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FOREWORD	
  
The Basic Education Curriculum Framework (BECF) outlines the vision and mission for the curriculum reforms. The Vision of the 

curriculum reforms is to develop “An engaged, an empowered and ethical citizen “while the mission is to “To nurture the potential of every 

learner”. 

The framework adopts a Competency Based Curriculum and has identified seven core competencies, namely; communication and 

collaboration, critical thinking and problem solving, creativity and imagination, Social Cohesion, digital literacy, learning to learn, and 

self-efficacy. It provides a variety of opportunities for identification and nurturing of learner’s potentials and talents in preparation for life 

and the world of work. It is geared towards making learning enjoyable. 

The curriculum designs are developed to enable implementation of the Basic Education Curriculum Framework. The design contains the 

National Goals of Education and outline the upper primary (Grade 4,5and 6) learning outcomes. It also suggests a variety of learning 

experiences, assessment and links the strands to values, Pertinent and Contemporary Issues (PCIs) and to other activity areas. 

It is my hope that educators in grade 4 will anchor their delivery to these Curriculum Designs. 

 
 
PROF. GEORGE A. O. MAGOHA, MBS, EBS, CBS 
CABINET SECRETARY 
MINISTRY OF EDUCATION 
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INTRODUCTION	
The upper primary designs are meant for learners in Grade 4 to 6. They have taken cognizance of the various aspects of development of 

learners of that age cohort.  The designs are comprehensive enough to guide the teachers to effectively deliver the curriculum. 

 

The teacher must understand the learning outcomes and be able to use the suggested learning experiences to achieve the outcomes.  The 

teacher can also design own learning experiences as long as learners achieve the designed learning outcomes.  A variety of learning 

experiences will ensure that learners are engaged in the learning experience.  Practical experiences will allow learners to retain more in the 

learning process.  The designs allow the teachers to use a variety of assessment methods but in the end, they must evaluate the achievement 

of the learning outcomes. The curriculum designs are very critical and teachers must make reference to them consistently. 

LEARNING AREAS TIME ALLOCATION 
# Learning Area Lessons Per Week 
1.  Kiswahili Language or KSL for learners who are deaf 4 
2.  English language 4 
3.  Other Languages: Optional (Indigenous languages, Foreign Languages).  2 
4.  Science and Technology 4 
5.  Social Studies  3 
6.  Mathematics 5 
7.  Home science  3 
8.  Agriculture 3 
9.  Religious (CRE/IRE/ HRE) 3 
10.  Creative Arts (Art, Craft, Music) 3 (2 Art and Craft ,1 music 
11.  Physical and Health Education 5 
12.  Pastoral Programme of Instruction (PPI) 1 

 TOTAL 40 
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NATIONAL	GOALS	OF	EDUCATION	
 

1. Foster nationalism, patriotism, and promote national unity 

Kenya’s people belong to different communities, races and religions and should be able to live and interact as one people.  Education 

should enable the learner acquire a sense of nationhood and patriotism. It should also promote peace and mutual respect for   harmonious 

co-existence.  

 

2. Promote social, economic, technological and industrial needs for national development 

Education should prepare the learner to play an effective and productive role in the nation. 

a) Social Needs 

Education should instil social and adaptive skills in the learner for effective participation in community and national development. 

b) Economic Needs 

Education should prepare a learner with requisite Competencies that support a modern and independent growing economy. This 

should translate into high standards of living for every individual. 

c) Technological and Industrial Needs 

Education should provide the learner with necessary Competencies for technological and industrial development in tandem with 

changing global trends. 

 

3. Promote individual development and self-fulfilment 

Education should provide opportunities for the learner to develop to the fullest potential. This includes development of one’s interests, 

talents and character for positive contribution to the society. 

viiiProperty of the 
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4. Promote sound moral and religious Links to Values 

Education should promote acquisition of national Links to Values as enshrined in the Constitution. It should be geared towards 

developing a self-disciplined and ethical citizen with sound moral and religious Links to Values.  

 

5. Promote social equity and responsibility 

Education should promote social equity and responsibility. It should provide inclusive and equitable access to quality and differentiated 

education; including learners with special educational needs and disabilities.  Education should also provide the learner with 

opportunities for shared responsibility and accountability through service learning.  

 

6. Promote respect for and development of Kenya’s rich and varied cultures 

Education should instil in the learner appreciation of Kenya’s rich and diverse cultural heritage.  The learner should value own and 

respect other people’s culture as well as embrace positive cultural practices in a dynamic society.  

 

7. Promote international consciousness and foster positive attitudes towards other nations 

Kenya is part of the interdependent network of diverse peoples and nations. Education should therefore enable the learner to respect, 

appreciate and participate in the opportunities within the international community.  Education should also facilitate the learner to operate 

within the international community with full knowledge of the obligations, responsibilities, rights and benefits that this membership 

entails. 

8. Good health and environmental protection 

Education should inculcate in the learner the value of physical and psychological well-being for self and others.  It should promote 

environmental preservation and conservation, including animal welfare for sustainable development. 

ix
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GENERAL	LEARNING	OUTCOMES	FOR	MIDDLE	SCHOOL	EDUCATION	
 

By end of Middle School, the learner should be able to: 

1. Apply literacy, numeracy skills and logical thinking appropriately in self-expression   

2. Communicate effectively in diverse contexts. 

3. Apply digital literacy skills appropriately for communication and learning in day-to-day life. 

4. Practise hygiene, appropriate sanitation and nutrition to promote health. 

5. Explore, manipulate, manage and conserve the environment effectively for learning and sustainable development. 

6. Demonstrate ethical behaviour and exhibit good citizenship as a civic responsibility 

7. Demonstrate social skills, spiritual and moral Links to Values for peaceful co-existence. 

8. Demonstrate appreciation of the country’s rich, diverse cultural heritage for harmonious co-existence 

9. Manage Links to Pertinent and contemporary issues in the society effectively.  
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PREAMBLE	
This curriculum designs have been adapted to suit the needs of a learner with physical impairments. Learners with physical impairments 
are heterogeneous in terms of the type and degree of disability which calls for consideration of their inter and /or intra individual differences. 
The adaptation targets learners with: 
 
• Neurological impairments such as; cerebral palsy, spinal injuries, spina bifida, epilepsy. 
• Muscular-skeletal impairments such as; muscular dystrophy, amputation, poliomyelitis, osteogenesis imperfecta condition. 
• Other health impairments such as; asthma, sickle-cell anaemia and multiple disabilities. 

 
Unlike learners without disabilities, learners with physical impairment experience motor difficulties that affect their posture, balance, 
Speech, ability to move, sit, write and manipulate learning materials. Therefore, adaptations have been made to enable the learner access 
curriculum for meaningful learning.  These learners require special services, training, equipment, materials, tools and facilities to achieve 
their educational and life.  In addition, they will require assistance in the learning process especially in the practical oriented activities. The 
suggested assistance, relevant adaptations and more time will be required in actual learning experiences and in examinations where 
applicable and should be individualized. Assistance may include performing an activity with the learner’s instructions, manipulation of 
various learning equipment, tools materials, and facilitating mobility, grasping, and stabilizing the learners’ body or parts of the body. 
Relevant adaptations mean making of resources usable to the learner, for example, adapting drawing and writing equipment, page turners 
and head pointers for easier use. It also means changing the environment to suit the needs of the learner such as provision of modified 
tables and chairs, spacious classroom for easy of mobility, particularly for those on wheelchairs, provision of ramps for easier access to 
rooms and fitting of wide doors to allow for entry wheel chair users and those with mobility difficulties 

 
This curriculum is intended for use in special and inclusive schools. The suggested activities in this adapted curriculum are intended to 
guide the teacher. The adaptation focuses on: Specific learning outcomes, suggested learning experiences, suggested community service, 
suggested resources, time, suggested learning resources and Assessment rubric. 

The instructions should be adapted to facilitate effective performance and mastery of the intended skill. Learners with physical impairment 
being a diverse group, the teacher will be expected to ensure that specialized assessment is done on each learner in every class before 
deciding on the desired skill and competence levels to be achieved. 

Learners with conditions such as; brittle bones, muscular dystrophy, heart conditions, spinal cord injuries among others could be exempted 
from activities that are rigorous. The teacher is expected to come up with appropriate and relevant activities that will enable such learners 
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to acquire the same concept. It is also suggested that instructional and examination time to vary according to the needs of the learner. The 
following adaptations have been suggested in assessment; 

• Oral testing 
• Audio recording 
• A person writing or recording with learners’ instructions 
• Use of computer 
• More time 

The target learner here is one with difficulties in writing. 
 
NOTE:   
Deviations in levels of accuracy and time allocation should be allowed based on the individual learners’ physical limitations.  Kenya 
National Examination Council (KNEC) to work out modalities of fixing time and Mode of assessment. 
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SOCIAL	STUDIES	
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ESSENCE	STATEMENT	
Social Studies is interdisciplinary in nature, comprising mainly of History, Geography and Citizenship education. Social Studies also 

derives its content from other disciplines such as: Agriculture, Science, Sociology, Anthropology, Political Science, Economics and 

Psychology. The course is guided by constructivist theoretical approaches such as: Vygotsky’s Social-Cultural theory; David Kolb’s 

experiential learning theory and John Dewey’s child centred educational theory among others. The theories suggest that learning is an 

active and contextualized process of acquiring knowledge characterized by personal experiences and interaction with the environment.  

