reading for 
purposes of 
comprehension and 
information.  

Learner could be guided to:  
 Read a passage in print or non-print format and 

answer questions.  
 Discuss vocabulary from the passage and use them 

to construct simple sentences.  
 Answer factual and inferential questions from a 

passage in pairs or groups.  
 Retell/re-sign stories related to the theme in pairs 

and groups.    
 Give the sequence of events in a given story or 

passage.  
 Discuss and role play events in a passage.  
 Read a digital text online or offline and answer 

questions in pairs or in groups.  

1. Why do we 
read?  

2. What do you 
enjoy reading?  

Core competences to be developed:   
 Communication and collaboration is enhanced as the learner works in pairs and in groups. 
  Self- efficacy is acquired as the learner answers inferential and factual questions correctly.   

 

Link to Pertinent and Contemporary Issues PCIs: 
 Life skills issues: Skill of knowing and living with self is enhanced as the 

learner becomes a more confident reader as he/she participates in reading, 
writing and journalism clubs. 

 Health related issues: Chronic diseases is prevented as the learner is 
educated on HIV/AIDS and lifestyle diseases from the passages he/she 
reads. 

Link to Values: 
 Love is developed as the learner 

collaborates with the others during 
public events related to the theme. 

 Responsibility is developed as the 
learner uses audio-visual gadgets to 
read digital texts online or offline. 

 

Link to other learning areas:  
 All learning areas expose the leaner to contents on HIV/AIDS. 

 

Suggested Community Services Learning Activities:  
 The learner participates in poetry recitations/signing, story 

reading or drama in religious gatherings.  
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Non-formal activities to support learning: 
 Story-telling/signing, role-play and reciting/signing poems on the effects of 

HIV/AIDS during games time. 
 Drawing posters on HIV/AIDS and places them at strategic points in the 

school. 

Suggested modes of assessment: 
 Reading aloud/signing. 
 Question and answer. 
 Observation. 
 Writing. 
 Signing. 

Suggested resources: 
 Course books, charts, realia, pictures and photographs, audio-visual gadgets, projectors 

 
Assessment Rubric 
Indicators  Exceeding Expectations  Meeting  Expectations  Approaches expectations  Below Expectations  

Responding to 
comprehension 
questions  
 
 
 
Using learnt 
vocabulary for self-
expression  

 Learner correctly and 
consistently responds to 
comprehension 
questions.  

 
 
 Learner correctly and 

consistently uses learnt 
vocabulary for self-
expression.  

 Learner correctly 
responds to 
comprehension 
questions.  

 
 
 Learner correctly uses 

learnt vocabulary for 
self-expression.  

 Learner sometimes 
responds to 
comprehension 
questions correctly. 

  
 
 Learner sometimes 

uses learnt 
vocabulary correctly 
for self-expression.  

 Learner has difficulty 
in responding to 
comprehension 
questions correctly.  

  
 Learner has difficulty 

in using learnt 
vocabulary for self-
expression.  
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Strand  Sub strand  Specific Learning Outcomes 
(KSA)  

Suggested Learning Experiences  Key Inquiry 
Question(s)  

9.3 
Grammar  

9.3.1 Parts of 
speech:  
  
Adverbs of 
manner, time 
and 
place  
  
  
(3 Lessons)  

By the end of the sub strand, the 
learner should be able to:  
a) Distinguish adverbs of manner, 

time and place for effective 
communication;  

b) Use adverbs of manner, time and 
place correctly in both 
oral/signed and written 
sentences;  

c) Appreciate the use of adverbs to 
talk/sign more about actions.  

Learner could be guided to:  
 Play games that involve grouping 

adverbs of manner, time and place.  
 Recite/sign poems containing adverbs of 

manner, time and place.  
 Construct correct sentences using 

adverbs.  
 Listen/observe to a story or poem read 

by the teacher or from audio-visual 
recordings and respond to questions.  

 Create word lists of adverbs and use 
them to construct sentences on a word 
processor or a web page. 

1. Where do you live?  
2. How do you do your 

work?  
3. When do we come to 

school?  

Core competences to be developed 
 Communication and collaboration is manifested as the learner works in pair and in group activities. 
 Self-efficacy is gained when the learner recites poems and constructs correct sentences. 
Link to Pertinent and Contemporary Issues PCIs: 
 Life skills issues: Skill of knowing and living with others are enhanced as 

the learner learns about protection from stigmatization.   
 Health related issues: HIV and AIDS sensitization is enhanced as the 

learner learns about HIV/AIDS, communicable and non-communicable 
diseases.  

 Link to Values: 

 Peace is enhanced as the learner plays games and 
recites/signs poems in pairs and in groups.  

 Love is developed as the learner plays and interacts with 
the others. 

Link to other learning areas:   
 Kenya Sign Language and indigenous languages as different types of 

adverbs are taught in these learning areas.  
 Science and Technology as the learner learns concepts on HIV/AIDS. 

Suggested Community Service Learning Activities:  

 The learner sensitizes the community about HIV/AIDS 
through poems and drawn posters.  
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Non-formal activities to support learning: 
 Story telling and plays during club activities. 

 

Suggested modes of assessment: 

 Substitution tables. 
 Puzzles. 
 Teacher made-tests. 
 Question and answers. 
 Observation. 

Suggested resources: 
 Course books, charts, realia, pictures and photographs, audio-visual gadgets, projectors 

  
Assessment Rubric 
Indicators  Exceeding expectations  Meeting expectations  Approaching expectations  Below Expectations  
Distinguishing 
adverbs correctly  
 
 
 
 
Using adverbs in 
sentences correctly  

 Learner correctly and 
consistently 
distinguishes adverbs. 

 
  
 Learner correctly and 

consistently uses 
adverbs in sentences.  

 Learner correctly 
distinguishes adverbs.  

 
 
 
 
 Learner correctly uses 

adverbs in sentences.  

 Learner sometimes 
distinguishes adverbs 
correctly. 

 
 
  
 Learner sometimes uses 

adverbs in sentences 
correctly.  

 Learner has difficulty 
in distinguishing 
adverbs.  

 
 
 Learner has difficulty 

in using adverbs in 
sentences.  

  
 
 
 
 
 
 
 

90Property of the 
Government of Kenya



91 
 

Strand  Sub strand Specific Learning Outcomes 
(KSA)  

Suggested Learning Experiences  Key Inquiry 
Question(s)  

9.4  
Writing   
  

9.4.1  
Punctuation  

Comma  and 
question 
marks     

(2 lessons) 

By the end of the sub strand, the 
learner should be able to:  
a) Identify commonly used 

punctuation marks in written 
texts for effective 
communication;  

b) Use commas and question 
marks correctly in written texts 
for clarity; 

c) Appreciate the role of 
punctuation marks for clarity 
in writing. 

Learner could be guided to:  
 Write well-punctuated sentences dictated by the teacher.  
 Draw the comma and question marks on cards and display 

them in class.  
 Use punctuation cards to arrange or make coherent 

sentences and paragraphs in pairs. 
 Make punctuation cards with different marks and match 

them with their names.  
 Make stickers with correctly punctuated sentences and 

display them at a central place for everyone to see.   
 Type sentences on a word processor, tablet or mobile 

phone and send the work to the teacher or friends.  
 Play games such as punctuation ladder and punctuation 

posters. 

1. Why should 
we punctuate 
written 
work?  

2. How do we 
use these 
punctuation 
marks: 
comma and 
full stop? 

Core competences to be developed:   
 Self-efficacy is developed as the learner plays punctuation games and punctuating sentences with others.  
 Digital literacy is developed as the learner uses digital devices to type sentences and texts, access and play online and offline games.  
Link to Pertinent and Contemporary Issues PCIs:  
 Social economic issues:  Safety and security is promoted 

with regard to HIV prevention and the need for balanced 
meals for those infected by HIV/AIDS. 

 Health related issues: Chronic diseases sensitization is 
enhanced as the learner writes tasks based on the theme of 
HIV and AIDS. 

 Link to Values: 

 Responsibility is developed as the learner uses gadgets such as word 
processor, tablets and mobile phones. 

 Love and unity are enhanced as the leaner works together in pairs and 
in groups. 

Link to other learning areas:  
 All learning areas as use of punctuation marks is learnt. 
 Science and Technology as the learner learns concepts on 

HIV/AIDS education.  

Suggested Community Service Learning Activities:  
 Learner composes and recites/signs poems on HIV/ AIDS with help of 

parents or guardians.  
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Non-formal activities to support learning: 
 Poems, songs and role play to educate peers on 

HIV/AIDS during games time. 

Suggested modes of assessment: 
 Teacher made tests. 
 Peer assessment. 
 Questions and answers. 
 Observation. 
 Signing. 

Suggested resources: 
 Course books, charts, realia, pictures and photographs, audio-visual gadgets, photographs 

  
 
Assessment Rubric 
Indicators  Exceeding expectations  Meeting expectations  Approaching expectations  Below Expectations  

Identifying commas 
and question marks 
in texts  
  
 
 
 
Using commas and 
question marks  

 Learner correctly and 
consistently identifies 
commas and question 
marks in texts.  

 
 

 Learner correctly and 
consistently uses 
commas and question 
marks   to convey 
meaning.   

 Learner correctly 
identifies commas and 
question marks in 
texts.  

 
 
 
 Learner correctly uses 

commas and question 
marks to convey 
meaning.   

 Learner sometimes 
identifies commas and 
question marks in texts.  

 
 
 
 
 Learner sometimes uses 

commas and question 
marks   appropriately to 
convey meaning.   

 Learner has difficulty 
in identifying commas 
and question marks in 
texts.  

 
 
 Learner has difficulty 

in using commas and 
question marks   to 
convey meaning.   
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10.0: HYGIENE AND SANITATION 
Suggested vocabulary – cleanliness, hygiene, sanitation, toilet, flush,  latrine, waste, refuse, health, wipe, wash, drainage, infection, food, 

diarrhoea cholera, faeces, scrub, sweep mop, broom, rinse, care, dust, safe, dangerous, unsafe, health, care, dirty, disease, tidy 
Strand  Sub strand Specific Learning 

Outcomes (KSA) 
Suggested Learning Experiences  Key Inquiry 

Question(s)  
10.1 
Listening/observing 
and 
Speaking/articulating 
and signing  

10.1.1 Interactive 
Listening/observing  
 

- Pronunciation/ 
observing proper 
place of articulation 
with correct sign 
elements and 
vocabulary 

/ɪ/,  /iː/, /s/, /ʃ/  and /əʊ/ cough/ 
food,  

- Turn taking- 
(interrupting 
appropriately)  

- Riddles containing 
target vocabulary   

 (3 lessons)   

By the end of the sub 
strand, the learner 
should be able to:  
a) Articulate 

sound/handshape 
and signs accurately 
for effective 
communication; 

b) Interrupt a 
conversation 
appropriately for 
effective 
communication;  

c) Speak/articulate 
and confidently 
during an 
oral/signed 
interview or 
debate for self-
expression;  

d) Use vocabulary 
related to the 
theme in a variety 
of contexts for 
self-expression;   

e) Appreciate the 
importance of 

Learner could be guided to:  
 Participate in a debate or 

interview.  
 Repeat words with target 

sound/handshape and 
signs/signs after the teacher or 
audio-visual recordings 
accurately.         

 Listen/observe to a 
speaker/signer and answer 
oral/signed questions.  

 Interview one another on a 
topical issue.  

 Use facial expressions and 
gestures appropriately when 
speaking/articulating/signing.  

 Listen/observe to a poem, a 
story or a song based on the 
theme and answer questions 
orally/in signs.  

 Watch audio-visual recordings 
of short interviews and conduct 
own interview. 

 Use digital devices to record 
solo or choral poetry 

1. Why should we 
listen/observe to 
others?   

2. What do you do 
when you want 
to talk/sign and 
your friend is 
still 
talking/signing?  
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turn taking in 
oral/signed 
interview or 
debate for 
effective 
oral/signed 
communication.  

performances. 
 Engage in short dialogues based 

on the theme. 
 

Core competences to be developed:   
 Communication and collaboration is developed as the learner says/signs the words correctly and when he/she works in pairs and in groups  
 Self-efficacy is enhanced as the learner communicates accurately and gains confidence. 
Link to Pertinent and Contemporary Issues PCIs: 

 Life skills issues: Skill of knowing and living with self 
is enhanced as the learner acquires better self- 
expression skills and pronunciation/place of articulation 
with correct sign elements/articulation. 

 Social economic issues: Awareness of environmental 
issues is created as the learner learns new words related 
to hygiene and sanitation. 

Link to Values:  
 Love and cooperation are enhanced as the learner works and 

communicates in groups.  
 Respect is enhanced as the learner learns to listen/ observe during turn 

taking. 
  

Link to other learning areas:   
 Home Science as the learner interacts content related to 

health and sanitation.  
 Kenya Sign Language and Indigenous Languages as the 

learner learns pronunciation/place of articulation with 
correct sign elements/articulation correctly. 

Suggested Community Service Learning Activities:  
 The learner practices riddles with his/her parents, guardians and siblings.  

Non-formal activities to support learning: 
 Sign sings songs outside classroom. 
 Recites poems in signs during games time. 

Suggested modes of assessment: 
 Oral/signed reading. 
 Question and answer. 
 Fingerspelling. 
 Proper place and manner of articulation. 
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Suggested resources: 
 Course books, flashcards, videos, pictures and photographs, charts, realia, speech kits 

 
 
Assessment Rubric 
Indicators  Exceeding expectations  Meeting expectations  Approaching expectations  Below Expectations  
Taking turns and 
interrupting 
appropriately  
 
 
 
 
 
Speaking/articulating  
and signing 
confidently during an 
oral/signed 
interviews 

 Learner consistently 
takes turns and 
interrupts 
appropriately.  

 
 
 

 Learner consistently 
demonstrates 
confidence during an 
oral/signed interview.  

 Learner takes turns and 
interrupts appropriately.  

 
 
 
 
 Learner demonstrates 

confidence during an 
oral/signed interview.  

 Learner sometimes takes 
turns and interrupts 
appropriately.  

 
 
 
 Learner sometimes 

demonstrates confidence 
during an oral/signed 
interview.  

 Learner has difficulty 
in taking turns and 
interrupting 
appropriately. 

 
  
 Learner has difficulty 

in demonstrating 
confidence during an 
oral/signed interview.  
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Strand  Sub strand  Specific Learning 
Outcomes (KSA)  

Suggested Learning Experiences  Key Inquiry Question(s)  

10.2 
Reading   

10.2.1 
Intensive 
reading  
 

Factual 
texts of 
about 320 
words 

 (2 lessons)  
 

By the end of the sub 
strand, the learner should 
be able to:  
a) Read texts related to the 

theme for 
comprehension;  

b) Apply appropriate 
reading habits in 
reading texts for 
information;  

c) Appreciate the role of 
reading for 
comprehension and 
information. 

Learner could be guided to:  
 Read factual texts in print and non-print texts 

related to the theme.  
 Infer the meaning of vocabulary in a text.  
 Answer factual and inferential questions from 

a variety of texts.  
 Retell/re-sign stories related to the theme in 

pairs and groups.    
 Discuss and role play events in a story.  
 Watch a video related to the theme and pick 

out specific information. 
 Use the dictionary to find the meaning of 

new words. 
 Use the encyclopaedia to get more 

information related to the theme 

1. Why should we read at the 
right speed?  

2. What should we do to 
remember what we read?  

 

Core competences to be developed: 
 Digital literacy is developed as the learner manipulates electronic dictionaries.  
 Learning to learn as the learner uses the dictionary and children’s encyclopaedia to obtain information.  
Link to Pertinent and Contemporary Issues PCIs: 
 Health related issues: Personal hygiene is enhanced through 

interactive language tasks related to the theme.  
 Social economic issues: Disaster risk reduction is achieved as the 

learner practices proper personal hygiene and sanitation. 

 Link to values:   
 Unity as the learner works in pairs and in groups. 
 Responsibility is enhanced as the learner maintains cleanliness in 

the environment. 

Link to other learning areas:  
 Kenya Sign Language, French, Arabic, Chinese and German as these 

language areas use reference materials such as dictionaries.  

Suggested Community Service Learning Activities:  
 The learner demonstrates to younger siblings and schoolmates 

how to find information from the dictionary and encyclopaedia.  
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Non-formal activities to support learning: 
 The learner collects litter every day before morning assembly. 

 

Suggested modes of assessment: 
 Learner portfolios. 
 Peer assessment. 
 Question and answer. 
 Observation. 
 Signing. 
 Dictation. 

Suggested resources: 
 Course books, charts, realia, pictures, audio-visual gadgets, projectors, journals 

  

 
Assessment Rubric 
Indicators  Exceeding expectations  Meeting expectations  Approaching expectations  Below Expectations  

Using appropriate 
reading habits  
 
 
 
Answering factual and 
inferential questions 
correctly 

 Learner consistently 
uses appropriate 
reading habits.  

 
 Learner correctly 

and consistently 
answers factual and 
inferential 
questions. 

 Learner uses 
appropriate reading 
habits.  

 
 
 Learner correctly 

answers factual and 
inferential questions. 

 Learner sometimes uses 
appropriate reading habits.  

 
 
 Learner sometimes 

answers factual and 
inferential questions 
correctly. 

 Learner has difficulty 
in using appropriate 
reading habits. 
  

 Learner has difficulty 
in answering factual 
and inferential 
questions correctly. 
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Strand  Sub strand Specific Learning Outcomes 
(KSA)  

Suggested Learning Experiences   Key Inquiry Question(s)  

10.3 Grammar  10.3.1  
Parts of speech   

Conjunctions (and, 
but, or, yet, so, for, nor)  

(2 Lessons) 

By the end of the sub strand, 
the learner should be able to:  
a) Use conjunctions correctly 

for effective oral/signed and 
written communication;  

b) Respond to questions 
containing conjunctions 
correctly in sentences and 
paragraphs; 

c) Appreciate the importance of 
conjunctions in 
communication.  

 

Learner could be guided to: 
 Use conjunctions to talk 

about/sign topics related to the 
theme. 

 Construct sentences using 
conjunctions and type them on a 
digital device. 

 Listen to/observe a short 
dialogue containing 
conjunctions and discuss their 
usage in groups. 

 Fill in blank spaces in sentences 
using conjunctions. 

1. Why do we join 
sentences?  

2. Which words do we 
use to join sentences?  

 

Core competences to be developed: 
 Communication and collaboration are enhanced as the learner works in pairs and in group. 
 Digital literacy is developed as the learner interacts with technology. 
Link to Pertinent and contemporary Issues PCIs: 
 Health related issues: Personal hygiene is promoted through 

interaction with content on water and sanitation. 
 
 

Link to Values:   
 Unity is enhanced as the learner works with others. 
 Responsibility is developed as the learner use digital devices. 
 

Link to other learning areas:    
 All languages as conjunctions are featured in all languages.  
 Home Science, Environmental Science and Physical Health 

Education as content related to hygiene and sanitation is learnt. 

Suggested Community Service Learning Activities:  
 The learner will read stories with peers or parents and identify 

conjunctions.  
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Non-formal activities to support learning: 
 Role play and recite/sign poems during school break time. 

Suggested modes of assessment: 
 Standardised writing tests. 
 Question and answer. 
 Written works 
 Roleplay. 
 Reciting/signing poems 

Suggested resources: 
 Course books, charts, realia, pictures and photographs, audio-visual gadgets, projectors 

  
 
 
 
 
 
Assessment Rubric 
Indicators   Exceeding expectations   Meeting expectations     Approaching expectations     Below expectations     
Identifying 
conjunctions 
 
 
 
 
 
Using conjunctions 

 Learner correctly and 
consistently identifies 
conjunctions and 
supports others.   

 
 
 Learner correctly and 

consistently uses 
conjunctions.   

 Learner correctly 
identifies 
conjunctions.  

 
 
 
 
 Learner correctly uses 

conjunctions.  

 Learner sometimes 
identifies conjunctions 
correctly.  

 
 
 
 
 Learner sometimes uses 

conjunctions correctly.  

 Learner has difficulty 
in identifying 
conjunctions 
correctly.  
 
 

 Learner has difficulty 
in using conjunctions 
correctly.  
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Strand  Sub strand Specific Learning Outcomes 

(KSA)  
Suggested Learning Experiences   Key Inquiry Question(s)  

10.4 Guided  
Writing  

10.4.1  
Creative Writing   
 
Descriptive 
composition (80 - 
100 words) using 
simple similes and 
proverbs 
 
   
  
(3 Lessons) 

By the end of the sub strand, 
the learner should be able to: 
a) Use creative writing 

strategies to express 
thoughts clearly on a variety 
of themes;  

b) Write descriptive 
compositions on various 
topics for effective 
communication;   

c)  Appreciate creativity in 
writing descriptive texts for 
effective communication. 

Learners could be guided to:  
 Read a sample descriptive composition 

in small groups.  
 Talk about/sign ‘how we clean our 

house’ in pairs. 
 Write four descriptive sentences on a 

given topic.  
 Write a descriptive composition of 

about 2– 3 coherent paragraphs.  
 Proofread and display their 

composition. 
 Type their compositions on a digital 

device.   

1. What would you tell a 
new friend about 
yourself?  

2. How do we make 
sure our classroom is 
clean?  

Core competences to be developed: 
 Self-efficacy is acquired as the learner learns to write descriptive compositions. 
 Learning to learn as the learner discovers how to write descriptive compositions.  
Link to Pertinent and Contemporary Issues PCIs: 
 Life skills issues: Critical thinking and Problem 

solving is acquired as the learner writes a descriptive 
composition on the theme hygiene and sanitation and 
types them on a digital device. 

Link to Values: 
Cooperation and respect as the learner works with the others in pairs and in 
groups. 
  

Link to other learning areas:  
 Languages as descriptive writing skills are developed in 

all.  

Suggested Community Service Learning Activities: 
 The learner can help his/her siblings to describe things in the environment.  
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Non-formal activities to support learning: 
 The learner could act drama or sign sing songs on the 

importance of cleanliness during the World Hand 
washing day. 

 The learner is encouraged to wash hands before taking 
meals. 

Suggested modes of assessment: 
 Gap filling. 
 Short answer questions. 
 Fingerspelling. 
 Writing. 

Suggested resources: 
 Course books, charts, flashcards, fish game, pictures and photographs, audio-visual gadgets 

 
Assessment Rubric 
Indicators   Exceeding expectations   Meeting expectations     Approaching expectations     Below expectations     

Writing a descriptive 
composition clearly and 
creatively  
 
 
 
 
Applying descriptive 
writing strategies to 
express thoughts   

 Learner consistently 
writes a descriptive 
composition clearly 
and creatively.  

 
 Learner consistently 

applies descriptive 
writing strategies to 
express thoughts 
correctly.   

 Learner writes a 
descriptive 
composition clearly 
and creatively.  

 
 
 
 Learner applies 

descriptive writing 
strategies to express 
thoughts correctly.  

 Learner sometimes writes 
a descriptive composition 
clearly and creatively.  

 
 
 
 Learner sometimes 

applies descriptive writing 
strategies to express 
thoughts correctly.  

 Learner has difficulty  
in writing a 
descriptive 
composition   

 
 
 Learner has difficulty 

in applying 
descriptive writing 
strategies.  
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11.0 SPORTS:  MY FAVOURITE GAME 
Suggested vocabulary: win, lose, football, throw, race, match, athletics,  netball, handball,  exercise, practice,  relax, referee, score, cheer, 

whistle, kit,  team, competition, captain, stadium, coach and  field 
Strand  Sub strand  Specific Learning 

Outcomes (KSA)  
Suggested Learning 
Experiences  
  

Key Inquiry 
Question(s)  

11.1 
Listening/observing 
and 
speaking/articulating 
and signing 

11.1.1 

Listening/observing Fluency  

- Pronunciation/place of 
articulation with correct 
sign elements and 
vocabulary  

- sound/articulate and  
fingerspell and signs; /aʊ/ 
/ð/ /θ/‘sk’/  

  
 (3 lessons)  

By the end of the sub 
strand, the learner should 
be able to:  
a) Listen to/observe short 

speeches/ signed 
expression related to 
the theme for 
oral/signed 
comprehension;  

b) Apply vocabulary 
related to the theme in 
a variety of contexts for 
self-expression; 

c) Articulate 
sound/handshape and 
signs accurately for 
effective 
communication;  

d) Interpret non-verbal 
cues correctly for 
listening/signing 
fluency.  

e) Appreciate the 
importance of 
listening/observing 
fluency in oral/signed 

The Learner could be guided 
to:  
 Listen/observe attentively to 

audio-visual recordings.  
 Respond to questions on 

given texts confidently. 
 Repeat words with target 

sound/handshape and signs 
after the teacher or audio-
visual recordings accurately.  

 Make a three-minute speech 
using vocabulary related to 
the theme.  

 Recite/sign poems about 
games.   

 Role play and make 
speeches to imaginary 
audience.  

 Watch a video on speeches 
related to sports and then 
make similar speeches in 
groups.  

 Use and interpret non-verbal 

1. How do our 
facial 
expressions and 
gestures help 
us 
communicate 
well? 

2. What should 
we do to make 
people enjoy 
listening 
to/observe us?  
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comprehension.  
 

cues in oral/signed contexts 
correctly. 

Core competences to be developed 
 Creativity and imagination is developed as the learner role plays non-verbal cues. 
 Self-efficacy is enhanced as the learner interprets non-verbal cues.  
Link to Pertinent and Contemporary Issues PCIs:  
 Life skills issues: Skills of knowing and living with others is 

enhanced during club meetings as well as presentation of 
speeches. 

Link to Values: 
 Peace and unity are enhanced as the learner participates in sports. 
 Respect is developed as the learner appreciates winners and losers. 

Link to other learning areas: 
 All learning areas as listening/observing is one of the skills 

developed.  
 Physical Health Education as the sports theme is also covered 

in this learning area.  

Suggested Community Service Learning Activities:  
 The learner recites poems during community activities.  

Non-formal activities to support learning: 
 Taking part in integrity clubs in schools help the learner hone 

his/her speaking/articulating/signing skills. 

Suggested modes of assessment: 
 Oral/ signed interviews. 
 Dialogues. 
 Question and answers. 
 Fingerspelling. 
 Observation. 

Suggested resources: 
 Course books, flashcards, fish games, picture and photographs, audio-visual gadgets 
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Assessment Rubric 
Indicators  Exceeding expectations  Meeting expectations  Approaches expectations  Below Expectations  
Listening attentively to 
short speeches 
(HoH)/observing signed 
expression (DEAF) and 
responding  
appropriately  
 
 
 
Using non-verbal cues  

 Learner consistently 
listens attentively to 
short speeches 
(HoH)/observes 
signed expression 
(DEAF) and responds 
appropriately.  

 
 Learner consistently 

uses non-verbal cues 
in speech 
appropriately.   

 Learner listens 
attentively to short 
speeches 
(HoH)/observes signed 
expression (DEAF) and 
responds appropriately.  

 
 
 Learner uses non-

verbal cues in speech 
appropriately.   
 

 Learner sometimes listens 
attentively to short 
speeches (HoH)/observes 
signed expression (DEAF) 
and responds 
appropriately.  

 
 
 
 
 Learner sometimes uses 

non-verbal cues in speech 
appropriately.   

 Learner exhibits 
numerous challenges in 
listening attentively to 
short speeches 
(HoH)/observes signed 
expression (DEAF) and 
responding 
appropriately.  

 Learner exhibits 
numerous challenges in 
using non-verbal cues 
in speech.   
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Strand  Sub strand Specific Learning 
Outcomes (KSA) 

Suggested Learning Experiences  Key Inquiry 
Question(s)  

11.2  
Reading  
  
  
  
  
  
  
  
  
  
  
  

11.2.1 Intensive 
reading with 
technology  
 
Interpretive 
reading of  poems 
and narratives  
  
(2 lessons)  

By the end of the sub 
strand, the learner 
should be able to:  
a) Read a variety of 

grade appropriate 
digital texts for 
comprehension;  

b) Access grade 
appropriate materials 
related to the theme 
online and offline for 
lifelong learning;  

c) Appreciate reading 
digital resources for 
information.  

The Learner could be guided to:  
 Read animated stories, comics and cartoons individually, 

in pairs or in groups.  
 Watch videos or mimes and answer questions.  
 Interpret visual representations such as mind maps.  
 Click on or highlight words read by a computer-generated 

voice.  
 Carry out simple online research on topics related to the 

theme.  
 Create simple crossword puzzles based on animated 

stories.  
 Infer the moral lesson of a story. 
 Read a poem or story expressively to bring out varying 

emotions. Learner could take cues from the teacher or an 
audio-visual presentation of such stories or poems. 

1. Why is 
technology 
important? 

 
  
2. How do you 

search for 
information 
using 
technology?  

Core competence to be developed: 
 Critical thinking and problem solving is developed as the learner does simple research on topics online and offline.   
 Digital literacy is developed as the learner uses digital devices to read on issues or topics online and offline. 

Link to Pertinent and Contemporary Issues PCIs: 
 Life skills issues: Critical thinking and Problem 

solving is achieved through the use of vocabularies 
associated with the theme of games and sports.  

 Social economic issues: Safety and security is 
enhanced as the learner follows rules pertaining to 
games and sports. 

Link to Values:   
 Responsibility is enhanced as the learner uses and cares for audio-visual games 

equipment. 
 Unity is enhanced as the learner reads stories in pairs in groups. 
 Integrity is developed as the learner avoids issues related to accessing and 

downloading as well as cyber crime.  
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Link to other learning areas:  
 All learning areas as research is a component in all. 
 

Suggested Community Service Learning Activities:  
 The learner helps other children and people in the community to read online 

materials.  
Non-formal activities to support learning: 
 The learner could visit a cyber café to play games 

online. 

Suggested modes of assessment: 
 Students’ summaries of what are read- learner journals. 
 Peer assessment. 
 Questions and answers. 
 Observations. 
 Filling gaps. 
 signing 

Suggested resources: 
 Course books charts. Pictures, realia, audio-visual gadgets, projectors, sports and games materials, resource person 

  
Assessment Rubric  
Indicators  Exceeding expectations  Meeting expectations  Approaching expectations  Below Expectations  

Reading grade 
appropriate digital 
texts  
 
 
Searching for grade 
appropriate 
materials online and 
offline  

 Learner correctly 
consistently reads 
grade appropriate 
digital texts.  

 
 Learner correctly and 

consistently searches 
for grade appropriate 
materials online and 
offline.  

 Learner correctly 
reads grade 
appropriate digital 
texts.  

 
 Learner correctly 

searches for grade 
appropriate materials 
online and offline.  

 Learner sometimes reads 
grade appropriate digital 
texts.  

 
 
 Learner sometimes searches 

for grade appropriate 
materials online and offline.  

 Learner has difficulty 
in reading grade 
appropriate digital 
texts.  
 

 Learner has difficulty 
in searching for grade 
appropriate materials 
online and offline.  
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Strand  Sub strand 

 
Specific Learning Outcomes 
(KSA)  

Suggested Learning Experiences   Key Inquiry Question(s)  

11.3  
Grammar  

11.3.1  
Language Patterns   
 
Interrogatives – 
when, where, 
whose, who and 
what.  
  
(3 lessons)  
  

By the end of the sub strand, 
the learner should be able to:  
a) Identify interrogatives in a 

variety of texts for 
communication clarity;  

b) Use interrogatives in a variety 
of contexts for effective 
communication;  

c) Respond to a variety of 
interrogatives in sentences for 
effective communication; 

d) Appreciate the importance of 
interrogatives in 
communication.  

Learner could be guided to;  
 Identify interrogatives in a variety of 

texts.   
 Construct sentences with interrogatives 

in pairs or small groups.   
 Answer questions based on 

interrogatives.   
 Identify interrogatives from online texts 

and use them to make own sentences.  
 View videos, cartoons or pictures and 

ask one another questions, in pairs or 
small groups.  

1. Why do we ask 
questions?  

 
 
 
2. Which words do we 

use to ask questions?  
  

Core competences to be developed: 
 Learning to learn is enhanced as the learner uses appropriate interrogatives to ask 

questions. 
 Digital literacy is acquired as the learner interacts with digital devices.   
Link to Pertinent and Contemporary Issues PCIs:  
 Life skill issues: Skill of knowing and living with self is 

enhanced as the learner discovers his or her talents in games and 
sports. 

Link to Values: 
 Patriotism is enhanced as the learner teams up with the others for 

national and international competitions. 
 Respect is developed as the learner learns to appreciate winners and 

losers. 
  

Link to other learning areas:   
 All learning areas use interrogatives to construct test items.  
  

Suggested Community Service Learning Activities:  
 The learner identifies interrogatives in a sports magazine with 

assistance from parents, guardians and friends.  
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Non-formal activities to support learning: 
 Interviewing participants during sports occasions. 

Suggested modes of assessment: 
 Filling in gaps. 
 Short answers. 
 Word games. 
 Signing. 
 Observation and role play 

Suggested resources: 
 Course books, charts, videos, sports magazines 

 
 
 
 
 
Assessment Rubric 
Indicators  Exceeding expectations  Meeting expectations  Approaching expectations  Below Expectations  

Identifying 
interrogatives  
 
 
Using interrogatives 
in a variety of 
contexts correctly 

 Learner correctly and 
consistently identifies 
interrogatives in a 
variety of texts.   

 Learner correctly and 
consistently uses 
interrogatives in a 
variety of contexts.  

 Learner correctly 
identifies 
interrogatives in a 
variety of texts.   
 

 Learner correctly uses 
interrogatives in a 
variety of contexts.  

 Learner sometimes 
identifies interrogatives in 
a variety of texts.   

 
 
 Learner sometimes uses 

interrogatives correctly in 
a variety of contexts.  

 Learner has difficulty 
in identifying 
interrogatives in texts.   

 Learner has 
difficulty in using 
interrogatives 
correctly in a variety 
of contexts.  
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Strand  Sub -Strand  Specific Learning Outcomes 
(KSA)  

Suggested Learning Experiences  Key Inquiry 
Question(s)  

11.4 
Writing  

11.4.1 Spelling  

Commonly  
misspelt words  
(2 lesson)  

By the end of the sub strand, 
the learner should be able 
to:  
a) Identify commonly 

misspelt words in 
oral/signed and written 
contexts;  

b) Write commonly misspelt 
words correctly for clarity; 

c) Appreciate the importance 
of writing words clearly 
and correctly.  

The Learner could be guided to:  
 Listen to/observe and write commonly misspelt 

words.  
 Listen to a dictation/observe a signed dictation and 

spell selected words and sentences.  
 Search for commonly misspelt words and create a 

word puzzle in pairs or groups.  
 Copy the words correctly in their vocabulary book.  
 Construct sentences using commonly misspelt 

words.  
 Form commonly misspelt words from jumbled up 

letters.  

1. Why is it difficult 
to spell some 
words correctly? 

2. How can we 
become better at 
spelling words? 

Core competences to be developed: 
 Critical thinking and problem solving is enhanced as the learner makes words from jumbled up letters. 
 Learning to learn is enhanced as the learner learns how to spell words correctly through learner centred activities. 
Link to Pertinent and Contemporary Issues PCIs:  
 Life Skill issues: Critical thinking and Problem solving is 

manifested as the learner learns how to spell words correctly and 
communicate effectively. 
 

Link to Values:  
 Unity is developed as the learner participates in various games 

and sports. 
 Respect is enhanced as the learner skillfully interrogates adults. 

Link to other learning areas:  
 All language areas emphasize correct spelling of words in written 

texts. 

Suggested Community Service Learning Activities:   
 Peer counseling sessions where the learner expresses 

self as he/she interrogates the others. .   
Non-formal activities to support learning: 
 Plays spelling games with peers during games time. 

Suggested modes of assessment: 
 Standardised writing tests. 
 Self-assessment. 
 Question and answer. 
 Observation. 
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 Signing. 
 Role play. 

Suggested resources: 
 Course books, digital devices, sports magazines, word cards, 

flashcards 

 

 
Assessment Rubric 
Indicators  Exceeding expectations  Meeting expectations  Approaching expectations  Below Expectations  
Identifying commonly 
misspelt words.   
 
 
Writing 
commonly 
misspelt words 
correctly.  

 Learner correctly and 
consistently identifies 
commonly misspelt 
words. 

 
 Learner correctly and 

consistently writes 
commonly misspelt 
words and supports 
others.  

 Learner correctly 
identifies commonly 
misspelt words.  
 

 Learner correctly 
writes commonly 
misspelt words.  

 Learner sometimes 
identifies commonly 
misspelt words.  

 
 
 Learner sometimes writes 

commonly misspelt words.  

 Learner has difficulty 
in identifying 
commonly misspelt 
words.  

 Learner has difficulty 
in writing commonly 
misspelt words.  
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12.0:  CLEAN ENVIRONMENT 

Suggested vocabulary: compound, bin, bush, tree,  conserve, water,  clear, care, sweep, rubbish pit, broom, protect, rivers, drain, 
neighbourhood, hills, green,  grass, environment and cleanliness 

Strand  Sub strand  Specific Learning 
Outcomes (KSA)  

Suggested learning experiences  Key inquiry 
question(s)  

12.1 
Listening/observing 
and 
speaking/articulating 
and signing 

12.1.1  

Fluency in 
speaking/articulating 
and signing 

- Sound/handshape 
and signs /ʌ/ /ɔː/ 
‘br’ ‘sw’ ‘pr’ ‘cl’  
‘gr’/signs 
green/grass, 
clear/clean, 
protect/preserve 

- Vocabulary 

 

(3 lessons)  

By the end of the sub 
strand, the learner 
should be able to:  
a) Make short 

speeches with 
expression with 
minimal hesitation 
for fluency in a 
variety of contexts;  

b) Use non-verbal 
cues appropriately 
for effective 
communication;  

c) Use vocabulary 
related to the 
theme in a variety 
of contexts for 
effective 
communication;  

d) Appreciate the 
importance of 
fluency in speech.  

  

The Learner could be guided to:  
 Construct sentences that require a yes or no 

response. 
 Listen to/observe oral/signed presentations such 

as poems and topical issues from audio-visual 
recordings related to the theme in pairs or 
groups.  

 Repeat oral/signed texts from the teacher or an 
audio-visual recording without  hesitations.    

 Say/sign correctly vocabulary related to the 
theme in pairs.  

 Respond to questions on given texts confidently 
in pairs and groups.  

 Repeat oral/signed texts without hesitation and 
at a reasonable speed.  

 Make three-minute speeches on environment 
in groups.  

 Use non-verbal cues when speaking/articulating 
and signing.  

 Speak/articulate expressively on a variety of 
 topics.  

 Recite/sign poems related to the theme.   

1. How can 
you 
speak/artic
ulate and 
sign at the 
right 
speed?  

 
 
2. How can 

you bring 
out feelings 
as you 
speak/artic
ulate and 
sign?  

 
  
  

Core competences to be developed: 
 Communication and collaboration is enhanced as the learner makes short speeches in groups. 
 Creativity and imagination is developed as the learner creates speeches on topical issues.  
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Link to Pertinent and Contemporary Issues PCIs: 
 Life skill issues: Skills of knowing and living with others is 

enhanced as the learner works in pairs and in groups. 
 Social economic issues: Environmental issues is promoted through 

learning more about his/her environment.  

Link to Values:   
 Responsibility is developed as the learner demonstrates 

appropriate social skills while imitating behavior of peers. 
 Love is demonstrated as the learner cares for the environment. 

Link to other learning areas: 
 All learning areas as fluency in speaking/articulating and signing is 

developed. 

Suggested Community Service Learning Activities:  
 Learners recite/sign poems and give speeches based on 

environmental themes during community ceremonies.  
Non-formal activities to support learning: 
 The learner participates in reciting/signing poems, song, 

pantomimes, drama, dancing and comedy. 

Suggested modes of assessment: 
 Oral/sign reading. 
 Question and answer. 
 Observation. 
 Signing. 
 Demonstration. 
 Written work. 

Suggested resources: 
 Course books, charts, realia, pictures and photographs, audio-visual gadgets 

Assessment Rubric 
Indicators   Exceeding expectations   Meeting expectations     Approaching expectations     Below expectations     

Using non-verbal cues in 
speech appropriately 
 
 
Making short speeches 
(HoH)/signed 
expression(DEAF) with 
minimal hesitation    

 Learner consistently 
uses non-verbal cues 
in speech 
appropriately.  

 Learner consistently 
makes short speeches 
(HoH)/signed 
expression (DEAF) 
with minimal 
hesitation.  

 Learner 
appropriately uses 
non-verbal cues in 
speech.  

 Makes short 
speeches 
(HoH)/signed 
expression (DEAF) 
with minimal 
hesitation.  

 Learner sometimes uses 
non-verbal cues in speech 
appropriately.  

 
 Learner sometimes makes 

short speeches 
(HoH)/signed expression 
(DEAF) with minimal 
hesitation.  

 Learner exhibits 
numerous challenges 
in using non-verbal 
cues in speech.  

 Learner exhibits 
numerous challenges 
in making short 
speeches (HoH)/signed 
expression (DEAF) 
without hesitation.  
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Strand  Sub strand Specific Learning Outcomes 
(KSA) 

Suggested Learning Experiences  Key Inquiry 
Question(s)  

12.2 
Reading  

12.2. 1  
Intensive 
Reading for 
Comprehension  
- Poem or Song  

- Passages 
containing 
proverbs 

      (3 lessons) 
  
 

By the end of the sub strand, 
the learner should be able to:  
a) Apply basic stress/manner 

of articulation and rhythm 
when reading a poem or 
song for self-expression;  

b) Respond to questions based 
on the poem or song for 
comprehension;  

c) Appreciate the importance 
of intensive reading in their 
day-to-day life.  

Learner could be guided to:  
 Apply stress/correct manner of articulation and 

rhythm when reciting/signing a poem or 
singing/sign singing a song.  

 Read a poem or song related to the theme and 
answer questions.  

 Answer factual and inferential questions from a 
given poem or song.  

 Identify events in a poem or a song logically.  
 Discuss and role play events in a poem or a 

 song based on the theme.  
 Watch a recitation/signing of a poem on video 

and identify specific details.  
 Identify proverbs used in a passage  

1. Why do you 
read poems?  

2. How are poems 
different from 
stories?  

  

Core competences to be developed:    
 Communication and collaboration is enhanced as the learner reads and role-plays events.  
 Self-efficacy is enhanced as the learner answers questions from songs, poems and taking part in role play confidently. 
Link to Pertinent and Contemporary Issues PCIs: 

 Social economic issues: safety and security is emphasized as 
the learner accesses information related to clean environment 
from the internet. 

Link to Values: 
 Responsibility is demonstrated as the learner cares for the 

environment. 
 Unity the learner works in pairs and groups. 

Link to other learning areas:   
 Social studies and Science and Technology as environmental 

education is covered in these learning areas. 

Suggested Community Service Learning Activities:  
 The learner participates in community clean-ups in the 

neighbourhood and performs poems related to the theme.  
Non-formal activities related to learning: 

 The learner acts as a reporter, sports commentator or journalist 
during sports and games activities in school. 

Suggested modes of assessment: 
 Question and answers. 
 Writing. 
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 Observation. 
 Signing. 
 Teacher-made tests. 

Suggested resources: 
 Course books, charts, realia, pictures and photographs, audio-visual gadgets. 

 
 
Assessment Rubric 
Indicators   Exceeding expectations   Meeting expectations     Approaching expectations     Below expectations     

Reading texts for 
comprehension  
 
 
 
 
Answering direct and 
indirect questions 
based on a text  

 Learner correctly and 
consistently reads texts 
with comprehension.  

 
 
 Learner correctly and 

consistently answers 
direct and indirect 
questions based on a 
text.  

 Learner correctly 
reads texts with 
comprehension. 

  
 
 
 Learner correctly 

answers direct and 
indirect questions 
based on a text.  

 Learner sometimes reads 
texts with comprehension 
correctly.  

 
 

 Learner sometimes 
answers direct and indirect 
questions based on a text 
correctly.  

 Learner has 
difficulty in reading 
texts with 
comprehension. 

 
 
 Learner has 

difficulty in 
answering direct and 
indirect questions 
based on a text.  
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Strand  Sub strand  Specific Learning Outcomes 
(KSA)  

Suggested Learning Experiences  Key Inquiry Question(s)  

12.3 
Grammar  

12.3.1  Tenses  
 
Present 
Perfect 
  
Past perfect 
tense 

  

(2 Lessons) 

By the end of the sub 
strand, the learner should 
be able to:  
a) Identify the present and 

past perfect tenses in texts 
for effective 
communication;  

b) Write sentences using the 
present perfect and past 
perfect tense correctly for 
effective communication;   

c) Appreciate the use of 
tenses for effective 
communication in 
everyday contexts.   

 

Learner could be guided to:  
 Respond to questions on activities they have 

just completed.  
 Identify sentences in present perfect and past 

perfect tenses.   
 Use games to form sentences in the present 

perfect and past perfect with given verbs.   
 Repeat sentences containing present perfect 

and past perfect tenses from a story or poem.  
 Create a list of sentences in the present 

perfect and past perfect on a computer or 
tablet.  

 Construct sentences using the present perfect 
and past perfect tenses in groups.  

 Sing/sign sing songs containing the present 
perfect and past perfect tenses.    

1. How do we show the 
time an action took 
place?  

 
 
 
2. How do we show that 

an action has been 
completed?  

Core competences to be developed:  
 Communication and collaboration is enhanced as the learner engages in games and sports. 
 Self-efficacy is developed as learner confidently uses the correct tenses in his/her communication. 
Link to Pertinent and Contemporary Issues PCIs:  
 Life skills issues: skill of knowing and living with others is 

developed as the learner communicates effectively using the 
correct tenses. 

 Social economic issues: gender issues is enhanced as the 
learner forms and works in groups.  

 Link to Values:   
 Unity is developed as the learner works with others in pairs and in 

groups. 
 Responsibility is developed as the learner maintains a clean school 

environment. 

Link to other learning areas:   
 Tenses are learnt in all language areas.  

Suggested Community Service Learning Activities:  
  The learner reads stories containing present, perfect and past perfect 

tenses to the elderly, the sick, parents or their guardians.  
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Non-formal activities to support learning: 
 Present poems, songs and plays about clean environment during 

World Environment Day. 
 Story telling as the learner shares stories about the environment 

his/her peers during games time. 

Suggested modes of assessment: 
 Tasks such as multiple choice. 
 Gap filling. 
 Observation. 
 Signing. 

 
Suggested resources: 
 Course books, charts, realia, pictures and photographs, audio-visual gadgets 

  
Assessment Rubric 
Indicators   Exceeding expectations   Meeting expectations     Approaching expectations     Below expectations     

Identifying sentences 
in present perfect 
and past perfect 
tenses  
 
 
 
 
 
Using present perfect 
and past perfect 
tenses in sentences 
correctly  

 Learner correctly and 
consistently identifies 
sentences in past 
perfect and present 
perfect tenses and 
supports others.  

 
 
 Learner correctly and 

consistently uses the 
past perfect and 
present perfect tenses 
in sentences.  

 Learner correctly 
identifies sentences 
in past perfect and 
present perfect 
tenses.  

 
 
 
 
 Learner correctly 

uses the past perfect 
and present perfect 
tenses in sentences.  

 Learner identifies some 
sentences in past perfect 
and present perfect tenses 
correctly.  

 
 
 
 
 
 Learner sometimes uses the 

past and present perfect 
tenses in sentences 
correctly.   

 Learner has difficulty 
in identifying 
sentences in past 
perfect and present 
perfect tenses 
correctly.  

 
 
 Learner has difficulty 

in using the past 
perfect and present 
perfect tenses in 
sentences correctly.   
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Strand  Sub strand Specific Learning Outcomes 
(KSA)  

Suggested Learning Experiences   Key Inquiry Question(s)  

12.4  
Writing  

12.4.1  
Guided 
Composition:  
Personal Diary                

(2 lessons)  
 

By the end of the sub strand, the 
learner should be able to:  
a) Identify the components of a 

diary for effective writing;  
b) Write a diary in the right format 

for effective communication;  
c) Appreciate the importance of 

keeping a diary for reference. 

Learner could be guided to:  
 Identify components of a diary.  
 View samples of diaries and discuss 

them in pairs and small groups.  
 Write a diary using the right format.  
 Search for information on how to write 

personal diaries from electronic devices 
or printed sources.  

1. Why should we keep a 
record of what we do? 

 
2. What information do 

we record? 
 

Core competences to be developed  
 Critical thinking and problem solving are manifested as the learner comes up with his/her own diary entries.  
 Digital literacy is developed as the learner manipulates digital devices.  
Link to Pertinent and Contemporary Issues PCIs: 
 Social economic issues: environmental issues are enhanced 

through the theme of clean environment. 

 Link to values 
 Integrity is developed as the learner organizes him/herself in day to 

day activities as he/she accomplishes tasks. 
 Cooperation is developed as the learner works in pairs and in groups. 
 

Link to other learning areas:   
 Home Science, Science and Technology and Social Studies as 

environment is handled as a topic.  

Suggested Community Service Learning Activities:   
 The learner works with his/her siblings or friends to write personal 

diaries.  
Non-formal activities to support learning: 
 The learner participates in spelling contests among schools. 

Suggested modes of assessment: 
 Teacher-made tests. 
 Question and answers. 
 Writing. 
 Observation. 
 Signing. 

Suggested resources.  
 Course books, charts, audio-visual devices, diaries, pictures and photographs, realia, writing materials  
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Assessment Rubric 
Indicators  Exceeding expectations  Meeting expectations  Approaching expectations  Below Expectations  
Identifying 
components of a 
personal diary 
 
 
Writing a diary in the 
correct format 

 Learner correctly and 
consistently 
identifies 
components of a 
personal diary. 

 Learner consistently 
writes a diary in the 
correct format and 
supports others. 

 Learner correctly 
identifies components 
of a personal diary. 

 
 
 Learner writes a diary 

in the correct format. 

 Learner sometimes 
identifies components 
of a personal diary. 

 
 
 Learner sometimes 

writes a diary in the 
correct format. 

 Learner has 
difficulty in 
identifying 
components of a 
personal diary. 

 Learner has 
difficulty in 
writing a diary. 
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13.0: MONEY 
Suggested vocabulary: tax, pay, business, collect, money, honest, profit, salary, fine,  loss, law, government,  buy, sell, parking fee, market fee, 

licence fee, fine, bank, income, borrow, credit, company 
Strand  Sub strand Specific Learning 

Outcomes (KSA) 
Suggested Learning Experiences  Key Inquiry 

Questions  
13.1 
Listening/observing 
and 
Speaking/articulating 
and signing.  

13.1.1 Intensive 
Listening/observing  

- Pronunciation/ observing 
proper place of articulation 
with correct sign elements 
and vocabulary 

- Silent letters in words  
- Language pattern 

‘very…but…’ 
    (3 lessons)  

By the end of the sub 
strand, the learner should 
be able to:  
a) Listen actively to 

(HoH)/ observe keenly 
(DEAF) a variety of 
texts to gain 
information; 

b) Use language patterns 
correctly in oral/signed 
texts for effective 
communication; 

c) Apply vocabulary to 
construct sentences for 
effective 
communication;   

d) Appreciate listening 
to/observing a variety 
of texts for information 
and enjoyment.  

Learner could be guided to:  
 Listen to/observe stories related to 

the theme from a teacher or audio-
visual recordings. 

 Answer oral/signed questions based 
on a text.  

 Identify the relevant language 
pattern in a text.  

 Listen to/observe a story and 
retell/re-sign it in pairs or small 
groups.  

 Use vocabulary learnt to construct 
sentences and compose a poem 
featuring the language pattern.  

 Discuss the use of the language 
pattern ‘very…but…’ in sentences.  

1. Why 
should we 
listen/obse
rve 
carefully?  

 
 
2. How can 

we          
learn the 
meaning 
of new 
words?  

  

 Core competences to be developed:    
 Communication and collaboration is enhanced as the learner works in pairs or in groups.  

Link to Pertinent and Contemporary Issues PCIs:  
 Social economic issues: Financial literacy is promoted as the learner gains 

knowledge on taxation.   

Link to Values: 
 Cooperation is developed as the learner works in pairs 

and in groups.  
 Respect is enhanced as the learner listens to/observes 

stories presented. 
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Links to other learning areas:   
 Religious Studies and Mathematics as these learning areas handles aspects 

of taxation.  

Suggested Community Services Learning Activities:   
 The learner could tell stories related to the theme to 

their parents, guardians and siblings.  
Non-formal activities to support learning: 
 Christian union, Catholic Action, Muslim, Hindu associations could help 

nurture values and expand vocabularies about moral issues. 

Suggested modes of assessment: 
 Question and answers. 
 Dialogues. 
 Written works. 
 Role play. 

Suggested resources: 
 Course books, charts, realia, pictures and photographs, audio-visual materials, projectors 

 
 
 
Assessment Rubric 
Indicators  Exceeding expectations  Meeting expectations  Approaching expectations  Below Expectations  

Using the language 
pattern correctly 
 
 
 
 
 
 
Constructing 
sentences  
using the target 
vocabulary  

 

 Learner correctly and 
consistently uses the 
language pattern and 
supports others.   

 
 
 
 
 Learner correctly and 

consistently constructs 
sentences using the 
target vocabulary.  

 Learner correctly uses 
the language pattern.  

 
 
 
 
 
 
 Learner correctly 

constructs sentences 
using the target 
vocabulary.  

 Learner sometimes uses 
the language pattern 
correctly. 
 
 
 
 
 

 Learner sometimes 
constructs sentences 
using the target 
vocabulary.  

 Learner has 
difficulty in using 
the language pattern 
correctly.  

 
 
 
 
 Learner has 

difficulty in 
constructing 
sentences using the 
target vocabulary.  
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Strand  Sub -Strand  Specific Learning Outcomes 

(KSA)  
Suggested Learning Experiences  Key Inquiry Question(s)  

13.2 
Reading  

13.2.1 Extensive 
reading   

Newspapers and 
magazines  

  

(2 lessons)  

By the end of the sub strand, the 
learner should be able to:  
a) Read a variety of grade- 

appropriate digital and print 
texts for lifelong learning;  

b) Demonstrate independent 
reading of grade appropriate 
digital and print texts for 
information and enjoyment;  

c) Appreciate the importance of 
independent reading for lifelong 
learning.  

The Learner could be guided to:  
 Select and read age appropriate and high- 

interest materials from print and 
electronic sources related to the theme.  

 Infer the meaning of words related to the 
theme.  

 Retell the stories they have read in 
groups   

 Share opinions and reflect on the 
materials they have read.  

 Set up an after school club where they 
meet on a regular basis to read books and 
do extensive reading activities.  

1. Why is it important to 
read newspapers and 
magazines? 

2. How do we choose the 
materials we read?  

3. When do we read?  

Core competences to be developed: 
 Communication and collaboration is enhanced as the learner sets up after-school clubs for reading purposes.  
 Learning to learn is enhanced as independent reading enables the learner to look for information on his/her own.  
Link to Pertinent and Contemporary Issues PCIs:: 
  Social economic issues: Financial literacy is enhanced as the 

learner interacts with materials on taxation. 
 Life skills issues: critical thinking and Problem solving skills 

enhances better living. 

 Link to Values: 
 Unity is developed as the learner signs stories in pairs and in groups.  
 Responsibility is developed as the learner uses audio-visual gadgets. 

Link to other learning areas:  
 Kenya Sign Language and indigenous languages as these 

learning areas encourage extensive reading for information.  

Suggested Community Service Learning Activities:  
 The learner encourages peers to read extensively during their leisure 

time.  
Non-formal activities to support learning: 
 The learner could story tell and perform drama activities during 

break time. 

Suggested modes of assessment: 
 Reading. 
 Question and answers. 
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 Signing. 
 Observation. 
 Writing (dictation). 
 Role play. 

Suggested resources: 
 Course books, charts, realia, pictures and photographs, audio-visual gadgets 

  
 
 
Assessment Rubric 
Indicators  Exceeding expectations  Meeting expectations  Approaching expectations  Below Expectations  

Reading a variety of 
grade appropriate texts   
 
 
 
Demonstrating 
independent reading of 
grade appropriate texts.  

 Learner consistently 
reads a variety of 
grade appropriate print 
texts.  

 
 
 Learner consistently 

demonstrates 
independent reading of 
grade appropriate texts.  

 Learner reads a 
variety of grade 
appropriate print texts.  

 
 
 Learner demonstrates 

independent reading 
of grade appropriate 
texts.  

 Learner sometimes reads a 
variety of grade 
appropriate print texts.  

 
 
 
 Learner sometimes 

demonstrates independent 
reading of grade 
appropriate texts.  

 Learner exhibits 
numerous 
challenges in 
reading grade 
appropriate print 
texts.  

 Learner exhibits 
numerous 
challenges in 
demonstrating 
independent reading 
of grade appropriate 
texts.  
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Strand  Sub strand Specific Learning Outcomes 
(KSA) 

Suggested Learning Experiences  Key Inquiry 
Question(s)  

13.3  
Grammar   

  

  

  

  

  

  

  

  

13.3.1 Parts of 
Speech  

Prepositions of 
position and 
direction  

  

(2 lessons)  

By the end of the sub strand, 
the learner should be able to:  
a) Identify prepositions of 

position and direction in 
sentences for comprehension;  

b) Use prepositions appropriately 
in oral/signed and written 
contexts for effective 
communication;  

c) Appreciate the importance of 
prepositions for clarity in 
communication.  

The Learner could be guided to:  
 Identify prepositions in sample sentences.  
 Play grade appropriate preposition games online or 

offline.  
 Construct sentences using prepositions.  
 Complete gaps in sentences, matching prepositions 

with pictures.  
 Complete substitution exercises on various 

prepositions.  
 Watch videos, visit web pages and other online 

materials and pick out   prepositions in pairs or in 
groups.  

 Use prepositions in a role play or simulation of people 
paying tax.  

 Create and display preposition charts.   

1. How do 
you tell 
others 
where 
people and 
things are?  

2. Which 
words show 
the position 
of people 
and things?  

 

  

Core Competences Developed:  
 Self-efficacy is developed as the learner role plays or simulates personalities. 
 Digital literacy is developed as the learner interacts with technology through watching videos and television programmes.  
 Learning to learn is enhanced as the learner creates and displays charts on prepositions. 
Link to Pertinent and Contemporary Issues PCIs:  
  Social economic issues: Financial literacy is realised as the 

learner appreciates the need to pay taxes. 

Link to Values: 
 Unity is developed as the learner works in pairs and in groups. 
 Responsibility is enhanced as the learner uses audio-visual gadgets and 

other learning resources. 
 

Link to Other learning areas:  
 Social studies as patriotism is promoted in this learning area 

through Tax Education.  

Suggested Community Service Learning Activities  
 Learners use prepositions in context through reciting poems with peers.  

123
Not for Sale



124 
 

Non-formal activities to support learning: 
 Role play and reciting/signing poems during school break 

time. 

Suggested modes of assessment: 
 Question and answer. 
 Simulation. 
 Puzzles teacher-made tests. 
 Gap filling. 
 Reciting/signing poems 
 Observation. 

Suggested resources: 
 Course books, charts, realia, pictures and photographs, audio-visual gadgets, projectors 

 
 
 
 
 

Assessment Rubric 
Indicators  Exceeding expectations  Meeting expectations  Approaching expectations  Below Expectations  
Identifying prepositions 
in sentences.  
 
 
Using  prepositions in 
sentences appropriately 

 Learner correctly and 
consistently identifies 
prepositions in sentences.  

 
 Learner correctly and 

consistently uses 
prepositions in sentences.  

 Learner correctly 
identifies prepositions 
in sentences.  

 
 Learner correctly uses 

prepositions in 
sentences.  

 Learner identifies some 
prepositions in sentences. 

 
 
  
 Learner sometimes uses 

prepositions in sentences 
appropriately.  

 Learner has 
difficulty in 
identifying 
prepositions in 
sentences.  

 Learner has 
difficulty in using 
prepositions in 
sentences 
appropriately.  
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Strand  Sub strand  Specific Learning Outcomes 

(KSA)  
Suggested Learning Experiences  Key Inquiry 

Question(s)  
13.4 
Writing  

13.4.1 Spelling  

 
Words  
with double 
consonants  

  

(2 lessons)  

By the end of the sub strand, 
the learner should be able to:  
a) Spell words with double 

consonants correctly for 
clarity;  

b) Construct correct sentences 
using words with double 
consonants for cohesive 
writing;  

c) Appreciate the importance of 
writing words clearly and 
correctly.  

The Learner could be guided to:  
 Listen to (HoH)/observe (DEAF) the teacher or an 

audio-visual recording and write words with double 
consonants.  

 Construct sentences using words with double 
consonants.  

 Watch a video and write various words in pairs.  
 Use jigsaw puzzle to form words with double 

consonants.  
 Make words with double consonants from jumbled up 

letters.   
 Write words and sentences as dictated by a peer in 

groups and in pairs.   

1. Why is it 
important to 
write words 
correctly?  

2. How can we 
improve on 
our spelling?   

  
  
  

Core competences to be developed:  
 Critical thinking and problem solving are developed as the learner makes words from jumbled up letters. 
 Learning to learn is enhanced as the leaner learns how to spell words through learner centered activities.  
Link to Pertinent and Contemporary Issues PCIs::  
 Life skills issues: critical thinking and problem solving is 

developed as the learner learns how to spell words correctly.  
 Social economic issues: Financial literacy is enhanced as 

the learner gains knowledge on taxation. 

 Link to Values: 
 Integrity is enhanced as the learner learns the importance of taxation. 
 Unity is developed as the learner works in group and in pairs. 
 

Link to other learning areas: 
 All language areas as correct spelling is emphasized. 
 Mathematical activities as the learner observe the price lists 

of items from the shops. 

Suggested Community Service Learning Activities:   
 The learner plays games involving spelling of words with peers.   

Non-formal activities to support learning: 
 Collecting used shop items to bring to the classroom model 

shop. 

Suggested modes of assessment: 
 Question and answer. 
 Observation. 
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 Written work. 
 Fill in gaps. 
 Fingerspelling. 
 Peer assessment  

Suggested resources: 
 Course books, charts, realia, pictures, photographs scrabble game, model shop, audio-visual gadgets 

  
 
 
 
 
Assessment Rubric 
Indicators  Exceeding expectations  Meeting expectations  Approaching expectations  Below Expectations  
Spelling words with 
double consonants  
 
 
 
Constructing sentences 
using words with 
double consonants  

 Learner correctly and 
consistently spells 
words with double 
consonants.  

  
 Learner correctly and 

consistently constructs 
sentences using words 
with double 
consonants.  

 Learner correctly 
spells words with 
double consonants.   

 
 
 Learner correctly 

constructs sentences 
using words with 
double consonants.  

 Learner sometimes 
spells words with 
double consonants 
correctly.   

 
 Learner sometimes 

constructs correct 
sentences using words 
with double 
consonants.  

 Learner has difficulty 
in spelling words with 
double consonants 
correctly.   

 Learner has difficulty 
in constructing correct 
sentences using words 
with double 
consonants.  
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 (120 lessons) 

Suggested non formal learning activities 

Listening and speaking/articulating 
1.1 Participation in poetry recitations during music and drama festivals. 
2.1 Readers’ theatres organised after classes where poems are read for fun. 
3.1 Engaging in public speaking/articulating contests where knowledge on pronunciation/place of articulation with correct sign 

elements is applied. 
6.1 Preparing speeches/ signed expressions and delivering them during prize giving days, school assembly, and extravaganzas 

among others to enhance fluency. 
7.1 Debating club contests 
8.1 Taking part in the 4K club and young farmers association to reinforce learnt vocabulary. 
13.1 Christian Union, Catholic Action, Muslim, Hindu Associations could help nurture values and expand vocabulary about moral 

issues. 
11.1 Taking part in integrity clubs in schools to help learners hone their speaking/articulating skills. 
Reading 
1.2 Reading news during the morning assembly. 
3.2 Conducting virtual tours using Google maps and establishing the direction of various national parks using Google maps. 
4.2 Collecting narratives from their community for a school magazine. 
5.2 Performing short plays, conversational poems or choral verses within the school or during drama festivals. 
12.2 Acting as reporters, sports commentators or journalists during sports and games activities in school. 
 
Grammar 
3.3 Essay writing competitions on different topics. 
6.3 Debating club sessions to enhance their language competence. 
Writing 
8.4 Establishment of writing clubs, journalism clubs, and compiling articles for the school magazine to nurture writing talent. 
12.4 Spelling contests among schools. 
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Suggested Assessment Methods 

Listening and 
Speaking/articulating 

Reading Skills  Grammar  Writing Skills 

 Oral reading or dictation
recitations

 Role play
 Debates
 Oral interviews
 Dialogues
 Oral discussions
 Oral presentations
 Public speaking/articulating
 Teacher-made tests
 Peer assessment
 Self-assessment and

standardised listening tests

 Reading aloud
 Signing
 Oral interviews
 Question and answer
 Teacher-made tests
 Student summaries of what is read 

learner journals
 Learner portfolios
 Peer assessment
 Self-assessment and standardised 

reading tests
 Keeping record of books they have 

read among others

 Tasks such as multiple choice
 Discrimination
 Gap-filling
 Short-answer
 Dialogue-completion,

information gap
 Role play
 Simulation
 Matching tasks
 Substitution tables
 Word games
 Puzzles teacher made tests

 Teacher-made tests
 Learner journals
 Peer assessment
 Self-assessment

learner
 Portfolio dictation
 Standardised writing

tests
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Suggested Learning Resources 
Non-digital  Digital  

 Course books 
 Story books 
 Poetry books 
 Pictures and photographs 
 Newspapers 
 Magazines 
 Junior encyclopedia 
 Journals 
 Dictionaries 
 Diorama 
 Flash cards 
 Word wheels 
 Word puzzles 
 Code words 
 Charts and realia  

 Digital story books 
 Pictures and photographs 
 Journals 
 Electronic and digital devices 
 Electronic or online dictionaries 
 Flash cards 
 Charts 
 Video clips  
 Audio-visual resources 
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SOCIAL STUDIES 
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SOCIAL STUDIES ESSENCE STATEMENT  

Social Studies, is interdisciplinary in nature, comprising mainly of History, Geography and Citizenship education. Social Studies also derives its 

content from other disciplines such as Agriculture, Science, Sociology, Anthropology, Political Science, Economics and Psychology. The course 

is guided by constructivist theoretical approaches such as Vygotsky’s Social-Cultural theory; David Kolb’s experiential learning theory and John 

Dewey’s child centred educational theory among others. The theories suggest that learning is active, contextualised process of acquiring 

knowledge, skills and characterized by personal experiences and interaction with the environment.  The course aims at preparing the learner for 

national and global citizenship, lifelong learning and environmental stewardship. The 21st Century Competencies namely: Citizenship, 

Communication and Collaboration, Digital literacy, Critical thinking and Problem solving, Creativity and Imagination, Self-efficacy and 

Learning to Learn are embedded in the Social Studies curriculum design. The Competencies are intended to empower the learner to be an 

informed and engaged.  The learner has opportunities to gain a realization of his/her privileges, rights and responsibilities as a good citizen. 

Social Studies seeks to inculcate in the learner a deeper understanding of values that define our society and nurture dispositions to demonstrate 

concern for others and the world they live in. It is envisaged that, the teacher will use authentic learning experiences that promote interactive 

learning, hence making Social studies meaningful, purposeful, stimulating and enjoyable to the learner.  

 

For learners with hearing impairment, the teacher is advised to modify his/her methods or strategies of teaching in order to accommodate both 

the hard of hearing and the deaf. The use of Bilingual mode of communication will improve the general learning experiences and foster 

development of the seven core competencies. It is also important for the teacher to create a meaningful learning environment through the use of 

audio-visual learning resources which will stimulate and promote effective learning to cater for learners with residual hearing and the profoundly 

deaf. The digital devices used should have applications that have Sign Language and captions to enhance learning. 
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GENERAL LEARNING OUTCOMES  

By the end of the course, the learner should be able to:  

1. Explore the environment for learning and enjoyment. 

2. Demonstrate desirable values, attitudes and practices for sustainable social interactions. 

3. Acquire competencies to analyse population issues to improve the quality of life in the society.  

4. Develop appropriate organizational, practical and technological competencies for problem solving.  

5. Demonstrate Appreciation and respect for Human Rights and civic responsibility for attainment of social justice. 

6. Respect and appreciate cultural and human diversity to promote national cohesion and integration. 

7. Apply acquired competencies in solving environmental challenges for sustainable development. 

8. Appreciate and respect the System of Governance in Kenya and be willing to participate in its processes. 

9. Participate in Community Service Learning to manage pertinent and contemporary issues in society effectively. 
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SUGGESTED TIME ALLOCATION FOR STRANDS AND SUB-STRANDS 

 

 
 STRAND NUMBER OF LESSONS 

1 Natural and Built Environments 20 

2 People and Population 9 

3 Culture and Social Organizations 6 

4 Resources and Economic Activities  18 

5 Political Systems and Change 5 

6 Citizenship 16 

7 Governance in Kenya 13 

TOTAL 87  
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Strand 
 

Sub Strand 
 

Specific learning outcomes   Suggested learning 
experiences 
 

Key inquiry question(s) 

 

1.0 Natural and 
built 
environment 

1.1 Natural    
Environment 

1.1.1 Compass 
Directions  

  
(4 lessons) 

By the end of the sub strand, the 
learner should be able to: 
a) identify and sign the eight 

compass points;   
b)  describe directions using eight 

compass points; 
c) use the eight compass points to 

show directions on a map; 
d) appreciate the use of eight 

compass points in everyday life. 

 In pairs, learners to 
identify the eight 
compass points 

 In groups the learners 
to make the eight 
compass point using 
the locally available 
materials 

 In groups learners to 
play games on 
directions using the 
eight compass point 

 In pairs learners to 
practice giving 
direction using the 
eight compass point 

 Learners to practice 
giving directions 
using the eight 
compass points (sign 
or write and 
fingerspelling).  

 Learners could play 
computer games on 
compass direction for 
enjoyment. 

 Learners to draw and 

1. How do we give 
directions using the eight 
compass points? 
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label the eight 
compass points.  

 Learners could use the 
eight compass points 
to show direction on 
the worksheet/ 
interactive map to 
enrich the mapping 
skill. 

Core competences to be developed: 
 Communication and collaboration is enhanced as learners work in pairs and in groups. 
 Learning to learn is enhanced as learners practice giving directions using the eight compass points. 
 Digital Literacy is developed as learners play games with digital devices indicating compass directions. 
Link to Pertinent and Contemporary Issues (PCIs): 
  Environmental education is promoted as learners 

appreciate natural and built environment in the county. 
 Learner support programmes is enhanced as learners 

engage in construction of simple compass direction pointers. 

Link to values: 
 Unity and peace are enhanced as learners work together. 
 Responsibility is developed as learners  use and take care of digital 

devices and as they clean their working areas 

Link to other learning area: 
 English. 
 Mathematics. 
 Kenyan Sign Language. 

Suggested community service learning 
 Learners are involved in telling directions of physical features near 

homes. 
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Assessment rubric 
Indicator Exceeding 

Expectations 
Meeting Expectations Approaching  Expectations Below Expectations 

Demonstrating 
ability to use 
compass 
directions  

 Learner is able to 
identify, describe, use 
and give directions 
using the eight 
compass points 
consistently.  

 Learner is able to 
identify and show 
directions using the 
eight compass 
points appropriately. 

 Learner is able to identify 
and show directions 
using the eight compass 
points appropriately with 
prompt.  

 Learner has difficulty in 
identifying, describing and 
using the eight compass 
points.  

 

 

 

 

 

 

Non-formal activities to support learning: 
 Games and sports 
 clubs and societies 
 

Suggested modes of assessment: 
 Observation. 
 Written exercise like filling in gaps in sentences. 

Suggested resources: 
 Realia (compass), exercise books, reference books, maps, materials for improvising the compass 
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Assessment rubric 
Indicator Exceeding 

Expectations 
Meeting Expectations Approaching  Expectations Below Expectations 

Demonstrating 
ability to use 
compass 
directions  

 Learner is able to 
identify, describe, use 
and give directions 
using the eight 
compass points 
consistently.  

 Learner is able to 
identify and show 
directions using the 
eight compass 
points appropriately. 

 Learner is able to identify 
and show directions 
using the eight compass 
points appropriately with 
prompt.  

 Learner has difficulty in 
identifying, describing and 
using the eight compass 
points.  

 

 

 

 

 

 

Non-formal activities to support learning: 
 Games and sports 
 clubs and societies 
 

Suggested modes of assessment: 
 Observation. 
 Written exercise like filling in gaps in sentences. 

Suggested resources: 
 Realia (compass), exercise books, reference books, maps, materials for improvising the compass 
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Strand Sub-strand Learning outcomes Suggested  learning 
experiences 

Key inquiry question(s) 

 1.1.2. Location and size of 
the county 
(4 lessons) 

 
 
 
 
 
 
 
 
 
 
 

By the end of the sub strand, 
the learner should be able to: 
a) identify and sign sub 

counties in the county; 
b) locate the county in 

relation to neighbouring 
counties; 

c) estimate the size of the 
county; 

d) appreciate location of the 
county in relation to 
neighbouring counties. 

 

 In groups learners to 
identify and sign names of 
sub-counties in the county 
in which the school is 
located. 

 In groups, using relevant 
map or online imprint 
learners to identify the 
location of the county in 
relation to neighbouring 
counties. 

 Learners to trace out colour 
and display the map of the 
county in class. 

 Learners could play a game 
in locating of the county in 
relation to the 
neighbouring counties. 

 In groups learners to model 
the map of their county 

 In groups learners to 
identify their sub-county 
from the map of a county 

 Learners to use digital 
devices for example 
computer and phones to 
locate their counties and 
sub counties 

1. What is the size of 
your county? 

2. How can you 
identify your 
county in relation 
to the other 
counties? 
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Core competences to be developed: 
 Communication and collaboration is developed as learners work in groups to identify sub-counties in the county. 
 Creativity and imagination is developed as learners trace, draw, colour and display map of the county. 

Links to Pertinent and Contemporary Issues: 
Social-Economic issues: 

 Environmental education is promoted as learners 
appreciate natural and built environment in the county. 

Link to values: 
 Peace and unity are enhanced as learners work in groups to 

identify sub-counties in the county.  

Link to other learning areas: 
 English. 
 Creative Arts 
 Religious Education. 
 Mathematics. 

Suggested community service learning: 
 Learners to ask parents or guardians the location of the county in 

relation to neighbouring counties.  

Non-formal activities to support learning: 
 Games and sports  
 Field trips 
 Clubs and society 

Suggested modes of assessment: 
 Observation as learners work on the assigned activities 
 Peer review. 
 Written assignment 
 Oral/ Signed questions. 

Suggested resources: 
 Maps, textbooks ,compass, plasticine /clay 

 

 

Assessment rubric 

Indicators Exceeding expectations Meeting expectations Approaching expectations Below expectations 
Identifying 
locating the 
county  

 Learner demonstrates high 
ability in identifying of 
and signing names of sub-
counties and, locates their 
county in relation to 

 Learner correctly 
identifies and signs 
names of the sub-
counties and locates 
their counties in 

 Learner correctly identifies 
and signs names of the sub-
counties and locates their 
counties in relation to 
neighbouring counties with 

 Learner has difficulty in 
identifying sub-counties 
in the county and 
locating their counties in 
relation to other 
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neighbouring counties. relation to 
neighbouring counties. 
 

prompts. counties.  

Estimating the 
size of the 
county 

 Learner is able to tell/sign 
the size of the county. 

 Learner is able to 
estimate the size of the 
county. 

 Learner is able to estimate 
the size of the county with 
prompts. 

 Learner has difficulties 
in estimating the size of 
the county. 
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Core competences to be developed: 
 Communication and collaboration is developed as learners work in groups to identify sub-counties in the county. 
 Creativity and imagination is developed as learners trace, draw, colour and display map of the county. 

Links to Pertinent and Contemporary Issues: 
Social-Economic issues: 

 Environmental education is promoted as learners 
appreciate natural and built environment in the county. 

Link to values: 
 Peace and unity are enhanced as learners work in groups to 

identify sub-counties in the county.  

Link to other learning areas: 
 English. 
 Creative Arts 
 Religious Education. 
 Mathematics. 

Suggested community service learning: 
 Learners to ask parents or guardians the location of the county in 

relation to neighbouring counties.  

Non-formal activities to support learning: 
 Games and sports  
 Field trips 
 Clubs and society 

Suggested modes of assessment: 
 Observation as learners work on the assigned activities 
 Peer review. 
 Written assignment 
 Oral/ Signed questions. 

Suggested resources: 
 Maps, textbooks ,compass, plasticine /clay 

 

 

Assessment rubric 

Indicators Exceeding expectations Meeting expectations Approaching expectations Below expectations 
Identifying 
locating the 
county  

 Learner demonstrates high 
ability in identifying of 
and signing names of sub-
counties and, locates their 
county in relation to 

 Learner correctly 
identifies and signs 
names of the sub-
counties and locates 
their counties in 

 Learner correctly identifies 
and signs names of the sub-
counties and locates their 
counties in relation to 
neighbouring counties with 

 Learner has difficulty in 
identifying sub-counties 
in the county and 
locating their counties in 
relation to other 
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Strand Sub-strand Learning outcomes Suggested learning experiences Key inquiry 
question(s) 

 1.1.3 Main physical 
features in the County 
(5 lessons) 

By the end of the sub strand, 
the learner should be able to: 
a) identify and 

appropriately sign the 
main physical features in 
the County;  

b) locate the main physical 
features in the County; 

c) state the importance of 
the main physical 
features in the County; 

d) demonstrate responsible 
behaviour to conserve the 
physical features in the 
county; 

e) appreciate the physical 
features in the County.  

 
 

 
 Learners to make a field trip in 

their county to observe the 
main physical features 
(Vegetation, mountains, hills, 
rivers, lakes, valleys and 
plains). 

 In groups learners to discuss 
main physical features in their 
county and their importance. 

 Learners to draw and name the 
map of the County in relation 
to neighbouring counties. 

 Learners take photos of the 
main physical features of their 
county 

 Learners to observe and 
discuss physical features in the 
county from a clip 

 Learners to create a model of  
the map of their county and 
indicate main physical features 

 Learners to find out from 
parents or guardians how to 
conserve the main physical 
features in the county and 
report. 

 Learners to draw the main 
physical features in their 
county. 

 
1. What is the 

importance of the 
physical features 
in the County? 

2. How do we 
conserve the 
physical features 
in our county? 
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Core competencies to be developed: 
 Creativity and imagination is developed as learners model, draw some of the physical features in the County. 
 Self efficacy is developed as learners contribute in their group discussions and display their work. 

Link to pertinent and contemporary issues(PCIs): 
 

  Environment conservation is enhanced as learners conserve the physical 
features  

Link to values: 
 Peace and love are enhanced as learners discuss in 

groups the importance of physical features in the 
County. 

Link to other learning areas: 
 English. 
 Kenyan Sign Language. 

Suggested community service learning: 
 Environmental conservation through tree planting, 

controlling soil erosion, conservation of water and 
participating in environmental days 

Non-formal activities to support learning: 
 Educational tours 
 Clubs and societies such as environmental clubs 

Suggested modes of assessment: 
 Observation. 
 Written exercises 

Suggested resources: 
 Maps, textbooks ,charts ,digital devices, drawing and modelling materials 
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Assessment rubric 

Indicators Exceeding expectations Meeting expectations  Approaching 
expectations  

Below expectations  

Ability in identifying and 
locating the main 
physical features  in the 
county 

 Learner exhibits 
high ability in 
identifying, 
locating and stating 
/ signing the 
importance of the 
main physical 
features in the 
County.  

 Learner is able to 
identify, locate and 
state/sign the 
importance of the 
main physical 
features in the 
County. 

 Learner is able to 
identify, locate and 
state/sign the 
importance of 
some of the 
physical features in 
the County. 

 Learner has 
difficulties in 
identifying, 
locating and stating 
/signig the 
importance of 
physical features in 
the County. 
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Strand Sub-strand Learning outcomes Suggested learning 
experiences 

Key inquiry 
question(s) 

 1.1.4 Seasons in the 
County  (3 lessons)  

By the end of the sub strand, the 
learner should be able to: 
a) recognize and sign seasons 

experienced in the County; 
b) explain how seasons 

influence human activities 
in the County; 

c) appreciate  the different 
seasons in the County; 

 
 In groups and using 

appropriate media, 
learners  to discuss 
seasons experienced in 
the County (Hot, cold, 
dry and rainy season). 

 In groups learners to 
discuss how seasons 
influence human. 
activities in the county 

  Learners to play games 
and sign sing songs 
related to seasons 
experienced in the 
County. 

 Learners to observe and 
record activities 
associated with 
different seasons in a 
journal. 

 In pairs learners to 
share information on 
different seasons in the 
county. 
 