The course aims at preparing the learner for national and global citizenship, lifelong learning and environmental stewardship. The 21st 

Century Competencies namely: Citizenship, Communication and Collaboration, Digital literacy, Critical thinking and Problem solving, 

Creativity and Imagination, Self-efficacy and Learning to Learn are embedded in the Social Studies curriculum design. The Competencies 

are intended to empower the learner to be informed and engaged. The learner has opportunities to gain a realization of his/her privileges, 

rights and responsibilities as a good citizen. Social Studies seeks to inculcate in the learner a deeper understanding of Links to Values that 

define our society and nurture dispositions to demonstrate concern for others and the world they live in. It is expected that, the teacher will 

use authentic learning experiences that promote interactive learning hence making Social studies meaningful, purposeful, stimulating and 

enjoyable to the learner. 
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GENERAL	LEARNING	OUTCOMES	

By the end of Middle School, the learner should be able to:  

1. Explore the environment for learning and enjoyment. 

2. Demonstrate desirable values, attitudes and practices for sustainable social interactions. 

3. Acquire competencies to analyze population issues to improve the quality of life in the Society.  

4. Develop appropriate organizational, practical and technological competencies for problem solving. 

5. Understand and appreciate Human Rights and civic responsibility for attainment of social justice. 

6. Respect and appreciate cultural and human diversity to promote cohesion and integration. 

7. Apply acquired competencies in solving environmental challenges for sustainable development. 

8. Understand the System of Governance in Kenya and be willing to participate in its processes. 

9. Participate in Community Service Learning to manage pertinent and contemporary issues in society effectively. 
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SUGGESTED	TIME	ALLOCATION		
	

 STRAND NUMBER OF LESSONS 

1 Natural and Built Environments 20 

2 People and Population 9 

3 Cbulture and Social Organizations 6 

4 Resources and Economic Activities  18 

5 Political Systems and Change 5 

6 Citizenship 16 

7 Governance in Kenya 13 

TOTAL 87 
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Strand Sub Strand 
 

Specific learning 
outcomes (KSA) 

Suggested learning experiences 
 

Key inquiry question(s) 
 

1.0	NATURAL	AND	
BUILT	
ENVIRONMENTS	

1.1 Natural 
Environment 
1.1.1 Compass 
Direction   
(6 lessons) 

By the end of the sub 
strand, the learner 
should be able to; 

a) identify the four 
cardinal points of a 
compass; 

b)  use the four 
cardinal points to 
give direction of 
places; 

c) identify the eight 
compass points,   

d) use the eight 
compass points to 
show direction on 
a map; 

e) appreciate the use 
of eight compass 
points in everyday 
life. 

Learners are guided to:  
• Brainstorm in purposive pairs 

and identify by pointing or 
signing the  four cardinal points 
of a compass.  

• Practice in purposive pairs 
giving/telling  direction of places 
using the four cardinal points.  

• Draw and label or stamp using 
the multipurpose stamp the four 
cardinal points of the 
compass.Learners with 
manipulation  difficulties could 
use alternative functional part of 
the body, use assisstive devices 
or be assisted by peers,  teacher 
aide or teacher to carry out this 
activity. (Adaptations done here 
should apply to all activities 
where manipulation  is involved 
under this sub strand).  

• Learners to discuss in purposive 
groups and identify the eight 
compass points by pointing or 
signing or use the multipurpose 
communication board. 

• Brainstorm in purposive groups, 
pair and share the eight compass 
points. 

1. How could we tell 
direction of places? 

2. How could we tell 
direction of places 
using a compass 
direction? 
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• Practice in turns giving direction 
using the eight compass points. 
For this learning experience, 
learners with speech difficulties 
could sign or point or use 
residual speech as they are lip 
read by peers, teacher aide or 
teacher. 

• Use the adapted digital devices to 
play  games on compass direction 
for enjoyment.Light intensity 
should be controlled for learners 
with epilepsy  and those with 
visual difficulties.  

• Draw and label or stamp using 
the multipurpose stamp the eight 
compass points.  

• Use the eight  compass  points to 
show direction on the 
worksheet/interactive map to 
enrich the mapping skill. 

1.1.2. Location 
and size of the 
County (5 
lessons) 

By the end of the sub 
strand, the learner 
should be able to; 

a) identify sub 
counties in the 
county; 

b) locate the county 
in relation to 
neighbouring 
counties; 

Learners are guided to:  
• Brainstorm in purposive groups 

and identify orally or by signing 
or writing or by pointing or by 
typing sub counties in their 
County. 

• Use relevant map in print or 
digital format  to  identify by 
pointing or signing or the location  
of the County in relation to  
neighbouring counties .Light 

1. Which Sub counties 
make up our county? 

2. Which counties 
neighbour our 
county? 
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c) estimate the size of 
the county in 
relation to 
neighbouring 
counties; 

d) appreciate location 
and size of the 
county in relation 
to neighbouring 
counties. 

intensity should be controlled  for 
learners with epilepsy and those 
with visual difficulties.  

• Trace out, colour and display or 
mount or project the map of the 
County in class. Learners with 
manipulation  difficulties could 
use alternative  functional  part of 
the body or use appropriate  
assisstive devices or be assisted 
by peers,  teacher aide or teacher.  

• Play a game on location of the 
county in relation to the 
neighbouring counties. 

• Estimate the size of the county in 
relation to the other counties by 
comparing its size to the 
neighbouring counties. 

 1.1.3 Physical 
features in the 
County 
 (5 lessons) 

By the end of the sub 
strand, the learner 
should be able to; 

a) identify the main 
physical features 
in the County; 

b) examine the 
importance of the 
main physical 
features in the 
County; 

c) adopt responsible 
behaviour to 

Learners are guided to:  
• Explore the school 

neighbourhood to  identify orally 
or by pointing,  writing stamping 
or typing and take photos using 
the adapted digital devices the 
main physical features 
(Vegetation , mountains, hills, 
rivers, lakes, oceans, valleys and 
plains) in the county. Learners 
with manipulation difficulties 
could use alternative functional 
part of the body or use assistive 
devices or be assisted by peers, 

1. What are the main 
physical features 
found in our County?  

2. What is the  
importance of  
physical features in 
our County? 
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conserve the 
physical features. 

 

 

teacher aide or teacher 
(Adaptations made here should 
apply to all activities involving 
manipulation under this sub 
strand). 

• Discuss in Purposive groups the 
importance of the main physical 
features in the county and share 
in class with the others. 

• Working in purposive 
pairs,model some of the main 
physical features in the county. 

• Display or project pictures or 
models of the main physical 
features in the county in class. 

• Find out from parents or 
guardians how to conserve the 
main physical features in the 
county and report in class. 

 1.1.4 Seasons 
in the County 
(4 lessons)  

By the end of the sub 
strand, the learner 
should be able to; 

a) recognize seasons 
experienced in the 
county; 

b) explain how 
seasons influence 
human activities in 
the county; 

c) appreciate the 
different seasons 

Learners are guided to:  
• Use appropriate media and 

brainstorm in purposive groups 
and recognize or identify by 
pointing or signing or stamping 
seasons such as ; hot ,cold, dry 
and rainy experienced in the 
County. 

•  Sing songs about seasons 
experienced in the 
County.Learners with speech 
difficulties  could tap or clap or 

1. Which seasons are 
experienced in our 
County?  

2. How do different 
seasons influence 
human activities in 
our county? 
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experienced in the 
county. 

hum or sign to the tune of the 
song. 

•  Observe and record human 
activities associated with the 
present season. 

• Share information on seasons in 
class. Learners with speech 
difficulties  could use the residue 
speech or sign or be lip-read or 
write peers to report their views.  

 1.2. Built 
Environments 
1.2.1 Historic 
built 
environments 
in the County 
(5 lessons) 

By the end of the sub 
strand, the learner 
should be able to; 

a) identify the main 
historic built 
environments in 
the County; 

 
b) state the 

importance of the 
main historic built 
environments   in 
the County; 

c) state ways of 
caring for historic 
built environments 
in the County; 

d) Participate in 
caring for the 
historic built 

Learners are guided to:  
• Brainstorm in purposive groups, 

pair and share the main historic 
built environments in the County 
(Museums, monuments, Cultural 
centres). 

• Use appropriate media such as 
photos or videos to identify 
historic built environments in the 
county. 

• Visit some of the historic built 
environments and record(take 
photographs, audio tape 
conversations  or take notes  on 
the historic built environments in 
the county. 
Learners with manipulation  and 
mobility difficulties  could use 
alternative  functional  part of the 
body or use appropriate  
assisstive devices or be assisted 
by peers,  teacher aide or teacher. 

1. Which are the main 
historic built 
environments in our 
County?  

2. How could we care 
for the main historic 
built environments in 
our County?  
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environments in 
the county. 
 

(Adaptation made here should be 
applied to all activities where 
manipulation  and mobility are 
required). 

• Create in purposive groups a 
picture booklet on the historic 
built environments  found in the 
county. 

• Discuss with parents or guardians 
on the historic built environments 
in the county. 
 Learners with speech difficulties  
could use the residual speech or 
be lip-read or sign or write or 
type or use multipurpose  
communication board.  

• Participate in caring for historic 
built environments within the 
locality as community service 
learning.  

• Develop and display a 
communication message on the 
importance of caring for historic 
built environments using the 
adapted digital devices. 

Core Competencies to be developed:  Promotion of Citizenship as they appreciate and conserve the physical features and historic 
built environments. Digital literacy as learners use digital devices to play games on the eight compass points. Critical thinking, 
communication and collaboration as learners work in groups.  