 
1. How do different 

seasons influence 
human activities and 
choice of dressing in 
the county? 

Core competencies to be developed: 
 Digital literacy is enhanced as learners use appropriate media to discuss seasons experienced in the County.  
 Self efficacy is enhanced as learners participate in group work 
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Link to pertinent and contemporary 
issues(PCIs): 
Social -Economic issues: 

  Environmental education is developed as 
learners learn how people respond to 
different seasons in the county. 

Link to values: 
 Love and peace are enhanced as learners work in groups 

Link to other learning areas: 
 English. 
 Kenyan Sign Language. 
 Science  

Suggested community service learning: 
 Responding to different seasons appropriately  for example planting during rainy 

season and harvesting during the dry season. 

Non-formal activities to support learning: 
 Sign- sing songs about seasons experienced 

in the County. 
 clubs and societies (4K club, environmental 

club) 
 Games and sports/ festivals 

 
 

Suggested modes of assessment: 
 Signed question and answer. 
 Checklist and portfolio. 

Suggested resources: 
 audio-visual clips, flashcards, charts ,pictures, charts 
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Assessment rubric 

Indicators Exceeding expectations Meeting expectations Approaching 
expectations  

Below expectations  

Recognizing seasons 
experienced in the 
county 

 

 

 

 

Relating various seasons 
with human activities 
carried out in different 
seasons  

 Learner displays 
excellent ability in 
recognizing and 
signing seasons 
experienced in the 
County. 

 

 Learner easily and 
appropriately 
relates seasons and 
human activities 
carried out during 
those seasons.  

 

 Learner is able to 
recognize and sign 
seasons 
experienced in the 
County. 

 

 

 Learner is able to 
appropriately relate 
seasons and human 
activities carried 
out during those 
seasons. 

 Learner is able to 
recognize and sign 
some seasons 
experienced in the 
County. 

 

 

 Learner is able to 
relate some seasons 
with human 
activities carried 
out during those 
seasons. 

 Learner has 
difficulties in 
recognizing and 
signing seasons 
experienced in the 
County. 

 

 Learner has 
challenges in 
relating various 
seasons with 
human activities 
carried out. 
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Strand Sub-strand Learning outcomes Suggested learning 
experiences 

Key inquiry question(s) 

 1.2. Built Environments 
1.2.1The main historic built 

environments in the 
County 

     (4 lessons) 

By the end of the sub strand, 
the learner should be able to: 
a) identify and sign the main 

historic built 
environments in the 
County;  

b) state the importance of 
historic built 
environments in the 
County; 

c) locate the main historic 
built environments in the 
County; 

d) identify and sign ways of 
caring and conserving 
historic built 
environments in the 
County; 

e) participate in caring for 
and conserving the main 
historic built 
environments in the 
county; 

f) appreciate various historic 
built environment and 
their signs within the 
County. 
 

 
 Learners make 

educational trip 
to identify 
historic built 
environment in 
their county. 

 In groups 
learners to 
discuss the 
importance of 
historic built 
environment in 
their county. 

 Learners to sign 
and fingerspell 
the main 
historic built 
environments. 

 Learners to use 
appropriate 
media to 
identify historic 
built 
environments in 
the County. 

 Learners to visit 
some of the 
historical built 
environments in 

 

1. How can we conserve the 
historic built environments in 
the County? 

2. Why are the historic built 
environments important in 
the County? 

3. What are the main historic 
built environments in the 
county? 
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their 
neighbourhood 
and take 
photographs. 

 In groups 
learners to 
discuss ways of 
conserving and 
caring for 
historic built 
environments in 
the county. 

 Learners to take 
part in activities 
that involve 
conserving and 
caring for 
historic built 
environments. 

 Learners to 
develop a 
communication 
message on the 
importance of 
caring for 
historic built 
environments in 
the county. 

Core competencies to be developed: 

 Self-efficacy is developed as learners answer questions on historic built environments and participate in group discussions 
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 Communication and collaboration is developed as learners work in groups. 

 Link to Pertinent and Contemporary Issues (PCIs):  
Social-Economic issues: 

 Environment conservation; through taking care and conserving historic 
built environments 
 

Link to Values:  
 Responsibility is developed as learners participate in 

caring for and preserving the built in historic 
environments.  

 Love and peace are developed as learners work in 
groups.  

Link to other learning areas:  
 English.  
 Creative Arts. 
 Kenyan Sign Language. 
 Religious Education. 
  Science. 

Suggested Community Service Learning activities:  
 

 Finding out from their parents and guardians about 
the location of in built historic environments in the 
County.   

 through taking care and conserving historic built 
environments 

Non-formal activities to support learning: 
 Carry out project on conservation of historic built environments within the 

locality. 
 Clubs and societies (environmental club, scouting) 
 educational trips 

Suggested modes of assessment: 
 Observation.  
 Project work.  
 Oral/signed questions. 
 Portfolio assessment,. 

Suggested resources: 
 County maps, textbooks ,charts photos audio-visual clips 
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Assessment rubric 
Indicators  Exceeding expectations Meeting expectations Approaching 

expectations 
Below expectations 

Identifying, 
locating and 
signing main 
historic built 
environments in the 
county. 
 

 Learner consistently 
and correctly 
identifies, locates 
and signs the 
historic built 
environments in the 
County. 

 
 

 Learner correctly 
identifies, locates 
and signs the 
historic built 
environments in 
the County. 

 Learner 
correctly 
identifies and 
signs some of 
main historic 
built 
environments in 
the County.  

 
 

 

 Learner experiences 
difficulty in 
identifying and 
signing   main 
historic built 
environments in the 
County.  

Caring and 
conserving the 
historic built 
environment 

 learner exhibits 
excellent 
performance in 
caring and 
conserving the 
historic built 
environments 

 Learner takes care 
and conserves the 
historic built 
environments 

 The learners 
sometimes take 
cares of the 
historic built 
environment 

 the learner has 
difficulties taking 
care of the historic 
built environment 
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Strand Sub Strand 
 

Specific learning outcomes  Suggested learning experiences 
 

Key inquiry question(s) 

2.0 People and 

population  

1.1       People  
1.1.1 Inter-

dependence of 
people in the 
County 

           (5 Lessons) 

By the end of the sub strand, the 
learner should be able to: 
a) Identify and sign  ways in 

which people depend on each 
other; 

b) investigate the benefits of 
inter-dependence of people 
in the County; 

c) examine different gender 
roles in promoting; 
interdependence in the 
County   

d) appreciate the 
interdependence of people in 
the County; 

 
 In groups learners to define 

interdependence and find other 
words related to the term 
(depend, take part, rely, support, 
collaborate).  

 The learners to use appropriate 
media to identify ways in which 
people depend on each other in 
the county. 

 In groups learners discuss how 
people depend on each other 

 In groups learners to discuss on 
importance of interdependence 
among people. 

 In groups learners to investigate 
on how people depend on each. 

 Learners to debate on gender 
roles 

 Learners to role play inter-
dependence of people 
emphasising on gender roles.  

 Learners to recite/sign a poem 
about the importance of inter-
dependence of people. 

 Learners to find out from 
parents and guardians about the 
importance of inter-dependence 
of people and report back.  

1. How can we support each 
other in the county?  

2. Why should people support 
each other in the County? 
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Core competencies to be developed: 

 Communication and collaboration is developed as learners work in groups. And appreciate inter- dependence of people in the county. 
 Citizenship is enhanced as learners appreciate role of each member in the county. 

Link to pertinent and contemporary issues(PCIs): 
Social-Economic issues: 

 Citizenship and social cohesion is developed as learners role play inter-
dependence of people. 

  Learning to live together is enhanced as learners learn and appreciate the 
importance of interdependence.  

Link to values: 
Peace is promoted as learners work together. 
Integrity is promoted as learners learn to appreciate 
interdependence of people in the county. 

Link to other learning areas: 
 Religious education  
 English 
 Kenyan sign Language 

Suggested community service learning: 
 Learners find out from parents about importance of 

interdependence. 
 Learners to share responsibilities at home to demonstrate 

interdependence. 

Non-formal activities to support learning: 
 Clubs and societies 
 Field trips 
 Participate in festivals 

Suggested modes of assessment: 
 Observation.  
 Project work. 

Suggested resources: 
 Textbooks, pictures, digital devices, maps  
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Assessment rubric 

Indicator  Exceeding expectations  Meeting expectations Approaching 
expectations  

Below 
expectations  

Identifying and signing 
Inter-dependence of 
people in the county 

 

 

Examining gender 
roles 

 Learner consistently 
and correctly 
identifies and 
discusses inter-
dependence of people 
in the county with a 
lot of ease. 

 The learner is able to 
consistently identify 
different gender  roles 

 Learner is able to 
correctly identify and 
discusses inter-
dependence of people 
in the county. 

 

 Learner correctly 
identifies different 
gender roles. 

 Learner is able to 
identify some 
ways people inter-
depend in the 
county. 

 

 

 Learner is able to 
identify gender 
roles with prompt 

 Learner 
experiences 
difficulties in 
identifying 
ways people 
inter-depend in 
the county. 

 

 Learner has 
difficulties 
identifying 
gender roles 
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Strand Sub-strand Learning  Outcomes Suggested learning 
experiences 

Key inquiry question(s) 

 1.2    Population  
2.2.1 Population   

distribution in the 
County  

 (4 lessons) 

By the end of the sub strand, the 
learner should be able to: 
a) identify and sign common 

patterns of population 
distribution in the County; 

b) describe patterns of 
population distribution in the 
County; 

c) appreciate population 
distribution in the County. 

 
  By using charts, pictures 

learners are guided to 
differentiate different terms 
used in describing 
population distribution 
(spread, sparsely, uneven, 
clustered). 

 In groups learners to identify 
and discuss population 
distribution in the county.  

 Learners to plot patterns of 
population distribution in a 
map of the county. 

 In groups, learners to 
identify patterns of 
population distribution from 
the population map of the 
County. 

 Learners to model the map 
of county showing the 
population distribution. 

 Learners to draw a   map of 
the county showing 
population distribution. 
 

1. How is the population 
spread out in the 
County? 

2. What are the common 
patterns of population 
distribution in the 
county? 

 

Core Competencies to be developed: 
 Communication and collaboration is enhanced as learners work in groups/pairs. 
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 Imagination and creativity is promoted as learners model the County map showing population distribution.  
 Digital literacy is enhanced as learners use digital devices such as phone and computers to seek information on population distribution. 

Link to pertinent and contemporary issues(PCIs): 
 Life skills issues: self-awareness, problem solving, non-violent ways of solving 

conflicts  

Link to values:  
 Unity, peace , respect, patriotism and love are promoted 

as learners appreciate population  distribution in the 
county.  

Links to other learning areas:  
 English Language. 
 Music and Creative Arts. 
 Religious Education. 

Suggested Community Service Learning activities: 
 Learners engage parents /guardians to find out respective 

areas with sparse and densely populated areas in the county. 

Non formal activities to support learning: 
 Games  
 Clubs and societies’ 
 field trips 

Suggested modes of assessment:  
 Observation  
 Written tests. 
 Oral/signed questions. 

Suggested resources: 
 Digital devices, county population maps, flip charts, textbooks  
 

Assessment rubric 

Indicators Exceeding Expectations Meeting Expectations Approaching 
Expectation  

Below Expectation  

 Describing population 
distribution in the 
county. 

 

 

 Learner 
consistently and 
correctly identifies 
signs and describes 
population 
distribution 
patterns in the 
County. 

 Learner correctly 
identifies signs and 
describes 
population 
distribution 
patterns in the 
Country.  

 

 Learner is able to 
identify, sign and 
describe population 
distribution in the 
County with 
prompts 

 Learner has 
difficulty 
describing 
population 
distribution pattern 
in the county. 
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Strand Sub Strand 
 

Specific learning 
outcomes  

Suggested learning experiences 
 

Key inquiry question(s) 
 

3.0 Culture 

and social 

organizatio

ns 

3.1 Culture  
3.1.1 Aspects of 

traditional 
culture 

      ( 3 lessons)  

By the end of the sub-
strand, the learner 
should be able to: 
a) identify aspects of 

traditional culture; 
b) describe aspects of 

traditional culture; 
c) state the 

importance of 
aspects of 
traditional culture; 

d) appreciate aspects 
of  traditional 
culture. 

 
  In pairs or small groups learners to use 

charts and clips to identify different aspects 
of traditional culture (dressing, food, 
housing, artefacts, sports and games, 
festivals and ceremonies). 

 Learners to collect artefacts of traditional 
cultures and place them at the social studies 
corner in class. 

 In groups learners stick magazine and 
newspaper cut outs related to different 
traditional culture on a chart. 

 Learners to make an educational tour to the 
museum to identify different aspects of 
culture 

 Learners to listen to a resource person talk 
about different aspects of culture with the aid 
of an interpreter. 

 Learners to draw and color different aspects 
of traditional cultures 

 In groups learners to make traditional 
materials such as traditional costumes, 
musical instruments, pots and display for 
peer assessment. 

 Learners to sign sing songs related to 
different traditional cultures 

 In groups learners to discuss the importance 

1. What are the aspects of 
traditional culture? 

2. Why is culture important 
to us? 

3. How do we appreciate 
aspects of our culture? 
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of aspects traditional culture 
 

 
Core competencies to be developed: 
 Citizenship is promoted as learners learn and appreciate aspects of traditional culture  
 communication and collaboration; as learners conduct peer assessment and discussions in groups 
 Self efficacy is promoted as learners collect and display aspects of traditional culture. 
Link to pertinent and contemporary issues(PCIs): 
 Social-Economic issues: Ethnic and Racial relations 

are enhanced as learners appreciate traditional culture 
from various ethnic and racial groups. 

Link to values: 
 Responsibility is developed as learners collect and record aspects of 

traditional culture. 
 Respect is developed as learners appreciate the aspects of traditional culture 

and during peer assessment 
 

Link to other learning areas: 
 Music and Creative Arts.  
 Religious Education. 

Suggested community service learning: 
 Learners to involve family members in conserving some aspects of 

traditional culture. 
 Learners to search for information about traditional culture from resource. 
 Learners to collect and record aspects of traditional culture using different 

media. 
Non-formal activities to support learning: 
 Traditional games and sports 
 Clubs and societies 
 Educational tours to museums 
 participating in drama and music festivals 

Suggested modes of assessment: 
 Observation. 
 Written exercises 
 Oral/signed questions 
 Portfolio assessment.. 
 Peer assessments 

Suggested resources: 
 Resource persons, traditional artefacts, charts, audio-visual clips 
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Assessment rubric 

Indicators  Exceeding Expectations Meeting Expectations Approaching 

Expectations 

Below Expectations 

Describing aspects of 
traditional culture 

 Learner consistently and 
correctly identifies and 
describes different aspects 
of traditional culture and 
their importance. 

 Learner is able to 
correctly identify 
and describe aspects 
of traditional culture 
and their 
importance.   

 Learner is 
able to 
identify some 
aspects of 
traditional 
culture with 
prompts. 

 Learner has 
difficulties in 
identifying aspects 
of traditional culture.  
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Strand Sub-strand Learning outcomes Suggested Learning 
experiences 

Key inquiry question(s|) 

 3.2. The school 
 (3 lessons) 

By the end of the sub-strand, the 
learner should be able to: 
  
a) trace the history of the school; 
b) interpret the school motto 

and core values; 
c) describe the school daily 

routine; 
d) appreciate the core values and 

history of the school.  

 
 Learners to find out “The 

history of the school” 
from their peers, 
guardians, parents and 
the school sponsors  

 In groups learner to share 
their findings on the 
history of the school. 

 Learners to create a 
journal on the history of 
the school. 

 Learners could use 
digital devices to develop 
a poster on the school 
motto and core values 
and display it in class for 
peer assessment. 

 Learners to compose 
and/or Sign sing songs on 
school motto, core values 
and school’s 
achievements.  

1. How was our school 
started? 

2. How can we exhibit 
core values of our 
school? 

3. What is the importance 
of a school daily 
routine?  

4. How do we develop a 
school daily routine? 
 

Core Competencies to be developed:   
 Creativity and Imagination is promoted as learners create a journal on history of the school and design a poster on the school motto 

and values.  
 Communication and collaboration is enhanced as learners work in groups searching “The History of the School” and share out 

findings.  
Link to pertinent and contemporary issues(PCIs):  Link to values: 
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 Life skills issues: creativity, problem solving, critical thinking are 
developed as learners trace history of their school, design school motto 
and describe their daily school routine. 

 Unity and respect are developed as learners 
brainstorm in pairs or groups about the history of the 
school  

 Responsibility is developed as learners adhere to 
daily school routine.  
 

Link to other learning areas:  
 English. 
 Creative Arts and Music. 
 Religious Education. 

Suggested Community Service Learning activities:  
 Finding out from parents, guardians and resource 

persons about the history of the school.  

Non-formal activities to support learning: 
 Clubs and societies 

 Engaging other senior learners, parents guardians and house parents to 

find out about the history of the school. 

Suggested mode of assessment: 
 Written tests. 
 Observation. 
 peer assessment of the school posters. 
 Project 

Suggested resources: 
 Succession board for the school Head teachers and Board of Management Chairpersons, school’s analysed National Examination 

performances, school official commissioning/ ceremonial opening plaque, posters of school motto. 
 

 

Assessment rubric 

Indicators Exceeding  Expectations Meeting Expectations Approaching 
Expectations 

Below Expectations 

Ability to describe the 
school history, motto, 
core values and 
routine 

 Learner is able to 
consistently and correctly 
sign the history of the 
school, interprets its motto, 
core values and describes 
the school daily routine. 

 Learner is able to 
correctly narrates 
history of the school, 
interprets its motto, 
core values and 
describes routine. 

 Learner describes 
the school routine, 
interprets the 
school motto, core 
values with 
prompts.  

 Learner has difficulties 
in narrating the school 
history, interpreting the 
school motto, core 
values nor describing 
the school routine . 

158 
 

Strand Sub-strand Learning outcomes Suggested Learning 
experiences 

Key inquiry question(s|) 

 3.2. The school 
 (3 lessons) 

By the end of the sub-strand, the 
learner should be able to: 
  
a) trace the history of the school; 
b) interpret the school motto 

and core values; 
c) describe the school daily 

routine; 
d) appreciate the core values and 

history of the school.  

 
 Learners to find out “The 

history of the school” 
from their peers, 
guardians, parents and 
the school sponsors  

 In groups learner to share 
their findings on the 
history of the school. 

 Learners to create a 
journal on the history of 
the school. 

 Learners could use 
digital devices to develop 
a poster on the school 
motto and core values 
and display it in class for 
peer assessment. 

 Learners to compose 
and/or Sign sing songs on 
school motto, core values 
and school’s 
achievements.  

1. How was our school 
started? 

2. How can we exhibit 
core values of our 
school? 

3. What is the importance 
of a school daily 
routine?  

4. How do we develop a 
school daily routine? 
 

Core Competencies to be developed:   
 Creativity and Imagination is promoted as learners create a journal on history of the school and design a poster on the school motto 

and values.  
 Communication and collaboration is enhanced as learners work in groups searching “The History of the School” and share out 

findings.  
Link to pertinent and contemporary issues(PCIs):  Link to values: 
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Strand Sub Strand 
 

Specific learning outcomes  
 

Suggested learning 
experiences 
 

Key inquiry question(s) 
 

4.0 Resources 

and 

Economic 

activities 

4.1 Main economic 
resources in the 
County 

     ( 2 lessons) 

By the end of the sub-strand, 
the learner should be able to:  
 
a) define economic 

resources; 
b) identify and appropriately 

sign names of the main 
economic resources found 
in the county; 

c)  develop desire to 
conserve economic   
resources in the county; 

d) appreciate main economic 
resources found in the 
county. 

 
 Using appropriate 

media (Pictures, Photos, 
Newspapers cuttings, 
Audio visual clips) 
learners to identify the 
main resources found in 
the county 

  Learners to make a 
portfolio on different 
main economic 
resources found in the 
county 

 Learners to share in 
groups about the main 
economic resources 
they have in their 
portfolios. 

 In groups, learners 
collect and display 
different samples of 
economic resources in 
learning corners. 
(observe safety and 
appropriateness) 

 Brainstorm in groups on 
how to utilize and 

1. What are the main 
Economic resources 
found in the county? 
2. What is the 
importance of economic 
resources? 
3. How can we conserve 
the main economic 
resources found in the 
county? 
4.  can we use these 
economic resources to 
develop our county 
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conserve the resources 
found in the county. 

Core competencies to be developed: 
 Communication and Collaboration is enhanced as learners work in groups to identify the main economic resource found in the 

county. 
 Digital Literacy is developed as they use digital devices to find information in internet. 

Link to pertinent and contemporary issues(PCIs): 
 Social-Economic: financial literacy is enhanced as 

learners identify the main economic resources in their 
county. 

 Environmental Conservation: learners are involved 
in conserving resources in the county. 

Link to values: 
 Unity and peace are promoted as learners work in groups 
 Responsibility:  is developed as learners learn how to conserve 

main resources. 

Link to other learning areas: 
 English. 
 Religious education.  
 Mathematics 

Suggested community service learning: 
 Learners to find information from parents or guardians on how 

to identify main resources and their importance. 

Non-formal activities to support learning: 
 Collecting and developing a pictorial journal for main 

economic resources. 
 clubs and societies 

Suggested modes of assessment: 
 Observation.  
 Written tests. 
 Oral/signed questions 
 Checklist and portfolios. 

 
Suggested resources: 
 Maps, textbooks, pictures, photographs, video clips 
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Assessment rubric 

Indicators Exceeding  Expectations Meeting Expectations Approaching Expectations Below 
Expectations 

Identifying 
main 
resources in 
the county 

 Learner is able to 
consistently and correctly 
identify main economic 
resources in the county. 

 Learner is able to correctly 
identify main economic 
resources in the county. 

 Lerner is able to identify 
some main economic 
resources in the county 
with prompts. 

 Learner has 
difficulties 
identifying 
main 
economic 
resources in 
the county. 
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Strand Sub-strand Learning outcomes Suggested learning experiences Key inquiry question 

 4.2 Main economic 
activities in the 
County 

     ( 2 lessons) 

By the end of the sub-strand, 
the learner should be able to:  

a) identify and sign the 
main economic 
activities carried out in 
the county; 

b) explain the importance 
of main economic 
activities in the 
county; 

c) Appreciate the 
importance of the 
main economic 
activities in the 
county. 

 

  
 In groups and using 

appropriate media learners 
to identify and sign the 
main economic activities 
carried out in the county. 

 Learners to make an 
Educational trip to explore 
the local environment to 
identify the main economic 
activities carried out in the 
county. 

 In groups learners to discuss 
the main economic 
activities in the county.  

 Learners to role play 
various economic activities 
carried out in the county. 

 In groups learners to discuss 
the importance of main 
economic activities in the 
county. 

 Learners to match economic 
resources with 
corresponding economic 
activities. 

 
1. What economic activities 

are found county? 
2. What economic activities 

can we be involved in? 
 

Core competencies to be developed:  
 Communication and collaboration is enhanced as learners role play and work in groups. 
 Self efficacy is enhanced as learners learn from each other about the importance of various economic activities. 
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Assessment rubric 

Indicators Exceeding  Expectations Meeting Expectations Approaching 
Expectations 

Below Expectations 

Ability to identify  
and sign main 
economic activities 
in the county and 
their importance 

 Learner is able to 
consistently and correctly 
identify and sign main 
economic activities in the 
county and their 
importance. 

 Learner is able to 
correctly identify and 
sign main economic 
activities in the county 
and their importance. 

 Lerner is able 
to identify 
some economic 
activities in the 
county with 
prompts. 

 Learner experiences 
difficulties in 
identifying and 
signing the main 
economic activities 
in the county. 

 

Link to pertinent and contemporary issues: 
  Social- Economic issues; financial literacy and poverty 

eradication are promoted as learners learn the importance of main 
economic activities in the county. 

 Life skills and values education: Life skills are enhanced as 
learners gain knowledge on importance of various economic 
activities during role play. 

Link to values:  
 Unity and love are promoted as learners work together in groups. 
  
 

Link to other learning areas: 
 English. 
 Religious education. 
 Music and Creative Arts. 

Suggested community service to support learning: 
 Learners to visit various shopping centers to find out economic 

activities being conducted there.  
 Learners visit agri-business shows organized within the county 

Non-formal activities to support learning: 
 Role play. 
 clubs and societies 
 Field trips 

Suggested modes of assessment: 
 Observation.  
 Checklist and portfolio. 
 Oral/signed questions 

Suggested resources: 
 Books, documentaries, shop corner, the local environments.  
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Strand Sub-strand Learning outcome Suggested learning experience Key inquiry questions 

 4.3 Trade in 
the 
County 

     (3 
lessons) 

By the end of the strand the 
learner should be able to; 

a) explain the meaning of 
trade 

b) Identify and sign methods 
of trade in the county; 

c) state the benefits of trade 
in the County; 

d) appreciate lawful trading 
activities in the County. 

 In groups learners to explain 
the meaning of trade 

 In groups learners to discuss 
methods of trade in the County 
(Barter & Currency). 

 In pairs or small groups 
learners to discuss the benefits 
of trade in the County. 

 Learners to visit a trading 
centre to explore the activities 
that take place there and the 
types of goods and services 
offered.  
 Learners to role-play 

trading activities by use of 
the shopping corner in the 
class 

 Learners to establish a 
shopping corner within the 
class. 

 

1. What services and goods are 
traded are in the County? 

2. What are the benefits of 
trading activities in the 
County? 

3. How do we benefit from the 
trade in the county 
 

 

Core competencies to be developed:  
 Critical thinking and problem solving is enhanced as learners Model a shopping corner within the class. 
 Communication and collaboration are enhanced as learners work in groups to discuss benefits of trade in the County. 

  
Link to pertinent and contemporary issues: 
Social-Economic issues:  

 Financial literacy is promoted as learners learn about trade 

Link to values: 
 Responsibility is enhanced as learners model a shopping corner 

within the class 
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Assessment rubric 

Indicators Exceeding  Expectations Meeting Expectations Approaching Expectations Below Expectations 
Identifying and 
signing methods 
of trade and 
explaining 
benefits of trade 

 Learner consistently 
and correctly identifies 
and signs methods of 
trade and explains 
benefits of trade in the 
County. 

 Lerner is able to 
correctly identify 
and sign the 
methods and 
explains benefits of 
trade in the County. 

 Learner is able to 
identify and sign 
methods of trade and 
explains the benefits 
of trade in the county 
with prompts. 

 Learner has 
challenges in 
identifying and 
signing methods of 
trade and their 
benefits in the 
County. 

 

 and use the shopping corner in the class to role play. 
 Community service learning is promoted as learners visit 

 trading centers to learn about various trading activities 
from  community members. 

 Unity is promoted as learners work together to identify benefits of 
trade in the County. 

 Cooperation as learners work and contribute in group activities 

Link to other learning areas: 
 English 
 Mathematics 

Suggested community service to support learning: 
 Learners to visit a trading centre to learn more about various trading 

activities and report back.  
Non-formal activities to support learning: 
 Roles playing trading activities. 
 Guided tour to a shopping center 
 Clubs and societies such as agricultural club, Business club among 

others. 
 

Suggested modes of assessment: 
 Observation. 
 written tests 
 oral/signed questions 
 Project; creating a shopping corner in the classroom 

Suggested resources: Resource persons, flashcards, books, materials to create a shopping corner in the classroom 
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Strand Sub-strand Learning outcomes Suggested learning experiences Key inquiry question(s) 

 4.4 Industries in 
the County 

     (3 lessons) 

By the end of the sub-strand, 
the learner should be able to: 
 
a) identify industries and 

sign their locations within 
the County; 

b) explain the benefits of 
industries in the County; 

c) appreciate products from 
industries in the county. 

 
  In pairs learners identify 

industries and their location in 
the County. 

 In groups learners to identify 
the location of industries from 
the map of their county. 

 Learners take an academic tour 
of their county to identify 
different types of industries. 

 In groups learners to discuss the 
benefits of industries in the 
County. 

 Learners to collect and display 
sample products from industries 
in the classroom shopping 
corner.  
 

1. Where are industries located 
in our county? 

2. How do we benefit from 
industries in the County? 

3. What are some of the 
industries found in the 
county? 

 

Core competencies to be developed: 
 Communication and collaboration is enhanced as learners work in groups to identify industries. 
 Learning to learn is enhanced as learners collect and display sample products from industries in the classroom shopping corner. 

Link to pertinent and contemporary issues(PCIs): 
Social-Economic issues: 

 Financial literacy is developed as learners learn about 
economic activities in the County 

 Learner support programmes: Mentorship is 

Link to values: 
 Patriotism is promoted as learners utilise products made from the local 

industries. 
 Respect, unity and responsibility are inculcated as learners work in 

groups as they collect, label and display collected industrial products in 
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Assessment rubric 

Indicators Exceeding  Expectations Meeting Expectations Approaching Expectations Below Expectations 
Identifying and 
explaining 
importance of 
industries. 

 Learner consistently 
and correctly identifies 
industries and explains 
their importance in the 
County. 

 Learner is able to 
correctly identify 
industries and 
explain their 
importance. 

 Learner is able to  
identify some 
industries and their 
importance  in the 
County with prompts 

 Learner has 
difficulties in 
identifying industries 
and explaining their 
importance. 

 

 

enhanced as learners make education visits to some of the 
industries in the county, taking photos, videos to create a 
documentary. 

 

the county. 

Link to other learning areas: 
 English 
 Kenyan Sign Language. 
 Music and Creative Arts. 
 Mathematics 

Suggested community service learning: 
 Learners engage parents/guardians and other resource persons on topical 

learning programs on industries in the county. 

Non-formal activities to support learning: 
 Collecting, displaying and labelling some of the industrial 

products found in the community. 
 Educational tours to industries in the county 
 Setting a shop corner in the classroom with products from 

industries in the County. 

Suggested assessment: 
 Written assignments. 
 Oral/signed questions 
 Project; collecting and documentation of products from industries in 

the county 
 Observations as learners carry out group work. 

Suggested resources: 
 Collected samples of Industrial products, paper money and coins, photographs and pictures of some of the industries in the County 
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Strand Sub-strand Learning outcomes Suggested learning experiences Key inquiry 
question(s) 

 4.5 Enterprise 
Project at 
school 
( 8 lessons) 

By the end of the sub-strand, 

the learner should be able to:  

a) explain the meaning of an 
enterprise; 

b) actively participate in 
initiating an enterprise 
Project at school; 

c) actively participate in the 
school enterprise project; 

d) uphold ethics in managing 
the enterprise project; 

e) appreciate collective 
efforts in the success of 
enterprise  project at 
school. 

 
 Learners in groups explain the 

meaning of the word enterprise 
 Learners could check up the 

meaning of the word enterprise 
from the dictionary. 

 In groups, learners identify 
enterprise projects that can be 
undertaken at school. 

 Learners to participate in 
planning for a viable enterprise 
project at school and share 
responsibilities. 

 In groups learners to discuss 
ethical practices to be observed 
in managing the enterprise 
project 

 Learners to undertake an 
enterprise project at school and 
evaluate its success. 

 Learners to participate in the 
school entrepreneurship week. 

 
1. How could we start an 

enterprise project at 
school? 

2. How can an enterprise 
project benefit the 
school? 

3. How do we manage an 
enterprise project? 

4. what are some of the 
ethical issues to be 
considered while 
establishing and 
running an enterprise 
project in school 

Core Competencies to be developed:   

 Communication and collaboration as learners work in pairs and groups. 

 Learning to learn as learners participate in school entrepreneurship week and visit enterprise projects in the county.  

 Critical thinking is enhanced as learners identify enterprise project that can be undertaken at school. 
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Link to Pertinent and contemporary issues(PCIs):  
Social-Economic issues: 

 Financial literacy and poverty eradication is promoted as 
learners learn about economic activities and undertake 
enterprise projects. 

 Learner support programmes: mentorship is culminated as 
learners undertake enterprise project at school and evaluate its 
success. 

Link to values: 
 Patriotism is promoted as learners are made aware of the 

diversity and richness of resources in the county and utilize 
Kenyan made products. 

 Respect is promoted as learners work in groups 
 Responsibility as learners collect and display sample products 
 Integrity is promoted as learners undertake an enterprise project 

in school. 
Links to other Learning areas:  
 English. 
 Creative Arts. 
 Religious Education. 
 Mathematics. 
 Science and Technology. 

 Suggested Community Service Learning activities:  
 Learners make visits to locally established enterprises. 
 Participate in agri- business shows in the county. 
 
 

Non –formal activity to support learning: 
 Learner to attend ASK shows organized in the county, 
 Hiking in the local agricultural farms. 

Suggested modes of assessment: 
 Observation. 
 Project work. 

Suggested resources: 
 Charts, photos, audio visual clips, books, material resources to establish enterprise project in the school. 
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Assessment Rubric 
Indicator  Exceeding Expectations Meeting Expectations Approaching 

Expectations 
Below Expectations 

Initiating 
enterprise  Project 
at school 

 Learner actively 
comes up with ideas 
on enterprise projects 
that can be 
established in school 
and is actively 
involved in planning, 
initiating and running 
an   enterprise project 
in school while 
observing the ethical 
practices 

 Learner 
participates in 
planning and 
running  an  
enterprise project 
in school while 
observing ethical 
practices. 

 Learner is able to 
plan but experience 
challenges in 
initiating and 
running an 
enterprise project in 
school. 

 

 Learner has 
challenges 
participating in 
planning and 
initiation of 
enterprise 
project school. 
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Strand Sub- Strand 
 

Specific learning outcomes  
 

Suggested learning experiences 
 

Key inquiry question(s) 
 

5.0 Political systems 
and change 

 

5.1   Community      
Leadership 

 
5.1.1 

Community 
leaders  

      (3 Lessons) 

By the end of the sub strand, 
the learner should be able 
to: 
a) Identify community 

leaders and their signs in 
the County; 

b)  state the duties of 
community leaders in 
the County; 

c) appreciate community 
leaders and their 
responsibilities in the 
county. 

 
  In groups learner discuss and 

identify leaders in the 
community (Council of 
Elders, Religious and 
Cultural Leaders). 

  In groups learners discuss 
responsibilities of community 
leaders and present their 
findings to their classmates. 

 Learners to simulate duties of   
community leaders. 

 Learners to find out more 
about “community initiatives” 
from their parents and 
guardians. 

 Learners to create 
information, educational and 
communication messages on 
community leadership and 
post them in strategic places 
in school. 

1. Who are some of 
community leader? 

2. What are the duties 
of community 
leaders? 

3. Why is it important 
to have community 
leaders? 

 
 
 
 
 

Core competencies to be developed: 
 Citizenship is enhanced as learners appreciate community leaders and their duties. 
 Self efficacy is enhanced as learner’s role play leadership and find out information on “community initiative”. 
 Imagination and creativity is developed as learners create information, educational and communication messages on community 

leadership. 
Link to pertinent and contemporary issues(PCIs): 
 Social-Economic issues : Patriotism and good governance is 

enhanced as learners acquire knowledge on duties of community 
leaders through group discussions. 

Link to values: 
 Patriotism is enhanced as learners simulate duties of 

community leaders.  
 Love is developed as learners work in groups. 
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Assessment rubric 

Indicator  Exceeding Expectations Meeting Expectations Approaching Expectations Below Expectations 
Identifying 
duties of 
community 
leaders  

 Learner is able to 
consistently and 
correctly identify 
community leaders 
and their duties in 
the county. 

 Learner is able to 
correctly identify 
duties of community 
leaders.  

 Learner is able to 
identify some 
community leaders and 
their duties in the 
County with prompts. 

 Learner has with 
difficulties in 
identifying 
community leaders 
and their duties in the 
County.  

 

 

 

 

 

Link to other learning areas: 
 English. 
 Religious education. 

Suggested community service learning: 
 Find out more about “community  initiative 

Non-formal activities to support learning: 
 Clubs and society 
 Visit to the county assembly.  
  
 

Suggested modes of assessment: 
 Oral/Signed questions.  
 written tests  
 Observation. 
 project work. 

Suggested resources: 
 Books, pamphlets, photos,  audio visual clips,  digital devices 
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Strand Sub-strand Learning outcomes Suggested learning experiences Key inquiry  question(s) 

 5.1.2 Community 
leadership 

       (2 lessons) 

By the end of the sub strand, 
the learner should be able to: 
a) state qualities of a good 

leader in the community; 
b) desire to support good 

community leadership in 
the County.  

 

  
 Learners to find out qualities of 

a good leader from the parents, 
guardians, community and 
other sources. 

 In groups learners to discuss 
and identify qualities of a good 
leader in the community. 

 Learners to role play good 
leadership in the community. 

  In groups learners to design 
and display a poster on 
qualities of good leadership in 
the community. 

1. Who are some of the 
community leaders in our 
county? 
2. What are the qualities of a 
good community leader? 

 
 

Core Competencies to be developed:  

 Self-efficacy is promoted as learners role-play the benefits of good community leadership.  
 Communication and collaboration is enhanced as learners discuss qualities of good leadership. 
 Creativity and imagination is enhanced as they design posters on qualities of good leadership. 
Link to Pertinent and contemporary issues (PCIs): 
Social-Economic issues: Integrity is promoted as learners role play 
qualities of good leadership. 
 Life skills and Values education: Life skills and moral education 

are acquired as learners learn how to identify qualities of good 
leaders. 

Link to Values:  
 Integrity is promoted as learners identify with good leadership 

qualities 
 Social justice and responsibility are enhanced as learners 

explore qualities of good community leadership. 
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Link to other learning areas:  
 English. 
 Music and Creative Arts. 
 Religious Education. 

Suggested Community Service Learning activities 
 Visit elders in the community to learn more about “community  

initiative”. 

Non- formal activities to support learning: 
 Role play qualities of good leadership 
 Clubs and societies for example debate club 

    
 
  

Suggested modes of assessment: 
  Oral/ signed questions 
 written tests 
 observation; clips on good leadership 
 project work; design and display of posters on good leadership/ 

Suggested resources  
 Resource persons, ICT devices, constitution of Kenya, magazines, textbooks, pamphlets on leaders  

 
 
Assessment Rubric 
Indicators  Exceeding Expectations Meeting Expectations Approaching Expectations Below Expectations 
Stating  qualities 
of good 
community 
leadership 

 Learner 
consistently states 
and demonstrates 
qualities of good 
community 
leadership. 

 Learner is able to 
state qualities of 
good community 
leadership. 

 Learner is able to 
state some qualities 
of good community 
leadership with 
prompts 

 Learner has challenges 
in stating qualities of 
good community 
leadership. 
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Strand Sub- Strand 
 

Specific learning outcomes  Suggested learning experiences 
 

Key inquiry question(s) 
 

6.0 Citizenship 6.1 Good citizenship 
in school 
(3 lessons) 

 
 

By the end of the sub-strand, the learner 
should be able to: 
  
a) explain the term citizenship; 
b) identify and sign qualities of good 

citizenship. 
c) demonstrate qualities of good 

citizenship. 
d) appreciate qualities of good 

citizenship. 
 

 
 In groups learners use 

dictionaries to find the 
meaning of citizenship. 

 Using audio-visual clips on 
citizenship, learners identify 
qualities of good citizenship.  

 Learners to brainstorm in 
groups and identify qualities 
of good citizenship. 

 In groups learners to discuss  
how to become a good 
citizen, 

 Learners to write an essay 
on a good citizen 

 
 

1. What are the 
qualities of a good 
citizen? 

 
2.  How do you 

demonstrate good 
citizenship in 
school?  

 
 
 

Core competencies to be developed: 
 Citizenship is developed as learners learn about qualities of a good citizen in groups on quality of a good citizen. 
 Collaboration and communication is promoted through group projects on developing communicative education fliers. 
 Digital literacy is enhanced as learners use digital devices to create essays on good citizenship. 

 
Link to Pertinent and Contemporary Issues(PCIs): 

Socio-economic issues: 
 Citizenship and Social cohesion is enhanced as learners learn how to become 

good citizens and are engaged in good citizen initiatives. 
 Learning to live together is encouraged as learners learn the qualities of good 

citizenship. 
 

Link to values: 
 Patriotism is enhanced as learners become good citizens 

of the country. 
 Respect is inculcated as learners learn to respect the rules 

and regulations of the school. 
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Link to other learning areas: 
 Religious education. 
 English. 
 Kenyan Sign Language 
 Music and creative arts. 

Suggested community service learning: 
 Learner enquires from parents, guardians and peers 

from other schools on the qualities of good citizen. 
 

Non-formal activities to support learning: 
 Sign-singing patriotic songs to mark the national holidays. 
 Dramatizing importance of good citizenship. 
 Participating in National days such as Madaraka day 
 Clubs and societies for example red cross club 

Suggested assessment: 
 Observation. 
 Written tests. 
 Oral /signed questions. 

Suggested resources:  
 Digital devices, audio visual clips,  books, pamphlets, Constitution of Kenya, pictures and charts 

  
 
Assessment rubric 

Indicators  Exceeding Expectations Meeting Expectations Approaching Expectations Below Expectations 
Identifying and 
signing qualities of 
good citizenship 
 
 
 
Demonstrating 
qualities of good 
citizenship 

 Learner easily, 
consistently and 
correctly identifies 
and signs qualities 
of good citizenship 

 Learner 
consistently 
exhibits qualities  
of good citizenship. 

 Learner is able to 
correctly identify 
and sign qualities of 
good citizenship. 

 

 Learner exhibits 
qualities of good 
citizenship. 

 Learner is able to 
identify and sign 
some qualities of 
good citizenship with 
prompts. 

 

 Learner sometimes 
exhibits qualities of 
good citizenship. 

 Learner has difficulties 
identifying and signing 
qualities of good 
citizenship. 

 

 

 Learner has difficulties 
demonstrating qualities 
of good citizenship. 
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Strand Sub-strand Learning outcomes Suggested learning experiences Key inquiry question(s|) 

 6.2    Human Rights  
6.2.1 Forms of Child 

abuse  
       (4 lessons) 
 
 

By the end of the sub-strand, the learner 
should be able to:  
a) Identify and sign  harmful cultural 

practices to children; 
b) state ways in which children are 

abused; 
c) explain effects of child abuse; 
d) protect self and others from child 

abuse; 
e) Identify Child Rights and 

responsibilities; 
f) appreciate Child Rights. 

 
 

 In groups, learners identify 
cultural practices that violate 
child rights. (F.G.M, early 
marriages, gender 
discrimination) 

  In groups learners discuss 
ways in which children could 
be abused in the modern 
times (Child Trafficking, 
child labour, Sexual abuse, 
abuse of children with special 
needs). 

 Learners to use appropriate 
case study (real or imaginary) 
to identify harmful cultural 
practices (Early and forced 
marriages, Female genital 
mutilation). 

 Learner to listen to stories 
on child abuse and answer 
signed question. 

 In groups learners discuss 
ways of self-protection and 
protection of others 

 By using audio visual clips 
learners to identify different 
forms of child abuse. 

 Learners to sign/narrate 
stories on child abuse 

 Learners to listen to/observe 

1. What are cultural 
practices that are 
harmful to children? 

2. What are the effects of 
child abuse? 

3. How can we protect 
ourselves from child 
abuse? 
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a resource person discuss 
forms of child abuse and 
protection.  

 Learners to sign poems on 
child abuse. 

 Learners to dramatize short 
kits on child protection. 

Core competencies to be developed: 
 Communication and collaboration is developed as learners work in pairs and groups discussing cultural practices that violate children’s right. 
 Self efficacy is enhanced as learners role play protection of children from harmful cultural practices. 
 Critical thinking is enhanced as learners engage in identifying forms of child abuse and protection. 
Links to pertinent and contemporary issues(PCIs): 
 Life skills and values Education: life skills are enhanced as learners learn ways 

of protecting self through dramatization. 
Social-Economic issues: Child care and protection rights are promoted as 
learners learn how to protect themselves from abuse. 

Link to values: 
 Unity is promoted as learners work in pairs or groups. 

Link to other learning areas: 
 Religious education. 
 Music and creative arts. 
 English. 
 Kenyan Sign Language. 
 

Suggested community service learning: 
 Learners could be engaged in designing and displaying 

posters showing child protection messages in the school 
compound and at home. 

 Learners participating in child abuse reduction activities. 

Non-formal activities to support learning: 
 Dramatize how child abuse is practiced. 
 Singing games on aspects of child abuse and protection. 
 Clubs and societies which promote rights of children 

Suggested modes of assessment: 
 Observation. 
 Signed question and answer. 

Suggested resources: 
 Audio visual clips, Pictures, pamphlets, newspapers, textbooks 
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Assessment rubric 
Indicators  Exceeding Expectations Meeting Expectations Approaching 

Expectations 
Below Expectations 

Identifying, signing 
harmful cultural 
practices and their 
effects on the child. 
 
 
 

 Learner consistently 
and correctly 
iidentifies, signs 
harmful cultural 
practices and their 
effects to children and 
protects self and others 
from child abuse to 
children. 

 Learner Identifies, 
signs harmful cultural 
practices and their 
effects to children and 
protects self and 
others from child 
abuse to children. 

 

 Learner Identifies, 
signs harmful 
cultural practices 
and their effects to 
children and protects 
self and others from 
child abuse to 
children with 
prompt. 

 

  

 Learner has 
difficulties in 
iidentifying, 
signing  harmful 
cultural practices 
and their effects 
to children; 

 

 
Identifying child 
Rights and 
Responsibilities 

 Learner is able to 
identify child rights and 
responsibilities.  

 Learner is able to 
identify child rights 
and responsibilities. 

 Learner is able to 
identify child rights 
and responsibilities 
with prompts.  

 Learner has 
difficulties in  
identifying child 
rights and 
responsibilities 
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Strand Sub-strands Learning outcomes Suggested Learning 
experiences 

Key 
inquiry 
question(s) 

 6.3    Peace 
6.3.1 Peace building  

in school 
( 3 lessons) 

By the end of the sub-strand, the 
learner should be able to:  
a) explain the meaning of peace 
b) identify ways of promoting 

peace in school; 
c) uphold peace in school. 
d) appreciate living together in 

peace . 

 Learners to explain in 
groups the meaning of 
peace. 

 Learners to discuss in 
groups ways of promoting 
peace in school. 

 Learners to find out from 
parents and guardians the 
importance of upholding 
peace.  

 Learners to role play a 
peaceful situation. 

 Learners to sign sing songs 
that promote and 
demonstrate the importance 
of a peaceful community. 

 Learners to use audio-visual 
digital devices to create 
communication messages 
and posters on peace and 
display them at strategic 
points in the school 
compound. 

 Learners to participate in 
national and international 
events on peace. 

 

 
1. How can 

we 
uphold 
peace at 
school? 

2. Why is it 
important 
to 
promote 
peace? 
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Core competencies to be developed: 
 Communication and collaboration is enhanced as learners discuss in groups  ways of promoting peace. 
 Digital literacy is developed s learners use digital devices to create communication messages. 
 Citizenship is enhanced as learners participate in national events on peace. 
Link to pertinent and contemporary issues(PCIs):  
 Life Skills and Values education: life skills are enhanced as learners 

engage in discussion on peace promotion activities in the county 
 social-Economic issues: citizenship and  Peace education are enhanced 

as learners participate in national and international events on peace 

Link to values: 
 Peace is demonstrated as learner’s role play a 

peaceful situation. 
 Unity is enhanced as learners work in groups 
 Responsibility is developed as learners use 

and take care of learning resources 
Link to other learning areas: 
 English. 
 Music.  

Suggested community service learning: 
 Learners to engage in activities and functions 

that promote peace in the county. 

Non formal activities to support learning: 
 clubs and societies 
 drama and music festivals 
 participate in International Days of Peace (21st September) 

Suggested modes of assessment: 
 Observation. 
 Written test 
 Oral/signed assessment. 

Suggested resources: 
 Text books, peace journals, video clips ,newspapers 
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Assessment rubric 

Indicators Exceeding Expectations Meeting Expectations Approaching 
Expectations 

Below 
Expectations 

Discussing importance of 
Peace Building in school 

 Learner consistently and 
correctly discusses the 
importance of peace 
building, develops 
messages on peace and 
promotes peace at school. 

 Learner is able to 
discuss the 
importance of 
peace building, 
develops messages 
on peace and 
promotes peace at 
school. 

 Learner discusses the 
importance of peace 
building and develops 
peace messages at 
school with assistance/ 
prompts.. 

 

 Learner has 
difficulties in 
discussing 
and 
developing 
peace 
message at 
school. 
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Core competencies to be developed: 
 Communication and collaboration is enhanced as learners discuss in groups  ways of promoting peace. 
 Digital literacy is developed s learners use digital devices to create communication messages. 
 Citizenship is enhanced as learners participate in national events on peace. 
Link to pertinent and contemporary issues(PCIs):  
 Life Skills and Values education: life skills are enhanced as learners 

engage in discussion on peace promotion activities in the county 
 social-Economic issues: citizenship and  Peace education are enhanced 

as learners participate in national and international events on peace 

Link to values: 
 Peace is demonstrated as learner’s role play a 

peaceful situation. 
 Unity is enhanced as learners work in groups 
 Responsibility is developed as learners use 

and take care of learning resources 
Link to other learning areas: 
 English. 
 Music.  

Suggested community service learning: 
 Learners to engage in activities and functions 

that promote peace in the county. 

Non formal activities to support learning: 
 clubs and societies 
 drama and music festivals 
 participate in International Days of Peace (21st September) 

Suggested modes of assessment: 
 Observation. 
 Written test 
 Oral/signed assessment. 

Suggested resources: 
 Text books, peace journals, video clips ,newspapers 
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Strand Sub-strand Learning outcomes Suggested learning 
experiences 

Key inquiry 
question(s) 

 6.3.2 Peace Education 
Project 
( 6 lessons) 

By the end of the sub-strand, the learner 

should be able to:  

a) plan for a viable peace 
education project at school; 

b) initiate a peace club in school; 
c) participate in a peace education 

project in school; 
d) appreciate collective efforts in 

the success of peace education 
project at school. 

 learners initiate 
peace clubs in 
school. 

 Learners to search 
the Internet to 
find out examples 
of peace 
education projects 
undertaken in 
schools (Peace 
gardens/nature 
trails, Peace 
corners, Peace 
competition 
essays). 

 In groups learners 
identify peace 
education projects 
that can be 
undertaken at 
school. 

 Learners to plan 
for a viable peace 
education project 
at school in 
groups 

 Learners to 
observe audio 
visual clips on 
peace education 

1. What are the 
benefits of 
Peace Clubs in 
school? 

2. How can we 
plan for a 
peace 
education 
project in 
school? 

3. How can we 
ensure that 
peace 
education 
project in 
school 
succeeds? 
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using appropriate 
media 

 Learners to share 
responsibilities on 
the planned peace 
education project. 

 Learners to 
undertake peace 
education project 
at school and 
evaluate its 
success. 

Core Competencies to be developed:  
 Self- efficacy is promoted as learners are involved in peace education project. 
 Communication and collaboration are developed as learners work in pairs and groups. 
 Citizenship is developed as learners undertake the peace education project at school. 
Link to Pertinent Contemporary Issues (PCIs):  
Social-Economic issues: 
 Citizenship and peace education are developed as learners take part in peace 

education project at school  
 Peer education is enhanced as learners share peace messages among themselves 

and undertaking group projects. 
 

Link to values:  
 Unity is promoted as learners work 

together in pairs and in groups. 
 Peace is enhanced as learners 

participate in the peace education 
project at school.  

 
Links to other learning areas: 
 English. 
 Religious Education. 
 Music and Creative Art. 
 
 
 

Suggested Community Service Learning 
activities: 
 Design communication messages on 

peace and display them at strategic 
points in the school compound. 

 Participate in Commemorating of 
International Peace day. 

  Undertake Peace Education Project at 

184 
 

Strand Sub-strand Learning outcomes Suggested learning 
experiences 

Key inquiry 
question(s) 

 6.3.2 Peace Education 
Project 
( 6 lessons) 

By the end of the sub-strand, the learner 

should be able to:  

a) plan for a viable peace 
education project at school; 

b) initiate a peace club in school; 
c) participate in a peace education 

project in school; 
d) appreciate collective efforts in 

the success of peace education 
project at school. 

 learners initiate 
peace clubs in 
school. 

 Learners to search 
the Internet to 
find out examples 
of peace 
education projects 
undertaken in 
schools (Peace 
gardens/nature 
trails, Peace 
corners, Peace 
competition 
essays). 

 In groups learners 
identify peace 
education projects 
that can be 
undertaken at 
school. 

 Learners to plan 
for a viable peace 
education project 
at school in 
groups 

 Learners to 
observe audio 
visual clips on 
peace education 

1. What are the 
benefits of 
Peace Clubs in 
school? 

2. How can we 
plan for a 
peace 
education 
project in 
school? 

3. How can we 
ensure that 
peace 
education 
project in 
school 
succeeds? 
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school. 
 Share responsibilities at home. 

Non-formal activities to support learning: 
 Participate in national and international events on Peace. 
 Clubs and societies at school. 
 Music festivals 
 Participating in informal plays and games on peace promotion with learners from 

neighbouring school. 
 Sports and games. 
 

Suggested modes of assessment: 
 Observation. 
 Written tests. 
  project work. 
 

Suggested resources: 
 Internet, magazines and journals ,books ,audio-visual devices 

 

Assessment rubric 

Indicators  Exceeding Expectations Meeting Expectations Approaching 
Expectations 

Below 
Expectations 

Initiating and participating 
in Peace education project 
at school 
 

 Learner consistently and 
correctly initiates and 
establishes peace education 
projects in school.  

 Learner is able to 
initiate and participate 
in establishment of 
peace education 
project. 

 Learner 
participate
s in peace 
education 
project in 
schoo. 

 Learner has 
difficulties in 
establishing 
and 
participating is 
peace project 
at school. 
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Strand Sub Strand 

 
Specific learning outcomes  
 

Suggested learning experiences 
 

Key inquiry 
question(s) 
 

7.0 Governance in 
Kenya   

7.1 Democracy in 
school 

     ( 3 lessons) 

By the end of the sub-strand the learner 
should be able to: 
a) explain the meaning of democracy 

as a component of governance; 
b) identify and sign democratic 

processes in school; 
c) identify the benefits of democracy 

in school; 
d) practice democracy in school; 
e) appreciate democracy in school. 

 In groups learners explain the 
meaning of democracy as a 
component of governance. 

 In groups learners discuss 
ways of practicing democracy 
in school. 

 In groups or pairs learners to 
discuss benefits of democracy 
in school. 

 Learners to find out more 
about benefits of democracy 
in school from parents or 
guardians and share with 
others. 

 By using audio-visual media 
learners to identify ways of 
practicing democracy in 
school. 

 Learners to simulate a real life 
situation in school that depicts 
democracy in school for 
example electing student 
leaders. 

 
1. What are the 

benefits of 
democracy in 
school?  

2. How can 
learners 
practice 
democracy in 
school?  
 

Core competencies to be developed: 
 Communication and collaboration is enhanced as learners work in groups. 
 Self efficacy is enhanced as learners share experiences in groups on benefits of democracy. 

186 
 

school. 
 Share responsibilities at home. 

Non-formal activities to support learning: 
 Participate in national and international events on Peace. 
 Clubs and societies at school. 
 Music festivals 
 Participating in informal plays and games on peace promotion with learners from 

neighbouring school. 
 Sports and games. 
 

Suggested modes of assessment: 
 Observation. 
 Written tests. 
  project work. 
 

Suggested resources: 
 Internet, magazines and journals ,books ,audio-visual devices 

 

Assessment rubric 

Indicators  Exceeding Expectations Meeting Expectations Approaching 
Expectations 

Below 
Expectations 

Initiating and participating 
in Peace education project 
at school 
 

 Learner consistently and 
correctly initiates and 
establishes peace education 
projects in school.  

 Learner is able to 
initiate and participate 
in establishment of 
peace education 
project. 

 Learner 
participate
s in peace 
education 
project in 
schoo. 

 Learner has 
difficulties in 
establishing 
and 
participating is 
peace project 
at school. 
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 Citizenship is enhanced as learners role play real life situation that depicts democracy. 

Link to pertinent and contemporary issues(PCIs): 
Social-Economic issues; 
  Patriotism and good governance is enhanced as learners learn about the 

benefits of democracy. 

Link to values: 
 Unity is promoted as learners discuss in groups. 
 Patriotism and respect are promoted as learners 

engage in school democratic process for example 
electing the school prefects. 

Link to other learning areas: 
 Music and creative arts. 
 English. 
 Religious education. 

Suggested community service learning: 
 Learners share assigned responsibilities and activities 

at home and in the community.  
 practice democracy during selection of school leaders 

Non-formal activities to support learning: 
 Clubs and societies for example debate club. 

Suggested modes of assessment: 
 Observation. 
 Signed questions and answer. 

Suggested resources: 
 Resource persons, audio-visual devices, picture, magazine and newspaper cut outs. 

 

 

Assessment rubric 
Indicators  Exceeding Expectations Meeting Expectations Approaching Expectations Below Expectations 
Describing and 
explaining the benefits of 
children’s government 
in school.  

 Learner is able to 
consistently and 
correctly describe 
composition and 
explain benefits of 
children’s 
government in 
school.  

 Learner is able to 
describe 
composition and 
explain benefits of 
children’s 
government in 
school.  

 Learner is able to 
describe composition 
and explains some 
benefits of children’s 
government in 
school. 

 Learner has difficulties 
in describing 
composition and 
explaining benefits of 
children’s government 
in school. 
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Strand Sub-strand Learning outcomes Suggested learning experiences Key inquiry question(s) 

 7.2 Children’s 

Government in 

school 

   (4 lessons) 

By the end of the sub strand, the 
learner should be able to: 
a) explain the meaning of 

children’s government in school; 
b) outline the composition of 

Children’s Government in 
school; 

c) Identify and sign the children 
government representatives in 
school. 

d) describe the functions of the 
Children’s Government in 
school; 

e) participate actively in Children’s 
Government in school; 

f) discuss benefits of Children’s 
Government in school; 

g) appreciate Children’s 
Government leadership in 
school. 

 
 Learners explain the meaning of 

children’s government in school. 
 In groups learners to discuss the 

composition of Children’s 
Government in school. 

 Learners to describe the structure 
of Children’s Government in 
school in groups. 

 In groups learners discuss 
benefits of Children’s 
Government in school. 

 In pairs or groups learners to 
highlight ways of supporting 
Children’s Government in 
school. 

 Learners to debate issues 
affecting their learning in school 
and come up with a best 
solution. 

 
1. What is the 

importance of 
Children’s 
Government in 
school?  

2. How can we support 
Children’s 
Government in 
school? 

Core competencies to be developed: 
 Communication and collaboration is enhanced as learners discuss and share experiences on Children’s Government. 
 Critical thinking and problem solving is developed as learners simulate the Children’s Government in session in school. 
 Citizenship is enhanced as learners train themselves on how to form Children’s Government in school. 
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Link to pertinent and contemporary issues(PCIs): 
 Social-Economic issues: Patriotism and good governance are enhanced as 

learners share experiences in groups on benefits of Children’s Government in 
school. 

  

Link to values: 
 Patriotism is enhanced as learners form Cchildren’s 

Government in school and actively participate in its 
running. 

Link to other learning areas: 
 English. 
 Religious education. 
 Kenyan Sign Language 

Suggested community service learning: 
 Learners to engage parents on the functionability of 

hierarchy in families. 

Non-formal activities to support learning:  
 Club and societies for example debate club  
 

Suggested modes of assessment: 
 Observation. 
 Signed question and answers. 
 Written exercises 

Suggested resources: 
 Constitution of Kenya, textbooks, copy of school rules, audio-visual clips. 

Assessment rubric 
Indicators  Exceeding Expectations Meeting Expectations Approaching Expectations Below Expectations 
Describing and 
explaining the benefits of 
children’s government 
in school.  

 Learner is able to 
consistently and correctly 
describe composition and 
explain benefits of 
children’s government in 
school.  

 Learner is able to 
describe composition 
and explain benefits of 
children’s government 
in school.  

 Learner is able to 
describe composition 
and explain benefits 
of children’s 
government in school 
with prompts. 

 Learner has difficulties 
in describing 
composition and 
explaining benefits of 
children’s government 
in school. 

Actively participate in 
Children’s Government 
in school 

 Actively and 
consistently 
participates in 
Children’s 
Government in school 

 Actively 
participates in 
Children’s 
Government in 
school  

 

 Sometimes 
participates in 
Children’s 
Government in 
school  

 

 Has difficulties in 
participating in 
Children’s 
Government in school  
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Strand Sub-strand Learning outcomes Suggested learning experiences Key inquiry question(s) 

 7.3 The County 
Government in 
Kenya 

     ( 6 lessons)   

By the end of the sub-strand the 
learner should be able to: 
a) outline the structure of the 

County Government in Kenya; 
b) describe the composition of the 

County Government in Kenya; 
c) state functions of County 

Government in Kenya; 
d) appreciate the County 

Government in Kenya. 
 

 

 In groups learners discuss on 
key words used in study of 
County Government and their 
signs (County Government 
Structure) 

 Learners find out how the 
County Government in Kenya 
is, draw and label the structure 
of a County Government in 
Kenya. 

 Learners discuss in groups the 
composition of the County 
Government in Kenya (County 
Executive and County 
Assembly). 

 Learners to interact with a 
resource person to find out 
functions of a County 
Government in Kenya with the 
help of an interpreter. 

 Learners could visit the County 
Assembly to find out more 
about its functions 

 In groups learners discuss the 
function of the county 
government. 

  Learners to role play County 
assembly in session. 

 
1. What are the functions 

of the County 
Government in 
Kenya? 

2. How does the county 
government help 
people in the county? 
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Core Competencies to be developed:   
 Citizenship is inculcated as learners learn about County Government and its functions. 
 Learning to learn is developed as learners visit county Assembly to find out more about its functions.  
 Self-efficacy is enhanced as learners role play County assembly in session. 
 Communication and collaboration is enhanced as they discuss in groups and interact with the resource person. 
 
 
Link to Pertinent and Contemporary Issues(PCIs):  
 Social-Economic issues: Good governance is enhanced as learners learn about 

Children’s Government and County Government. 

 Link to Values:  
  Patriotism, unity and respect are promoted as 

learners   discuss and interact in groups. 
Links to other learning areas: 

 Language. (English and Kenyan Sign Language) 
 Creative Arts. 
 Religious Education. 

 

Suggested Community Service Learning activities:  

 Interact with a resource person to find out functions of 
a County Government in Kenya. 

 Visit county assembly to see how business is transacted 
everything is conducted. 

Non-formal activity to support learning: 
 Clubs and societies for example debates club. 
 Field trips 

Suggested modes of assessment:  
 Oral /signed questions.  
 written tests 
  Project work.  
  Checklist and portfolio 

Suggested resources: 
 Textbooks , pictures, photographs ,Constitution of Kenya ,newspapers, video clips 
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Assessment rubric  

Indicator  Exceeds expectations Meets expectations Approaches expectations Below expectations 
Describing the County 
Government in Kenya 

 Consistently and 
correctly describes 
the composition, 
structure and 
functions of the 
County Government 
in Kenya. 

 Correctly describes the 
composition, structure   
and functions of the 
County Government in 
Kenya. 

 Describes the 
composition and 
functions of the 
County Government 
in Kenya with 
prompts. 

 Has difficulties 
describing the 
composition and 
functions of the 
County 
Government in 
Kenya 
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Core Competencies to be developed:   
 Citizenship is inculcated as learners learn about County Government and its functions. 
 Learning to learn is developed as learners visit county Assembly to find out more about its functions.  
 Self-efficacy is enhanced as learners role play County assembly in session. 
 Communication and collaboration is enhanced as they discuss in groups and interact with the resource person. 
 
 
Link to Pertinent and Contemporary Issues(PCIs):  
 Social-Economic issues: Good governance is enhanced as learners learn about 

Children’s Government and County Government. 

 Link to Values:  
  Patriotism, unity and respect are promoted as 

learners   discuss and interact in groups. 
Links to other learning areas: 

 Language. (English and Kenyan Sign Language) 
 Creative Arts. 
 Religious Education. 

 

Suggested Community Service Learning activities:  

 Interact with a resource person to find out functions of 
a County Government in Kenya. 

 Visit county assembly to see how business is transacted 
everything is conducted. 

Non-formal activity to support learning: 
 Clubs and societies for example debates club. 
 Field trips 

Suggested modes of assessment:  
 Oral /signed questions.  
 written tests 
  Project work.  
  Checklist and portfolio 

Suggested resources: 
 Textbooks , pictures, photographs ,Constitution of Kenya ,newspapers, video clips 

  

 

 

 

193
Not for Sale



194 
 

SUGGESTED LEARNING RESOURCES 
The suggested list of learning resources is neither exhaustive nor prescriptive. It is important for the teacher to explore the wealth of learning 

resources, improvise or collect during a field study. The suggested resources include: 

 Local and extended environment 

 Real objects/Specimens/realia 

 Maps 

 Photographs, pictures and paintings 

 Flash cards and posters 

 TV/video/films/slides/ Internet sources  

 Live Radio Broadcasts  

 Vetted digital resources, educational computer games 

  Approved textbooks and other printed resources  

 Workbooks, Worksheets, Activity sheets 

 Resource persons 

 Artefacts  

 Museum, Monuments, Cultural and historical sites 

 Newspaper cuttings 

 Magazines/journals 

 Libraries 

 Display boards 
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ART AND CRAFT 
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ART AND CRAFT ESSENCE STATEMENT 
Art and Craft in upper primary (Grade 4-6) involves acquiring and applying specific concepts, techniques and related vocabulary to increase 
capacity for effective pursuit of artistic goals. At this level, the learner will be exposed to deeper knowledge and skills in Art and Craft in order 
to build on the competences introduced at the lower primary. The span of strands at this level has been broadened to include; Picture making, 
Mixed Media and Technology, Indigenous Kenyan Crafts, Presentation and Exhibition. 
 
In line with global trends, this learning area endeavors to embrace emerging technologies as part of the teaching and learning tools. For the 
learner to acquire 21st century competences in Art and Craft, the basic ICT competences acquired in learning experiences at the lower primary 
will be broadened. Mixed Media and Technology includes competences in Graphic Design, Paper Craft, Puppetry, Animation and Photography. 
Technology will enhance the learner’s competence in digital literacy in Graphic Design through computer aided lettering and animation. 
Photography will offer the learner an avenue to use artistic elements and principles in the creation of digital images. 
 
The broad strand on Indigenous Kenyan Crafts seeks to enhance the learner’s appreciation of indigenous artistic cultural heritage. The learner 
will engage with skilled resource persons in the community to learn and apply traditional skills in Weaving and Basketry, Pottery and 
Leatherwork.  
 
Presentation and exhibition skills will equip the learner with relevant and appropriate competences to enhance finished art products. This 
competence will aid in value addition of 2D and 3D artworks which in turn will promote their aesthetic appeal. 
Consistent with child artistic theories of Dewey’s social constructivism theory, emphasis will be on an experiential, participatory approach that 
will give the learner an opportunity to articulate their thoughts through creativity and collaboration. Subsequently, this will prepare the learner to 
acquire the knowledge, skills and attitudes to transit to the lower secondary level. 
 
Learners with hearing impairment face communication challenges during learning. It is therefore advisable for the teacher to use appropriate 
modes of communication to enhance effective learning. It is also important to enrich the learning environment to include a variety of audio-
visual learning resources. The assistive devices and technology used should be accompanied by appropriate signs, animations and captions.  
 
 
ART AND CRAFT GENERAL LEARNING OUTCOMES 

By the end of the course, the learner should be able to; 

1. Express feelings, ideas, emotions and experiences through picture making activities for self-expression. 
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2. Appreciate and apply creative techniques used in indigenous Kenyan Crafts within their social context and cultures. 

3. Use emerging technologies as a learning tool to explore creative ideas in the process of making artwork. 

4. Create 2D and 3D artworks to share their ideas, emotions, thoughts, feelings and experiences for learning and enjoyment.  

5. Apply appropriate presentation and exhibition skills in enhancement of their 2D and 3D artworks. 

6. Apply environmental conservation values of re-use and recycle of materials for creative purposes.  

7. Develop self-confidence and sense of achievement through making and responding to artworks of self and others. 

It is important to note that the subject learning outcomes reflect the learning outcomes of the Upper Primary School Education. 

 

SUGGESTED TIME ALLOCATION FOR ART & CRAFT 

 STRAND NUMBER OF LESSONS 

1 Picture making 16 

2 Indigenous Kenyan crafts 12 

3 Design, mixed media and technology 18 

4 Presentation and exhibition  4 

TOTAL 50 
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Strand Sub-strand Specific learning outcomes Suggested learning experiences Key inquiry 
question(s) 

1.0 Picture Making 1.1 Drawing 
Smudging 
technique 
(2 lessons) 

By the end of the sub-strand, the 
learner should be able to: 
a) observe and identify actual /virtual 

samples of value gradation strips to 
help them create their own; 

b) create value gradation strips in dry 
media using smudging technique 
for self- expression; 

c) display, talk about own and other’s 
gradation strips. 

Learners could be guided to: 
 Observe and identify actual /virtual 

samples of value gradation strips to 
motivate them create their own.  

 identify samples of dry media. 
 experiment individually with a 

variety of dry media to create value 
gradation strips using smudging 
technique. 

 display and talk about own and 
others’ work. 

1. Why do some 
parts of an object 
look light or 
dark? 

2. How can one 
create dark effect 
when smudging 
with dry media? 

 1.2 Drawing 
Still-life 
drawing 
(smudging 
technique) 
(2 lessons) 

By the end of the sub-strand, the 
learner should be able to: 

a) observe  and discuss a still life set up 
for  motivation in creation of own 
composition; 

b) create a still life composition using 
smudging technique to show light 
and dark gradation; 

c) display, discuss own and others’ 
still life compositions. 

Learners could be guided to: 
 observe and discuss a still life set up 

to motivate them draw their own. 
 individually draw and shade a 

still life arrangement of two 
objects using smudging 
technique, choosing from; tin, 
bottle, bowl or pot. 

 display and discuss own and 
others’ drawings 

1. Why are some 
parts of an object 
in a still life 
composition not 
seen by all? 

2. How can we 
create light and 
dark effect on the 
objects drawn 
using smudging 
technique? 
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1.3 Drawing 

Human forms 

(smudging 
technique) 
(2 lessons) 

By the end of the sub-strand, the 
learner should be able to: 
a) observe each other and discuss 

body features for motivation in 
drawing the human form; 

b) draw human forms and create 
value gradation using smudging 
technique; 

c) display, discuss own and others’ 
drawings of human forms. 

 Learners could be guided to: 
 observe and identify each other’s 

body features for motivation in 
drawing the human form. 

 draw human form individually 
and create value gradation 
through smudging technique. 

 display and discuss their own and 
others’ work. 

1. Why do some 
parts of the body 
appear darker or 
lighter? 

2. How can we use 
smudging 
techniques to draw 
human forms? 
 
 

1.4 Drawing 

Pictorial 
composition 
in crayon 
etching  

(2 Lessons) 

   By the end of the sub-strand the 
learner should be able to: 
a) observe and discuss actual 

or virtual pictorial 
compositions created using 
crayon etching technique to 
help them in creating own 
compositions; 

b) create a pictorial 
composition using crayon 
etching technique for self-
expression; 

c) display and discuss own and 
others’ crayon etching 
composition. 

Learners could be guided to: 

 observe and discuss actual or 
virtual pictorial compositions 
created using crayon etching 
technique. 

 identify and name materials and 
tools used in crayon etching 
compositions in groups. 

 individually, create pictorial 
composition using crayon etching 
technique. 

 display and discuss own and 
others’ crayon etching 
compositions.  

 Why is oil based 
ink/paint used to 
cover the waxy 
crayons? 

 How do we use 
different colours 
in creating 
crayon etching 
compositions?  

 Why shouldn’t 
one work in 
direct sunlight 
when doing 
crayon etching? 

 
Core competences to be developed: 
 Digital literacy is developed as learners observe virtual samples of value gradation strips. 
 Communication and collaboration is developed as the learners interact with others during the activity. 
 Self-efficacy is developed as learners display and discuss own and others’ work. 
Learning to learn is developed as learners experiment with waxy crayons in the creation of the compositions. 
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Link to Pertinent and Contemporary Issues (PCIs) 
Environmental Education is enhanced as learners are 
sensitized on: 
 Re-use of materials e.g. paper. 
 Conservation of the environment as a source of art materials. 
Personal hygiene is enhanced as learners clean their hands after 
handling the materials. 

Link to Values: 
 Respect is enhanced as learners display and discuss each other’s work 

and also as they observe each other’s body features. 
 Responsibility is developed as learners care for own and others’ 

materials. 
 Peace is enhanced as learners learn how to co-exist and as they talk 

about each other’s work and say how they feel about it. 
 

Link to other subject areas: 
 English as learners acquire new vocabulary such as 

gradation, strips , value, smudging , etching 

Suggested community service learning: 
 Learners could make cards for patients in hospitals or senior citizens in 

Care centres. 
 Non formal activities to support learning: 
 Learners visit local art centres to observe artwork. 

Suggested modes of assessment: 
 Observe learners as they carry out activities 
 Portfolio assessment 
 Peer / Self assessment 

Suggested resources: 
 Dry media (charcoal, colored chalk, pastels, burnt sticks, pencils, coloured pencils), paper, sharpeners, eraser. 
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Indicators Exceeding expectations Meeting expectations Approaching expectations 
 

Below expectations 

Value 
 
 
 
 
 

 Blending is exceptionally 
smooth with seamless 
gradation. Learner 
consistently manages all 
values. 
 

 Blending is smooth with 
seamless gradation. 
Learner manages all 
values. 
 
 

 Blending is smooth with fair 
gradation. Learner manages 
some gradation values. 
 
 

 

 Blending is rough, 
with grooves etched 
into the paper. The 
values are 
inconsistent. 
 

Smudging 
Technique 

 The smudge shading is 
crisp, extremely well 
smeared and  blended to 
exceptional accuracy 
standards. 

 The smudge shading is 
crisp, well smeared and 
accurately blended. 

 The smudge shading is 
nearly crisp, well smeared 
and blended 

 

 The smudges are not 
crisp, not well 
smeared and not 
blended 

Assessment Rubric: Still Life 

Proportion & Shape 
(size relationship of 
the two form & 
correct shapes) 
 

 Proportions between the two 
forms are accurate and 
precise. 

 

 Both forms are 
proportional. 

 
 

 

 One object is proportional. 
 

 Only one object drawn 
(too large or too small) 
 

 
Use of Space 
 
 
 
 

 The shape of the objects is 
perfectly drawn with a clear 
focal point. 

 The objects are overlapping 
with spaces between and 
around objects. 
 

 The shape of the     
forms appropriately 
drawn. 

 The objects are 
overlapping with 
considerable space  
between objects. 

 One or both shapes 
inaccurately drawn. 

 There is some overlapping 
of objects and negative 
space between them. 

 
 
 

 

 The shape(s) are 
unrecognizable There 
are no overlapping or 
negative spaces. 
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Smudging  

 The smudge shading is crisp, 
well smeared and accurately 
blended. 

 The smudge shading is 
nearly crisp, well 
smeared and blended 

 The smudges are not crisp, 
not well smeared and not 
blended 

 No visible smudges 

Proportion 
 
 

 All body parts are accurately 
proportional 

 

 Most body parts are 
proportional   
 

 Some body parts are 
proportional 
 

 No proportion in 
body parts 

 
 
Smudging technique 

 The smudge shading is crisp, 
well smeared and accurately 
blended. 

 

 The smudge shading is 
nearly crisp, well 
smeared and blended 
 

 The smudges are not crisp, 
not well smeared and not 
blended 

 No visible smudges 
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Strand  Sub-Strand Specific learning outcomes Suggested learning experiences Key inquiry question(s) 
2.0 Picture 

making  
1.5 Painting 
Experiment with 
black and white 
to create tonal 
variation strip 

 
 (2 lessons) 

By the end of the sub-strand, the 
learner should be able to: 
a) observe and distinguish samples 

of black and white tonal 
variation/gradation strips, from 
the actual and or virtual 
learning environment, to 
motivate them make their own; 

b) experiment and create black and 
white tonal variation/ gradation 
strips for self-expression; 

c) display and discuss their own 
and others’ artwork.  

Learners could be guided to: 
 observe and distinguish black 

and white tonal 
variation/gradation strips from 
the actual and or virtual learning 
environment. 

 experiment in groups with black 
and white in creating tonal 
variation strips. 

 individually create tonal 
variation strips. 

 display and discuss own and 
others’ tonal variation strips. 

 
1. What change in colour can 

you see on the paper strip? 
 

2. How best should one add 
black to another colour when 
toning a colour? 
 

 1.6 Painting 
 Tonal value on 

a cylindrical 
form using 
white  
 

(2 lessons) 

By the end of the sub-strand, the 
learner should be able to: 
a) observe and identify actual/virtual 

pictures of cylindrical forms with 
tonal values created in white and 
another colour to motivate them 
create their own; 

b) create tonal value on cylindrical 
forms using white and another 
colour; 

c) appreciate and discuss the effect 
of adding white to another 
colour. 

Learners could be guided to: 
 Observe and identify actual /virtual 

pictures of cylindrical forms with 
tonal values created in white and 
another colour to motivate them 
create their own.  

 experiment individually with   
white and another colour to paint 
cylindrical forms using tonal 
value.  

 display and discuss own and 
others’ work. 

1. What happens when you 
add white to another colour? 

 
2. Why do some parts of the 

cylinder look lighter than 
others when painting? 
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 1.7 Painting 
 Tonal value on 

a cylindrical 
form using 
black 
 

(2 lessons) 

By the end of the sub-strand, the 
learner should be able to: 
a) observe and identify 

actual/virtual pictures of simple 
2-d objects in order to motivate 
them; 

b) create tonal value on cylindrical 
forms using black and another 
colour; 

c) appreciate and discuss the effect 
of adding black to another 
colour. 

Learners could be guided to: 
 observe and identify actual /virtual 

pictures of cylindrical forms with 
tonal values created in black and 
another colour to motivate them 
create their own.  

 individually paint a cylindrical 
shape using one colour while 
varying its shades by adding 
black paint a cylindrical object, 
using one colour while varying 
its shades by adding black. 

 display and discuss own and 
others’ work. 

1. What effect do you get 
when you add black to 
another colour?  

2. Why shouldn’t one add too 
much black to another 
colour when toning? 
 

Core competences to be developed: 
 Digital literacy is developed as learners observe virtual samples of value gradation strips. 
 Communication and collaboration are developed as learners interact with others during the activity. 
 Self-efficacy is developed as learners display and discuss their own and others’ work. 

Link to Pertinent and Contemporary Issues (PCIs): 
 Environmental education as learners learn to conserve the 

environment, being the source and possibly re-use of art 
materials like paper, crayons, pencils, paint, black Indian ink. 

 Personal hygiene as learners cleans their hands after handling 
the materials. 

Link to Values: 
 Cooperation is enhanced as learners do their tonal gradation strips 

together. 
 Unity is enhanced as learners share art materials. 
 Responsibility is developed as learners care own and others’ materials 

when working. 
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Links to other subjects: 
 English as learners acquire enhanced vocabulary such as tonal 

gradation 
 Social studies, Science and technology as learners are taught 

about the importance of re-use of waste materials for art 
activities 

Suggested community service learning:  
 Learners could be guided to create paintings to decorate 

worship centres or hospitals 

Non formal activities to support learning: 
 Successful artists from around the school could hold a talk 

about art. 

Suggested Assessment: 
 Question and answer 
 Portfolio assessment 
 Peer assessment 

Suggested resources: 
 Paint, paper, brushes, water containers. 

Assessment rubric: Black and another colour to create tonal value 
Indicators Exceeding expectations  Meeting expectations  Approaching expectations  Below expectations  
Value 
 

 Accurate gradation 
with all values. 
Seamless transition 
from one value to the 
next. 

 Accurate gradation 
with more than four 
values. Seamless 
transition from one 
value to the next. 

 Gradation with three 
values.  

 Transition from one 
value to the next is 
irregular. 

 Gradation with 
two values and 
sudden transition. 

 

Shape 
(cylindrical form) 

 Learner easily and 
quickly draws a very 
accurate shape.  

 Learner draws accurate 
and detailed shape. 

 Learner draws fairly 
accurate shape. 

 Learner draws  
inaccurate shape. 

Value  Accurate gradation 
with all values. 
Seamless transition 
from one value to the 
next. 

 Accurate gradation 
with more than four 
values. Seamless 
transition from one 
value to the next. 

 Gradation with three 
values. Transition from 
one value to the next is 
irregular. 

 Gradation with 
two values and 
sudden transition. 
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Assessment rubric: Tonal variation strip.