PCIs: Socio- economic issues as learners appreciate the natural and built 
environments in the County. 

Values: Promotion of patriotism as they appreciate 
the historic built environments Promotion of unity, 
love and respect as learners work together in groups. 
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Links to other learning areas:   

• Language as the leaners work together in groups. 
• Mathematics as the learners identify   and count the eight compass 

points. 

Suggested Community Service-Learning activities: 
Finding out from their parents and guardians about the 
location and size of their County and conservation of 
the main physical features found in the County. 

Suggested non-formal activities to support learning: 
• Carry out a project to establish historic built environments within the 

County. 
• Debate in groups and identify the main physical features in the 

County. 

Suggested assessment modes: 

• Oral questions 
• Observation  
• Project work 
• Checklist 
• Portfolio 
• Self assesment 
• Peer assesment 

Suggested Learning Resources: approved text books, display boards, heavy gauge A4 work books, plasticine, Universal cuffs, 
prostheses, head/ mouth pointers, cello tapes/ masking tapes, multipurpose communication board, multipurpose stamps ,pad and ink, 
adapted pens/ pencils, pen/ pencil grips, book holder, page turners, key board holders, adapted computers with appropriate software, 
cameras, maps of the county and its neighbours. 
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Assessment Rubric 
Indicators Exceeds expectation Meets expectation Approaches expectation Below expectation 
The four cardinal 
compass points   

Consistently and 
correctly identifies and 
uses the four cardinal 
points of a compass to 
show direction of 
places.  

Identifies and uses   the 
four cardinal points of a 
compass to show direction 
of places with ease. 

Identifies the four cardinal 
points but has difficulties 
in using them to show 
direction of places. 

Has difficulties in 
identifying or using   the 
four cardinal points to 
show direction of 
places. 

Eight compass points   Identifies and uses the 
eight compass points to 
show direction of 
places with a lot of 
ease. 

Identifies and uses the 
eight compass points to 
show direction of places. 

Identifies but has difficulty 
in using the eight compass 
points to show direction of 
places. 

Has difficulty in 
identifying or using the 
eight compass points to 
show direction of 
places.  

The location and size 
of the County  
 

Consistently and 
correctly identifies the 
sub counties in the 
county, locates and 
estimates the size of the 
County in relation to 
neighbouring counties.  

 Identifies the sub counties 
in the county, locates and 
estimates the size of the 
County in relation to 
neighbouring counties. 

Identifies the sub counties 
in the county, locates and 
estimates the size of the 
County in relation to 
neighbouring counties with 
cues. 
 

Has difficulties in 
identifying or locating 
and estimating the size 
of the County in relation 
to the neighbouring 
counties.  

 Physical features in 
the County 
 

Identifies and locates 
main physical features 
in the County with a lot 
of ease. 

Identifies and locates main 
physical features in the 
County. 

Identifies main physical 
features but has difficulties 
in locating them in the 
County.  

Has difficulties in 
identifying or locating 
the physical features in 
the County.  

Seasons in the County Consistently and 
correctly identifies 
seasons experienced 
and their influence on 
human activities in the 
County.  

Identifies seasons 
experienced and their 
influence on human 
activities in the County. 

 

Identifies but has 
difficulties describing the 
seasons experienced and 
their influence on human 
activities in the County. 

Has challenges in 
identifying seasons 
experienced nor their 
influence on human 
activities in the County. 
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Historic built 
environments in the 
County 

Consistently and 
correctly identifies the 
historic built 
environments in the 
County, states their 
importance and ways of 
caring for them.  

 Identifies the historic 
built environments in the 
County, states their 
importance and ways of 
caring for them with ease. 

Identifies some of the main 
historic built environments 
in the County but has 
difficulties stating their 
importance nor ways of 
caring for them.  

Has difficulties 
identifying main historic 
built environments nor 
stating their importance 
nor ways of caring for 
them in the county.  
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Strand Sub Strand 
 

Specific learning 
outcomes (KSA) 

Suggested learning experiences 
 

Key inquiry 
question(s) 
 

2.0 PEOPLE AND 
POPULATION	

2.1 Inter-
dependence of 
people 

(6 Lessons) 

By the end of the sub 
strand, the learner should 
be able to: 

a) identify ways in 
which people depend 
on each other 

b) investigate the 
benefits of inter-
dependence of people 
in the County 

c) appreciate 
interdependence of 
people in the County 

Learners are guided to:  
• Use key words such as ;depend, take 

part, rely, support and collaborate  to 
search for the meaning of 
interdependence. 

• Use appropriate media to identify orally 
Or by pointing  or by writing  or by 
typing ways in which people depend on 
each other in the county. 

• Work in purposive groups  to create a 
chart on  benefits of interdependence 
among people. 

• Role-play inter-dependence of people. 
Learners with mobility and those with 
manipulation difficulties  could use 
alternative  parts of the body or use 
appropriate  assistive  devices or be 
assisted by peers,  teacher aide or teacher 
during the role play.  

• Recite a poem  about the importance of 
inter-dependence of people. 
Learners with speech difficulties could 
tap or sign or clap or stamp or nod to the 
rythm of the poem.  

• Find out from parents and guardians 
about the importance of inter-
dependence of people and report back.  

1. How do people 
in the County 
depend on each 
other?  

2. Why should we 
support each 
other in the 
County? 

 
 
 
 
 
 

 2.2 Population 
distribution (5 
lessons)  

By the end of the sub 
strand, the learner should 
be able to: 

learners are guided to:  
• Use key words to find out the meaning of   

population distribution (sparsely, uneven 
or  densely). 

1. How is the 
population 
spread out in 
our county? 
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a) describe population 
distribution in the 
County  

b) recognize common 
patterns of population 
distribution in the 
county 

c) describe patterns of 
population 
distribution in the 
county 

d) appreciate population 
distribution in the 
county 

• Draw or model or mount or stamp a   
map of the county showing  population 
distribution.  
Learners with manipulation  difficulties  
could use alternative  functional  part of 
the body or use appropriate  assisstive 
devices or be assisted by peers, teacher 
aide or teacher. Adaptation made here 
should applies to all activities where 
manipulation  is applied.  

• Use a digital map of the County to 
identify the patterns of population 
distribution in the county    (linear, 
scattered, clustered). Light intensity 
should be controlled for learners with 
epilepsy and those with visual 
difficulties.  

• Share the identified patterns of  
population distribution with  the 
class.Learners with speech difficulties  
could use residual speech,  be lip-read or 
sign or write or type or use the 
multipurpose communication  board.  

• Use the map of the county to plot 
patterns of population distribution. 

• Display the map in the appropriate 
learning corner or project on the wall 
using the adapted digital devices. 

 

Core Competencies to be developed:  
Communication and collaboration as learners work together in groups.  
Creativity and imagination as they draw the map of the county showing population distribution. 
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PCIs: Development of life skills as learners role play 
inter-dependence of people.  

Values: Promotion of unity, patriotism, respect, peace, love as learners 
appreciate inter-dependence of people in the County. 

Links to other learning areas: 
• Creative Artas learners recite poems about 

interdependence of people in the county. 
• Science and technology as learners use the 

digital devices to find out population 
distribution in the county. 

 

Suggested Community Service-Learning activities: Share with parents and 
guardians about the importance of inter-dependence of people and report back.   

Suggested Non-formal activities to support learning: 

• Role-play the inter-dependence in the county. 

 

Suggested assessment modes: 
• Oral questions 
• Observations 
• Project work 
• Checklist 
• Peer assesment 
• Self assesment 
• portfolio 

Suggested learning resources: plasticine, maps, local and extended environment, approved text books, display boards, heavy gauge A4 
work books, plasticine, Universal cuffs, prostheses, head/ mouth pointers, cello tapes/ masking tapes, multipurpose communication board, 
multipurpose stamps, adapted pens/ pencils, pen/ pencil grips, book holder, page turners, key board holders, adapted computers with 
appropriate software, cameras and maps of the county in print or digital format. 
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Assessment Rubric 

Indicator Exceeds expectation Meets expectation Approaches expectation Below expectation 

Inter-dependence 
of People  
 

Consistently and 
correctly discusses ways 
and benefits of inter-
dependence of people in 
the County. 

 

Discusses ways and 
benefits of inter-
dependence of people in 
the County with. 

 

Identifies ways in which 
people in the County 
depend on each other but 
has difficulty explaining 
the benefits of 
interdependence. 

 

Has difficulty in identifying 
ways in which people in the 
County depend on each 
other and explaining the 
benefits of inter-dependence 
of people. 

 
Population 
Distribution 

Consistently and 
correctly describes 
population distribution 
and patterns in the 
County.  

Describes population 
distribution and patterns 
in the County. 

Describes population 
distribution patterns in the 
County with prompts. 

Has difficulties in 
describing population 
distribution patterns in the 
County.  
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Strand Sub Strand 
 

Specific learning outcomes  
(KSA) 

Suggested learning experiences 
 

Key inquiry question(s) 
 

3.0	CULTURE	AND	
SOCIAL	
ORGANIZATIONS	

3.1 Culture 
3.1.1 Aspects of 
Traditional 
Culture 
( 4 lessons)  

By the end of the sub-strand, 
the learner should be able to; 
a) identify aspects of 

traditional culture in the 
County; 

b) describe aspects of 
traditional culture in the 
County; 

c) examine the importance 
of aspects of traditional 
culture in the County; 

d) appreciate aspects of 
traditional culture in the 
County. 