Assessment rubric: White and another colour to create tonal value 

Indicators Exceeding expectations  Meeting expectations  Approaching expectations  Below expectations 

Value 
 
 
 
 
 
 

Shape 
(cylindrica
l form) 

 Accurate 
gradation with 
all values.  
Seamless 
transition from 
one value to the 
next. 

 Learner easily 
and quickly 
draws a very 
accurate shape.  

 Accurate gradation with 
more than four values. 
Seamless transition from 
one value to the next. 

 
 Learner draws accurate 

and detailed shape. 

 Gradation with three values. 
Transition from one value   
to the next is irregular. 

 
 Learner draws fairly 

accurate shape. 

 Gradation with two 
values and sudden 
transition. 

 
 Learner draws 

inaccurate shape. 
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Strand  
 

Sub-Strand 
 

Specific Learning Outcomes Suggested Learning Experiences Key Inquiry Question(s) 

1.0 
Picture 
Making 

1.8 Montage  
Cutting, and 
pasting 
techniques 
(2 lessons) 
 
 

By the end of the sub-strand, the 
learner should be able to: 
a) observe and give their views 

on teacher’s and/or virtual 
samples of montage for 
motivation to create their 
own; 

b) create montage composition 
based on theme of food to 
enhance knowledge on 
nutrition; 

c) appreciate own and others’ 
montage pictures. 

Learners could be guided to: 
 Observe and give their views on 

teacher’s and/or virtual samples 
of Montage. 

 Put and paste cut-out pictures on 
theme of classes of food in a 
balanced diet to create a montage 
composition. 

 Display and talk about own and 
others’ work. 

1. What is your favorite food and 
why? 

2. Why should we eat a balanced 
diet? 

3. How can we stick cut-out pictures 
on the paper? 

Core competences 
 Digital literacy is developed as learners observe actual/virtual samples of value gradation strips. 
 Communication and collaboration is developed as learners interact with others during the activity. 
 Self-efficacy is developed as learners display and discuss their own and others’ work. 
 Critical thinking and problem solving is developed as learners cut and paste paper cut outs to create pictures. 
Link to Pertinent and Contemporary Issues (PCIs): 
  Environmental education as learners are sensitized on re-

use of materials and conservation of the environment as a 
source of art materials. 

  Personal hygiene as learners clean their hands after 
handling art materials.  

Link to Values: 
 Respect is enhanced as learners display and discuss each other’s work. 
 Responsibility is developed as learners care for own and others’ 

materials. 
 Unity is enhanced as learners share resources and work together. 
 Peace is enhanced as learners learn to co-exist  and as they talk about 

each other’s work and say how they feel about it. 

Links to other subjects: 
 Science as learners are taught on food and diet. 

Suggested community service learning: 
 Learners could be guided to create montage stories based on Pertinent 

and Contemporary Issues, themes taken and displayed to sensitize the 
community. 
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Non formal activities to support learning: 
 Learners could take photos of schoolmates to develop 

montage picture stories.  
 Recite stories using photo voice. 

Suggested assessment: 
 Observe learners as they carry out activities 
 Portfolio assessment 
 Peer assessment 
 Question and answer 

Suggested resources: 
 Adhesives, papers, cutting tools, magazines, newspapers, mounting boards 
 

Assessment rubric: Montage on food theme 

Indicators Exceeding expectations  Meeting expectations Approaching expectations Below expectations 

Interpretation of 
Theme 
 
 

 Creatively shows 
different classes of 
food. 
 

 Shows the different 
classes of foods. 
 
 

 Some classes of foods 
shown. 

 
 

 Has difficulty in classifying 
food. 
 

Balance 
 
 
 

 Creatively balances the 
forms in the 
composition. 
 

 Balances the forms 
in the composition. 

 
 

 Some forms balances in 
the composition. 

 
 

 Has difficulty balancing 
forms in the composition. 
 

Overlapping  
 
 
 

 Appropriately overlaps 
forms within the 
Montage composition. 
 

 Overlaps forms 
within the Montage 
composition. 
 

 Some forms not 
overlapped within the 
Montage composition. 
 

 Forms not overlapped. 
 

  

 
Finishing  

 Exceptionally neat and 
clean. (No dirt, tear, 
wrinkled or floppy 
corners). 

 Neat and clean. (No 
dirt, tear, wrinkled 
or floppy corners). 

 Fairly neat. (Few areas 
are dirty, torn, wrinkled 
and/or floppy corners). 

 Messy, material is dirty, 
torn, wrinkled and /or 
floppy corners. 
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Strand  
 

Sub-Strand 
 

Specific Learning Outcomes Suggested Learning 
Experiences 

Key Inquiry 
Question(s) 

2.0 Indigenous 
Kenyan Crafts 
 

2.1 Weaving & 
Basketry 

 
 Traditional weaving 

techniques (Twining 
technique). 

 
 (4 lessons) 
 

By the end of the sub-strand, 
the learner should be able to: 
a) Interact with teachers’ 

samples and community 
resource person’s twined 
items for motivation to 
weave their own; 

b) weave functional items 
with natural fibres using 
twining technique for 
appreciation of traditional 
weaving techniques; 

c) appreciate own and 
others’ woven items. 

Learners could be guided to: 
 Interact with teacher samples 

/ community resource 
person’s twined items for 
motivation to weave. 

 Select and prepare natural 
fibres from the locality 
appropriate for twine 
weaving. 

 Weave functional items with 
natural fibres using twining 
technique. 

 Display and discuss own and 
others’ work. 

1 Which plants in the 
locality can we use 
in weaving  and 
why? 

2 How can we get the 
fibres from these 
plants ready for 
weaving? 

3 How do we 
interchange the 
wefts around the 
warp in twining? 
 

Core competences to be developed: 
 Communication and collaboration is developed as learners interact with others during the activity. 
 Self-efficacy is developed as learners display and discuss own and others’ work. 
 Citizenship is developed as learners learn indigenous knowledge from the community resource person. 
 Learning to learn is developed as learners experiment with natural fibres out twining technique. 
 Critical thinking and problem solving is developed as learners make functional items.   
Link to Pertinent and Contemporary Issues (PCIs): 
 Disaster Risk Reduction is developed as learners to observe 

safety measures when handling materials and tools. 
  Personal hygiene is developed as learners observe washing of 

hands after handling resources. 
 

Link to Values: 
 Unity is enhanced as learners discuss their own and others work. 
 Responsibility is developed as learners take care of the 

environment which is the source of the materials. 

Link to other subjects: 
 Social studies as learners are sensitized on importance of 

weaving as an economic activity. 

Suggested community service learning activities: 
 Learners could display woven baskets at community exhibitions. 
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 English as learners acquire new vocabulary such as twining, 
weaving, warps, wefts. 

 Science and Technology as learners learn plants used in 
weaving.  

Non formal activities to support learning: 
 Learners could visit a local market to observe woven articles 

such as baskets. 

Suggested assessment: 
 Observation checklist 
 Peer assessment 

Suggested resources: 
 Sisal, palm leaves, thread, needles 
 

Assessment rubric: Twining technique 

Indicators Exceeding Expectations 
 

Meeting Expectations 
 

Approaching Expectations 
 

Below Expectations 
 

Preparation of 
Fibres 
(in regards to 
functionality) 

 Appropriate fibres 
selected and 
exceptionally well 
prepared. 
 

 Appropriate fibres 
selected and well 
prepared.  

 
 

 Appropriate fibres selected 
and fairly well prepared.  

 
 

 

 Inappropriate fibres 
selected and not well 
prepared. 

 
Twining 
Technique 
 

 The wefts twisted 
around each warp with 
consistent tension. 

  

 The wefts twisted 
around each warp. 

 
 

 Some wefts not twisted 
around the warps. 

  
 

 Most wefts not 
twisted around the 
warps. 

 
Finishing 

 Very neat woven 
tightly Weft pieces 
close together  
 

 Neat, woven tightly, 
weft pieces close 
together. 
 
 

 Some gaps in weaving. 
 

 Large gaps between 
the weft pieces 
weaving sloppy in        
appearance. 
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Strand  
 

Sub-Strand 
 

Specific Learning Outcomes Suggested Learning Experiences Key Inquiry 
Question(s) 

 2.2 
Leatherwork 
 Thonging 

technique 
 
(4 lessons) 

By the end of the sub-strand, the learner 
should be able to: 
a) Interact with teachers/virtual samples 

and or community resource person’s 
select items made of leather for 
motivation;  

b) select materials and tools used in 
making a simple drum in thonging 
technique to perform a traditional 
dance; 

c) appreciate and display simple drums 
made using the thonging technique. 

Learners could be guided to: 
 Interact with teachers /virtual samples 

and or community resource person’s 
select items made of leather for 
motivation to make their own. 

 select materials and tools used in simple 
drum making. 

 make simple drum using reused leather in 
the thonging technique in groups. 

 Perform a traditional dance using the 
drum. 

 Express their feelings about the drum and 
dance. 

1. Why do we keep 
animals at home? 

2. Where can one get 
leather for re-use in 
our locality? 

3. How do we make 
drums using 
leather? 

 

Core competences to be developed: 
 Communication and collaboration is developed as learners interact with others during the activity. 
 Self-efficacy is developed as learners display and discuss own and others’ work. 
 Citizenship is developed as learners learn indigenous knowledge from the community resource person. 
 Learning to learn is developed as learners make drums using thonging technique. 
Link to Pertinent and Contemporary Issues (PCIs): 
 Disaster Risk Reduction is developed as learners to observe 

safety measures when handling materials and tools. 
  Personal hygiene is developed as learners  wash hands after 

handling materials. 

Link to Values: 
 Respect is enhanced as learners allow one another to say what they 

feel about each group’s work and drum making. 
 Unity is enhanced as learners share the materials. 
 Responsibility is developed as learners take care of materials. 

Link to other subjects: 
 Social studies as learners are sensitized on importance of drum 

making as an economic activity. 
 English as learners acquire new vocabulary such as thonging, 

animals, drum and different tools used. 
 Science and Technology as learners learn about animals which 

Suggested community service learning activities: 
Learners could perform traditional dances using drums made during 
public functions.  
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give hides and skin. 

Non formal activities to support learning: 
Learners could attend music festival/ cultural exhibitions to observe 
different drums used by different communities. 

Suggested assessment: 
 Observe as learners carry out activities 
 Peer/ Self assessment 

 
Suggested resources: 
Hides and skin, knives, needles, punch, paint, hollow containers, tanning materials. 

EXCEEDING EXPECTACTIONS MEETING 
EXPECTACTIONS 

APPROACHING 
EXPECTACTIONS 

 

 All the thonging processes followed 
accurately. 

 

 All the thonging processes 
followed. 

 

 Most steps of the 
thonging process 
followed. 

 Few steps of the thonging 
processes followed. 
 

 The thonging stitches were 
consistent and firm on the support. 

 

 Leather thonged together 
and mounted onto the 
support. 

 The thonging was not 
consistent and not firm 
on the support. 

 Leather not thonged together 
and not mounted onto the 
support. 

 Drum produces quality sound. 
 

 Drum produces sound. 
 

 Drum produces poor 
quality sound. 

 

 Drum produces poor quality 
sound. 
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Strand  
 

Sub-Strand 
 

Specific Learning Outcomes Suggested Learning 
Experiences 

Key Inquiry Question(s) 

2.0 Indigenous 
Kenyan Crafts 
 

2.3 Pottery 
Modelling-Pinch    

technique 
 

   (4 Lessons) 

By the end of the sub strand, 
the learner should be able to: 
 
a) interact with 

teachers/virtual samples 
and or   community 
resource person’s select 
pottery items for 
motivation; 

b) model indigenous pots 
using pinch technique; 

c) display and discuss the 
pots modelled. 
 

Learners could be guided to: 
 Observe and identify actual 

/virtual samples of 
indigenous pots from the 
teacher and or community 
resource person for 
motivation to make their 
own. 

 Model pots of different 
shapes individually using 
pinch technique. 

 Display and talk about own 
and others’ work. 

 
1. What materials can we use 

for modelling and why? 
2. How can you make your 

pot of even thickness as 
you pinch? 
 

 

Core competences to be developed: 
 Digital literacy is developed as learners observe virtual samples of modelled indigenous pots. 
 Communication and collaboration is developed as learners interact with others during the activity. 
 Citizenship is developed as learners learn indigenous pottery techniques from the community resource person. 
 Learning to learn is developed as learners experiment with various resources in modelling indigenous pots.  
 Critical thinking and problem solving is developed as learners model pots. 
 Self-efficacy is developed as learners display and discuss own and others’ work. 

 Link to Pertinent and Contemporary Issues (PCIs): 
  Life skills such as self-awareness, self-esteem and assertiveness as 

learners display and discuss their work. 
  Financial Literacy is developed as learners are sensitized that 

pottery can be an economic activity. 
 Personal hygiene is developed as learners clean their hands after 

handling the materials. 

Link to values: 
 Respect as learners display and discuss each other’s work. 
 Responsibility is developed as learners care for own and others’ 

materials. 
 Unity is enhanced as learners share materials. 
 Peaceful coexistence is enhanced as learners  work together. 

Link to other subjects Suggested community service learning: 
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 Science & Technology as learners learn types of soil. 
 Social studies as learners are sensitised on economic use of soils. 
 English as learners acquire vocabulary such as pinch, modelling. 

 Learners could make flower vases to be used at home. 

Non formal activities to support learning: 
 Learners could experience with different types of soil and 

modelling materials in the school compound to find out which can 
be used for modelling. 

Suggested modes of assessment:  
 Observe learners as they carry out activity 
 Peer assessment 

Suggested resources: 
Clay, water, firewood, matchbox, incising tools 
 

Assessment rubric: Pinch technique 

Indicators  Exceeding expectations  Meeting expectations  Approaching expectations  Below expectations  
Form and Finish The technique is 

exceptionally well 
executed. 

The technique is 
accurately executed. 

The technique is fairly well. The Technique is poorly 
executed.  

 The walls are of perfectly 
uniform thickness 

The walls are of uniform 
thickness. 

The walls are almost 
uniform. 

The walls are thick and 
sloppy. 

The lip is even and 
perfectly formed and 
smoothed. 

The lip is even. 
 
 

The lip is fairly even. 
 

 

The lip is uneven. 
 
 

The form is perfectly 
stable and firm. 

The form is stable and 
firm. 

The form is firm and almost 
stable. 

The form is neither stable 
nor firm. 

Decoration Employment of intricate 
indigenous decorations. 

Employment of 
indigenous decorations.  

Employment of limited 
indigenous decorations. 

No indigenous decorations 
employed. 
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Strand  
 

Sub-strand 
 

Specific learning outcomes Suggested learning experiences Key inquiry 
question(s) 

3.0 Design, Mixed 
Media and 
Technology 

3.1 Graphic 
design: 
Free hand 
lettering 

 
Types of letters: 
Lower and Upper 
case 
 

(2 lessons) 

By the end of the sub-strand, 
the learner should be able to: 
a) observe displayed 

slides/flash cards of short 
messages in lower and 
upper case letters; 

b) design and create short 
messages using freehand 
lower and upper case 
letters for communication; 

c) appreciate the activity of 
creating  short messages 
for communication. 

Learners could be guided to: 
 observe and identify slides/flash 

cards of short messages in lower 
and upper case letters to 
motivate them make their own; 

 individually design and create 
short messages using freehand 
lower and upper case letters 
based on Environmental issues 
or Health themes for 
communication; 

 display and talk about own and 
others’ work. 

1. How do we write 
letters of the 
alphabet?  

2. Why are short 
messages  
important for 
communication? 

 3.2 Graphic 
design 
Free hand 
lettering 

Types of letters 
Block letters 
(2 lessons) 

By the end of the sub-strand, 
the learner should be able to: 
a) observe displayed 

slides/flash cards of block 
letters to motivate them 
make their own; 

b) construct simple freehand 
block letters to be used in 
school to communicate short 
messages; 

c) display the messages 
constructed and talk about 
own and others’ work. 

Learners could be guided to: 
 observe and identify slides/flash 

cards of block letters to motivate 
them make their own; 

 individually draw and shade 
freehand block letters applying 
the right proportions based on 
environmental issues and health 
themes for communication within 
the school; 

 display their work in appropriate 
places in the school compound for 
communication. 

1. How do you 
form block 
letters? 

 
2. How are 

block letters 
used to write 
message? 

 
3. Why do you 

use messages 
to 
communicate
? 

 
Core competences to be developed: 
 Digital literacy is developed as learners observe displayed slides /flash cards.  
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 Communication and collaboration is developed as learners interact with others during the activity. 
 Critical thinking is developed as learners form communicative messages. 
 Learning to learn is developed as learners design letters and messages. 
 Self-efficacy is developed as learners display and discuss own and others’ work. 

   Link to Pertinent and Contemporary Issues (PCIs): 
 Life skills such as self-awareness, self-esteem and assertiveness are 

developed as learners display and discuss their work. 
 Preventive health is developed as learners communicate health 

messages. 
 Environmental awareness is developed as the learners communicate 

safety messages. 
 

 Link to Values: 
 Respect is enhanced as learners discuss and display 

each other’s work. 
 Responsibility is shown as learners care for own and 

others’ materials when working. 
 Peaceful coexistence is enhanced as learners work 

together. 
 Unity is enhanced as learners share materials. 

Link to other subjects: 
 English as learners practice good handwriting. 
 Science & Technology as learners communicate messages on health 

education. 
 Social studies as learners communicate messages on environmental 

awareness. 

Suggested community service learning: 
 Create Pertinent and Contemporary Issues messages to 

be put around the school and community centres. 

  Non- formal activities to support learning: 
 Making simple greeting cards. 
 Form art clubs in the school. 
 Making simple posters. 
 

  Suggested modes of assessment:  
 Observing as learners doing activities. 
 Portfolio assessment 

  Suggested resources: 
 Rulers, stencils, pencils, erasers, paper, cutters, ink, paint, brushes 
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Assessment rubric: Lower& upper  case letters 
Indicators  Exceeding expectations 

 
Meeting expectations 
 

Approaching 
expectations 
 

Below expectations 
 

Complete message in 
Upper and lower case 
letters 
 
 

 Complete and neat 
short messages in 
lower and upper case 
letters. 

 
 

 Complete and   
short messages in 
lower and upper 
case letters. 
 

 Incomplete 
messages in lower 
and upper case 
letters. 

 
 

 Mixed up letters, no 
messages. 

 

Clarity of letters  All letters are 
accurately shaped, neat  
and legible. 

 All letters are well 
shaped, clear and 
legible. 

 Letters are fairly 
well shaped, clear 
and legible. 

 Some letters are well 
shaped, clear and legible. 

Assessment rubric: Block  letters 
Indicators  Exceeding expectations 

 
Meeting expectations 
 

Approaching expectations 
 

Below expectations 
 

Complete message in 
block letters 
 
 

 Complete and neat short 
messages in block 
letters. 
 

 Complete and 
short messages in 
block letters. 
 

 Incomplete messages in 
block letters. 

 
 

 Mixed up letters, no 
messages. 

 
 

 
Shading  
 

 All letters shaded 
consistently and neatly. 
 

 All letters shaded 
consistently. 
 

 Few letters shaded. 
 

 

 No letter shaded. 
 
 

Proportion   All letters constructed 
with accurate 
proportion. 

 All letters 
constructed 
proportionally. 

 Some   letters 
constructed 
proportionally. 

 All letters not constructed 
proportionally. 

Strand  
 

Sub-strand 
 

Specific learning outcomes Suggested learning experiences Key inquiry 
question(s) 
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3.0 Design, mixed 
media and 
technology 

3.3 Book craft 
Expandable 
folders  
 

(2 lessons) 

By the end of the sub-strand, the 
learner should be able to: 
a) observe samples of expandable 

folders from the actual/virtual 
environment to motivate them 
make their own; 

b) design and create an 
expandable folder for storing 
their artwork; 

c) appreciate making an 
expandable folder. 

Learners could be guided to: 
 observe and talk about samples of 

expandable folders from the 
actual/virtual environment to 
motivate them make their own; 

 identify appropriate tools and 
materials used in making an 
expandable folder from the 
learning environment; 

 individually make an expandable 
folder to store artwork; 

 display and discuss own and 
others’ work. 

1. How do we get 
materials for 
making folders? 

2. Why is folder 
important? 

 
 

3.4 Book craft  
Enhancing 
Expandable 
folders 
(2 lessons) 

By the end of the sub-strand, the 
learner should be able to: 
a) observe and identify folders 

enhanced using tie and dye 
technique from actual/virtual 
learning environment to 
motivate them to make their 
own; 

b) make a tie and dye piece of 
cloth to decorate an expandable 
folder; 

c) appreciate making an 
expandable folder. 

 

Learners could be guided to;  
 observe and identify folders 

enhanced using tie and dye 
technique to inspire them to make 
their own; 

 identify appropriate materials and 
tools used in making tie and dye; 

 individually tie and dye a fabric 
to be used in enhancing an 
expandable folder to store 
artwork; 

 display and discuss own and 
others’ work. 

 

1. How can a tie and 
dyed fabric be used 
to enhance an 
expandable folder? 

2. How can one use to 
attach the tie and 
dye fabric onto the 
expandable folder? 
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3.5 Book craft 
Enhancing an 
expandable 
folder using 
block printing 
technique  
(2 lessons) 

By the end of the lesson, the 
learner should be able to: 

a) observe and identify block 
prints from actual/virtual 
environments to motivate 
them; 

b) create a block print pattern 
on a piece of cloth to be 
used in enhancing an 
expandable folder; 

c) appreciate the use of  block 
printing to enhance an 
expandable folder. 

Learners could be guided to; 
 observe and identify block prints 

from actual/virtual environments 
to motivate them create their 
own; 

 individually experiment with 
stamp making materials such as 
soft wood, Styrofoam, linoleum 
to create a block print pattern on a 
piece of cloth to be used in 
enhancing an expandable folder; 

 display and discuss own and 
others’ work. 

1. How can we get 
materials for block 
printing? 
 

Core competences to be developed: 
 Digital literacy is developed as learners observe virtual samples of block prints, tie and dye.  
 Communication and collaboration is developed as learners interact with others during the activity. 
 Learning to learn is enhanced as learners experiment with resources to make tie and dye and block prints. 
 Self-efficacy is developed as learners display and discuss own and others’ work. 

 Link to Pertinent and Contemporary Issues (PCIs): 
 Life skills such as self-awareness, self-esteem and assertiveness are 

developed as learners display and discuss their work. 
 Personal Hygiene is developed as learners wash their hands after handling 

the resources. 
 Environment education is enhanced as learners are sensitized on the need 

to take care of the environment that provides resources for blocks printing, 
tie and dye. 

 

Link to Values: 
 Respect is developed as learners display and discuss 

each other’s work. 
 Responsibility is enhanced as learners care for own and 

others materials when working. 

Link to other subjects: 
  English as learners acquire vocabulary such as expandable, folder. 

 Suggested community service learning: 
 Make artworks and sell to help the needy students. 
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  Non-formal activities to support learning: 
 Visit school office or library to observe how document are kept in folders. 

Suggested modes of assessment: 
 Observing learners as they make folder. 
 Self and peer assessment 

Suggested resources:  
 Sharp cutting tools, rulers, pencils, erasers, decorated fabrics,  adhesives, dyes, strings 

Assessment rubric: Block printing 

Indicator Exceeds expectations 
 

Meets expectations 
 

Approaching 
expectations 
 

Below expectations 
 

Designed stamp(motif) 
 
 

 Clear crisp design with 
intricate features. 
 

 Clear design distinct 
features. 
 

 Muddled features. 
 

 

 No visible features. 
 

 
Repeat pattern  Creative, orderly and 

precise repeats. 
 Orderly repeats.  Haphazard 

repeats. 
 No  attempt at 

repeating motif. 

 
Assessment rubric: Expandable folder 
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Indicators Exceeding expectations 
 

Meeting expectations 
 

Approaching 
expectations 
 

Below expectations 
 

Complete folder  Neatly folded pleats 
on the completed 
folder. 

 Folded pleats on the 
completed folder. 

 Incomplete 
expandable 
folder, untidy 
pleats. 

 Incomplete, untidy folder, 
no pleats.  

 
Assessment rubric : Tie & dye 

Indicators Exceeding expectations 
 

Meeting expectations 
 

Approaching 
expectations 
 

Below expectations 
 

Designing Tie & Dye 
 
 
 
 

 Clear crisp design 
with intricate tie and 
dye features. 

 Clear design with 
distinct tie and dye 
features. 
 
 

 Muddled tie and 
dye feature. 

 
 

 

 No visible tie and dye 
features. 

 
 

 
Attaching Tie & Dye 
onto folder 

 Firmly, neatly and 
creatively attached. 

 
 

 Firmly and neatly 
attached. 

 Loosely attached.  Untidily and loosely 
attached. 
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Strand  
 

Sub-Strand 
 

Specific Learning Outcomes Suggested Learning Experiences Key Inquiry Question(s) 

3.0 Design, 
Mixed Media 
and 
Technology 
 

 

3.6 Puppetry  
Make glove 
puppets and 
use them to 
perform in an 
open window 
theatre 
 

(2 lessons) 

By the end of the sub-strand, 
the learner should be able to: 
a) observe a stick /rod   puppet 

performance by teacher and 
or resource person; 

b) design and make characters, 
simple plots and manipulate 
puppets to produce a 
creative performance; 

c) perform a basic puppet 
show in an open window 
theatre; 

d) appreciate the activity of 
creating and perform in an 
open window theatre. 

Learners could be guided to; 
 observe a glove puppet 

performance by teacher and or 
resource person; 

 enhance old glove/sock  
(by painting, sticking, stitching 
etc.) to create the characters 
chosen by the group; 

 practice manipulating the hand 
to move the puppets according 
to a plot (story) agreed upon 
by the group members; 

 perform as a group a brief 
story  using puppets  to the rest 
of the class for enjoyment. 

1. How can we get materials and 
tools to make glove puppets? 

2. Why do we make puppets? 
 

 

 
Core competences to be developed: 
 Digital literacy is developed as learners observe samples of glove/sock puppets. 
 Communication and collaboration is developed as learners interact with others during the activity. 
 Self-efficacy is develop as learners display and discuss own and others’ work. 

Link to Pertinent and Contemporary Issues (PCIs) 
 Life skills such as self-awareness, self-esteem and assertiveness are 

developed as learners display and discuss their work. 
 Safety and security are enhanced as learners handle tools and materials for 

making puppets. 
 Personal hygiene is enhanced as learners are sensitized on the need to wash 

old socks before making puppets with them. 

Link to Values: 
 Respect is developed as learners display and discuss 

their work. 
 Responsibility is developed as learners take care of own 

and others’ materials when working. 
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Links to other subjects: 
 Music as learners performing songs/poems using puppets. 
 Home science as learners learn stitching techniques. 

 

Suggested community service learning: 
 Learners use puppetry and animation to entertain the 

community. 

Non-formal activities to support learning: 
 Learners play games with puppets. 

Suggested modes of assessment: 
 Observing learners as they carry out activities 
 Question and answer 

Suggested resources: 
 Used socks, sticks/rod, cloth pieces, wires, nails, wood, cutting tools, adhesives, strings 

Assessment rubric: Glove Puppets 

Indicators Exceeding expectations Meeting expectations Approaching expectations Below expectations 
 Completion and 

craftsmanship  
 
 
 

 Creatively completed 
puppet characters and 
assembled them very 
neatly. 
 

 Completed puppet 
characters neatly. 

 
 

 

 Fairly neat completed 
puppet characters. 

 
 

 

 Puppets not 
completed and 
work untidy. 
 
 

 Plot (story and 
performance)  

 
 

 Story and performance are 
perfectly suited. 
 
 

 Story appropriate to 
the puppet character. 
 

 Story fairly relates to the 
puppet character. 

 
 

 Story unrelated to 
the puppet 
character. 
 

 Open window 
construction 

 Window was the right size 
and creatively decorated. 

 Window was the 
right size. 

 Window was nearly the 
right size. 

 Window was 
inappropriate in 
size. 
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Strand  Sub-Strand Specific Learning Outcomes Suggested Learning Experiences Key Inquiry Question(s) 
3.0 Design, 
Mixed Media 
and Technology 

3.7 Puppetry  
Make stick/rod 
puppets and 
use them to 
perform in a 
door way 
theatre 
 

(2 lessons) 

By the end of the sub-strand, 
the learners should be able to: 
a) observe a stick /rod   

puppet performance by 
teacher and or resource 
person; 

b) design and make animal-
headed puppets mounted 
on stick/rod for creative 
performance; 

c) perform a poem/story using 
animal-headed puppets 
mounted on stick/rod in a 
doorway theatre. 

Learners could be guided to; 
 observe a glove puppet 

performance by teacher and or 
resource person. 

 assemble materials and make 
animal-headed puppets for 
creative performance in groups. 

 perform to the rest of the class a 
poem/song using the animal-
headed puppets for enjoyment. 

1.How is a rod/stick puppet 
made? 

 
2.How do you feel when 

performing songs/poems 
using puppets?  
 

Core competences to be developed: 
 Communication and collaboration is developed as learners interact with others during the activity. 
 Self-efficacy is developed as learners display and discuss own and others’ work. 
 Critical thinking is developed as  learners  make and perform using rod/stick puppets. 

 Link to Pertinent and Contemporary Issues (PCIs): 
 Life skills such as self-awareness, self-esteem and 

assertiveness is enhanced as learners display and discuss 
their work. 

 Environmental education is enhanced as learners are 
sensitized on the benefits of re-using materials such as cast 
away sticks. 

 Education for Sustainable Development: Financial 
literacy is developed as learners are sensitized on the 
economic benefit of puppetry. 

Link to Values: 
 Respect is enhanced as learners display and discuss each other’s work. 
 Responsibility is enhanced as learners care for own and others’ 

materials. 
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Assessment rubrics: Stick/rod puppets 

Indicators Exceeding expectations 
 

Meeting expectations 
 

Approaching expectations 
 

Below expectations 
 

Completion and 
craftsmanship  
 
 

 Creatively completed 
puppet characters and 
assembled them very 
neatly. 

 Completed puppet 
characters neatly. 
 

 Completed puppet 
characters fairly neat. 

 

 Puppets not completed and 
work untidy. 

Poem/Song 
performance 
 

 Song/Poem and puppet 
character perfectly 
suited. 

 Puppet character is 
appropriate to the 
Song/Poem. 

 Puppet character is almost 
appropriate to the 
Song/Poem 

 Puppet character is 
unrelated to the Song/Poem. 
 

Teamwork  All members actively 
involved and cooperated 
during the activity. 

 All members 
involved in the 
activity. 

 Most members involved in 
the activity. 

 Minimal participation by 
members of the group. 
 

 

 

Link to other subjects: 
 Music as learners perform songs/poems using puppets. 

Suggested community service learning: 
 Use puppetry and animation to entertain the members of  the community. 

 Non- formal activities to support learning: 
 Entertain members of the school community using puppets. 

  Suggested modes of assessment: 
 Observe learners as they carry out activity 
 Portfolio assessment 
 Peer assessment 

 Suggested resources: 
 Stick/ rods, found materials, cloth pieces, wires, nails, wood, cutting tools, adhesives, strings, cameras, smart phones, mobile phones, 

internet, tablets, computers. 
 
Strand  Sub strand  Specific learning outcomes Suggested learning experiences 1. Key inquiry question(s) 
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3.0 Design, Mixed 
Media and 
Technology 

3.8 Photography 
Elements of 
photography 
 Centre of interest 
 Appropriate 

background 
 View point 
 Appropriate 

lighting 
 Placement of 

forms in the 
frame 

(2 lessons) 

By the end of the sub-strand, 
the learner should be able 
to: 
a) observe and discuss 

images and photographs 
from virtual and actual 
environment; 

b) capture images using 
digital devices for 
appreciation of beauty in 
the environment; 

c) appreciate own and 
others’ work. 

Learners could be guided to; 
 observe and discuss images 

and photographs from virtual 
and actual environment.  

 capture images using digital 
devices from their 
surroundings. 

 display and discuss own and 
others’ work. 

 

2. Why are photographs 
important? 

3. Why do we take 
photographs? 

4. How do we take 
photographs? 

 3.9 Creating and 
naming folders       
 
(2 lessons) 

By the end of the sub-strand, 
the learner should be able 
to: 
a) discuss reasons for 

storing digital 
photographs; 

b) create and name folders 
for storing digital 
photographs; 

c) appreciate own and 
others’ work. 

Learners could be guided to: 
 discuss reasons for storing 

digital photographs; 
 create and name folders for 

storing digital photographs; 
 store digital photographs; 
 display and talk about own 

and others’ work.  
 

1. Why do we store 
photographs? 

2. How do we store digital 
photographs? 

3. How does one create folders 
to store digital photographs? 
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Core competences to be developed: 
 Digital literacy is developed as learners interact with digital devices in taking photographs. 
 Communication and collaboration is developed as learners interact with others during the activity. 
 Self-efficacy is developed as learners display and discuss own and others’ work. 
 Learning to learn is developed as learners interact with digital devices in taking photographs. 

 Link to Pertinent and Contemporary Issues (PCIs): 
 Life Skills and Values Education: Life Skills such as self-awareness, 

self-esteem and assertiveness are developed as learners display and discuss 
their work. 

 Education for Sustainable Development: Financial literacy is enhanced 
as learners are sensitized on economic benefits of photography. 

Link to Values: 
 Respect is enhanced as learners display and discuss each 

other’s work. 
 Responsibility as learners care for own and others’ 

materials. 

Link to other subjects: 
 English as learners acquire vocabulary such as photography, focal point, 

view point. 

Suggested community service learning:  
 Learners could take photographs of community events and 

create a photographic resource. 
Non- formal activities support learning 
 Learners could develop and display an album of school events. 

Suggested modes of assessment 
 Observing learners as they carry out activities 
 Question and answer  (oral/signed and written) 
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Assessment rubric: Photography 
Indicators Exceeding expectations 

 
Meeting expectations 
 

Approaching expectations 
 

Below expectations 
 

Focus quality 
 
 
 

 Perfectly in focus, no 
shakiness, or blurring. 
 
 

 In focus, no 
shakiness or 
blurring. 
 

 Mostly in focus, some 
shakiness and blurring. 
 

 Barely in focus, mostly 
shaky and blurred. 
 

Appropriate 
background 
 
 

 Background creatively 
contrasts well with the 
forms. 
 

 Background 
contrasts well with 
the forms. 
 

 Background does not entirely 
contrast with the forms. 
 

 Background does not 
contrast with the forms. 
 

Appropriate 
lighting 
 
 

Perfect exposure, 
accurate white balance. 
 

 Good exposure, 
white balance. 

 
 

 Fairly good exposure, some 
white balance. 

 
 

 Poor exposure, off-white 
balance. 
 

Appropriate format  Appropriate choice of 
format in regards to 
subject matter. 

 Choice of format.  Choice of format fairly 
appropriate to the subject 
matters. 

 Choice of format 
inappropriate to subject 
matter. 
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Strand Sub strand Specific learning outcomes  Suggested learning 
experiences 

Key inquiry 
question(s) 

4.0 Presentation 
and Exhibition 

4.1 Mounting and 
Display 

 Types and uses of 
Adhesives 
 

 Mounting 2 D artworks 
on   
-conventional surfaces 

 Mounting technique 
- Matting 

(2 lessons) 

By the end of the sub-strand the 
learner should be able to: 
a) observe, identify and experiment 

with different types of adhesive as 
precursor to mounting their 
artwork; 

b) mount 2D artwork on 
conventional surfaces using 
matting techniques for aesthetics 
and presentation purposes; 

c) appreciate own and others’ 
displayed artwork. 

Learners could be guided to: 

 Identify and experiment 
with different types of 
adhesive available in their 
locality. 

 Mount 2D artwork on 
conventional surfaces using 
mounting technique. 

 Display and discuss own 
and others’ work. 

 

1. How can 
adhesives be 
used for 
mounting 
artworks? 

2. How can we 
prepare the 
artwork for 
display? 

3. Why do we 
mount works of 
art? 

 4.2 Exhibition skills 
Exhibiting 2& 3D 
artwork 
 Use of space 
(2 lessons) 

 

 

 

By the end of the sub-strand the 
learner should be able to: 
a) take a walk around the exhibition 

space noting the light and display 
surfaces; 

b) select, arrange and display own 
2D mounted and 3D artworks on 
the allocated spaces; 

c) appreciate the class artwork 
display. 

 

Learners could be guided to: 

 Take a walk around the 
exhibition space noting the 
light and display surfaces. 

 Select from own 2D 
mounted and 3D artworks 
and display them in the 
allocated area. 

 Comment on own and 
others’ displayed work. 

1. Why is it 
important to 
consider the 
direction of light 
when displaying 
artwork? 

Core competences to be developed: 
 Communication and collaboration is developed as learners interact with others during the activity. 
 Self-efficacy is developed as learners display and discuss own and others’ work. 
 Learning to learn is developed as learners experiment with different adhesives  to mount their work. 
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Link to Pertinent and Contemporary Issues (PCIs):   
 Environmental Education is developed as learners are made aware 

of conservation of various materials in the environment and re-use 
of materials such as papers. 

 Disaster Risk Reduction as learners observe safety measures as 
they source and use adhesives and other materials from the 
environment. 

Link to Values:   
 Unity as learners share the available resources.  
 Respect as learners discuss others’ opinions and artwork. 
 Peace is enhanced as learners co-exist and as they discuss each 

other’s work and say how they feel about it. 

Link to other subjects:  
 English language and KSL as learners acquire new vocabulary and 

sign names such as matting, adhesive, display, mounting. 
 

Suggested community service learning:  
 Photo stories based on Pertinent and Contemporary Issues 

themes taken and displayed to sensitize the community. 

Non formal activities to support learning: 
 Learners could mount photographs taken on the school notice 

boards for them to watch. 

Suggested modes of assessment  
 Observing learners as they carry out activities  
 Self and peer assessment. 

 
Suggested resources: 
Woods, nails, hammers, saws, adhesives, papers, hard boards, soft boards, hessian, Manilla, carton paper 

230Property of the 
Government of Kenya



231 
 
 

Assessment rubric: Mounting & Display  

Indicators Exceeding 

expectations 

Meeting expectations Approaching 

expectations 

Below expectations 

 
Safety/ safe use 
of 
media/equipment  
 
 

 Learner consistently 
displays all safety 
measures for self 
and equipment 
when handling 
cutting tools. 

 Learner observes 
safety measures for 
self and equipment 
when handling 
cutting tools. 

 Learner observes 
some safety measures 
for self and equipment 
when handling cutting 
tools. 

 Learner has difficulty 
observing safety 
measures for self and 
equipment when 
handling cutting tools. 

Craftsmanship 
 
 
 
 

 2 D Art work 
creatively balanced 
visually and neatly 
pasted on matting 
surface. 

 2 D Art work 
visually balanced 
and pasted on 
matting surface. 
 

 2 D Art work fairly 
balanced visually and 
pasted on matting 
surface. 
 

 2 D Art work not 
visually balanced and 
not neatly pasted on 
matting surface. 
 

Creativity 
 
 
 
 
 
 
 
 

 Display is unique. 
Shows elements 
that are totally their 
own. 
Evidence of 
detailed pattern and 
unique applications 
excellently 
executed. 

 Display is good, has 
unique features and 
evidence of detailed 
pattern. 

 
 

 

 Designs has few 
details and is 
appropriate for the 
form being expressed. 
evidence of fairly 
detailed pattern is 
present. 

 
 

 Display lacks 

individuality, has 

minimal additional 

features, or copies the 

ideas of others. 

 

Quality  The quality of 
display is excellent. 

 The quality of 
display is good. 

 The quality of display 
is fair. 

 The quality of display 

is poor. 

SUGGESTED COMMUNITY SERVICE LEARNING ACTIVITIES 
1. Card making for patients in hospitals/the senior citizens/prisoners/children in Care centres. 
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2. Create paintings to decorate social halls, hospitals, homes, worship centres among others. 
3. Make Artworks and sell to help needy students. 
4. Use puppetry and animation to entertain the school community on Pertinent and Contemporary Issues’ themes. 
5. Create Pertinent and Contemporary Issues’ messages to be put around the school and community centres. 
6. Photo-stories based on Pertinent and Contemporary Issues’ themes taken and displayed to sensitize the community. 
7. Create murals on Pertinent and Contemporary Issues’ themes on school or public walls. 
8. Perform traditional dances using drums made during public functions.  
ASSESSMENT METHODS: 
1. Question and answer 
2. Portfolio assessment 
3. Discussion, 
4. Observation as learners carry out activities 
5. Self and Peer assessment 
SUGGESTED RESOURCES FOR ART ACTIVITIES: 
1. Drawing: Dry media (charcoal, coloured chalk, pastels, burnt sticks, pencils, coloured pencils), paper, sharpeners, eraser 
2. Painting: paint, paper, brushes, water containers 
3. Montage: adhesives, papers, cutting tools, magazines, newspapers, mounting boars 
4. Graphic design: rulers, stencils, pencils, erasers, paper, cutters, ink, paint 
5. Puppetry: used socks, sticks/rods, found materials, cloth pieces, wires, nails, wood, cutting tools, adhesives, strings 
6. Leatherwork: pieces of leather, thongs, fishing line beads 
7. Book-craft: sharp cutting tools, rulers, pencils, erasers, decorated fabric, adhesives 
8. Fabric Decoration: fabric, silk mesh, stencils, squeegee, printing ink, wooden frames, dyes, strings, work tables,  
9. Photography: cameras, smart phones, mobile phones, tablets, internet, desk tops, printers, printing paper, 
10. Pottery: clay, water, firewood, matchbox, incising tools  
11. Mounting and Exhibition: woods, nails, hammers, saws, adhesives, papers, hard boards, soft boards, hessian, manila, carton 

paper 
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MUSIC 
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ESSENCE STATEMENT  
Music learning promotes the acquisition, transmission and preservation of diverse cultural knowledge and values expressed in both 
formal and non -formal settings in education. Dewey’s Social Constructivism Theory supports this learning areas asserting that 
learning should be experimental, participatory and arise from the learners’ interests. 

The learning areas is organized in three strands namely: i) performing ii) creating/ composing iii) listening/observing, responding and 
appreciation. These are the fundamental music processes that humans engage in. Since music learning is cumulative in nature, the 
spiral approach will be used where progressions of learning opportunities in all the three strands will be achieved by building on the 
learning experiences from the previous levels.  

Learning experiences are structured to develop learners’ creativity and to nurture their functional aesthetic sensitivity. Music offers 
learners enjoyable and purposeful experiences through singing/ signing, playing instruments, moving to and creating music which will 
enable the learners to acquire music skills, attitudes as well as cultural knowledge.  Music literacy (learning to read and write music) 
will equip the learner with skills to explore music independently and with others. 

It is expected that music knowledge, skills, values and attitudes will help the learner to develop the core competencies in basic 
education in order to produce an engaged, empowered and ethical citizen. 

In line with emerging trends in learning, appropriate technologies will be integrated to enhance the learning experience. Overall, the 
learners will be equipped with requisite music knowledge, skills and attitudes to achieve their potential and fully participate in a 
diverse and global society. 

Some elements of music like pitch and melody which require the use of voice may prove a challenge to learners with hearing 
impairment. Hence it is important for the teacher to be selective in the choice of activities that are relevant to the Hard of Hearing 
(HoH) and the Deaf. 

Assistive devices and technology used should be enhanced with signs, captions and animations to suit learners with hearing 
impairment. 

MUSIC GENERAL LEARNING OUTCOMES 
By the end of the level, the learner should be able to: 

1. Sign-sing alone and with others different genres of music to promote cultural knowledge and expression. 

2. Create rhythms within specified guidelines for enjoyment to the Deaf. 

3. Play instruments alone and with others for individual development, self-fulfillment and enjoyment. 
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4. Perform a dance for self and cultural expression. 

5. Evaluate music and music performances to make meaningful connections to creating, performing and responding. 

6. Employ available technology to enhance learning and develop creativity. 

 

SUGGESTED TIME ALLOCATION FOR MUSIC 

 STRAND NUMBER OF LESSONS 
1.0 Performing 16 

2.0 Creating/Composing  
 

4 

3.0 Listening/Observing , Responding and 
Appreciation  

3 

 TOTAL 23 
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Strand Sub -strand Specific Learning Outcomes Suggested Learning 
Experiences 

Key Inquiry Question(s) 

1.0 
Performin
g 
 

1.1 Songs 

(5 lessons) 

By the end of the sub-strand the 
learner should be able to: 
a) sign sing different types of 

songs for self-expression and 
enjoyment; 

b) perform as an individual (solo) 
or in a group (choral); 

c) sign sing 2-part songs to 
experience harmony; 
 
PROJECT 

d) Use digital devices to record 
individual (solo) and group 
(choral) performances for 
sharing and documentation 
 

 Learners sign sing different 
types of familiar songs. 

 Learners observe recordings of 
songs and imitate with accuracy 
in rhythm. 

 Individually (solo) and in 
groups (choral) learners are 
guided in sign singing different 
types of songs: Patriotic, 
action, sacred, topical songs 
on pertinent & contemporary 
issues in correct signs and 
rhythm. 

 Learners observe live/recorded 
performances of solo and 
choral music and are guided in 
identifying expressive elements 
(tempo and articulation of 
signs) in the performance. 

 Individually and in groups, 
learners perform different types 
of songs employing the 
appropriate expressive elements 
such as articulation and tempo. 

 Learners observe live or 
recorded performances of two 
part songs for familiarisation. 

 In groups, learners are guided 
in singing two part songs with 

1. What types of songs are 
sung in your community? 

2. How is music performed in 
your community? 

3. How do you express 
yourself while singing? 
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accuracy in signs and rhythm. 
 At home and in school, learners 

use digital devices to record 
individual (solo) and group 
(choral) performances guided 
by the teacher and 
parent/guardian. 

 Learners observe recorded 
performances and discuss the 
types of songs in the 
performances. 

 
Core Competences to be developed:  
 Communication and collaboration is developed as learners communicate various messages in the songs through sign singing and 

cooperate with each other during performance of songs. 
 Digital literacy is developed as learners use digital devices to research and record performances. 
 Self-efficacy is developed as learners sign-sing individually and in groups. 
 Creativity and Imagination is developed as learners express feelings, ideas and emotions in sign-singing. 
 Citizenship is developed as learners demonstrate the values of the Kenya national anthem in daily life . 
Link to Pertinent and Contemporary Issues (PCIs):  
 Health education is developed as learners sign-sing topical and Art songs on Nutrition, 

HIV and AIDS. 
 Education for Sustainable Development: Disaster Risk Reduction & Safety and 

Security education are developed as learners sign singing topical songs on safety. 

Link to Values:  
 Love, respect, peace and patriotism are 

developed as learners sign-sing patriotic 
and other songs with relevant themes. 

 

Links to other subjects: 
 English/KSL as learners sign-sing action songs in English/KSL. 
 Agriculture as learners sign- singsongs on topical issues such as; water and soil 

conservation and Animal welfare. 
 Mathematical activities as learners sign- sing action songs on Number work. 
 Religious Education as learners sign- sing sacred songs. 

Suggested Community Service Learning 
activities:  
 Performing topical songs during social 

events in the community events such as 
festivals. 

 Attending and recording music 
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performances in the community. 
Non formal activities to support learning:  
 Inviting resource persons and facilities from the community to facilitate learning of 

different types of songs. 

Suggested modes of assessment: 
 Observing as learners perform solo or 

choral songs. 
 Demonstration  
 Performance  

Suggested resources:  
 Resource persons, sheet music, Audio/ visual recordings of songs, song book, ICT devices. 
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Indicators Exceeding expectations Meeting expectations Approaching 
expectations 

Below 
expectations 

Sign accuracy 
 
 
Rhythm accuracy 
 
 

 Confidently and 
consistently sign-sings 
with the correct signs. 

 Sign-sings in the correct 
rhythm and accentuation. 
 

 Sign-sings with correct 
signs. 
 

 Sign-sings in the 
correct rhythm. 

 
 

 Sign-sings with 
minimal errors. 
 

 Sign-sings with 
minimal 
rhythmic errors. 
 

 Sign-sings with 
frequent errors. 

 
 Sign-sings with 

frequent 
rhythmic errors. 
 

General 
Musicianship  
 
 
 
 
 
 

 Confidently and 
consistently sign-sings 
with appropriate 
articulation expressing the 
desired emotions, feelings 
and ideas. 
 

 Sign-sings with 
appropriate articulation 
expressing the desired 
emotions, feelings and 
ideas. 

 
 

 Sign-sings with 
some 
appropriate 
articulation at 
times 
expressing the 
desired 
emotions, 
feelings and 
ideas. 
 

 Sign-sings with 
incorrect 
articulation with 
difficulty 
expressing the 
desired 
emotions, 
feelings and 
ideas. 
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Solo/choral sign-
singing 

 
 Confidently and 

independently sign-sings 
alone and with others 
keeping to their part. 

 
 Sign-sings alone and 

with others keeping to 
their part. 

 
 Sign-sings only 

alone or with 
others keeping 
to their part. 

 
 Has difficulty in 

sign-singing 
alone and with 
others keeping 
to their part. 
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Strand Sub-strand  Specific Learning 
Outcomes  

Suggested Learning Experiences Key Inquiry Question(s) 

 
 

1.2 Kenyan Folk 
songs/dances 
 
(5 lessons) 

 

By the end of the sub- 
strand, the learner should 
be able to: 

a) perform folk songs 
/dances drawn from 
local community for 
cultural preservation; 

b) perform folks 
songs/dances with co-
ordinated body 
movements; 

c) observe safety in the 
performance of a folk 
song/dance; 

d) observe etiquette in a 
folk song/dance to 
enhance acceptable 
social relationships; 

e) use appropriate 
instrumental 
accompaniment in a 
folk song/dance; 

f) discuss the message 
and values in a folk 
song /dance. 

 Learners observe live/recorded 
performances of folk songs/ 
dances from the local 
community. 

 Learners visit community cultural 
centres to watch and learn folk 
songs/ dances. 

 In groups learners are guided to 
perform folk songs/ dances with 
co-ordinated body movements. 

 Learners take different roles in 
performing folk songs/dances. 

 Learners observe safety while 
performing dance and in the use of 
props. 

 In groups, learners practice 
etiquette such as appropriate 
dressing and morally acceptable 
body movements while performing 
folk songs/dances. 

 Learners use appropriate 
instruments to accompany folk 
songs/ dances guided by the 
teacher. 

 Individually and in groups, learners 
identify and discuss the messages 
and values in folk songs/dances. 

 

1. How are traditional 
songs/dances performed in 
your local community? 

2. Why should we observe 
safety measures when 
performing traditional folk 
songs/dances? 

3. Why should we use 
instruments to accompany 
folk songs/ dances? 

4. Why do we perform folk 
song/dances? 
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Solo/choral sign-
singing 

 
 Confidently and 

independently sign-sings 
alone and with others 
keeping to their part. 

 
 Sign-sings alone and 

with others keeping to 
their part. 

 
 Sign-sings only 

alone or with 
others keeping 
to their part. 

 
 Has difficulty in 

sign-singing 
alone and with 
others keeping 
to their part. 
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Core Competences to be developed:  
 Communication and collaboration is developed as learners perform and analyse folk songs/ dances individually and in groups 
 Self-efficacy is developed as learners take different roles in folk songs/ dances. 
 Citizenship is developed as learners perform folk songs/ dances from local community. 

 
Link to Pertinent and Contemporary Issues (PCIs):  
 Safety and security as learners observe safety in performing a folk 

song/ dances. 
  Animal welfare as learners perform folk songs/ dances about animals. 

 

Link to Values: 
 Love, respect, peace, patriotism and social justice are 

developed as learners perform and analyse the messages in 
folk songs / dances.  

Link to other subject areas:  
 Indigenous languages as learners perform folk songs / dances from 

the local communities. 
 Science & Technology as learners observe safety while performing 

folk dances and songs. 
 

Suggested Community Service Learning activities:  
 Using resource persons from the local community to 

facilitate the learning of folk songs/ dances. 
 Visits to local cultural centres to watch and learn folk 

songs/dances. 
 

Non formal activities to support learning: 
 Learners could perform folk songs/ dances during social events in the 

school function. 
 

Suggested modes of assessment: 
 Observation during performance 
 Self-assessment performance. 
 Peer assessment 

Suggested resources:  

 Traditional musical instruments, percussive instruments, costumes and props, resource persons. 
 
 

 

 
Indicators Exceeding expectations Meeting expectations Approaching expectations Below expectations 
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Assessment rubric 

 

Performing a 
folksong / dances 
 
 
 

 Confidently and creatively 
performs folk songs/ 
dances from local 
community with proper 
movement.  

 Performs folksongs/ 
dances from local 
community. 

 
 

 Performs folk songs/ 
dances from local 
community with some 
errors in movement. 

 

 Performs folk songs/ 
dances from local 
community with 
several errors in 
movement. 

 
Performing with 
coordinated 
body movements 
 
 
 
 

 
 Confidently and creatively 

performs folk songs/ 
dances from local 
community with 
coordinated body 
movements observing 
safety and performance 
etiquette. 

 
 Performs folksongs/ 

dances from local 
community with 
coordinated body 
movements 
observing safety and 
performance 
etiquette. 

 
 Performs folk songs/ 

dances from local 
community with 
minimal errors in 
coordination of body 
movements. 
 

 

 
 Performs folk songs/ 

dances from local 
community with 
uncoordinated body 
movements. 
 
 

 
 
Instrumental 
accompaniment 
 
 
 

 
 Demonstrates exemplary 

ability to use appropriate 
instrumental 
accompaniment. 

 

 
 Demonstrates the 

ability to use 
appropriate 
instrumental 
accompaniment. 

 
 Demonstrates ability to 

use appropriate 
instrumental 
accompaniment with 
some challenges. 

 
 Has limited ability in 

using appropriate 
instrumental 
accompaniment. 

 

Analysing 
messages and 
values in 
folksongs/ dances 

 Elaborately describes 
aspects of folksongs/ 
dances in relation to 
message and values. 

 Describes aspects of 
folksongs / dances in 
relation to message 
and values. 

 Describes most aspects 
of folk songs/ dances in 
relation to message and 
values. 

 Describes aspects of 
folk songs/ dances in 
relation to message 
and values with 
difficulty. 
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Core Competences to be developed:  
 Communication and collaboration is developed as learners perform and analyse folk songs/ dances individually and in groups 
 Self-efficacy is developed as learners take different roles in folk songs/ dances. 
 Citizenship is developed as learners perform folk songs/ dances from local community. 

 
Link to Pertinent and Contemporary Issues (PCIs):  
 Safety and security as learners observe safety in performing a folk 

song/ dances. 
  Animal welfare as learners perform folk songs/ dances about animals. 

 

Link to Values: 
 Love, respect, peace, patriotism and social justice are 

developed as learners perform and analyse the messages in 
folk songs / dances.  

Link to other subject areas:  
 Indigenous languages as learners perform folk songs / dances from 

the local communities. 
 Science & Technology as learners observe safety while performing 

folk dances and songs. 
 

Suggested Community Service Learning activities:  
 Using resource persons from the local community to 

facilitate the learning of folk songs/ dances. 
 Visits to local cultural centres to watch and learn folk 

songs/dances. 
 

Non formal activities to support learning: 
 Learners could perform folk songs/ dances during social events in the 

school function. 
 

Suggested modes of assessment: 
 Observation during performance 
 Self-assessment performance. 
 Peer assessment 

Suggested resources:  

 Traditional musical instruments, percussive instruments, costumes and props, resource persons. 
 
 

 

 
Indicators Exceeding expectations Meeting expectations Approaching expectations Below expectations 
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Strand Sub -strand  Specific Learning Outcomes  Suggested Learning 
Experiences 

Key Inquiry Question(s) 

 1.3 Musical 
instruments  
 
1.3.1 Kenyan 
traditional Musical 
instruments 

1.3.2 Percussion 
Instruments 

( 3 lessons) 
 
 
 

 

 

 

 

 

 

 

 

 

 

By the end of the sub-strand 
the learner should be able to: 
a) classify percussion 

instruments from Kenya; 
b) identify the parts of 

Kenyan percussion 
instruments; 

c) identify parts of percussion 
instruments to enhance 
manipulation skills; 

d) tune a drum in order to 
produce desired sound; 

e) play percussion instruments 
to provide appropriate 
accompaniment to a song 
or dance. 
 

PROJECT  
a) Make a percussion 

instrument using locally 
available materials to 
accompany a song or 
dance. 

b) Use digital devices to 
record music made by 
percussion instruments for 
sharing and documentation. 

 
 
 

 Learners watch live/ 
recorded performance 
of percussion 
instruments 

 Learners observe real/ 
pictures of percussion 
instruments and 
identify them. 

 Learners play different 
percussion instruments. 

 Learners observe 
real/pictures of 
different percussion 
instruments and are 
guided in naming the 
parts. 

 In groups, learners tune 
a drum (tightening 
laces and or warming 
the membrane). 

 Individually and in 
groups learners play 
different non – melodic 
percussion instruments 
to accompany song and 
dance. 

 In groups learners 
make percussion 

 
1. How is a percussion 

instrument played? 
2. Why is a drum tuned? 
3. Why are thongs used in 

making percussion 
instruments? 

4. How is a drum tuned? 
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instruments for 
example: drum, 
shakers and rhythm 
sticks observing own 
and others’ safety. 

 
 Learners record music 

made by percussion 
instruments, share and 
discuss the percussion 
instruments with peers. 

 
 
 
 
 
 
 
 
 
 
 

Core Competences to be developed:  
 Communication and Collaboration is developed as learners tune, play and make percussion instruments in groups.  
 Creativity and Imagination is developed as learners make percussion instruments. 
 Critical thinking and Problem solving is developed as learners collect and use locally available materials to make percussion 

instruments. 
 Self-efficacy is developed as learners develop proficiency in playing the percussion instrument. 
 Digital literacy is developed as learners use digital devices to record percussion instruments. 
Link to Pertinent and Contemporary Issues (PCIs):  
 Personal Hygiene is enhanced as learners wash hands after tightening 

drum membrane. 
 Disaster Risk Reduction is emphasized as learners use tools and 

materials when making percussion instruments. 

Link to Values: 
 Responsibility is shown as learner stake care of the 

percussion instruments. 
 Unity is enhanced as learners work in groups to 

make and play percussion instruments 
Link to other Subject areas:  
 Art &Craft as learners design and make percussion instruments. 
 Social studies as learners are sensitised on traditional instruments 

from Kenyan communities. 
 KSL as learners articulate signs correctly. 

Suggested Community Service Learning activities:  
 Use of resource persons from the community to 

facilitate making of percussion instruments. 
 Borrowing of percussion instruments from the 

community for use in learning. 
Non formal activities to support learning: 
 Learners could perform during school events such as parents and 

sports day. 

Suggested modes of assessment:  
 Observing when learner perform an activity 
 Self - assessment  
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 Peer assessment 
Suggested resources:  
 Traditional musical instruments, videos of dances, ICT devices, resource persons, pictures of dance formation, costumes and 

props.  
 

Assessment rubric 

Indicators Exceeding expectations Meeting expectations Approaching 
expectations 

Below expectations 

Naming percussion 
instruments 
 
 
 

 Accurately names 
five or more 
percussion 
instruments from 
different 
communities. 

 Accurately names 
five percussion 
instruments from 
different 
communities. 

 Names three 
percussion 
instruments from 
different 
communities. 

 Names one percussion 
instruments from different 
communities. 

 

Identifying parts of 
a percussion 
instrument 
 

 Accurately identifies 
parts of a percussion 
instrument and 
explains their 
functions. 

 Accurately 
identifies all parts 
of a percussion 
instrument. 

 Identifies some 
parts of a 
percussion 
instrument 

 Identifies one or none parts of 
a percussion instrument. 
 

Tuning a drum 
 

 Demonstrates ability 
to tune a drum and 
able to assist others. 

 Demonstrates 
ability to tune a 
drum 

 Makes attempts 
to tune a drum. 
 

 Has difficulty tuning a drum. 
 

Playing a 
percussion 
instrument 

 Demonstrates 
exemplary ability to 
play a percussion 
instrument and able 
to assist others. 

 Demonstrates 
ability to play a 
percussion 
instrument. 

 Makes attempts 
to play a 
percussion 
instrument. 

 Has difficulty playing a 
percussion instrument. 
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Strand Sub -strand  Specific Learning Outcomes  Suggested Learning 
Experiences 

Key Inquiry Question(s) 

 Descant 
Recorder 

(3 lessons) 

By the end of the sub strand, 
the learner should be able to; 

a) identify parts of a descant 
recorder,  

b) practice hygiene measures 
in the use of the descant 
recorder, 

c) play the descant recorder. 

 

 

• Learners explore the 
recorder by identifying 
the parts guided by the 
teacher 

• Learners discuss and 
practice hygiene 
measures in using the 

Learners practice 
holding and blowing the 
recorder with the 
appropriate posture. 

• Individually and in 
groups learners play the 
descant recorder  

• Individually learners 
practice playing the 
descant recorder at 
home. 

1. How are different pitches 
produced on a descant 
recorder? 

 2. How do you care and 
maintain the descant recorder?  

 

 

Core Competences to be developed:  
 Communication and Collaboration is tuning, playing and making percussion instruments in groups, playing in a recorder 

ensemble.  
 Creativity and Imagination Playing melodies using the recorder and making percussion instruments 
Critical thinking and Problem solving is collecting and using locally available materials to make percussion instruments  

 Self-efficacy developing proficiency in playing the recorder 
 Digital literacy using digital devices to record percussion instruments  
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Link to Pertinent and Contemporary Issues (PCIs):  
 Communicable diseases; practice of hygiene in use of the recorder 

prevents transmission of communicable diseases.  
 Disaster risk reduction; safety is observed during the making of 

percussion instruments.  Education for Sustainable Development- use 
of locally available materials in making percussion instruments ensures 
the Environment is kept clean and resources are not wasted 

Link to Values: 
 Responsibility-through taking care of the percussion 

instruments and descant recorder, leaners become 
responsible.  

 Respect- use and appreciation of traditional 
instruments drawn from different Kenyan 
communities instils respect.  

 Unity - working in groups in making and playing 
percussion instruments.  

Link to other Subject areas:  
 Art &Craft- Designing and making percussion instruments using 

skills gained in Art & Craft  
 Social studies- Study of traditional instruments from K0.enyan 

communities covered in social studies 

Suggested Community Service Learning activities:  
 Use of resource persons from the community to 

facilitate making of percussion instruments 
 Borrowing of percussion instruments from the 

community for use in learning 

Suggested resources:  
 Descant recorders, pictures, video clips, resource persons 
ssessment rubric 
Indicators Exceeding expectations Meeting expectations Approaching 

expectations 
Below expectations 

Identifying 
parts of a 
descant 
recorder 

Accurately draws and identifies 
all the parts of the descant 
recorder 

Accurately identifies 
parts of the descant 
recorder 

Identifies some parts of the 
descant recorder 

Identifies parts of the 
descant recorder with 
difficulties 

Practising 
hygiene 
measures 

Consistently practices and 
guides other learners on 
hygiene measures while playing 
the descant recorder.  

Practices hygiene 
measures while 
playing the descant 
recorder. 

Practices some hygiene 
measures while playing 
the descant recorder 

Has difficulties practicing 
hygiene measures while 
playing the descant 
recorder. 
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Strand Sub -strand  Specific Learning Outcomes  Suggested Learning 

Experiences 
Key Inquiry Question(s) 

 
Dance 

 
(3 lessons) 

By the end of the sub-strand 
the learner should be able to: 

a) perform a Kenyan folk 
dance from their local 
community; 

b) apply basic elements of 
dance in a performance 
for self-expression; 

c) perform a Kenyan folk 
dance with coordinated 
body movements; 

d) create dance formations 
for aesthetic value; 

e) perform a folk dance 
observing own and 
others’ safety; 

f) record Kenyan folk 
dances for sharing and 
documentation. 

 Learners watch a 
live/recorded Kenyan folk 
dance from the local 
community. 

 Learners perform a dance 
from the local community 
guided by the teacher, 
observing basic elements of 
dance (time, space, energy 
and relationships). 

 Individually and in groups 
learners perform a folk 
dance with coordinated 
body movements. 

 Learners perform a dance 
incorporating formations 
observing own and others’ 
safety. 

 Learners record dances 
performed in school and the 
community and share their 
experiences in class. 

1. Why do people dance? 
2. How do we perform a folk 

dance? 
3. Why are folk dances 

performed in the 
community? 

 
 
 
 
 
 
 
 
 
 
 

 
 

Core Competences to be developed:  
 Communication and Collaboration is enhanced as learners share messages through dance movements, formations and the 

accompanying songs. 
 Creativity and imagination is achieved as learners employ diverse dance formations. 
 Citizenship is developed as learners perform a Kenyan folk dance. 

249
Not for Sale



250 
 
 

 Digital literacy as learners watch and record performances. 
Link to Pertinent and Contemporary Issues (PCIs): 
 Safety and Disaster Risk Reduction as learners observe own and 

others’ safety in dance. 
 

  Human sexuality awareness and expression of positive behaviour 
are promoted using appropriate dance movements in performance.  

Link to Values:  
 Respect is enhanced as learners observe elements of 

dance-relationships in dance. 
 Unity is achieved as learners perform group dance. 
 Responsibility is enhanced as learners take different 

roles in a dance performance. 
 Patriotism is developed as learners perform a 

Kenyan folk dance. 
Link to other subject areas:   
 Physical Education & Health as dance enables learners to exercise 

parts of their bodies through dance movements.  
 Social studies as learners acquire awareness on different cultures 

related to various indigenous languages as they dance related folk 
songs/dances drawn from different communities. 

 KSL as they sign and use different KSL vocabulary in the folk dance. 

Suggested Community Service learning activities:  
 Use of resource persons from the community to 

facilitate learning of a folk dance. 
 Performing dances in relevant community activities 

such as cultural festivals. 
 Visiting cultural centres in the community to learn 

folk dances. 
Non formal activities to support learning: 
 Learners could participate during cultural days at school. 
 Learners could participate during music festivals. 

Suggested modes of assessment: 
 Observing as learners perform an activities. 

Suggested resources: 
Traditional musical instruments, videos of dances, ICT devices, resource persons, pictures of dance formation. 
Assessment rubric 

Indicators Exceeding expectations Meeting expectations Approaching expectations Below expectations 
Applying the 
elements of 
dance 
 
 

 Confidently and creatively 
performs a Kenyan folk 
dance applying all elements 
of dance. 

 Creatively performs a 
Kenyan folk dance 
applying basic 
elements of dance. 

 Performs a Kenyan folk 
dance applying some 
basic elements of dance. 
 

 Performs a Kenyan 
folk dance with 
difficulties in basic 
elements of dance. 
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 Digital literacy as learners watch and record performances. 
Link to Pertinent and Contemporary Issues (PCIs): 
 Safety and Disaster Risk Reduction as learners observe own and 

others’ safety in dance. 
 

  Human sexuality awareness and expression of positive behaviour 
are promoted using appropriate dance movements in performance.  

Link to Values:  
 Respect is enhanced as learners observe elements of 

dance-relationships in dance. 
 Unity is achieved as learners perform group dance. 
 Responsibility is enhanced as learners take different 

roles in a dance performance. 
 Patriotism is developed as learners perform a 

Kenyan folk dance. 
Link to other subject areas:   
 Physical Education & Health as dance enables learners to exercise 

parts of their bodies through dance movements.  
 Social studies as learners acquire awareness on different cultures 

related to various indigenous languages as they dance related folk 
songs/dances drawn from different communities. 

 KSL as they sign and use different KSL vocabulary in the folk dance. 

Suggested Community Service learning activities:  
 Use of resource persons from the community to 

facilitate learning of a folk dance. 
 Performing dances in relevant community activities 

such as cultural festivals. 
 Visiting cultural centres in the community to learn 

folk dances. 
Non formal activities to support learning: 
 Learners could participate during cultural days at school. 
 Learners could participate during music festivals. 

Suggested modes of assessment: 
 Observing as learners perform an activities. 

Suggested resources: 
Traditional musical instruments, videos of dances, ICT devices, resource persons, pictures of dance formation. 
Assessment rubric 

Indicators Exceeding expectations Meeting expectations Approaching expectations Below expectations 
Applying the 
elements of 
dance 
 
 

 Confidently and creatively 
performs a Kenyan folk 
dance applying all elements 
of dance. 

 Creatively performs a 
Kenyan folk dance 
applying basic 
elements of dance. 

 Performs a Kenyan folk 
dance applying some 
basic elements of dance. 
 

 Performs a Kenyan 
folk dance with 
difficulties in basic 
elements of dance. 
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Performing 
Dance 
movements 
 
 

 Creatively and accurately 
performs all dance 
movements observing own 
and others’ safety. 
 

 Accurately performs 
all dance movements 
observing own and 
others’ safety  

 Performs some dance 
movements at times 
observing own and 
others’ safety. 
 

 Performs dance 
movements with 
uncoordinated 
movement, rarely 
observing own and 
others’ safety.   

Creating 
dance 
formations 

 Skillfully and imaginatively 
creates formations in a folk 
dance. 

 Creates formations in 
a folk dance. 

 Creates some formations 
in a folk dance. 

 Creates formations 
mostly with errors. 
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Strand Sub -strand  Specific Learning 
Outcomes  

Suggested Learning Experiences Key Inquiry Question(s) 

2.0 Creating   
Composing 
Music 

2.1 Rhythm      
(4 lessons) 
 
 

By the end of the sub- 
strand, the learner should 
be able to: 
a) create simple 

rhythmic patterns 
through tapping, 
clapping and foot 
thumping; 

b) create simple 
rhythmic patterns 
using percussions i.e. 
drum beating; 

c) record own and 
others’ created 
rhythms for 
discussion. 

 Learners clap/tap rhythms. 
 Individually and in groups learners 

create rhythmic patterns through 
clapping, foot thumping and tapping. 

 Learners individually and in groups 
create rhythmic patterns using 
percussions i.e. drum beating. 

 Learners record their own and others’ 
created rhythms. 

 In groups learners observe or feel the 
recorded rhythmic patterns and imitate 
through clapping /tapping. 

1. How are rhythms 
created? 
 
 

 
 

 
 

Core Competences to be developed:  
 Communication and Collaboration is enhanced as learners in groups clap/tap and create rhythmic patterns. 
 Creativity and imagination is promoted as learners create rhythmic patterns. 
 Digital literacy is developed as learners use digital devices to watch and record created rhythms. 
 Learning to learn is developed as learners learn to use and apply knowledge and skills acquired through creating/composing 

rhythms in a variety of contexts. 
Link to Pertinent and contemporary issues(PCIs):  
 Life skills are acquired as learners develop 

interpersonal relationships while creating rhythm 
in groups. 

 

Link to Values:  
 Respect is enhanced as learners observe/feel and clap back rhythmic 

patterns created by other learners. 
 Unity is shown as learners work together in groups and as they clap in 

unison. 
 Responsibility is developed as learners show commitment in recording own 

and others’ rhythms. 
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Link to other subject areas:  
 Physical and health education as learners 

exercise body parts while dancing and creating 
rhythms. 

 Mathematics as learners count rhythmic beats 
while interpreting rhythms (one-two, one-two- 
three, one-one…..)  

Suggested Community Service Learning activities:  
 Learners could have field visits to cultural and Music centres. 

Non formal activities to support learning: 
 Learners could participate in Music concerts 

within the school.  

Suggested modes of assessment: 
 Observing as learners creatively perform rhythms. 
 Self-assessment 
 Peer assessment 

Suggested resources:  
 Percussive instruments, ICT devices, pictures of dance formations, audio/ visual recordings, resource persons. 
Assessment rubric 

Indicators Exceeding 
expectations 

Meeting expectations Approaching 
expectations 

Below expectations  

 
Interpretation 
 
 
 
 
 

 Accurately and 
consistently 
interprets a variety 
of rhythmic patterns 
involving tapping, 
foot thumping, 
clapping. 
 

 Accurately 
interprets rhythmic 
patterns involving 
tapping, foot 
thumping, 
clapping. 
 

 Attempts to 
interpret rhythmic 
patterns involving 
tapping, foot 
thumping, clapping 
with minimal 
errors. 

 

 Has difficulties interpreting 
rhythmic patterns 
involving tapping, foot 
thumping, clapping. 

Creating rhythmic 
patterns 

 Imaginatively 
creates varied 
rhythmic patterns 
using percussion 
(drum beats). 

 Creates varied 
rhythmic patterns 
using percussion  
(drum beats). 

 Creates rhythmic 
patterns using 
percussion (drum 
beats) with little 
variation. 

 Creates rhythmic patterns 
using percussion (drum 
beats) with no variation. 
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Strand Sub -strand  Specific Learning 
Outcomes  

Suggested Learning 
Experiences 

Key Inquiry Question(s) 

2.0  
Listening/ 
Observing, 
Responding and 
Appreciation 
 

2.1 Elements of 
Music  
 
 
 
(3 lessons) 
 

By the end of the sub -strand 
the learner should be able to: 
a) practice critical observing 

music for appreciation; 
b) identify changes in the 

elements of music 
observed to help in 
auditory training;  

c) relate selected music to 
personal 
experience/story/event for 
appreciation; 

d) describe music observed 
using appropriate 
terminology such as 
rhythm and form; 

e) appreciate music drawn 
from different cultures. 

 
 
 

 

 Learners listen to/observe 
selected live/recorded 
music drawn from 
different cultures for 
appreciation. 

 Learners listen to/observe 
live/recorded music for 
auditory training. 

 Learners refer to specific 
music and relate it to 
experiences/story/event. 

 Learners observe music 
and describe it using 
appropriate terminology 
such as rhythm and form. 

 Learners perform 
dramatized music to 
appreciate different 
forms of music. 

 
 

1. Why do we play 
music? 

2. How do you respond to 
music? 

3. How does music make 
you feel? 
 

 

Core Competences to be developed:  
 Communication and collaboration is achieved as learners use appropriate terminologies in describing music. 
 Digital literacy is promoted as learners manipulate digital devices to observe music for perception. 
 Self-efficacy is enhanced as learners exploit their ability to observe, respond and appreciate music performance. 
 Critical thinking and problem solving is promoted as learners discuss different elements in recorded/live music. 
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Link to Pertinent and Contemporary Issues (PCIs):  
 Knowing and living with others is enhanced through effective 

communication while describing music observed. 

Link to Values: 
 Respect is shown as learners observe music performance 

and appreciates one another’s performance. 
 Unity is enhanced as learners discuss and observe music 

performance with one another. 
 

Link to other subject areas: 
 Religious education as learners observe and perform different 

sacred songs.  
 Indigenous languages/English/Kenyan Sign Language by 

observing recorded/live music in different languages. 

Suggested Community Service Learning activities 
 Attend music events in the community and discuss the 

performances, for example cultural events. 

Non formal activities to support learning: 
 Learners could participate in Music club activities. 
 Learners could perform inter-house/ class music competition. 

Suggested modes of Assessment: 
 Observing as learners perform music activities. 
 Self-assessment 
 Peer assessment 

Suggested resources:  
 Audio/visual recordings, percussive instrument, ICT devices. 
 

 

 

 

 

 

 

 

 

 

255
Not for Sale



256 
 
 

Assessment rubric 

Indicators Exceeding expectations Meeting expectations Approaching expectations Below expectations 
Critical 
Observation 
 
 
 
 
 

 Demonstrates an 
outstanding ability to 
observe music 
critically and describes 
changes in rhythm and 
form using appropriate 
terminology. 
 

 Demonstrates the 
ability to observe 
music critically and 
describes changes in 
rhythm and form using 
appropriate 
terminology. 
 

 Demonstrates the ability 
to observe music 
critically and describes 
changes in rhythm and 
form with a few errors 
using appropriate 
terminology. 
 

 Demonstrates limited 
ability to observe 
music critically and in 
the use of appropriate 
terminology to 
describes changes in 
rhythm and form. 

Affective 
response to 
music  
 
 
 

 Demonstrates an 
outstanding ability to 
express personal 
reactions to music 
through rhythmic body 
movement. 
 

 Demonstrates ability 
to express personal 
reactions to music 
through rhythmic body 
movement. 

 
 

 Attempts to demonstrate 
some ability to express 
personal reactions to 
musical performances 
through rhythmic body 
movement. 
 
 

 Demonstrates limited 
ability to express 
personal reactions to 
music through 
rhythmic body 
movement. 
 

Appreciating 
music from 
diverse 
cultures 

 Expresses positive 
attitude towards music 
drawn from diverse 
cultures through 
comprehension, 
enjoyment and 
performance of the 
music in relation to its 
elements. 

 Expresses positive 
attitude towards music 
drawn from diverse 
cultures through 
comprehension and 
enjoyment of the  
music in relation to its 
elements. 

 Expresses a positive 
attitude towards music 
drawn from diverse 
cultures through 
comprehension of the 
music in relation to its 
elements. 

 Selectively expresses a 
positive attitude 
towards music drawn 
from diverse cultures 
through 
comprehension of the 
music in relation to its 
elements. 
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APPENDIX 
 

SUGGESTED ASSESSMENT TOOLS & METHODS 

1. Songs; Observation checklist, questions and answer, Project-record individual (solo) and group (choral) performances, self-
assessment 

2. Kenyan Folk songs; Observation checklists, questions and answer, peer assessment 
3. Musical instruments: Observation check list, Written tests, Assignments, Project work: making percussion instruments 
4. Dance: Observation list, self and peer assessment 
5. Creating/Composing: Question and answer, Written tests 
6. Listening/Observing, Responding and Appreciation: Written tests, Short reports (on performances attended) 
 

SUGGESTED RESOURCES 

1. Songs: Sheet music, Resource person, Audio/visual recordings of songs, Tuning device, Song book, ICT devices, Internet 
connectivity. 

2. Kenyan Folk songs: Traditional musical instruments, Resource persons, Costumes and props, Audio/visual recordings of folk 
songs. 

3. Musical instruments: Descant Recorders, Percussive instruments, Recorder books, Resource persons. 
4. Dance: Traditional musical instruments, Videos of dances, ICT devices, Resource persons, Pictures of dance formations. 
5. Creating/ Composing: Sheet music, melodic instruments, flash cards and sol-fa notes.  
6. Listening/Observing, Responding and Appreciation: Audio/visuals recordings, Resource persons. 
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NON-FORMAL ACTIVITIES 

1. Field visits to Cultural and Music centres. 
2. Apprenticeship - Connections with Musicians in the community, learning from the example of older people or instrumental in 

both traditional and western music. 
3. Musical concerts- participating in music concerts such as Christmas cantata within the school and places of worship 
4. Participating in Music club activities. 
5. Performing and learning from Inter-house/class music competitions. 
6. Participating during Cultural day/week. 
7. School assembly activities- Flag raising and singing the Kenya National Anthem, entertainment during assemblies. 
8. School events: performing during events such as parents and sports day. 
9. Art/craft club- making percussion instruments. 
10. Participating in the school band by playing percussion instruments. 
11. Performing during pastoral programme of instruction activities. 
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SCIENCE & TECHNOLOGY 
 

 

 

 

 

 

 

 

259
Not for Sale



260 
 
 

SCIENCE AND TECHNOLOGY ESSENCE STATEMENT 

Science and Technology is a learning area which engages in the human pursuit to understand the relationships between the living and 

non-living universe. Science is a discipline that deals with explanations and predictions about nature and the universe while 

Technology is the application of science to create devices that can solve problems and do tasks.  

The achievement of Vision 2030 greatly depends on Science, Technology and Innovation. Sessional Paper No.1 of 2005 highlights the 
fact that for a breakthrough towards industrialisation, achievement of the desired economic growth, targets and social development, a 
high priority needs to be placed on the development of human capital through education and training by promoting the teaching of 
sciences and information technology. This is also highlighted in the Sessional Paper 14, 2012 which stresses the need for sustainable 
basic and higher education, with an emphasis on Science, Technology and Innovation (ST&I). This makes it necessary for Science and 
Technology to be taught in upper primary Education level. 
The design is to offer guidelines for the teacher who handles hearing impaired learners at this level. This is in line with Session Paper 
No. 1, 2019 on Special Needs Education Training page 57 section 4.5 (i), (ii), (iii) and (v). Also on resource mobilization that gears to 
develop and fund programmes to create public awareness and advocacy on Special Needs Education mainstreaming into the education 
programmes across all levels, page 185(ix). This is also highlighted in the constitution of Kenya 2010, children Act7 and policy on 
Education for All 2015 (EFA 2015). 
 