Learners are guided to: 
• Brainstorm in pairs to identify 

aspects of traditional culture 
(dressing, food, housing, 
artefacts, sports and games, 
festivals and ceremonies).  

• Work in purposive groups to 
describe aspects of traditional 
culture. 

• Discuss in purposive groups the 
importance of aspects of 
traditional culture. 
 Learners with speech 
difficulties could use residual 
speech as they are lip read by 
peers, teacher aide or teacher or 
sign or use the multipurpose 
communication board to 
express their views. 

• Collect and record using the 
adapted digital devices aspects 
of    traditional culture in the 
community such as pictures, 
songs, artefacts, dress, food and 
paintings). Learners with 
mobility and manipulation 
difficulties could use alternative 
part of the body or use 
appropriate assistive devices or 
be assisted by peers, teacher 

1. What are the aspects 
of traditional culture? 

2. Why is culture 
important to us? 
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aide or teacher. Adaptation 
made here applies to all 
subsequent activities involving 
manipulation and mobility 
under this sub strand.  

• Display by projecting or 
mounting different aspects of 
traditional culture in class. 

• Conduct peer assessment of the 
displays. 

 3.2. The school 
 (3 lessons) 

By the end of the sub-strand, 
the learner should be able to;  
a) narrate the history of the 

school; 
b) interpret the 

school motto 
and core values; 

c) describe the 
school daily 
routine; 

d) appreciate the core values 
and history of the school. 

Learners are guided to: 
• Carry out a research on “The 

history of the school”  
• Share the history of the school 

with others in class. Learners 
with speech difficulties could 
use residual speech or sign or 
point or use the multipurpose 
communication board or be lip 
read by peers to communicate 
their views.  

• Create a journal on the history 
of the school. Learners with 
manipulation difficulties could 
use alternative functional part 
of the body or use appropriate 
assistive devices or be assisted 
by peers, teacher aide or 
teacher.  

• Use digital devices to develop a 
poster on the school motto and 
core values and display it in 

1. How was your school 
started? 

2. In which ways can we 
exhibit core values of 
our school? 

3. How is our school 
daily routine?  
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class. Light intensity should be 
controlled for Learners with 
epilepsy and those with visual 
difficulties.  

• Peer assess the best poster. 
• In purposive groups, create a 

school daily routine chart using 
manila papers or the adapted 
digital devices and project or 
mount and display in class. 

• Sing or hum or mime or tap or 
clap to the rhythm of the songs 
on the school daily routine. 

 
Core Competencies to be developed:  
Promotion of digital literacy as learners use the digital devices to create a poster of the school motto. 
Imagination and creativity as learners create posters of the school motto and core values and display them in class. 
PCIs: Promotion of life skills as learners take photographs and 
use them to write history of the school. 

Values: Promotion of Citizenship as learner’s exhibit core values of the 
school. Responsibility and unity as learners brainstorm in pairs on the 
history of the school. Patriotism as they learn about their school. 

Links to other learning areas: -  
• Language as the learners discuss in groups. 
• Creative Art as the learners design and display a poster 

on the school motto and core values. 

Suggested Community Service Learning activities: Find out from 
parents and guardians about the history of the school. 

Suggested non-formal activities to support learning: 

• Learners to find out the history of the School from 

parents/guardians/caregivers and teachers. 

• Learners collect and display cultural artefacts in classroom. 

Suggested assessment modes: 

• Question and answer   

• Observations  
• Project work 
• Checklist  
• Peer assesment 
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• Portfolio 
Suggested learning resources: Approved text books, photos, pictures, paintings, artefacts, display boards, heavy gauge A4 work books, 
plasticine, Universal cuffs, prostheses, head/ mouth pointers, cello tapes/ masking tapes, multipurpose communication board, multipurpose 
stamps pad and ink, adapted pens/ pencils, pen/ pencil grips, book holder, page turners, key board holders, adapted computers with 
appropriate software, cameras, projectors and display boards. 

Assessment Rubric 

Indicator Exceeds expectation Meets expectation Approaches 
expectation 

Below expectation 

Aspects of 
Traditional 
Culture 

Identifies, describes and 
explains importance of 
aspects of traditional culture 
with a lot of ease. 

Identifies and describes aspects 
of traditional culture and their 
importance. 

Identifies aspects of 
traditional culture but 
has difficulties in 
describing them and 
their importance. 

Has difficulties in identifying 
aspects of traditional culture 
and describing their 
importance. 

The school 
history, motto, 
core values 
and daily 
routine 

Consistently and correctly 
narrates history of the 
school, interprets its motto, 
core values and describes 
the school daily routine. 

Narrates history of the school, 
interprets its motto, core values 
and describes the school daily 
routine. 

Describes the school 
routine, interprets the 
school motto, core 
values but has 
difficulties in narrating 
the history of the school.  

Has difficulties in narrating the 
school history, interpreting the 
school motto, core values and 
describing the school routine.  
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Strand Sub Strand 
 

Specific learning 
outcomes  
(KSA) 

Suggested learning 
experiences 
 

Key inquiry question(s) 
 

4.0	
RESOURCES	
AND	
ECONOMIC	
ACTIVITIES	

4.1 Resources in 
the County 

(2 lessons) 

By the end of the sub-
strand, the learner 
should be able to;  
 
a) identify the main 

resources found in 
the county; 

b) develop desire to 
conserve resources 
in the county. 

 

Learners are guided to:  
• Use appropriate media to 

identify the main 
resources found in the 
county. 

• Write or type or stamp 
using the multipurpose 
stamp a report on the 
identified main 
resources found in the 
county.  

• Collect and display 
samples or project 
photos or videos of the 
main resources found in 
the county in the learning 
corners or display boards 
in the classroom.  

• Brainstorm in purposive 
groups on how to 
conserve the resources 
found in the county. 

1. What are the main resources 
found in our county? 

2. How could we conserve the 
resources found in the county? 
 

4.2 Economic 
activities in the 
County 
(2 lessons) 

By the end of the sub 
strand, the learner 
should be able to; 
 

Learners are guided to:  
• Use appropriate media 

to identify the main 
economic activities in 
the county. 

1. What are the main economic 
activities in our county? 

2. What is the importance of the 
economic activities in the 
county? 
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a) identify the main 
economic activities 
carried out in the 
county; 

b) explain the 
importance of main 
economic activities 
carried out in the 
county; 

c) develop desire to 
participate in 
economic activities 
in the county. 

 

• Explore the local 
environment and use 
other sources such as 
text books and online 
platforms to identify the 
main economic 
activities carried out. 
During this experience, 
learners with mobility 
and those with 
manipulation difficulties 
could use alternative 
functional part of the 
body or use appropriate 
assistive devices or be 
assisted by peers, 
teacher aide or teacher. 
Ensure safety of the 
learners as they explore 
the environment. 

• Write or type a report on 
the identified main 
economic activities 
carried out in the 
community.  

• Play relevant 
educational computer 
games on economic 
activities carried out in 
the county. 
 Light intensity should 
be controlled for 
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learners with epilepsy 
and those with visual 
difficulties.  

• Discuss in purposive 
groups the importance 
of main economic 
activities in the county. 

 
4.3 Trade  in the 
County (3 lessons) 

By the end of the sub- 
strand the learner 
should be able to; 

a) identify methods of 
trade in the county, 

b) explore the benefits 
of trade in the 
County, 

c) appreciate lawful 
trading activities in 
the County. 

Learners are guided to: 
• Brainstorm in purposive 

groups on methods of 
trade in the County 
(Barter & Currency). 

• Discuss in purposive 
pairs the benefits of 
trade in the County. 

• Visit a trading centre to 
learn more about trading 
activities and report 
back. 
 Learners with mobility 
difficulties could use 
alternative functional 
part of the body or use 
appropriate assistive 
devices or be assisted by 
peers, teacher aide or 
teacher. 

• Role-play trading 
activities. Adaptation 
made in bullet 3 above 
applies here.  

1. Which are the methods of 
trade in the county? 

2. What are the benefits of trade 
in the County? 
 

 

24Property of the 
Government of Kenya



	

25 
	

 4.4 Industries in 
the County (3 
lessons) 

By the end of the sub-
strand, the learner 
should be able to: 
a) identify industries in 

the County, 
b) explain the benefits 

of industries in the 
County, 

c) appreciate products 
from industries in 
the county. 

Learners are guided to:- 
• Brainstorm in purposive 

pairs and identify 
industries in the County 
such as sugar,rice,flour 
and tea. 

• Discuss in purposive 
groups the benefits of 
industries in the County. 

• Visit  industries  found 
in the County and with 
permission take photos 
or video clips.   Learners 
with manipulation 
difficulties could use 
alternative  functional  
part of the body or use 
appropriate  assisstive 
devices or be assisted by 
peers teacher aide or 
teacher. 

• Create a journal of 
industries visited and 
share with others in 
class and school. 
Adaptation made above 
applies here and in 
bullet 5 below.  

• Collect and display 
sample products or 

1. Which industries are found in 
our county? 

2. How could we benefit from 
industries in the County? 
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photos or videos from 
industries in the 
classroom.  

 4.5 Enterprise 
Project at school ( 
9 lessons) 

By the end of the sub-
strand, the learner 
should be able to;  
a) actively participate 

in initiating an 
enterprise project at 
school, 

b) actively participate 
in the school 
enterprise project,  

c) uphold ethics in 
managing the 
enterprise project 
money/ funds  at 
school, 

d) appreciate collective 
efforts in the 
success of enterprise 
project at school. 