This learning area builds on the competencies introduced at the Early Year Education (EYE) under the learning area of Environmental 

Activities and equips the learner with pre-requisite skills which are required in Integrated Science and Pre-technical and Pre-career 

studies at the lower secondary level. These enable learners prepare for Science, Technology, Engineering and Mathematics (STEM) in 

subsequent levels of education cycle. Inquiry based learning (IBL), Project based learning (PBL), Problem based learning (PBL) and 

Social Scientific Issue learning (SSI) approaches will be employed throughout the learning experiences in this area as advocated for 

by John Dewey’s social constructivist theory which emphasizes that the learner should be given an opportunity to learn through 

hands-on activities. Engineering design shall be used as a pedagogical strategy to bridge science concepts with other learning areas, to 
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solve simple open-ended problems, develop creative thinking and analytical skills among learners, make decisions, and consider 

alternative solutions to address a variety of situations. 

 

SCIENCE AND TECHLOGY GENERAL LEARNING OUTCOMES 

By the end of the course, the learners will be able to; 

 Interact with the environment for learning and sustainable development. 

 Apply digital literacy skills appropriately for communication, learning and enjoyment. 

 Appreciate the contribution of science and technology in the provision of innovative solutions.  

 Use scientific knowledge to observe, and explain the natural world,  

 Make functional discoveries that impact individuals and the wider society. 

 Use innovative approaches as well as critical thinking and problem solving skills to stimulate scientific inquiry, at the 

local, national and global levels for lifelong learning. 
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SUGGESTED TIME ALLOCATION  

S.NO. STRANDS NUMBER OF LESSONS 
1 Living things 14 
2 Interrelationship between living and non-living things 36 
3 Digital Technology 24 
4 Matter 23 
5 Force and Energy 60 
6 Earth and Space 13 
 TOTAL 170 
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Strand Sub-Strand Specific learning outcomes Suggested Learning 
Experiences 

Key inquiry  
questions 

1.0 Living 

things 

1.1 Plants 
Characterist
ics of plants  

(4 lessons) 

By the end of the sub-strand the learner 
should be able to: 
a) Identify, sign, fingerspell names of 

living and non-living things in their 
environment. 

b) Observe, identify and sign the 
characteristics of plants in their 
environment. 

c) compare and contrast 
characteristics of plants in their 
environment; 

d) Appreciate the characteristics of 
plants in their environment. 

e) Observe safety precautions when 
handling plants to avoid poisoning 
and injury.  

 

Learners could be guided to: 
 Take a walk in the school 

compound and the 
neighbourhood to observe, 
identify, sign, fingerspell 
names of and record living and 
non-living things. 

  Take a walk in the school 
compound and the 
neighbourhood to observe, 
identify, sign and record the 
characteristics of plants. 

 Draw and display different 
plants using digital devices or 
realia to demonstrate 
characteristics of different 
plants.    

 In groups learners observe 
how plants grow, feed, move, 
breathe, remove waste, 
reproduce and respond to 
changes in their environment. 

 In groups learners are guided 
to observe safety precautions 
when handling plants by use 
of either gloves, pair of 
tongs, goggles or dust coats. 
Also to avoid eating 
unfamiliar plants. 

1. What are the 
characteristics 
of plants? 

2. How do maize 
plant and bean 
plant differ? 
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Core competencies to be developed:  
 Critical thinking and problem solving is developed as learners identify plants. 
 Communication and Collaboration is developed as learners work in groups and share information on different characteristics 

of plants. 
 Digital literacy is enhanced as learners use digital devices to take pictures and observe the characteristics of plants. 

 
Link to pertinent and contemporary issues (PCIs):  
 Environmental sustainability is developed by taking care of plants as 

learners handle and observe parts of plants. 
 Disaster risk reduction is developed while handling different types of plants 

(poisonous and non-poisonous). 

Link to values:  
  Responsibility is demonstrated as learners 

take care of   plants. 
 Love for one another is enhanced as 

learners work in group. 
 Respect is enhanced as learners accept each 

other’s opinion. 
Link to other learning areas:  
 KSL as they fingerspell the names of the plants. 
 Social studies as learners familiarize themselves with plants in their 

neighbourhood.  
 Creative Arts as learners draw different plants. 
 Agriculture as learners identify how plants grow, feed, move among others. 

 

Suggested Community Service Learning 
Activities:  
 Identifying plants grown locally. 
 Taking care of plants in the community. 
 

Non-formal activities to support learning: 
 As the learners grow and water plants in school, outside school and at home. 

  

Suggested modes of assessment: 
 Observation. 
 Signed/Oral questions. 
 Written exercises. 
 Drawings. 

Suggested resources: 
 Potted plants, video clips and pictures/photographs of various plants, internet and realia 
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Assessment Rubric 
Indicators Exceeding expectations Meeting expectations Approaching 

expectations 
Below expectations 

 Identifying the 
characteristics 
of plants as 
living things in 
their 
environment. 
 
 
 

 Ability to 
compare and 
contrast plant 
characteristics  

 Learner consistently and 
correctly identifies and 
signs 5 and more 
characteristics of plants 
that make them living 
things. 
 

 
 
 Learner consistently and 

correctly compares and 
contrasts different 
characteristics of plants 
in environment with a lot 
of ease. 

 Learner correctly 
identifies and signs 5 
characteristics of plants 
that make them living 
things. 
 
 
 
 

 Learner correctly 
compares and contrasts 
different characteristics 
of plants in 
environment with ease. 

 Learner 
identifies/signs 
some (2, 3) 
characteristics of 
plants that make 
them living things. 
 
 

 
 Learner to some 

extent compares 
and contrasts 
different 
characteristics of 
plants in 
environment. 

 Learner has 
challenges in 
identifying and 
signing 
characteristics of 
plants that make 
them living 
things. 

 
 Learner has 

difficulty in 
comparing and 
contrasting 
different 
characteristics of 
plants in 
environment. 
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Strand Sub-Strand Specific learning outcomes Suggested learning experiences Key inquiry 
question(s) 

1.0 Living 
things 

1.2 Animals  
 

1.2.1 Classification 
of animals  
(10 lessons) 

By the end of the sub strand 
the learner should be able 
to:  

 
a) Identify, practise sign 

names and fingerspell 
names of animals in the 
environment. 

b) Draw and sign name 
animals in the 
environment. 

c) List and sign read the 
characteristics of 
animals in the 
environment. 

d) Classify farm animals 
according to their 
products.  

e) classify/group/arrange 
animals in the 
environment based on 
what they feed on, for 
example; 

i. plants, 
ii. flesh, 

iii. Both flesh and 
plants. 

 
 

f) Appreciate different 
animals found in the 

Learner could be guided to: 
 Take a walk in the school 

compound and the 
neighbourhood to observe, 
identify, fingerspell, sign, 
and record animals. 

 Draw and sign names of 
animals observed in the 
environment. 

 Take a walk in the school 
compound and the 
neighbourhood to observe, 
identify, fingerspell, sign, 
and record different 
features of animals. 

 List and sign read 
different features noticed 
when they observed 
different animals in the 
environment. 

 In groups, learners to 
discuss and sign various 
farm animals and their 
products. 

 Classify animals based on 
what they feed on and 
sign the feeds. 

 In groups, discuss and 
categorise 
(classify/group/arrange) 

1. How do 
animals in the 
environment 
differ from 
one another? 

2. How do 
animals feed? 
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immediate environment. 
g) Identify and sign 

harmful and non-
harmful/friendly 
animals. 

h) Model animals in the 
environment.  

animals into plant eaters, 
flesh eaters or plant and 
flesh eaters and watch 
video on animals feeding. 

 Discuss the importance of 
different animals already 
learnt. 

 In groups observe safety 
precautions and exercise 
care while interacting with 
animals (Examples: keep 
distance, use of protective 
clothing and use of 
handling devices). 

 Make models of animals 
in the environment. 

Core competencies to be developed:  
 Critical thinking and problem solving is developed as learners identify and classify animals. 
 Communication and Collaboration is developed as learners work in groups to identify and classify animals. 
 Digital literacy is developed as learners use digital devices to observe and record animals. 
 Learning to learn is developed as learners identify types of feeds for different animals. 

 
Link to pertinent and contemporary issues (PCIs):  
 Environmental sustainability is promoted as learners take care 

of animals. 
 Disaster risk reduction is developed as learners avoid 

dangerous animals. 
 Animal welfare is promoted as leaners feed and take care of 

animals. 
 

Link to values:  
 Responsibility is developed as learners care for animals 

in their immediate environment.  
 Respect for one another is developed as learners work 

in groups. 
 Love is enhanced as learners interact with animals. 
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Link to other learning areas: 
 Mathematics as they count the animals they have identified. 
 KSL as they fingerspell the names of the animals. 
 Agriculture as the learner interact with farm animals.  
 Home Science as the learner identify products of farm animals. 
 Social Studies as the learner identifies farm animals in their 

environment. 
 Religious studies as the learner takes care of the animals. 
 Art and Craft as learners draw and model animals in their 

environment. 
 

Suggested Community Service Learning Activities:  
 Identifying and classifying animals in their 

environment. 
 Sharing information learned with parents and peers at 

home on how to feed and take care of animals. 

Non-formal activities to support learning: 
 Care for animals as learners feed them at home or in school. 
 Field trip-visit nearby animal orphanage/nature conservancy 

parks. 
 

Suggested modes of assessment: 
 Observation. 
 Signed/Oral questions. 
 Written exercises. 

Suggested resources: 
Animals in their immediate environment, pictures/photographs, digital devices, text books 

Assessment Rubric 
Indicators  Exceeding expectations Meeting expectations Approaching expectations Below 

expectations 
 Identifying the 

characteristics of 
animals as living 
things.  
 
 
 
 
 
 
 

 Learner consistently 
and correctly identifies 
and signs 5 and more 
characteristics of 
animals that make 
them living things. 
 
 

 
 
 

 Learner correctly 
identifies and signs 
5 characteristics of 
animals that make 
them living things. 
 
 
 
 
 
 

 Learner to some extent 
identifies and signs (2, 
3) characteristics of 
animals that make them 
living things. 
 
 
 
 
 
 

 Learner has 
challenges in 
identifying and 
signing 
characteristics 
of animals that 
make them 
living things. 

 
 
 

268Property of the 
Government of Kenya



269 
 
 

 Classifying animals 
based on what they 
feed on.  

 
 
 
 
 
 
 Taking care and 

observing safety 
precautions while 
interacting with 
animals. 

 Learner consistently 
and accurately 
classifies animals 
based on what they 
feed on. 
 
 
 
 

 Learner consistently 
and carefully observes 
safety while interacting 
with animals. 

 Learner accurately 
classifies animals 
based on what 
they feed on. 

 
 
 
 
 
 Learner carefully 

observes safety 
while interacting 
with animals. 

 Learner to some extent 
classifies animals based 
on what they feed on. 
 
 
 
 
 
 

 Learner to some extent 
takes care and observes 
safety while interacting 
with animals. 

 Learner has 
challenges in 
classifying 
animals based 
on what they 
feed on. 

 
 
 
 
 Learner has 

challenges in 
taking care and 
observing 
safety while 
interacting 
with animals. 
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Strand Sub Strand Specific learning outcomes Suggested learning experiences Key inquiry 
questions 

 1.3 Human body 
1.3.1: Digestive 
system 
(12 lessons 

By the end of the sub strand 
the learner should be able 
to: 
a) Identify and 

sign/fingerspell parts of 
the digestive system 
from the charts, video 
clips, text books. 

b) Describe functions of the 
different parts of the 
digestive system already 
observed in the charts. 

c) Describe the functions of 
the four types of teeth.  

d) Develop curiosity about 
taking care of teeth to 
avoid problems related 
to teeth for example 
cavities, decay, bleeding 
gum among others.   

e) Draw and model the four 
different types of teeth 
as they have observed 
from the visual aids. 

Learners could be guided to: 
 Use digital devices and visual aids to 

observe, identify and sign parts of the 
digestive system (mouth, oesophagus, 
stomach, small intestines, liver, 
pancreas, large intestines, rectum, and 
anus). 

 Discuss the functions of the parts of 
the digestive system: the mouth, 
oesophagus, stomach, small intestines, 
large intestines, rectum, and anus).  

 Demonstrate the sign names of 
different types of teeth and describe 
their uses (Incisors, Canines, Pre-
molars and Molars) using locally 
available food items (e.g. sugar cane, 
carrots, fruits, tubers), and digital 
devices. 

 In groups, demonstrate how to take 
care of their teeth, for instant, visiting 
a dentist for check-ups, brushing teeth, 
avoiding biting hard objects, eating 
healthy foods among others. 

 Draw or model the four types of teeth 
using locally available materials.  

 
 

1. What 
happens 
when we 
eat food?  

2. How can 
we take 
care of our 
teeth? 
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Core competencies to be developed: 
 Critical thinking and problem solving while discussing the functions of different parts of the digestive system and the four 

types of teeth.  
 Communication and Collaboration as they work in groups.  
 Digital literacy as they use digital devices to observe and identify functions of parts of the digestive system/ the four types 

teeth. 
PCIs:  

 Environmental sustainability as they collect materials for 
modelling. 

 Disaster risk reduction by taking care as they model the 
teeth. 

Values: 
 Demonstrate responsibility by caring for the models and 
materials. Respect for one another as they work in groups. 

Links to other learning areas:  
 Art and Craft when modelling. 
 Mathematics as they get involved in counting and grouping 

teeth based on their structure and functions. 
 Home Science as they learn to take care of their teeth. 

Suggested Community Service Learning Activities: 
 Advocate for the right use of teeth in their community. 
Creating awareness in the community on the medical check up 
 

Non-formal activities to support learning  
 Learners could count the number of teeth with peers during 

their free. 
 Visit a nearby health facility and discuss with a dentist on 

ways of maintaining strong and healthy teeth. 

Suggested assessment modes 
Observation, checklists, video recording, portfolio, written or 
typed work. 

Suggested Learning Resources: moulds for modelling teeth, plasticine, clay, papier Mache, cello tapes/ masking tapes, cameras, 
mirrors, pictures and video clips on types of teeth and uses of teeth, learners themselves, model of a tooth. 
 
Service Providers: Resource person (dentist or nutritionist). 
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Assessment Rubric 
 Exceeding  

expectation 
Meeting expectation Approaching  

expectation 
Below expectation 

Identifying the parts of 
the digestive system  

Correctly and 
consistently identifies 
the seven (7) parts of 
the digestive system 
with ease. 

Correctly identifies the 
seven parts of the 
digestive system. 

Identifies some parts of 
the digestive system. 

Has difficulty in 
identifying parts of the 
digestive system. 

Describing functions of 
parts of the digestive 
system 

Correctly and 
consistently describes 
functions of all the parts 
of the digestive system. 

Correctly describes 
functions of parts of the 
digestive system. 

Describes functions of 
some parts of the digestive 
system. 

Has challenges in 
describing functions of 
parts of the digestive 
system. 

Drawing the external 
structure of a tooth 

Correctly and 
consistently draws the 
external structure of a 
tooth and labels the 
parts. 

Accurately draws the 
external structure of a 
tooth. 

Draws some parts of the 
external structure of a 
tooth. 

Has challenges in 
drawing the external 
structure of a tooth. 
 

Identifying the four 
types of teeth. 

Consistently and 
correctly identifies all 
the four types of teeth 
and their signs.  

Correctly identifies the 
four types of teeth and 
their signs. 

Identifies some types of 
teeth and their signs. 

Has difficulties in 
identifying the four 
types of teeth and their 
signs. 

Identifying the 
functions of the four 
types of teeth 

Consistently and 
correctly identifies all 
the functions of the four 
types of teeth. 

Consistently identifies 
the functions of the four 
types of teeth. 

Identifies some functions 
of teeth. 

Has difficulties in 
identifying the functions 
of the four types of 
teeth. 

Modelling the four 
types of teeth 

Models the correct 
shape of the four 
different types of teeth 
with ease. 

Models the four different 
types of teeth. 

Attempts modelling the 
four different types of 
teeth. 

Has difficulty in 
modelling the four 
different types of teeth. 
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Strand Sub-strand Specific learning outcomes Suggested learning experiences Key inquiry 
question(s) 

2.0 Inter-
relationship 
between 
living and 
non-living 
things. 

2.1 Pollution in the 
environment 
2.1.1 Air pollution. 
(19 lessons) 

By the end of the sub strand the 
learner should be able to: 
a) Explain pollution and air 

pollution in relation to their 
environment.  

b) Identify air pollutants in the 
environment. 
c) Distinguish between 

clean and polluted air in 
the environment. 

d) Identify effects of air 
pollution on living 
things. 

e) identify ways of 
reducing air pollution in 
the environment 

f) Make a functional air 
pollution detector in 
school using locally 
available materials. 

g) Make a functional dust 
mask using locally 
available materials. 

h) Appreciate the 
importance of clean air 
in their environment. 

 
 

Learner could be guided to: 
 Use visual aids and digital 

devices to explore the meaning 
of “pollution” and “air 
pollution” and practise signs 
related to pollution. 

 Walk around the school and 
neighbourhood to observe, 
identify and record air 
pollutants using both digital and 
non-digital devices (bad smell, 
dust, smoke).  

 Walk around the school and 
neighbourhood in groups to 
observe and identify clean and 
air polluted areas (toilets, dusty 
area, smoky areas and 
decomposing matter).  

 Use visual aids and digital 
devices to differentiate between 
clean and polluted air. 

 In groups to use visual aids 
and digital devices to identify 
the effects of air pollution on 
living things and find ways of 
reducing air pollution (proper 
disposal of waste, use of 
ventilation, improved pit 
latrines, sprinkling ash in pit 
latrines).  

1. What is 
pollution? 

2. Which 
materials are 
likely to 
cause air 
pollution? 

3. What are the 
effects of air 
pollution in 
our 
environment
? 

4. How can air 
pollution be 
reduced? 
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 Project 1: In groups, learners 
could be guided to make a 
simple air pollution detector 
using a clean white piece of 
cloth. 

Project 2: Learners could be 
guided to make a functional 
dust mask using locally 
available materials. 

  Observe safety precautions 
when working in air polluted 
environment (Example: practise 
use of dust masks, goggles, 
overcoats). 
 
 

Core competencies to be developed:  
 Citizenship is promoted as learners practise ways of reducing air pollution in their immediate environment.  
 Digital literacy is enhanced as learners use digital devices to record information. 
 Critical thinking and problem solving is developed as learners identify air pollutants and find ways of reducing them to avoid 

air pollution. 
Link  to Pertinent and Contemporary issues (PCIs): 
 Environmental conservation is promoted as learners practise ways 

of reducing air pollution. 
 Risk reduction is developed as learners make pollution detectors 

and dust masks.  
 Health Related Issues is promoted as learners identify effects of air 

pollution on living things and how to reduce them. 
 

Link to values: 
 Responsibility is developed as he/she reduces air 

pollution. 
 Love and respect for one another is developed as 

learners work in groups. 

Link to other learning areas: 
 Agriculture as learners learn how to reduce effects of pollution on 

living things. 

Suggested Community Service Learning Activities:  
 Involve family and the community members in 

proper disposal of different types of waste in the 
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 Home Science as learner participate in cleaning the environment to 
reduce agents of pollution. 

 Social Studies when the learners are studying about reducing 
pollution in the environment.  

environment. 
 Learners to participate during tree planting day in 

the community. 

Non-formal activities to support learning: 
 Participate in environmental cleaning days. 

 
 

Suggested modes of assessment: 
 Observation. 
 Signed/Oral questions. 
 Written exercises. 

Suggested resources: 
 The immediate environment, pictures/photographs, digital devices, audio-visual electronic materials 

 

 

Assessment Rubric 
Indicators Exceeding expectations Meeting expectations Approaching 

expectations 
Below expectations 

 Distinguishin
g between 
clean and 
polluted air. 

 
 
 Identifying 

air pollutants 
in the 
environment. 
 

 Identifying 
effects of air 
pollution on 
living things. 

 Learner consistently 
and correctly 
distinguishes between 
clean and polluted air. 

 
 
 Learner consistently 

and correctly identifies 
air pollutants in their 
environment. 

 
 Learner consistently 

and correctly identifies 
the effects of air 
pollution on living 

 Learner correctly 
distinguishes 
between clean and 
polluted air. 
 
 

 Learner correctly 
identifies air 
pollutants their 
environment. 

 
 Learner correctly 

identifies the effects 
of air pollution on 
living things. 

 Learner occasionally 
distinguishes 
between clean and 
polluted air. 
 
 

 Learner sometimes 
identifies air 
pollutants their 
environment. 

 
 Learner sometimes 

identifies the effects 
of air pollution on 
living things. 

 Learner has challenges 
in distinguishing 
between clean and 
polluted air. 
 
 

 Learner has challenges 
in identifying air 
pollutants their 
environment. 

 
 Learner has challenges 

in identifying the effects 
of air pollution on living 
things. 
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 Appreciating 

the 
importance 
of clean air 
in his/her 
environment. 

 
 Making a 

simple air 
pollution 
detector and 
functional 
dust mask 
using locally 
available 
materials. 

things. 
 

 Learner consistently 
participate in cleaning 
his/her environment. 

 
 
 
 

 Learner correctly 
makes a functional 
simple air pollution 
detector and a dust 
mask using locally 
available materials. 

 
 
 Learner participate 

in cleaning his/her 
environment. 
 

 
 
 
 
 Learner makes a 

simple air pollution 
detector and a 
functional dust mask 
using locally 
available materials. 

 
 
 Learner sometimes 

participate in 
cleaning his/her 
environment. 
 
 
 

 
 Learner attempts to 

makes simple air 
pollution detector 
and a dust mask 
using locally 
available materials. 

 
 
 Learner rarely 

participates in cleaning 
his/her environment. 
 

 
 
 
 
 
 Learner has challenges 

in making a simple air 
pollution detector and 
functional dust mask 
using locally available 
materials. 
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Strand Sub Strand Specific learning 
outcomes  

Suggested learning experiences Key inquiry 
question(s) 

2.0 
Interrelati
onship 
between 
living and 
non-living 
things. 

2.1.2 Water 
pollution  
(17 lessons) 
 

By the end of the sub-
strand the learner should 
be able to: 

a) Explain water 
pollution in 
relation to the 
environment. 

b) Identify and sign 
water pollutants in 
the environment. 

c) Distinguish 
between clean and 
polluted water in 
the environment. 

d) Identify and sign 
effects of water 
pollution on living 
things. 

e) Identify and sign 
ways of reducing 
water pollution to 
promote good 
health. 

f) Make a functional 
water filter using 
locally available 
materials and carry 
out simple 
experiment on 
filtering water. 

g) Appreciate the 

Learner could be guided to: 
 
 Use visual aids and digital devices to 

explore the meaning of water pollution in 
their environment.  
.  

 Visual aids and digital devices to observe, 
identify, sign and record water pollutants 
in their environment.  
 

 Use visual aids and digital devices to 
differentiate between clean and polluted 
water in their environment. 

  
 Walk in groups around the school and 

neighbourhood to observe, identify, sign 
and record the effects of water pollution on 
living things using both digital and non-
digital devices (waterborne diseases, death 
of plants and animals that live in water). 

 Identify, sign and discuss ways of reducing 
water pollution (proper disposal of waste 
and dirty water). 

 Observe, in groups, the safety precautions 
while working in water polluted 
environment (Example: practise the use of 
gumboots and gloves). 

Project: In groups, learners could be guided to 
make functional water filter using locally 
available materials. 

1. How is water 
polluted? 

2. What are the 
effects of 
water 
pollution on 
living things? 

3. How can 
water 
pollution be 
reduced in the 
environment? 
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importance of 
clean water in the 
environment. 

 

 

Core competencies to be developed:  
 Learning to learn is enhanced when the learner practises ways of reducing water pollution in the environment. 
 Digital literacy is developed as the learner searches for information on water pollution and records it. 
 Critical thinking and problem solving skills are enhanced when a learners discuss ways of reducing water pollution.  
Link to pertinent and contemporary issues (PCIs): 
 Environmental sustainability is enhanced as the learner practises 

ways of reducing water pollution.  
 
 Health is enhanced when the learner identifies health problems 

associated with water pollution and importance of using clean 
water. 

Link to values:  
 Responsibility is enhanced as the learner practises 

water pollution reduction activities. 
 Respect are enhanced when the learners work in 

groups. 
 Patriotism is promoted as learners learn how to 

prevent water pollution in their environment. 
Link to other learning areas: 
 Home Science when learners learn to use clean water both at home 

and school. 
 Social Studies as learners practise proper ways of waste disposal in 

the environment. 
 Religious Education as they appreciate that water is a God’s 

creation. 
 Agriculture as learners discuss the effects of water pollution on 

plants and animals. 

Suggested Community Service Learning Activities:  
 Discuss and involve community members in proper 

disposal of waste in the environment. 
 

Non- formal activities to support learning: 
 Participate in activities that will lead to environmental 

conservation, for example, planting trees, proper use of toilets and 
pit latrines. 

 Practise use of clean drinking water. 
 

Suggested modes of assessment: 
 Observation 
 Signed/oral questions 
 Written exercises 
 Project 
 portfolio 

Suggested resources:Pictures/photographs, realia, immediate environment, laptops, text books, digital devices, audio-visual 
electronic materials. 
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Assessment rubric 

Indicators Exceeding expectations Meeting expectations Approaches 
expectations 

Below expectations 

 Distinguishing 
between clean and 
polluted water. 
 
 
 

 Identifying water 
pollutants in his/her 
environment. 

 
 

 Identifying effects of 
water pollution in 
his/her environment. 

 
 
 
 Appreciating the 

importance of using 
clean water in his/her 
environment 

 Learner consistently 
and correctly 
distinguishes between 
clean and polluted 
water. 
 

 Learner consistently 
and correctly identifies 
and signs water 
pollutants in the 
environment. 
 

 Learner consistently 
and correctly identifies 
and signs the effects of 
water pollution on 
living things. 

 
 Learner consistently 

practise use of clean 
water in his/her day to 
day activities 

 Learner correctly 
distinguishes 
between clean and 
polluted water. 
 
 

 Learner correctly 
identifies and 
signs water 
pollutant in the 
environment. 
 

 Learner correctly 
identifies and 
signs the effects of 
water pollution on 
living things. 

 
 Learner uses clean 

water in his/her 
daily routine. 

 Learner to some 
extent 
distinguishes 
between clean and 
polluted water. 
 

 Learner identifies 
and signs some of 
the water 
pollutants in the 
environment. 
 

 Learner identifies 
and signs some of 
the effects of water 
pollution on living 
things. 

 
 Learner sometimes 

practises use of 
clean water in 
his/her day to day 
activities. 

 Learner has 
challenges in 
distinguishing 
between clean and 
polluted water. 
 

 Learner has 
challenges in 
identifying and 
signing water 
pollutants in the 
environment. 

 Learner has 
challenges in 
identifying and 
signing the effect of 
water pollution on 
living things. 

 Learner has 
challenges in using 
clean water in 
his/her daily 
activities 
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Strand Sub Strand Specific learning outcomes Suggested learning experiences Key inquiry 
question(s) 

3.0 Digital 
technology 
 

 

3.1 Interacting 
with Digital 
technology 
 
3.1.1 Digital        
devices 
(14 lessons) 

By the end of the sub strand 
the learner should be able to: 
a) Explain the meaning of a 

digital device according to 
their use. 

b) Identify and sign the 
various digital devices in 
the locality. 

c) Identify and sign different 
parts of digital devices in 
the locality. 

d) State and sign the functions 
of the various parts of a 
digital device in the locality. 

e) Demonstrate ability to 
connect parts of a digital 
devices for use. 

f) Demonstrate proper use of 
digital devices in their day 
to day life. 

g) Draw and model external 
parts of a digital device 
using locally available 
materials. 

h) Appreciate the use of digital 
devices available locally. 

Learner could be guided to: 
 Discuss in groups, the meaning of digital 

device available locally. 
 Observe, identify and sign the various 

digital devices in their locality (Desk top 
computer, Laptop, Mobile phone, TVs, 
Radios, Tablets, iPads). 

 Observe, identify and sign the various 
parts of digital devices using real objects 
and/or visual aids (for example: key 
board/touch pad, mouse, monitor, 
processor, cables). 

 Discuss the functions of the various parts 
of a digital device. 

 In groups, to connect parts of the digital 
devices in their locality. 

 Watch videos and practise proper ways 
of using digital devices. 

 Practice function of digital devices 
(typing, taking photos, play stations, 
recording videos and audio-visual). 
Project: draw and model, in groups, 
external parts of a digital device using 
locally available materials. 

1. Why are digital 
devices 
important in 
our day to day 
life? 

2. How are digital 
devices used? 

 
 
 
 
 
  

Core competencies to be developed:  
 Digital literacy is enhanced as the learner use digital devices. 
 Critical thinking and Problem solving is enhanced as learners identify and connect the components of a digital device. 
 Communication and Collaboration is developed as learners work in groups. 
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 Imagination and Creativity is enhanced as learners model parts of a digital device. 
 Learning to learn is enhanced as learners properly connect the different parts of a digital device for use. 
Link to pertinent and contemporary issues (PCIs) :  
 Safety and Security is enhanced as learners practise 

appropriate use of digital devices. 
 

Link to values:  
 Responsibility is enhanced as they handle digital devices. 
 Integrity is enhanced as they use the digital devices 

appropriately. 
Link to other learning areas:   
 Mathematics as learners connect and match various parts 

of the devices. 
 Art and Craft as they draw and model various digital 

devices. 

Suggested Community Service Learning Activities: 
 Create awareness in the community on the functions of digital 

devices. 
 Encourage peers and family members to use the available 

digital devices. 
 Connecting and operating digital devices at community 

functions. 
Non-formal activities to support learning:  
 Playing computer games. 
 Visit a firm where digital devices are used to perform 

functions. 

Suggested modes of assessment: 
 Observation 
 Signed/oral questions 
 Written/drawn exercises 

Suggested resources:  
 Computers, Laptops, mobile phone, tablet, television sets, Closed Circuit TV,  radio 

 

Assessment rubric 
Indicators Exceeding expectations Meeting expectations Approaching 

expectations 
Below 
expectations 

 Definition of 
digital device. 
 
 
 

 
 Identification 

and signing of 

 Learner consistently 
and correctly explain 
digital device. 

 
  
 

 Learner consistently 
and correctly identifies 

 Learner correctly 
explains digital 
device. 

 

 Learner correctly 
identifies and 

 Learner attempts to 
explain digital 
device. 

 

 Learner correctly 
identifies and signs 

 Learner has 
challenges in 
explaining the 
term digital 
device. 

 Learner needs 
assistance in 
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the various 
digital devices. 

 
 
 
 Identification 

and signing of 
different parts 
of a digital 
device 
available at 
school. 
 

 
 Stating and 

signing the 
functions of 
the various 
parts of a 
digital device. 
 
 
 
 

 Demonstrating 
proper 
connection of 
parts of digital 
devices. 
 
 

 Demonstrating 

and signs all digital 
devices in the locality 

 
 
 Learner consistently 

and correctly identifies 
and signs all digital 
devices and their parts. 
 
 
 
 
 

 Learner consistently 
and correctly states 
and signs the functions 
of all the parts of a 
digital device. 

 
 
 Learner consistently 

and correctly 
demonstrates proper 
connection of all parts 
of digital devices. 

 
 
 
 Learner consistently and 

accurately demonstrates 
appropriate use of 
digital devices in day to 

signs digital 
devices 

 

 Learner correctly 
identifies and 
signs digital 
devices and their 
parts. 
 
 

 
 
 Learner correctly 

states and signs the 
functions of parts 
of a digital device. 

 
 
 
 Learner correctly 

demonstrates 
proper connection 
of parts of digital 
devices. 
 
 
 

 Learner correctly 
demonstrates 
appropriate use of 
digital devices in 

some digital 
devices.  

 

 Learner identifies 
and signs some 
digital devices and 
their parts.  
 
 
 
 

 
 Learner correctly 

states and signs 
some functions of 
parts of a digital 
device. 

 
 

 Learner 
demonstrates some 
connection of parts 
of digital devices. 
 
 
 

 Learner 
demonstrates some 
uses of digital 
devices in day to 

identifying 
digital 
devices. 

 
 Learner needs 

assistance in 
identifying 
and signing 
digital devices 
and their 
parts. 

 
 Learner has 

challenges in 
stating and 
signing 
functions of 
any part of a 
digital device. 
 

 
 Learner has 

challenges in 
demonstrating 
connection of 
parts of digital 
devices. 
 

 Learner has 
challenges in 
demonstrating 
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appropriate use 
of digital 
devices in their 
day to day life. 

 
 Modelling 

external parts 
of a digital 
device using 
locally 
available 
materials. 

day life. 
 
 
 
 

 Learner consistently and 
correctly models all 
external parts of a 
digital device using 
locally available 
materials. 

day to day life. 
 
 
 
 Learner correctly 

models external 
parts of a digital 
device using 
locally available 
materials. 

day life. 
 
 
 
 
 Learner models 

some external parts 
of a digital device 
using locally 
available materials. 

appropriate 
use of digital 
devices in day 
to day life. 

 
 Learner needs 

assistance in 
modelling 
external parts 
of a digital 
device using 
locally 
available 
materials. 
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Strand Sub Strand 
 

Specific learning outcomes  Suggested learning experiences Key inquiry 
question(s) 

3.0 Digital 

Technology 

3.1 Interacting 
with digital 
technology 
 
3.1.2 Coding 
(10 lessons) 

By the end of the sub strand 
the learner should be able 
to: 
a) Explain coding as used 

in digital devices. 
 
b) Identify and sign coded 

patterns available in the 
locality and in digital 
devices available in the 
locality.  

 
 
 
 
 
 
c) Play simple puzzle 

games using available 
digital devices. 

Learner could be guided to: 
 
 Explain coding as used in digital 

devices. 
 Observe, identify, sign and discuss 

locally available coded patterns (for 
example: arrangement of leaves, how 
birds make nests, arrangement of shapes 
on a football and tennis ball, Sudoku in 
mathematics, Word puzzle in English). 

 Use digital devices to observe, identify 
and discuss different coded patterns (for 
example: fun and games). 

 Play simple puzzle games, in groups, 
(for example: by fitting in missing parts 
to complete the whole; re-assembling 
dismantled parts to complete the whole, 
word puzzles). 

 Use digital devices to solve simple 
patterns (for example: computer games 
and puzzles). 

1. How do you 
understand 
coding? 

2. Why is 
coding 
used? 

Core competencies to be developed:   
 Digital literacy is enhanced as the learners use digital devices in internet search for available coded patterns. 
 Critical thinking and Problem solving are enhanced as the learners play puzzle games. 
 Communication and Collaboration is enhanced as the learners work in groups.  
 Imagination and Creativity is enhanced as the learners play puzzle games. 
 Learning to learn is enhanced as learners use digital devices to explore various types of puzzle games. 
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Link to pertinent and contemporary issues (PCIs):   
Safety and security is enhanced as learners practise coded 
patterns using digital devices.  

Link to values: 
 Responsibility is enhanced as learners operate digital 

devices and other learning aids. 
Link to other learning areas:  
 Art and Craft as learners arrange patterns as coding.  
 Mathematics as they play games involving numerals. 
 English as they play and practise word puzzles. 

Suggested Community Service Learning Activities 
  Creating awareness in the community on how coding can 

be used in their day to day life. 

Non-formal activities to support learning: 
 Playing coded games using locally available materials. 
 Peer teaching on coding. 

Suggested modes of assessment: 
 Observation 
 Written exercises 
 Signed/oral questions 

Suggested resources:  
 Realia, computers, phones, laptops, televisions, internet 
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Assessment rubric 
Indicators Exceeding expectations Meeting expectations Approaching 

expectations 
Below expectations 

 Explaining 
coding. 

 
 
 
 Identifying 

coded patterns. 
 
 
 
 
 
 
 Playing simple 

puzzle games. 

 Learner consistently 
and correctly explains 
and demonstrates 
coding. 

 
 Learner consistently 

and correctly identifies 
coded patterns. Also 
makes own coded 
patterns using locally 
available materials. 

 
 
 Learner consistently 

and correctly plays 
simple puzzle games in 
print, electronic and 
locally made puzzles 
using realia. 

 Learner correctly 
explains coding. 

 

 Learner correctly 
identifies coded 
patterns. 

 
 
 
 
 
 
 Learner correctly 

plays simple puzzle 
games using 
various digital 
devices. 

 Learner attempts to 
explain coding. 

 

 Learner attempts to 
identify some 
coded patterns. 

 
 
 
 
 
 

 Learner to some 
extent plays simple 
puzzle game using 
various digital 
devices. 

 Learner 
experiences 
challenges in 
explaining 
coding. 

 Learner 
experiences 
challenges in 
identifying 
coded patterns. 

 
 
 

 Learner 
experiences 
some 
challenges in 
playing simple 
puzzle games. 
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Strand Sub Strand Specific learning outcomes Suggested learning experiences Key inquiry 
question(s) 

4.0 

Matter  

4.1 Understanding 
matter 
 4.1.1 States of 
matter 
(10 lessons) 

By the end of the sub-strand 
the learner should be able to: 
 

a) Explain the term 
matter in relation to 
the environment.  

b) Identify and sign the 
three states of matter. 
 

c) Investigate different 
states of matter to 
show their 
characteristics. 

 
 

d) Categorise substances 
in the environment 
into the three states of 
matter. 

 
e) Observe safety when 

working with 
different materials. 
 

 
 

Learner could be guided to: 
 
 Discuss the meaning of the term 

matter in relation to the 
environment. 

 Identify and sign different states of 
matter; solids, liquids and gases.  

 Use both visual aids and digital 
devices to identify and sign the three 
states of matter (solids, liquids, 
gases).  

 In groups to investigate the 
characteristics of different states of 
matter (shape, volume and mass). 

  Experiment with different materials 
to identify and sign the three 
characteristics of matter (filling 
balloons with air; filling containers 
of different shapes with water; 
filling containers with pebbles, soil 
and stones). 

  Watch video clip on characteristics 
of the three states of matter. 
 

 
 
 
  Identify and sign different materials 

in the locality and categorise them 
into the three states of matter. 

1. What is matter? 
2. What different 

liquids are there at 
your home? 

3. What are the 
characteristics of 
matter? 

4. How can we show 
that there is air 
around us? 
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  Take precautions when handling 
different substances. 

Core competencies to be developed:  
 Communication and collaboration is enhanced as the learner work in groups.  
 Digital literacy is enhanced as learners use digital devices to investigate and categorise different materials into the three states 

of matter. 
Link to pertinent and contemporary issues (PCIs):    
 Environmental Sustainability is enhanced as learners care for different 

materials while investigation the different states of matter. 
 Disaster Risk Reduction is enhanced as learners take precautions while 

manipulating different materials.   

Link to values:  
 Responsibility is enhanced as learners 

manipulate materials.  
 Love for one another is enhanced as learners 

work in groups.  
 Integrity is enhanced as learners take care for 

the materials used in the learning process.  
Link to other learning areas:  
 Agriculture as they interact with soil as an example of matter.  
 Mathematics when working out mass and volume of matter. 
 Home science as learners interact with liquid food substances. 

 Suggested Community service learning 
activities: With parental guidance, learners 
identify the uses of different solids, liquids 
and gases at home. 

Non-formal activities that support learning: 
 Observing safety in their immediate environment while playing or 

working with different items. 

Suggested modes of assessment:  
 Signed /oral questions 
 Observation 
 Written exercises 

Suggested resources:  
 Water containers of different shapes, balloons, pebbles, soils and water. 
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Assessment rubric 
Indicators Exceeding expectations Meeting expectations Approaching expectations Below expectations 
 Identifying the 

three states of 
matter. 
 
 
 

 Investigating 
different states of 
matter to show 
their 
characteristics. 
 
 

 Categorising 
materials in the 
environment into 
the three states of 
matter. 
 
 

 Observing safety 
when working 
with different 
materials. 

 Learner consistently 
and correctly 
identifies and signs 
the three states of 
matter. 
 

 Learner consistently 
and correctly 
demonstrates 
characteristics of all 
the three states of 
matter. 
 

 Learner consistently 
and correctly 
categorises materials 
into the three states 
of matter. 

 
 Learner always 

observes safety 
measures when 
working with 
different materials. 

 Leaner correctly 
identifies and signs 
the three states of 
matter. 
 

 
 Learner correctly 

demonstrates 
characteristics of 
the three states of 
matter. 

 
 
 Learner correctly 

categorises 
materials into the 
three states of 
matter. 

 
 Learner correctly 

observes safety 
measures when 
working with 
different materials. 

 Learner identifies and 
signs some states of 
matter. 

 
 
 
 Learner demonstrates 

some characteristics of 
the three states of matter. 

 
 
 
 
 Learner categorises some 

materials into the three 
states of matter. 

 
 
 
 
 Learner sometimes 

observes safety measures 
when working with 
different materials. 