Learners are guided to: 
• Brainstorm in purposive 

groups and identify an 
enterprise project that 
can be undertaken at 
school. 

• Search the Internet and 
other sources to find out 
examples of enterprise 
projects undertaken in 
schools.  
Light intensity should be 
controlled for learners 
with epilepsy.  

• Plan for a viable 
enterprise project at 
school. 

• Share responsibilities on 
the planned enterprise 
project. Learners with 
mobility and those with 
manipulation difficulties 
could use alternative 
functional parts of the 
body or use appropriate 
assistive devices or be 
assisted by peers, 
teacher aide or teacher.  

1. How could we start an 
enterprise project at school? 

2. How could we manage the 
enterprise project in an honest 
way? 
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• Discuss in purposive 
groups ethical practices 
to be observed in 
managing the enterprise 
project money. 

• Undertake the enterprise 
project at school and 
evaluate its success. 
Adaptation made in 
bullet 3 above applies 
here and also at bullet 5 
below.  

• Participate in the school 
entrepreneurship week. 

Core Competencies to be developed:  Promotion of critical thinking, communication and collaboration as learners brainstorm in pairs 
to identify industries in the County and write reports on industries visited. 

PCIs: Development of Socio- economic issues as learners 
undertake the enterprise project. 

Values: Promotion of honesty as they undertake the enterprise 
project. Patriotism as learners are made aware of the diversity 
and richness of resources in the county. 
Promotion of respect and responsibility as they work together, 
collect and display sample products. 

Links to other learning areas: 

• Language as the learners discuss in groups and write a 
report on the main economic activities in the county. 

• Science and Technology as learners use the digital devices 
to find out the main resources found in the county. 

Suggested Community Service Learning activities: Visit and 
take photos or and video clips of industries in the County and 
share with others in school. 
 

Suggested non-formal activities to support learning: 

• Visit cottage (jua-kali) industries and share photographs where 
possible with others in the School. 

Suggested assessment modes: 
• Question and answer  
• Observation 
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Core Competencies to be developed:  Promotion of self-efficacy will be developed as learners role-play good community leadership. 
Communication and collaboration during discussions on qualities of good leadership.  

Creativity and imagination will be developed as they design posters. 

	

                                                           

 

 
• checklist 
• Project work 
• Portfolio 
• Peer assesment 
• Self assesment 

Suggested learning resources: Local and extended environments, assorted currencies, photos, approved text books, newspaper 
cuttings, display boards, heavy gauge A4 work books, plasticine, Universal cuffs, prostheses, head/ mouth pointers, cello tapes/ 
masking tapes, multipurpose communication board, multipurpose stamp, pad and ink, adapted pens/ pencils, pen/ pencil grips, book 
holder, page turners, key board holders, adapted computers with appropriate software, cameras, projectors and display boards. 
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Strand Sub Strand 
 

Specific learning outcomes 
(KSA) 

Suggested learning experiences 
 

Key inquiry 
question(s) 
 

5.0	
POLITICAL	
SYSTEMS	
AND	
CHANGE	
 

5.1 Community 
Leadership 
5.1.1 Community 
leaders  
(5 Lessons) 

By the end of the sub-strand, 
the learner should be able to; 
a) identify community 

leaders in the County; 
b) state the duties of 

community leaders in the 
County, 

c) state qualities of a good 
leader in the community; 

d) desire to support good 
community leadership in 
the County.  
 

Learners are guided to:  
• Brainstorm in purposive groups 

and identify leaders in the 
community such as: Council of 
Elders, Religious and Cultural 
Leaders. 

• Discuss in purposive groups 
duties  of community leaders 
and do   
class presentation in turns.  

• Find out qualities of a good 
leader from the community and 
other sources such as online 
platforms or books. 

• Discuss in purposive groups and 
identify  qualities of  a good 
leader in the community. 

• Role - play  good leadership in 
the community.Learners with 
manipulation  difficulties could 
use alternative  parts of the body 
or use appropriate  assisstive 
devices or be assisted by peers,  
teacher aide or teacher.  

• Use the adapted digital devices 
to  design and display a poster 
on qualities of good leadership 
in the community. 

1. Who is a 
community leader? 

2. What are the duties 
of community 
leaders? 

3. What are the 
qualities of a good 
community leader? 
 

 
 
 
 

 
 

29
Not for Sale



	

30 
	

	

 
 
 
 

•  Find out more about “nyumba 
Kumi initiative” from parents or 
guardians, record  using the 
adapted digital devices and 
report/share the findings in class. 

 
PCIs: Promotion of life skills as they learn about qualities 
of good leadership, decision making and self-awareness. 

Values: Promotion of integrity, unity, respect, Social justice and 
responsibility as learners explore qualities of good community 
leadership. 

Links to other learning areas: 

• Art and Craft as leaners design and display a poster on 
qualities of good leadership in the county. 

• Religious Education as learners identify religious 
leaders in the community. 

Suggested Community Service Learning activities: Visit elders in 
the community to learn more about “Nyumba Kumi initiative”.  

Suggested non-formal activities to support learning:  

• Visit elders in the community to learn about “Nyumba 

Kumi” initiative. 

 

Suggested assessment modes: 
• Question and answer 
• Observation,  
• Project work 
• Checklist 

Suggested learning resources: Local and extended environments, assorted currencies, photos, approved textbooks, newspaper 
cuttings, approved text books, display boards, heavy gauge A4 work books, plasticine, Universal cuffs, prostheses, head/ mouth  
 
pointers, cello tapes/ masking tapes, multipurpose communication board, multipurpose stamps, adapted pens/ pencils, pen/ pencil 
grips, book  holder, page turners, key board holders, adapted computers with appropriate software, cameras 
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 Assessment Rubric 
Indicator Exceeds expectation Meets expectation Approaches 

expectation 
Below expectation 

Community leadership 
in the county   

Correctly identifies 
community leaders in 
the county and states 
their duties with a lot of 
ease. 

Correctly identifies 
duties of community 
leaders in the county 
and states their 
duties. 

Identifies community 
leaders but has 
difficulties stating 
their duties in the 
County.  

Has difficulties in identifying 
community leaders in the county 
stating their duties. 

Qualities of good 
community leadership 

Correctly states the 
qualities of good 
community leadership 
with a lot of ease. 

Correctly states the 
qualities of good 
community 
leadership. 

States some qualities 
of good community 
leadership with 
prompts. 

Has difficulties stating the 
qualities of good community 
leadership. 
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Strand Sub Strand 
 

Specific learning outcomes 
(KSA) 

Suggested learning experiences 
 

Key inquiry 
question(s) 
 

6.0	CITIZENSHIP	
6.1 Good 
citizenship in 
school (3 
lessons) 
 
 

By the end of the sub-strand, the 
learner should be able to; 
a) identify qualities of good 

citizenship in school; 
b) demonstrate qualities of good 

citizenship in school; 
c) appreciate qualities of good 

citizenship in school. 
 

 Learners are guided to:  
• Brainstorm in purposive 

groups and identify qualities 
of good citizenship in school. 

• Discuss in purposive groups 
how to become a good citizen 
in school. 

• Write an essay on a good 
digital citizen (using 
technology in a positive way) 
and share the essays in class. 
Learners with manipulation 
difficulties could use 
alternative functional part the 
body or use appropriate 
assistive devices or be 
assisted by peers, teacher aide 
or teacher. Learners with 
speech difficulties could use 
residual speech   as they are 
lip- read by peers, teacher 
aide or teacher.  

 
 
 
 

1. How could you 
demonstrate 
good 
citizenship in 
school?  
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 6.2 Human 
Rights 
6.2.1 Forms 
of Child 
abuse (4 
lessons) 
 
 

By the end of the sub-strand, the 
learner should be able to; 
a) identify cultural practices that 

are harmful to children; 
b) state ways in which children 

are abused in the community; 
c) recognize effects of child abuse 

in the community, 
d) protect self and others from 

child abuse in the community; 
e) demonstrate knowledge of 

Child Rights and 
responsibilities in the 
community. 
 

learners are guided to:  
• Use appropriate statements to 

identify cultural practices that 
violate child rights in the 
community. Learners could 
identify orally or by writing or 
by typing or by stamping.  

•  Discuss in purposive groups 
ways in which children are 
abused in the community 
(Slavery, Child Trafficking, 
child labour, Sexual abuse, 
abuse of children with special 
needs). 

• Use appropriate case study 
(real or imaginary) to identify 
orally or by typing or by 
writing or by stamping 
harmful cultural practices in 
the community (Early and 
forced marriages, Female 
genital mutilation). 

• Use digital devices to find out 
ways in which children can be 
protected from child abuse in 
the community. Light 
intensity should be controlled 
for learners with epilepsy and 
those with visual difficulties.  

• Interact with a resource 
person and discuss forms of 
child abuse and protection. 

1. Which cultural 
practices are 
harmful to 
children? 

2. How could 
children be 
abused in the 
community? 

3. What are the 
effects of child 
abuse? 

4. How could we 
protect 
ourselves from 
child abuse? 
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Learners with speech 
difficulties could use residual 
speech or be lip-read or sign 
or write or type or stamp to 
express their views.  

• Recite or hum or mime poems 
on child protection. 

 6.3 Peace 
6.3.1 Living 
in peace with 
others in 
school 
(4 lessons) 

By the end of the sub-strand, the 
learner should be able to; 
a) identify factors that promote 

peace in school; 
b) uphold peace in school; 
c) appreciate living together in 

peace in the society. 

Learners are guided to: 
• Discuss in purposive groups 

ways of promoting peace in 
school. 

• Role play a peaceful situation. 
Learners with mobility 
difficulties could use 
appropriate assistive devices or 
be assisted by peers, teacher 
aide or teacher. While those 
with speech difficulties could 
sign or use residual speech as 
they are lip read by peers, 
teacher aide or teacher.  

• Use adapted digital devices 
with relevant software to 
create communication 
messages on peace and display 
them at strategic points in the 
school compound. 

• Participate in national and 
international events on Peace.  

• Find out from parents and 
guardians the importance of 
upholding peace and record 

How could we 
uphold peace at 
school? 
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the findings using the adapted 
digital devices and share with 
others in class. (Apply the 
adaptation on use of digital 
devices in this activity). 

 6.3.2 Peace 
Education 
Project 
 ( 7 lessons) 

By the end of the sub-strand, the 

learner should be able to; 

a) plan for a viable peace 
education project at school; 

b) actively participate in a peace 
education project in school; 

c) appreciate collective efforts in 
the success of peace education 
project at school. 

Learners are guided to: 
• Brainstorm in purposive 

groups and identify peace 
education project that can be 
undertaken at school. 

• Search the Internet to find out 
examples of peace education 
projects undertaken in schools 
(Peace gardens/nature trails, 
Peace corners, Peace 
competition essays).  
Light intensity should be 
controlled for learners with 
epilepsy and those with visual 
difficulties.  

• Plan for a viable peace 
education project at school. 

• Share responsibilities on the 
planned peace education 
project. 

• Undertake the peace education 
project at school and evaluate 
its success. 

1. How could we 
plan for a peace 
education 
project in 
school? 

2. How can we 
ensure the peace 
education 
project in school 
succeeds? 

Core Competencies to be developed:  Promotion of self- efficacy will be developed as they role play and recite poems on protection 
of children from harmful cultural practices; Promotion of communication and collaboration will be developed as they work in pairs; 
Promotion of learning to learn and peace as they undertake the peace education project at school. 
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PCIs: Health related issues as learners find out ways of protecting self and 
others from drug abuse in the community. 

Values: Promotion of unity and peace as they undertake 
the peace education project at school. Social justice as 
they learn about forms of child abuse. 

Links to other learning areas 
Science and technology as the learners use the digital devices to find out 
meaning of peace gardens and corners. 

Suggested Community Service Learning activities: 
Design communication messages on peace and display 
them at strategic points in the school compound. 
Participate in Commemorating of International Peace 
day, Day of African Child at school. Undertake Peace 
Education Project at school. 

Suggested non-formal activities to support learning: 

Participate in peace education clubs at School 

Suggested assessment modes: 
• Questions and answer  
• Observation 
• Project work 
• Checklist 
• Portfolio 
• Peer assesment 
• Self assesment 

Suggested learning resources: Resource person, Audio devices, Communication boards, posters, approved text books, display 
boards, heavy gauge A4 work books, plasticine, Universal cuffs, prostheses, head/ mouth pointers, cello tapes/ masking tapes, 
multipurpose communication board, multipurpose stamps, adapted pens/ pencils, pen/ pencil grips, book holder, page turners, key 
board holders, adapted computers with appropriate software, cameras, projectors and display boards. 
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Indicator Exceeds expectation Meets expectation Approaches 
expectation 

Below expectation 

Good Citizenship in 
school 

Consistently and 
correctly identifies 
qualities of good 
citizenship in school 
and demonstrates good 
citizenship. 

Correctly identifies 
qualities of good 
citizenship in school 
and demonstrates good 
citizenship. 

Identifies qualities of 
good citizenship in 
school but has 
difficulties in 
demonstrating good 
citizenship. 

Has difficulties in 
identifying the qualities 
of good citizenship in 
school and 
demonstrating good 
citizenship. 

Forms of Child abuse Identifies forms of child 
abuse and protects self 
and others from child 
abuse with a lot of ease. 

Correctly identifies 
forms of child abuse and 
protects self and others 
from child abuse.  

Identifies forms of child 
abuse and protects self 
and others from child 
abuse with prompts. 

Has difficulties in 
identifying forms of 
Child abuse and ways of 
protecting  
self and others. 

Living in peace with 
others in school 

Consistently and 
correctly discusses the 
importance of living in 
peace with others in 
school, develops 
messages on peace and 
promotes peace at 
school. 

Correctly discusses the 
importance of living in 
peace with others in 
school, develops 
messages on peace and 
promotes peace at 
school. 

Discusses the 
importance of living in 
peace with others in 
school but has 
difficulties in 
developing messages on 
peace and promoting 
peace at school. 

Has difficulties in 
discussing the 
importance of living in 
peace with others  
in school and 
developing peace 
messages and promoting 
peace at school. 
 

Peace education project 
at school 

Plans and participates in 
establishment of a peace 
education project in 
school with a lot of 
ease. 

Plans and participates in 
establishment of a peace 
education project in 
school. 

Plans but has difficulties 
in participating in 
establishment of a peace 
education project in 
school. 

Has difficulties planning 
and Participating in 
establishment of peace 
Education project in 
school.	
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Strand 
Sub Strand Specific Learning Outcome Suggested Learning 

Experiences 
Key Inquiry 
Question 

7.0 
GOVERNANCE 
IN KENYA	

7.1 Democracy in 
school 
(3 lessons) 

By the end of the sub strand, 
the learner should be able to; 
a) Identify democratic 

processes in school; 
b) Examine the benefits of 

democracy in school; 
c) Practice democracy in 

school. 

Learners are guided to: 
• Discuss in purposive groups 

and identify orally or by 
pointing or signing ways of 
practising democracy in 
school. 

• Discuss in purposive groups 
benefits of democracy in 
school. 
Learners with speech 
difficulties could use residual 
speech as they are lip read by 
peers, teacher aide or teacher 
(apply this adaptation in all 
activities where speech is 
involved) 

• Find out more about benefits 
of democracy in school and 
share with others. 

• Simulate a real life situation 
that depicts democracy in 
school.          (apply the 
adaptation for speech, 
mobility and manipulation in 
this activity). 

• Use the adapted digital 
devices to document and 
create  a journal on 
democratic processes in 
school and community.  

1. How could we 
practise democracy 
in school? 

2. What are the 
benefits of 
democracy in 
school? 
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 7.2 Children’s 
Government in 
School 
(4 lessons) 

By the end of the sub strand, 
the learner should be able to; 
a) outline the composition 

of  children’s government  
in school; 

b) describe the functions of 
the children’s 
government  in school; 

c) actively participate in 
children’s government  in 
school. 

Learners are guided to: 
• Discuss in purposive groups 

and write down or type or 
stamp the composition of 
Children’s Government  in 
school.(apply the 
adaptations for speech in 
this activity and the one 
below) 

• Share experiences in 
purposive groups and in 
class on functions of 
Children’s Government  in 
school. 

• Write or type or stamp an 
essay on ways of supporting 
Children’s Government  in 
school. 

• Simulate the Children’s 
Government  in session in 
school. 

( apply the adaptation for 
speech, mobility and 
manipulation in this 
activity). 

1. What is the 
composition of the 
Children’s 
Government  in 
school?  

2. How could you 
support Children’s 
Government  in 
school? 
 

 7.3 The County 
Government in 
Kenya 
( 6 lessons) 

By the end of the sub strand, 
the learner should be able to; 

a) Outline the 
composition of a 
County Government 
in Kenya, 

Learners are guided to: 
• Brainstorm in purposive pairs 

to find out the meaning of a 
County Government in 
Kenya. Learners with speech 
difficulties could use residual 
speech as they are lip read by 

1. What is the 
composition of the 
County Government 
in Kenya? 

2. Where does the 
County Government 
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b) Identify sources of 
money for the County 
Government, 

c) State the duties of a 
County Governorin 
Kenya. 

d) Appreciate the role 
played by the County 
Government in 
Kenya. 

the peers, teacher aide or 
teacher or use the 
multipurpose communication 
board to express their views. 
Apply this adaptation in all 
activities where speech is 
involved). 

• Discuss in purposive groups 
the composition of a County 
Government in Kenya 
(County Executive and 
County Assembly). 

• In pairs identify orally or by 
pointing or signing sources of 
money for County 
Government. 

• Find out from parents or 
guardians or teachers how the 
County Government uses its 
money and write or type or 
stamp using the multipurpose 
stamp a report. 

• Share the report orally or 
visually using the adapted 
digital devices  in class. 

• Interact with a resource 
person to learn more about 
the duties of a County 
Governor in Kenya.( apply 
the adaptations for speech in 
this activity). 

get money to do it’s 
work? 

3. What are the duties 
of a County 
Governorin Kenya? 
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• Write key points on duties of 
a County Governorin Kenya. 
(Learners with manipulation 
difficulties could use 
alternative functional parts of 
the body or use appropriate 
assistive technology to type 
or stamp or they could also 
give their responses orally). 

• Visit the County Government 
offices or use appropriate 
media to learn more about the 
duties of a County 
Governorin Kenya. 
(Apply the adaptation for 
mobility ,manipulation and 
speech in this experience). 

• Role play a County Assembly 
in session. 
(Apply the adaptations on 
speech, manipulation and 
mobility above in this 
activity). 
 
 
 

Core competencies to be developed:  
Patriotism as they learn about County Government. 
Promotion of learning to learn as they learn democracy in school and promotion of self-efficacy as they share experiences in groups 
on benefits of children’s government. 
Imagination and creativity s they write essays. 
Communication and collaboration as they discuss in groups and interact with the resource persons. 
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PCIs: Socio- economic issues as they learn about good 
governance, Children’s Government and County Government. 
 