 Learner has 
challenges in 
identifying and 
signing the 
three states of 
matter. 

 Learner has 
difficulties in 
demonstrating 
characteristics 
of the three 
states of matter. 
 

 Learner needs 
assistance in 
categorising 
materials into 
the three states 
of matter. 

 
 Learner needs 

to be reminded 
to observe 
safety measures 
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 Show curiosity 

while 
categorising 
different 
materials 
according to their 
states. 

 
 
 
 
 

 Learner consistently 
and correctly shows 
curiosity while 
categorising different 
materials according 
to their states. 

 
 
 
 
 
 Learner correctly 

shows curiosity 
while categorising 
different materials 
according to their 
states. 

 
 
 
 
 
 
 Learner fairly shows 

curiosity while 
categorising different 
materials according to 
their states. 

when working 
with different 
materials. 

 
 
 
 Learner does 

not show 
curiosity while 
categorising 
different 
materials 
according to 
their states. 

 

 

 

 

 

 

 

 

 

 

 

290Property of the 
Government of Kenya



291 
 
 

Strand Sub Strand 
 

Specific learning outcomes Suggested learning experiences  Key inquiry 
question(s) 

4.0 Mat
ter 

4.2 Properties of 
Matter 
4.2.1 Floating and 
sinking 
(13 lessons) 

By the end of the sub strand the 
learner should be able to: 
a) Demonstrate sinking and 

floating using different 
materials. 

b) Identify, sign and classify 
objects into those that float 
and those that sink in water. 

 
 
 
 
c) Identify and sign factors 

that affect floating and 
sinking of objects in water. 

 
 
 
d) Make a floater using locally 

available materials. 
 
 
 
 
e) Appreciate use of floaters as 

life savers. 
 

Learner could be guided ;  
  To demonstrate, observe and 

record sinking and floating of 
different objects using digital and 
non-digital devices. 

 In groups to demonstrate and 
record floating and sinking of 
different objects. 

  In groups to investigate, sign and 
classify objects from the 
environment into those that float 
and those that sink in water. 

   To investigate how shape and type 
of materials affects sinking or 
floating of objects (for example: 
normal bottle tops, crushed bottle 
tops, same quantity of plasticine in 
different shapes).  

  To  use digital devices to observe 
the use of floaters as life savers 

   To use floaters as life savers in 
groups. 
Project: in groups to make floaters 
using locally available materials 
such as rubber tubes, papers, wood 
or plastics. 
 

1. Which objects 
sink or float in 
water? 

2. Why do some 
materials float 
and others sink? 

3. How are floaters 
useful in our 
lives? 

 

Core competencies to be developed:  
 Critical thinking and problem solving is enhanced as the learners identify and sign factors that affect sinking and floating of 

objects.    
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 Communication and collaboration is enhanced as learners in groups discuss materials that float and that sink in water. 
 Imagination and creativity is enhanced as learners make floaters. 
 Digital Literacy is enhanced as learners use the digital devices to record demonstrations and watch video clips on floating and 

sinking.  
 Learning to learn is enhanced as learners explores factors affecting floating and sinking. 
Link to pertinent and contemporary issues (PCIs):   
 Life skills is enhanced as learners use floaters as life savers.  
 Disaster risk reduction is enhanced as learners use floaters to 

prevent drowning. 

Link to values:   
 Love for one another is enhanced as learners make floaters 

in groups.  
 Responsibility is enhanced as learners learn how to use 

floaters to save life. 
Link to other learning areas:  
 Art and Craft as they use locally available materials to improvise 

floaters. 
 Physical and Health Education as learners use the floaters 

during swimming lessons. 
  

Suggested community service learning:  
 Learners to display floaters and discuss with the 

community the importance of using floaters. 

Non-formal activities to support learning:  
 Sharing information on safety and demonstrate the use of 

floaters with their peers. 

Suggested modes of assessment:  
 Observation. 
 Signed/oral questions. 

Suggested resources: Bottle tops, pebbles, water, water containers, leaves, pins, papers, laptops, cameras and mobile phones 
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Assessment Rubric 
Indicators Exceeding expectations Meeting expectations Approaching 

expectations 
Below expectations 

 Demonstratin
g sinking and 
floating 
using 
different 
materials. 

 
 Identification 

and sign of 
common 
objects that 
can float and 
those that 
can sink in 
water. 
 

 Identification 
and sign 
factors that 
affect 
floating and 
sinking of 
objects in 
water. 
 
 

 Making a 
usable floater 
using locally 

 Learner consistently and 
correctly demonstrates 
sinking and floating 
using different 
materials. 
 
 

 Learner consistently and 
correctly identifies and 
signs common objects 
that can float and those 
that can sink in water. 

 
 
 

 Learner consistently and 
correctly identifies 
factors that affect 
floating and sinking of 
objects in water. 

 
 
 

 
 Learner consistently and 

correctly makes a usable 
floater using locally 
available materials with 
ease. 

 Learner correctly 
demonstrates sinking 
and floating using 
different materials. 

 
 
 
 Learner correctly 

identifies and signs 
common objects that 
can float and those 
that can sink in water. 

 
 
 
 
 Learner correctly 

identifies factors that 
affect floating and 
sinking of objects in 
water. 
 
 
 
 
 

 Learner correctly 
makes a usable floater 
using locally available 

 Learner sometimes 
demonstrates sinking 
and floating using 
different materials. 
 
 
 

 Learner identifies 
and signs some 
common objects that 
can float and those 
that can sink in 
water.  

 
 
 
 Learner identifies 

some factors that 
affect floating and 
sinking of objects in 
water. 

 
 
 
 

 Learner attempts to 
makes a floater 
using locally 
available materials. 

 Learner require 
support in 
demonstrating sinking 
and floating using 
different materials. 

 
 
 Learner needs 

assistance in 
identifying common 
objects that can float 
and those that can sink 
in water.  

 

 

 Learner has challenges 
in identifying factors 
that affect floating and 
sinking of objects in 
water. 

 
 
 
 

 Learner needs 
assistance in making 
floaters using locally 
available materials. 
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available 
materials.  

 
 Appreciating 

using floaters 
as life savers. 

 
 Learner strongly 

demonstrates use of 
floaters as life savers. 

materials. 
 
 

 Learner correctly use 
floaters as life savers. 

 
 

 Learner attempts to 
use floaters as life 
savers. 

 
 
 Learner needs to be 

reminded on the use of 
floaters as life savers. 

 

  

294Property of the 
Government of Kenya



295 
 
 

 

Strand Sub Strand 
 

Specific learning outcomes Suggested learning experiences Key inquiry question(s) 

5.0 Force 

and 

Energy 

5.1 Force  
5.1.1 Force 
and its Effects 
 
(6 lessons) 
 

By the end of the sub-strand 
the learner should be able to: 

a) Discuss the meaning 
of force as 
experienced in day to 
day life. 

 
b) Demonstrate force 

and its effects on 
objects. 
 

 
c) Observe safety 

precautions when 
dealing with force. 

 
d) Appreciate effects of 

force in everyday life.  
 

Learner could be guided ;  
 To discuss in groups the meaning of 

force as experienced in day to day 
life. 

 To demonstrate and observe the 
effects of force on objects (for 
example: change in position, 
direction, and shape). 
 
 

 To discuss safety precautions to be 
observed when dealing with force. 

 

 To use digital and non-digital devices 
to observe force at work (e.g. wheel 
barrow, tug of war, pulling and 
pushing a hand-cart, ox cart, pushing 
a bicycle). 

 

1. How do you 
understand the 
term force? 

 
2. What are the 

effects of force on 
objects? 

Core competencies to be developed:  
 Communication and Collaboration is enhanced as learners carry out activities in groups. 
 Digital literacy is enhanced as leaners use digital devices to search for information and observe demonstrations on force. 
 Critical thinking and problem solving is enhanced as learners carry out activities to reveal the meaning of the force. 
 Creativity and imagination is enhanced as learners illustrate and demonstrate the meaning and effects of force in regard to 

direction, position and shape 
Link to pertinent and contemporary issues (PCIs): 
 Disaster Risk Reduction is enhanced when learners observe 

Link to values: 
 Love are enhanced as learners carry out activities in 
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safety precautions while demonstrating the effects of force on 
objects. 

 Safety and security is enhanced as learners discuss the effects of 
force on objects. 

groups. 
 Responsibility is enhanced as learners care for each other 

while demonstrating the effect of force. 
 Unity is enhanced as learners carry out tasks together. 

 
 

Link to other learning areas: 
 Agriculture as learners discuss about tools and machines used in 

farming. 
 Home Science as learner practise the use of force in washing and 

cleaning.    
 Physical and Health Education as learners acknowledge the use 

of force in some of the games they play.   

Suggested Community Service Learning Activities:  
 The learners will apply the knowledge gained when 

performing manual tasks at their homes and in the 
communities, for example, pushing of wheelbarrows and 
pulling of handcarts. 

 Observing pulling and pushing a hand-cart, ox cart, 
pushing a bicycle in the locality. 
 

Non-formal activities to support learning:  
 Participating in tug of war during celebrations in the community 

such as Jamhuri day, Mashujaa day.  

Suggested modes of assessment:  
 Observation 
 Signed questions 
 Written exercises 

Suggested resources:  
 Wheelbarrow, bicycle, handcart, crowbar, scissors and ox-cart, strings, pieces of wood, ropes 
Assessment rubric 
Indicators Exceeding expectations Meeting expectations Approaching 

expectations 
Below expectations 

 Stating the 
meaning of the 
term force. 
 
 
 

 Demonstration 
of the effects of 
force. 

 Learner consistently and 
correctly states the 
meaning of force as 
experienced in day to day 
life. 
 

 Learner consistently and 
correctly demonstrates 
the effects of force on 

 Learner correctly 
states the meaning 
of force as 
experienced in day 
to day life. 
 

 Learner correctly 
demonstrates the 
effects of force on 

 Learner attempts to 
state the meaning of 
force as experienced 
in day to day life. 
 
 

 Learner attempts to 
demonstrate the 
effects of force on 

 Learner has 
challenges in stating 
the meaning of force 
as experienced in day 
to day life. 
 

 Learner has 
challenges in 
demonstrating the 
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 Appreciation of 
the effects of 
force in 
everyday life. 

 
 
 
 
 Observation of 

safety 
precautions 
when dealing 
with force. 

objects. 
 

 
 Learner consistently and 

strongly demonstrates 
positive effects of force 
on objects in everyday 
life. 

 
 
 
 
 Learner consistently and 

appropriately observes 
safety precautions when 
dealing with force 
various situation in life. 

objects. 
 
 
 

 Learner strongly 
demonstrates 
positive effects of 
force on objects in 
everyday life. 

 
 
 
 
 Learner 

appropriately 
observes safety 
precautions when 
dealing with force. 

objects. 
 
 
 
 Learner to some 

extent demonstrates 
positive effects of 
force on objects in 
everyday life. 

 
 
 
 
 Learner attempts to 

observe some safety 
precautions when 
dealing with force. 

effects of force on 
objects. 

 
 Learner has 

challenges in 
demonstrating 
positive effects of 
force on objects in 
everyday life. 

 
 
 Learner has 

challenges in 
observing safety 
precautions when 
dealing with force. 
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Strand Sub Strand 
 

Specific learning outcomes Suggested learning experiences  Key inquiry 
question(s) 

5.0 Force 
and Energy 

5.2 Force  
 
Types of 
Force 
 
(12 lessons) 
 

By the end of the sub-strand the 
learner should be able to: 

a) Demonstrate the effect of 
gravity on matter. 

b) Demonstrate effects of 
compression force on 
matter. 

c) Demonstrate effects of 
tension force on matter. 

d) Identify the gravitational, 
tension and compression 
forces acting on matter. 

e) Make functional 
equipment such a coil 
springs, spring balance, 
chest expander using 
locally available 
materials. 

f) Appreciate effects of 
force in everyday life. 

learners could be guided; 
 In groups, to demonstrate, observe 

and record the effects of gravity on 
objects such as ripe fruits, stones, 
books, bottles, pieces of papers, 
feathers, leaves and shoes dropped 
from a certain height. 

 In groups, to use digital devices to 
observe and record the effects of 
gravity on objects. 

 In groups, to demonstrate, observe 
and record effects of compression 
force on objects (e.g. foot prints on 
soft ground; and squeezing items 
such as: inflated balloon, buns, bread, 
empty tin cans and empty plastic 
bottle).  

 In groups, to use digital devices to 
observe and record effects of 
compression force on objects.  

 In groups, to demonstrate, observe 
and record effects of tension force on 
objects (e.g. stretching a rubber band, 
coil spring, pullover, stretchable 
clothing). 

 In groups, to use digital devices to 
watch video clips on the effects of 
tension, compression and gravity 
force on objects. 

     Project: in groups, to make functional 

1. How is 
matter 
affected by 
force? 
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equipment such as coil spring, spring 
balance and chest expander using 
locally available materials. 

Core competencies to be  developed:  
 Critical thinking and problem solving is enhanced as learners demonstrate the three types of force. 
 Communication and Collaboration is enhanced as learners discuss and record the effects of force.  
 Imagination and Creativity is enhanced as learners make a coil spring, spring balance and chest expanders. 
 Digital literacy is enhanced as learners use digital devices to observe force at work. 
Link to pertinent and contemporary issue (PCIs):  
Disaster risk reduction as learners discuss about the 
effects of force on matter. 

Link to values:  
 Responsibility is enhanced as learners work in groups make coil 

spring to demonstrate different forces using locally available 
materials. 

 Respect is enhanced as learners carry out activities together. 
Link to other learning areas: 
 Agriculture as learners discuss about use of farming 

equipment. 
 Physical and Health Education as learners use chest 

expanders and other equipment that use springs. 
 Mathematics as learners measure length of coils, 

weight using spring balance. 

Suggested Community Service Learning Activities:  
 Learners to explore and observe areas where equipment such as coil 

spring, spring balances and chest expander are used in everyday life. 
 Learners to enquire from gym instructors on how to use the 

equipment.  
 

Non-formal activities to support learning:  
 Learners will apply the knowledge gained when 

performing manual tasks in their homes and 
communities. 

 As learners get involved in buying or selling of 
material substances measured using spring balances. 

Suggested modes of assessment:  
 Observation 
 Signed/oral questions 
 Written exercises 

Suggested resources: Rubber bands, coil spring, pullover, stretchable clothing, stones, oranges, mangoes and plastic bottles 
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Assessment Rubric 
Indicators Exceeding expectations Meeting expectations Approaching 

expectations 
Below expectations 

 Demonstration of 
the effect of 
gravity on an 
object. 
 
 

 Demonstration of 
the effects of 
compression 
force on an 
object. 
 
 
 

 Demonstration of 
the effects of 
tension force on 
an object. 

 
 
 Identification of 

gravitational, 
tension and 
compression 
forces acting on 
an object. 
 

 Appreciation of 

 Learner consistently 
and correctly 
demonstrates the 
effect of gravity on 
objects. 
 

 Learner consistently 
and correctly 
demonstrates the 
effects of compression 
force on objects. 
 
 
 

 Learner consistently 
and correctly 
demonstrates the 
effects of tension force 
on objects. 

 Learner consistently 
and correctly identifies 
the gravitational, 
tension and 
compression forces 
acting on objects. 
 

 Learner strongly 
demonstrates the 

 Learner correctly 
demonstrates the 
effect of gravity on 
objects. 
 
 

 Learner correctly 
demonstrates the 
effects of 
compression force on 
objects. 

 
 

 Learner correctly 
demonstrates the 
effects of tension 
force on objects. 

 
 
 Learner correctly 

identifies the 
gravitational, tension 
and compression 
forces acting on 
objects. 
 

 Learner demonstrates 
the effects of force in 

 Learner attempts to 
demonstrate the effect 
of gravity on objects. 
 
 
 

 Learner demonstrates 
some effects of 
compression force on 
objects. 

 
 
 

 Learner demonstrates 
some effects of 
tension force on 
objects. 
 
 

 Learner identifies 
some forces acting on 
objects. 

 
 
 
 
 Learner attempts to 

demonstrate some of 

 Learner has 
challenges in 
demonstrating the 
effect of gravity on 
objects. 
 

 Learner has 
challenges in 
demonstrating the 
effects of 
compression force 
on objects. 
 
 

 Learner has 
challenges in 
demonstrating the 
effects of tension 
force on objects. 

 Learner has 
challenges in 
identifying forces 
acting on objects. 
 
 
 

 Learner has 
challenges in 
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the effects of 
force in everyday 
life. 

 Making 
functional 
equipment such 
as coil spring, 
spring balance, 
and chest 
expander. 

effects of force in 
everyday life. 
 

 Learner correctly and 
neatly makes 
functional equipment 
such as coil spring, 
spring balance, and 
chest expander. 

everyday life. 
 
 

 Learner correctly 
makes functional 
equipment such as 
coil spring, spring 
balance, and chest 
expander. 

the effects of force in 
everyday life. 
 

 Learner attempts to 
make functional 
equipment such as coil 
spring, spring balance, 
and chest expander. 

demonstrating the 
effects of force in 
everyday life. 

 Learner needs 
assistance in 
making functional 
equipment such as 
coil spring, spring 
balance, and chest 
expander. 
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Strand Sub Strand 
 

Specific learning outcomes Suggested learning experiences Key inquiry 
question(s) 

5.0 Force 
and Energy 

5.3 Energy 
 
Sound energy 
Vibrations. 
(8 lessons) 
  

By the end of the sub strand, 
the learner should be able to: 

a) Define sound and 
demonstrate that 
sound travels in all 
directions from a 
source for those with 
residual hearing 
(HoH). 

b) Demonstrate that 
sound travels in all 
directions from a 
source through visual 
perspective and 
vibrations and tactile 
sensations (Deaf);  

c) Demonstrate reflection 
of sound 
reverberations and 
echo effect (hard of 
hearing); 

d)  Make a 
sound/vibration 
producing instrument 
for various frequencies 
from locally available 
materials. 

 Learners could be guided to explain 
the meaning of sound and carry out an 
activity to demonstrate that sound 
travels in all directions from the 
source in liquids, air and solids. 

 Learners could be guided to use audio-
visual aids /percussion instruments 
and digital devices to observe and 
locate the source and directions of 
sound through hearing or vibro-tactile 
sensations.  

 Learners could be guided to visit 
places as open fields and rooms where 
they can perceive reflected sound or 
Echo (for example a cliff, a large hall, 
a forest, a valley, between tall 
buildings) for HoH. 

 Learners could be guided to use audio 
aids and digital devices to observe and 
record the reflection of 
sound/vibration. 
Project: In groups, learners could be 
guided to make sound/vibration 
producing instruments from locally 
available materials (for example: ruler, 
bell, drum, guitar, wind instruments, 
among others) 
 

1. How do 
sound/vibrations 
travel? 

2. Which 
instruments 
produce 
sound/vibrations? 
 

Core competencies to be developed:  
 Communication and Collaboration is enhanced as they carry out activities in groups.  
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 Creativity and Imagination is enhanced as they make sound producing instrument. 
 

Link to pertinent and contemporary issues (PCIs):  
 Disaster risk reduction is enhanced as learners are 

sensitized on the effect of sound/vibrations pollution. 
 Life skills as learners practise use of sound/vibrations in 

communication as survival technique.  

Link to values:   
 Responsibility is enhanced as learners take care of the equipment 

and tools. 
 Love is enhanced as learners work in group. 

Link to other learning areas:  
 Music as learners make musical instruments. 
 English as learners learn articulation of various sounds 

of letters. 

Suggested Community Service Learning Activities:  
 Learners to discuss with community members on how to make 

sound/vibrations producing equipment. 

Non-formal activities to support learning: 
 Learners participate in traditional cultural, sports and 

games activities in their communities. 

Suggested modes of assessment: 
 Observation 
 portfolio 
 Signed/oral questions 
 Written exercises 

Suggested resources: Drums, guitars, wind instruments, bells, rulers, water, sand and surfaces with different textures 
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Assessment rubric 
Indicators Exceeding expectations Meeting expectations Approaching 

expectations 
Below expectations 

 Demonstrating 
that 
sound/vibration
s travel in all 
directions from 
a source. 
 
 

 Demonstrating 
that sound can 
be 
reflected.(HoH) 

 
 
 
 Making a 

sound/vibration
s producing 
instrument. 

 Learner consistently 
and correctly 
demonstrates by 
giving examples to 
show that 
sound/vibrations 
travel in all directions 
from a source. 

 Learner consistently 
and correctly 
demonstrates and 
gives examples to 
show that sound can 
be reflected. 

 
 Learner correctly and 

neatly makes 
functional 
sound/vibrations 
producing 
instruments. 

 Learner correctly 
demonstrates that 
sound/vibrations 
travel in all directions 
from a source.  

 
 
 
 Learner correctly 

demonstrates that 
sound can be 
reflected. 

 
 
 
 Learner correctly 

makes functional 
sound/vibrations 
producing 
instruments. 

 Learner attempts to 
demonstrate that 
sound/vibrations travel 
in all directions from a 
source. 

 
 
 
 Learner attempts to 

demonstrates that 
sound can be reflected. 

 
 
 
 
 Learner attempts to 

make sound/vibrations 
producing instruments. 

 Learner has 
challenges in 
demonstrating that 
sound/vibrations 
travel in all directions 
from a source. 

 
 
 Learner has 

challenges in 
demonstrating that 
sound can be 
reflected. 

 
 
 Learner needs 

support in making 
sound/vibrations 
producing 
instruments. 
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Strand Sub Strand 
 

Specific learning outcomes Suggested learning experiences Key inquiry question(s) 

5.0 Force 
      and   
   Energy 

5.4 Energy 
 
Light energy  
(9 lessons) 
 

By the end of the sub strand, 
the learner should be able to: 

a) Demonstrate that light 
travels in a straight 
line. 

b) Demonstrate the 
transmission of light 
through different 
media. 

c) Classify materials into 
transparent, 
translucent and 
opaque. 

 Learners could be guided to carry out 
activities to show that light travels in a 
straight line. 

 Learners could be guided to use visual 
aid and digital devices to observe and 
record the travelling of light in a 
straight line. 

 Learners could be guided to 
demonstrate observe and record the 
transmission of light through different 
media. 

 Learners could be guided to use visual 
aids and digital devices to observe and 
record the transmission of light 
through different media. 

 Learners could be guided to classify 
materials in their locality into: 
transparent, translucent or opaque. 
Project: Learners could be guided to 
make screens for projection of still 
images.  

1. How does 
light move 
from the 
source to its 
surroundings? 

2. How does 
light behave 
when shone 
on different 
media? 

Core competences to be developed:  
 Digital literacy is enhanced as learners interact with digital devices to observe different behaviour of light. 
 Critical thinking and problem solving is enhanced as learners classify different objects into transparent, translucent or opaque.  
 Creativity and imagination is enhanced as learners make screens for projecting pictures. 
 Communication and Collaboration is enhanced by learners working together in groups. 
Link to pertinent and contemporary issues (PCIs):  
 Disaster risk reduction is enhanced when learners use personal 

protection equipment as they make the screens.  
 Environmental sustainability is enhanced as learners realize the 

Link to values:  
 Unity is enhanced as learners work together as they do 

their projects. 
 Responsibility is enhanced as learners carry out the 
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importance of working in a well lit room or environment. assigned tasks in the respective groups. 
  Respect is enhanced as learners respect each other’s 

opinion as they work together in their groups.  
Link to other learning areas:  
 Home Science as learners discuss the importance of well-lit rooms. 
 Mathematics as learners identify straight lines and direction. 
 Creative Art as they draw and use paints that illuminate light in 

different intensities. 

Suggested Community Service Learning Activities:  
 Learners guide family members to classify locally 

available materials as either transparent, translucent or 
and opaque. 
 

Non-formal activities to support learning:  
 Learners to collect different objects based on transparent, 

translucent or opaque. 

Suggested modes of assessment: 
 Observation 
 Written exercise 
 Oral/signed questions 

Suggested resources: Torch, glass, cardboards, bent and straight pipes, candles, matchbox, holed cardboard, digital devices, text 
books 

. 
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Assessment rubric 
Indicators Exceeding expectations Meeting expectations Approaching expectations Below expectations 
 Demonstrating 

that light travels 
in a straight 
line. 
 

 Demonstration 
of transmission 
of light through 
different 
materials. 
 
. 

 Classification of 
materials into 
transparent, 
translucent and 
opaque. 

 Learner consistently 
and correctly 
demonstrates that light 
travels in a straight 
line. 

 Learner consistently 
and correctly 
demonstrates the 
transmission of light 
through different 
media. 
 

 Learner consistently 
and correctly classifies 
materials into 
transparent, translucent 
and opaque. 

 Learner correctly 
demonstrates that 
light travels in a 
straight line. 
 

 Learner correctly 
demonstrates the 
transmission of light 
through different 
media. 

 
 
 Learner correctly 

classifies materials 
into transparent, 
translucent and 
opaque. 

 Learner attempts to 
demonstrate that light 
travels in a straight line. 
 
 

 Learner attempts to 
demonstrate the 
transmission of light 
through different media. 

 
 

 Learner attempts to 
classify materials into 
transparent, translucent 
and opaque. 

 Learner has 
challenges in 
demonstrating 
that light travels 
in a straight line. 

  Learner has 
challenges in 
demonstrating the 
transmission of 
light through 
different media. 
 

 Learner has 
challenges in 
classifying 
materials into 
transparent, 
translucent and 
opaque. 
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Strand Sub Strand 
 

Specific learning 
outcomes 

Suggested learning experiences Key inquiry 
question(s) 

5.0 Force and 
Energy 

5.5 Energy 
 
Heat energy  
(12 lessons) 
 

By the end of the sub- 
strand the learner should be 
able to: 
a) Demonstrate heat 

conduction in different 
substances. 

b) Identify and sign poor 
and good conductors of 
heat from locally 
available objects.  
 

c) Identify uses of poor 
and good conductors of 
heat in the 
environment. 

 
d) Appreciate the 

importance of heat 
energy in our day to 
day life. 

e) Make oven gloves and 
fireless cooker from 
locally available 
materials. 

 Learners could be guided to perform 
experiments to demonstrate heat 
conduction. 

 Learners could be guided to use digital 
devices to observe and record how 
heat conduction takes place. 

 Learners could be guided to identify, 
classify and record   objects as poor or 
good conductors of heat. 

 Learners could be guided to use digital 
devices to observe and record poor 
and good conductors of heat objects. 

 Learners could be guided to 
demonstrate and discuss the uses of 
objects which are either good or poor 
conductors of heat. 

 Learners could be guided to watch 
video on the importance of heat. 
Project 1: Learners could be guided 
to make oven gloves using locally 
available materials. 
Project 2: Learners could be guided 
to make a fireless cooker using local 
available materials. 
 
 

1. How does heat 
move from one 
point to 
another in 
solids? 

 

 
Core competences to be developed:  
 Critical thinking and problem solving is enhanced as the learners carry out experiments on heat conduction. 
 Creativity and Imagination is enhanced as learners make gloves and fireless cooker. 
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 Communication and Collaboration is enhanced as learners work in groups.  
 Digital literacy is enhanced as learners use digital media in demonstrating and observing conduction of heat. 
Link to pertinent and contemporary issues (PCIs): 
 Disaster and risk Reduction is enhanced as learners use personal 

protective equipment and take care when using various objects during 
their demonstrations of conduction of heat. 
Environmental education is enhanced as learners use fireless cooker made 
from locally available materials.  
 

Link to values:  
 Responsibility is demonstrated as learners work 

out experiments. 
 Unity is promoted as learners perform 

experiments in groups. 
 

Link to other learning areas:  
 Art and Craft as learners make fireless cookers 
 Home Science as learners use stitches making gloves 

Suggested Community Service Learning 
Activities:  
 Learners to observe and find out the uses of heat 

at home. 
 Sharing knowledge about materials that conduct 

heat with peers so as to exercise caution when 
using heat. 

Non-formal activities to support learning:  
 Learners play own games on various activities involving heat. 

Suggested modes of assessment: 
 Observation 
 portfolio 
 Oral/signed questions 
 Written exercises 

Suggested resources: Candles, pins, uninsulated wire, nails, wood, stones, matchbox, and plastic materials, and sticks, piece of 
cloth, metal bar, text books and digital devices. 
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Assessment rubric 
Indicators Exceeding expectations Meeting expectations Approaching expectations Below expectations 
 Demonstrating 

conduction of 
heat. 

 
 
 
 
 Identification of 

poor and good 
conductors of 
heat.  
 
 
 
 

 Identification of 
the uses of poor 
and good 
conductors. 

 
 
 
 Making a 

functional 
fireless cooker 
and oven 
gloves. 

Learner consistently 
and correctly 
demonstrates 
conduction of heat 
using available 
materials. 
 

 Learner consistently 
and correctly 
identifies and signs 
poor and good 
conductors of heat 
available locally.  
 
 

 Learner consistently 
and correctly 
identifies uses of 
objects which are 
either poor or good 
conductors of heat. 

 
 Learner neatly and 

correctly makes a 
functional fireless 
cooker and oven 
gloves. 

 Learner correctly 
demonstrates 
conduction of heat 
using available 
materials. 
 
 

 Learner correctly 
identifies and signs 
poor and good 
conductors of heat 
available locally. 

 

 Learner correctly 
identifies uses of 
objects which are 
either poor or good 
conductors of heat. 

 

 Learner correctly 
makes a functional 
fireless cooker and 
oven gloves. 

 Learner attempts to 
demonstrate conduction of 
heat using available 
materials. 
 
 
 

 Learner identifies and 
signs some poor and good 
conductors of heat 
available locally.  

 
 
 

 Learner identifies some of 
the uses of poor and good 
conductors of heat. 

 

 

 Learner attempts to make 
a fireless cooker and oven 
gloves. 

 Learner has 
challenges in 
demonstrating 
conduction of heat 
using available 
materials. 
 

 Learner has 
challenges in 
identifying and 
signs poor and 
good conductors of 
heat available 
locally. 

 Learner has 
challenges in 
identifying uses of 
poor and good 
conductors of heat. 

 Learner has 
challenges in 
making   fireless 
cooker and oven 
gloves. 
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    Strand Sub Strand 
 

Specific learning 
outcomes 

Suggested learning experiences Key inquiry 
question(s) 

5.0 Force 
and Energy 

5.6 Machines 
 
Levers 
(13 lessons) 
 

By the end of the sub 
strand the learner should 
be able to: 

a) identify the lever 
as a machine used 
in everyday life; 

b) identify levers 
used in the 
locality;  

c) Identify parts of a 
lever found within 
the locality.  

d) Make a functional 
beam balance and 
seesaw using 
locally available 
materials. 

e) Show curiosity to 
use levers to make 
work easier. 

 

 Learners could be guided to identify and 
sign levers as simple machines. 

 Learners could be guided to use visual 
aids and digital devices to demonstrate 
levers as simple machines. 

 Learners could be guided to identify and 
sign different levers used in the locality. 

 In groups, learners could be guided to 
identify and record parts of a lever using 
digital and non-digital devices. 

 Learners could be guided to use digital 
devices to observe and record different 
levers (For example: see saw, beam 
balance, wheel barrow, spade, spoon, 
fishing rod and scissors). 
Project: In groups, learners could be 
guided to make and use a functional beam 
balance using locally available materials. 
 
 

1. Why do we use 
levers? 

2. What are the 
different parts 
of a lever? 

Core competencies to be developed:  
 Critical thinking and problem solving is enhanced as learners identify and sign levers in their immediate environment. 
 Communication and collaboration is enhanced as learners work in groups.  
 Creativity and Imagination is enhanced as learners make a beam balance and a see saw. 
Link to pertinent and contemporary issues (PCIs): 
Life skills is enhanced as learners discuss the uses of levers. 
Disaster risk reduction is enhanced as learners work in groups 
making a functional beam balance using locally available 
materials. 

Link to values:  
 Responsibility is promoted as learners work in groups and 

handle levers. 
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Link to other learning areas:  
 Agriculture as learners learn about equipment used in the 

farm. 
 Home Science as learners identify kitchen appliances that use 

the concept of levers for example bottle top opener, pair of 
tongs among others.   

 Physical and Health Education as they engage in sports 
activities for example use of a seesaw. 

Suggested Community Service Learning Activities: 
 Learners identify, sign and use levers in the community/ 
 Participate in different activities which involve the use of 

levers. 

Non-formal activities to support learning:  
 Learners engage in own activities that involves levers. 

Suggested modes of assessment:  
 Observation 
 portfolio 
 Signed/oral questions 
 Written exercises 

Suggested resource: See-saw, beam balance, wheelbarrow, spade, spoon, fishing rod and scissors text books, digital devices 
 
Assessment rubric 

Indicators Exceeding expectations Meeting expectations Approaching 
expectations 

Below expectations 

 Identification 
of the lever as 
a machine used 
in everyday 
life. 
 
 

 Identifying 
levers used in 
the locality, 

 
 

 Learner consistently 
and correctly identifies 
the lever as a machine 
used in everyday life, 
and signs different uses 
of levers. 
 

 Learner consistently 
and correctly identifies 
and signs different 
levers used in the 
locality. 

 Learner correctly 
identifies and signs the 
lever as a machine used 
in everyday life. 
 
 
 

 Learner correctly 
identifies and signs 
levers used in the 
locality.  

 

 Learner identifies and 
signs some levers as 
machine used in 
everyday life. 
 
 
 

 Learner identifies and 
signs some levers used 
in the locality.  
 

 

 Learner has 
difficulties in 
identifying the 
lever as a 
machine used in 
everyday life.  
 

 Leaner has 
difficulties in 
identifying levers 
used in the 
locality. 
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 Identification 
of parts of a 
lever. 
 

 
 Making and 

using a see 
saw. 

 
 Showing 

curiosity while 
using levers to 
make work 
easier. 

 Making a 
functional 
beam balance. 

 Learner consistently 
correctly identifies and 
signs all parts of a 
lever. 

 
 Learner correctly and 

neatly makes and uses 
a see saw. 
 

 Learner consistently 
uses levers to make 
work easier. 
 

 
 Learner correctly and 

neatly makes a 
functional beam 
balance using locally 
available materials. 

 Learner correctly 
identifies and signs all  
parts of a lever. 
 

 
 Learner correctly 

makes and uses a see 
saw. 

 
 Learner uses levers to 

make work easier. 
 
 

 
 Learner correctly 

makes a functional 
beam balance using 
locally available 
materials. 

 Learner identifies and 
signs some parts of a 
lever. 
 

 
 Learner attempts to 

make and use a see 
saw. 

 
 Learner sometimes 

uses levers to make 
work easier. 
 

 
 Learner attempts to 

make a beam balance 
using locally available 
materials. 

 Learner has 
difficulties in 
identifying parts 
of a lever. 

 
 Learner has 

difficulties in 
making and use a 
see saw. 

 Learner is 
prompted to use 
levers to make 
work easier. 

 
 Learner has 

challenges in 
making beam 
balance using 
locally available 
materials. 
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Strand Sub Strand 
 

Specific learning outcomes Suggested learning 
experiences 

Key inquiry 
question(s) 

Earth   and 

space  

6.1Weather and 
     sky  
6.1.1 Weather  
     conditions 
 
(13 lessons) 
 

By the end of the sub strand, 
the learner should be able to: 

a) Record weather 
conditions in his/her 
locality. 

b) Identify and record 
types of clouds in the 
sky during the day. 

c) Identify activities done 
during different weather 
conditions. 

d) Appreciate the 
importance of weather 
conditions within the 
locality. 

e) Make a weather clock 
using locally available 
materials. 

f) Make a weather chart 
using locally available 
materials. 

 Learners could be guided to 
identify, sign and record 
weather conditions of the day 
(calm, rainy, windy, sunny, and 
cloudy). 

 In groups, learners could be 
guided to use visual aids and 
digital devices to identify 
weather conditions in their 
locality.  

 Learners could be guided to use 
visual aids and digital/non 
digital devices to observe the 
sky during the day and record 
types of clouds (Cumulus, 
Nimbus Cirrus, and Stratus). 

 Learners could be guided to 
identify and compare activities 
carried out during different 
weather conditions (drying, 
winnowing, flying kites, 
growing crops, harvesting 
crops). 
 
Project 1: In groups, learners 
could be guided to use digital 
devices to observe and record 
activities carried out during 
different weather conditions and 
present to the class. 

1. How is the 
weather today? 

2. What can you 
see in the sky at 
night and 
during the day? 

3. Which are the 
activities done 
in the locality 
during wet and 
dry weather 
conditions?  
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Project 2: Learners could be 
guided to develop a weather 
chart and make a weather clock 
for recording changes of 
weather on a daily basis using 
locally available materials. 
 
 
 
 

Core competencies to be developed: 
 Digital literacy is enhanced as learners search for and record information about other conditions of weather using digital devices.  
 Critical thinking and problem solving is enhanced as learners think of activities which can be done during different weather 

conditions. 
 Creativity and imagination are enhanced as learners fill the weather chart and make predictions. 
Link to pertinent and contemporary issues (PCIs) :  
Life skills are enhanced when identifying different 
activities for different weather conditions.  
Environmental sustainability while identifying 
conditions of weather. 

Link to values:  
 Responsibility is enhanced by taking care of the environment. 
 Respect for other people’s opinion is enhanced as learners work in 

groups.  
 Unity is enhanced when learners carry out tasks in groups. 

Link to other learning areas:  
 Social studies as learners discuss about seasons in 

their environment.  
 Art and craft as learners make weather charts   
 Agriculture as the learner identify planting and 

harvesting seasons.  

Suggested Community Service Learning Activities: 
 Learners could predict weather with guidance of family members to 

identify activities to do at home and the clothes to wear. 
 

Non-formal activities to support learning: 
 Learners could participate in farming and 

harvesting activities as determined by weather 
conditions. 

Suggested modes of assessment: 
 Observation. 
 Oral/ signed questions. 
 Written exercises. 

Suggested resources: Pictures/photographs, binoculars, video clips, trays, farm produce, sky, weather chart and kites. 
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Assessment rubric 

Indicators Exceeding expectations Meeting expectations Approaching 
expectations 

Below expectations 

 Recording 
weather 
conditions in 
the locality. 

 
 Identification of 

types of clouds 
in the sky 
during the day. 

 
 
 Recording types 

of clouds in the 
sky during the 
day. 
 

 Identification of 
activities 
carried out in 
different 
weather 
conditions. 

 
 Making a 

weather clock 
and weather 
chart. 

 Learner correctly and 
consistently records 
weather conditions in 
the locality. 
 

 Learner correctly and 
consistently identifies 
types of clouds in the 
sky during the day. 

 
 Learner correctly and 

consistently records 
types of clouds in the 
sky during the day. 
 

 Learner consistently 
and correctly identifies 
and signs activities 
carried out in different 
weather conditions. 

 
 Learner correctly and 

neatly makes a 
functional weather 
clock and weather 
chart using locally 
available materials. 

 Learner correctly 
records weather 
conditions in the 
locality. 
 

 Learner correctly 
identifies types of 
clouds in the sky 
during the day. 

 
 Learner correctly 

records types of 
clouds in the sky 
during the day. 
 

 Learner correctly 
identifies and signs 
activities carried out 
in different weather 
conditions. 

 
 Learner correctly 

makes a functional 
weather clock and 
weather chart using 
locally available 
materials. 

 Learner occasionally 
records weather 
conditions the 
locality. 
 

 Learner attempts to 
identify types of 
clouds in the sky 
during the day. 

 
 Learner sometimes 

records types of 
clouds in the sky 
during the day. 
 

 Learner occasionally 
identifies and signs 
activities carried out 
in different weather 
conditions. 

 
 Learner makes a 

fairly functional 
weather clock and 
weather chart using 
locally available 
materials. 

 Learner has challenges 
in recording weather 
conditions in the 
locality. 
 

 Learner needs 
assistance in 
identifying types of 
clouds in the sky 
during the day. 

 
 Learner has challenges 

in recording types of 
clouds in the sky 
during the day. 
 

 Learner has challenges 
in identifying and 
signing activities 
carried out in different 
weather conditions. 

 Learner needs support 
in making weather 
clock and weather chart 
using locally available 
materials. 
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SUGGESTED LEARNING REOURCES 

The suggested list of learning resources is neither exhaustive nor prescriptive. It is important for the teacher to explore the wealth of 
learning resources, improvise or collect during a field study. The suggested resources include:  

 Immediate environment 
 Real objects/realia 
 Photographs/pictures 
 Video clips/internet sources 
 Vetted digital resources 
 Approved text books and printed resources 
 Resource persons 
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