Values: promotion of patriotism, unity and respect as they 
discuss and interact in groups. 

Links to other learning areas 
• Creative Art as learners simulate children’s government in 

session in school. 
• Science and technology as learners use appropriate media to 

learn about the duties of a governor in Kenya. 

Suggested community service learning activities: interact with 
a resource person to talk about duties of a County Government in 
Kenya. 

Suggested assessment modes: 
• Question and answer 
• Observation 
• Project work 
• Checklist 
• Portfolio 
• Self-assessment 
• Peer assessment 

 

Suggested learning resources: Local and extended environments, assorted currencies, photos, approved textbooks, newspaper 
cuttings, approved text books, display boards, heavy gauge A4 work books, plasticine, Universal cuffs, prostheses, head/ mouth 
pointers, cello tapes/ masking tapes, multipurpose communication board, multipurpose stamps, adapted pens/ pencils, pen/ pencil 
grips, book  holder, page turners, key board holders, adapted computers with appropriate software, cameras 
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Assessment Rubric 

Indicator Exceeds expectation Meets expectation Approaches 
expectation 

Below expectation 

Democracy in 
school 

Consistently identifies 
democratic process in 
school and explains its 
benefits.  

Identifies democratic 
process in school and 
explains its benefits. 

Identifies democratic 
process in school but has 
difficulties in explaining 
its benefits.  

Has difficulties in 
identifying democratic 
process in school and 
explaining its 
benefits.  

Children’s 
Government   
 

Correctly describes the 
composition of Children’s 
Government and explains its 
functions. 

Describes the composition 
of Children’s Government 
and explains its functions.  
 

Describes the 
composition of 
Children’s Government 
but has difficulties in 
explaining its functions. 

Has difficulties in 
describing the 
composition of the 
children’s government 
and explaining its 
functions.  

The County 
Government in 
Kenya 

Describes the composition 
of the County Government 
in Kenya, identifies sources 
of money for the County 
Government and states the 
duties of a County 
Governor, with a lot of ease. 

 Describes the composition 
of the County Government 
in Kenya, identifies some 
sources of money for the 
County Government and 
states the duties of a County 
Governor. 

Describes the 
composition of the 
County Government in 
Kenya but has 
difficulties in identifying    
sources of money for the 
County Government and 
stating the duties of a 
County Governor. 

Has difficulties in 
describing the 
composition of a county 
government, identifying 
its sources of money and 
stating the duties of a 
County Governor in 
Kenya. 
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SUGGESTED	NON-FORMAL	ACTIVITIES	
 STRAND ACTIVITY 
1 Natural and Built Environments Learners to model historic built environments and display in class. 
2 People and Population Learners to find out from parents and guardians about the importance of inter-

dependence of people and write a report.   
3 Culture and Social Organizations Learners to find out about history of the school from parents, guardians or teachers, 

collect and display cultural artefacts in the classroom. 
4 Resources and Economic Activities

  
Learners to visit and take photos or video clips of industries in the County and share 
with others in school. 

5 Political Systems and Change Learners to visit elders in the community to learn more about “Nyumba Kumi 
initiative”. 

6 Citizenship Learners to participate in Peace Education clubs at school. 
7 Governance in Kenya Learners to visit the County Government offices or use appropriate media to learn 

more about the functions of a County Governor in Kenya. 
 

SUGGESTED	ASSESSMENT	METHODS	
Oral Questions, Teacher made tests, Observation, Project Work, Profiling, Journaling, Anecdotal Records, Checklist, Portfolio, Peer 
Assessment and Self Assessments. 
 

SUGGESTED	LEARNING	RESOURCES	
The suggested list of learning resources is neither exhaustive nor prescriptive. It is important for the teacher to explore the wealth of 
learning resources, improvise or collect samples during a field study. The suggested resources include: 
• Local and extended environment 
• Real objects/Specimens/realia 
• Maps 
• Photographs, pictures and paintings 
• Flash cards and posters 
• TV/video/films/slides/ Internet sources  
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• Live Radio Broadcasts  
• Vetted digital resources, educational computer games 
• Approved textbooks and other printed resources  
• Worksheets, Activity sheets 
• Resource persons 
• Artefacts  
• Museum, Monuments, Cultural and historical sites 
• Newspaper cuttings 
• Magazines/journals 
• Libraries 
• Display boards 
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PHYSICAL	AND	HEALTH	EDUCATION	
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ESSENCE STATEMENT 
Physical and Health Education (PHE) aims at enabling the learner to acquire relevant practical knowledge, skills, values and attitudes for 

functional life. PHE is in tandem with the Visible Learning Theory where learners need to be able to think about and solve problems, work 

in teams, communicate through discussions, take initiatives and bring diverse perspectives to their learning and also Vygotsky’s social 

construction theory which postulates that learning takes place within the social environment, where the learner negotiates meanings through 

interacting, both explicitly and implicitly, with the teacher, peers and materials embedded in the context (BECF2017). Physical and Health 

Education provides, developmentally appropriate learning progression of skills and concepts in movement. This enables the learner to 

apply their mental, emotional and social skills which allow for participation in future specific games and sport in pursuit of a career and 

healthy lifestyle. 

 

The learning area is also designed to develop the learner’s creativity and nurture sports talent in the achievement of the learner’s full 

potential. Through Physical and Health Education the learner is empowered to acquire values and core competencies embed in Basic 

Education, thus becoming an Engaged, Empowered and Ethical Kenyan citizen. 

GENERAL LEARNING OUTCOMES	
By the end of middle school (4-6), the learner should be able to:  
1. Perform physical and health activities with control and consistency for enjoyment, survival and self actualization. 
2. Utilize knowledge, skills and values acquired through involvement in physical and health activities to pay  
3. Adequate attention to own and others safety.  
4. Apply knowledge of basic fitness concepts and principles to make responsible and informed choices in maintaining  health and 

enhancing body functions 
5. Improvise a variety of equipment and facilities and use tactical and social skills in outdoor experiences for    existence and personal 

development 
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6. Acquire basic movement skills through a variety of developmentally appropriate movement experiences within the social and cultural 
context 

7. Demonstrate competency in motor skills and movement patterns needed to perform 
8. Exhibit inter and intra personal responsible social behaviours that respect self and others in physical and health activity settings. 
9. Use tactical and social skills in indoor and outdoor experiences for existence and personal development. 
10. Appreciate movement skills for recreational and positive use of leisure 
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LESSON ALLOCATION FOR LOCOMOTOR SKILLS: 9 

Strand Sub Strand Specific Learning Outcomes  Suggested Learning Experiences  Key Inquiry 
Question(s) 

1.0 BASIC 
MOVEMENT 
SKILLS	
 

1.1Locomotor 
skills: An Athletic 
track  

 
2 Lessons 

By the end of the sub strand, the 
learner should be able to: 
 
a) identify an athletic track in 

the community; 
b) identify the common starting 

and finishing points for100 
and 200meters races on an 
athletic track; 

c) Participate in school athletic 
events to enhance learning; 

d) Observe safety when playing 
games for own and others 
safety; 

e) Play games for fun and 
enjoyment; 

f) appreciate the athletic track 
in the community as a 
resource. 

• In purposive groups or pairs, 
learners could identify an athletic 
track in the community for resource 
awareness verbally or by pointing or 
signing or writing or using 
multipurpose communication board. 

• In purposive groups or pairs, 
learners identify the common 
finishing and starting point for 100 
and 200 metres races on the athletic 
track verbally or by pointing or 
signing or writing using 
multipurpose communication board. 

• Learners watch or observe a video 
clip or a chart or a picture showing 
an athletic track and count orally or 
by signing or writing or typing the 
number of lanes on the track 
displayed for familiarization. For 
learners with epilepsy and those with 
visual difficulties, control the light 
intensity (glare) on the digital 
devices (video) to suit their 
individual needs. For learners with 
body positioning or postural 
difficulties, including those with 
floppy muscles, scoliosis and spinal 
injury, could require appropriate 

1. How does an 
athletic track 
look like? 

2. What is the 
importance of 
honesty in 
sports 
competitions? 
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positioning devices such as special 
seats with straps or prone wedges. 
Learners with short stature could 
require preferential seating for better 
or enhanced view.   

•  Learners participate in school 
athletic events to enhance learning 
individually or in purposive groups 
or pairs. Learners with mobility 
difficulties could use any alternative 
functioning parts of their body or 
assistive technology for movement 
such as wheelchairs to carry out the 
activities. Modifications could be 
done on the athletic field such as 
reducing the distance to be covered 
in a race or having a fewer 
participant at a time for those who 
are on mobility devices. Safety 
precaution measures should be 
observed for learners with brittle 
bone, muscular dystrophy and 
anaemia by giving them less 
vigorous activities which they 
perform according to their individual 
level of ability. 

• Learners could play games for 
enjoyment using alternative 
functioning parts of theirbody, 
individually or in purposive pairs. 
NOTE: The adaptations made in this 
sub strand also apply in all the 
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subsequent activities which involve 
speech, interaction with digital 
devices, vigorous activities, 
manipulation, and movement under 
this strand. However, besides, other 
adaptations have also been made on 
specific activities. 

1.2 Locomotor 
skills: Standing 
Start in athletics 
 
4 lessons    
 

By the end of the sub strand, the 
learner should be able to: 
a)   demonstrate the Standing 

start to enhance learning 
b)   practice the standing start 

in athletics for  
skill acquisition 

c)   discuss the term ‘fair play’ 
during games and sports for 
value acquisition 

d)   observe rules when 
practicing the   Standing 
start in athletics for own and 
others safety 

e)    play games that involve 
Standing start in athletics for 
fun and enjoyment 

f)   appreciate the Standing start 
as a technique in starting 
races in athletics 

• Learners interact with digital media 
to familiarize with the standing start 
in athletics and observe  
- The leg placement during the 

Standing start  
- The push and arm action during 

Standing start in athletics  
- Full body alignment (hips, 

knees, eyes and arms) during the 
Standing  

- The commands “On your 
marks” and “Go!” during the 
Standing start. Learners with 
motor and manipulation 
difficulties could use 
functioning parts of the body, 
assistive devices or be assisted 
by peers, teacher aide or teacher. 
Light intensity should be 
reduced for learner with 
epilepsy and those with visual 
difficulties. (Apply this 
adaptation in subsequent  

1. How do you 
position your 
body for a 
standing start 
in athletics? 

 
2. Why is it 

important to 
respect track 
rules? 
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activities where technology is 
involved): 

•• Learners in purposive groups 
practice the  
- leg placement during the 

Standing start  
- push and arm action during 

Standing start in athletics  
- full body alignment (hips,  

knees, eyes and arms) during the 
Standing  

- commands “On your marks” 
and “Go!” during the Standing 
start  

• Learners in purposive groups 
discuss the term ‘fair play’. 
Learners with speech difficulties 
could use residual speech as they 
are lip read by peers, teacher aide or 
teacher or to point, sign or mime. 

• Learners participate in games for 
fun and enjoyment and observe 
safety.Learners with motor and 
manipulation difficulties could use 
functioning parts of the body, 
assistive devices or be assisted by 
peers, teacher aide or teacher. 
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 1.3 Locomotor 
skills: Athletics -   
 
Standing Long 
jump 
 
3 lessons 

By the end of the sub strand, the 
learner should be able to: 
a)   demonstrate the Standing 

long jump for skill 
acquisition 

b)   practice the standing long 
jump for skill masterly 

c)   observe safety when 
practicing the Standing Long 
jump for own and others 
safety 

d)    play games for fun and 
enjoyment 

e)   appreciate the Standing 
Long jump in athletics 

• Learners interact with technology to 
describe the standing long jump. 

• In purposive groups, learners discuss 
their observations and respect each 
other’s opinion (Apply the 
adaptation in sub strand 1.1 bullet 
1here). 

• In purposive groups or pairs, learners 
use drills to practice: 

- The take-off on both feet in 
Standing long jump  

- The arm swing, flight and 
landing in Standing long jump 

- Body positioning for standing 
long jump (Apply the 
adaptation in sub strand 1.1 
bullet 4here and in bullet 5 and 
8 below). 

•• In purposive groups the learners 
practice the Standing long jump and 
give each other feedback. Safety 
precautions should be observed for 
learners with brittle bone, anaemia, 
asthma and or muscular dystrophy 
by giving them less vigorous 
exercises which they perform 
according to their individual level of 
ability. 

•• In purposive groups or pairs, learners 
discuss the importance of teamwork 
during games and sports (Apply the 
adaptation in sub strand 1.1 bullet 1 

1. What moves 
the body 
forward after 
take-off in 
standing long 
jump? 
 

2.    Why is it 
important to 
work as a team 
during games 
and sports? 
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here and in the subsequent activities 
that involve speech under this 
strand). 

•• Learners observe safety when 
practicing the Standing Long jump 
using any part of the body. Learners 
with motor difficulties, those with 
brittle bone and those with floppy 
muscles could be given alternative 
activities such as swinging the torso 
back and forth or lifting the body 
using any other alternative 
functional part of the body with 
assistance from peers, teacher aide or 
teacher. Learners with spinal cord 
injury, positioned using appropriate 
positioning devices such as prone 
bed and with the assistance of a 
physiotherapist could extend and 
flex arm(s). Apply these adaptations 
in all the subsequent vigorous 
(strenuous) activities such as 
jumping, kicking or running under 
this strand and subsequent strands. 

•• Learners in groups participate in 
games for fun and enjoyment. 
Observe safety precaution for 
learners with brittle bones to avoid 
fractures. Learners with muscular 
dystrophy and those with anaemia 
could be given less vigorous tasks to 
avoid loss of breath.  
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Suggested Community Service-Learning Activities: Learners participate during inter-community athletic competitions for solidarity 
Non-formal activities to enhance learning: Learners engage in athletic activities with their peer during their free time. 
Suggested: Assessment: Oral questions, written assignment, Observation, Anecdotal notes, practical assessment, peer assessments and 
self-assessment 
Learning resources: PHE  design, field/space, video, video clips, charts, pictures, observation checklist, first aid kit, exercise books, 
pens and pencils.                                                                                                                                                                                                                       

 
 
  

Core competencies to be developed: 
• Digital literacy: as learners interact with assistive technology to gather information; 
• Communication and collaboration: as learners practice in groups and play game; 
• Self-efficacy: as learners perform the various skills. 

Link to Pertinent and Contemporary Issues: 
• Social and Economic: Safety- as learners practice the various 

skills. 
• Life skill: social cohesion – as learners work with each other. 
• Health: Elimination of lifestyle diseases – as learners exercise 

physical fitness 
 

  Link to Values:  
• Respect for self and others: as learners discus in 

groups and correct each other; 
• Peace: as all learners work in groups for skill practice; 
• Unity: as learners practice drills together. 

55
Not for Sale



	

56	
	

Assessment Rubric for: Basic Movement Skills: Manipulative Skills: Athletics Track 
# Indicator Exceeding 

expectation  
Meeting expectation Approaching 

expectation 
Below expectation 

1. Skill acquisition 
(cognitive) 
§ identifying the 
sections of   
  an athletic track 
§ standing start in 

athletics 
§ standing Long jump 

 

The learner 
demonstrates 
excellent ability in 
skill performance 
and volunteers to 
assist others.  

The learner 
demonstrates ability in   
skill performance with 
ease. 
 

The learner 
demonstrates ability 
to perform the skill 
with assistance  

The learner has difficulty 
in performing the skill 
even with assistance. 
 
 

2. Sportsmanship 
Attitude 
Teamwork 
 

The learner 
portrays excellent 
sportsmanship in all 
activities and 
exhibits genuine 
concern for others 

The learner 
demonstrates 
sportsman like 
behaviour in activities 
and works well with 
others 

The learner 
demonstrates 
sportsman like 
behaviour and works 
with others under 
supervision. 

The learner has difficulty 
demonstrating sport man 
like conduct and working 
with others even with 
assistance. 

3. Health and fitness 
enhancing behaviours 

The learner exhibits 
an exceptional level 
of fitness and 
surpasses all grade 
level components 
of fitness 

 The learner exhibits 
personal growth of 
physical fitness to the 
expected levels.  

 The learner slowly 
exhibits progress 
towards improving 
personal fitness 
levels. 

The learner has difficulty 
in exhibiting personal 
levels of physical fitness 

4. Safety and application of 
rules 

 The learner 
participates with 
excellence and 
encourages others 
to be safe, follows 
instruction and stay 
on task. 

The learner 
participates safely and 
follows instructions 
and stays on task 
without undue fatigue. 

 The learner needs 
occasional prompting 
to observe safety and 
stay on task.  

The learner needs constant 
assistance to enforce 
safety, obey instructions 
and stay on task.  
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Lesson allocation for Manipulative Skills: 51 
 
Manipulative Skills:  Ball Games 
Strand Sub Strand Specific Learning Outcomes  Suggested Learning Experiences  Key Inquiry 

Question(s) 
 1.4 

Manipulative 
skills: 
Ball game skills:  
 
Improvising balls 
 
4 Lessons  

By the end of the sub strand, the learner 
should be able to: 
a)   describe the Exercise ball to 

enhance learning; 
b)   identify locally available materials 

for improvising the Exercise balls; 
c)   gather locally available materials 

for improvising the Exercise balls; 
d)   improvise the Exercise balls for use 

during kneeling Overarm throw; 
e)    Observe safety when improvising 

the Exercise balls to avoid injuries; 
f)    play games for fun and enjoyment; 
g)   Appreciate the improvisation of the 

Exercise balls for self –sufficiency. 

• Learners interact with assistive 
digital technology or sketches or any 
other appropriate resources to 
describe an Exercise ball. Light 
intensity could be controlled for 
learners with conditions such as 
epilepsy and those with visual 
difficulties while learners with body 
alignment difficulties could use 
appropriate body positioning devices 
and materials (apply these 
adaptations in all subsequent 
activities which require assistive 
technology and digital media in this 
sub strand). 

• In purposive groups or pairs, learners 
identify locally available materials 
for use in improving the exercise 
balls of various sizes. Learners with 
speech difficulties could use residual 
speech as they are lip read or sign or 
point or use multipurpose 
communication board. (Apply this 

1. Which locally 
available 
materials are 
appropriate 
for 
improvising 
durable hand 
balls? 

2. What safety 
measures can 
be taken to 
avoid injuries 
when 
improvising 
hand balls? 

3. Which are the 
likely injuries 
to occur when 
soccer when 
improvising 
soccer balls? 

4. How can the 
injuries that 
may occur 
while 
improvising 
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adaptation in all subsequent activities 
which involve use of speech under 
this strand). 

• In purposive groups or pairs, learners 
gather the materials for improving 
the exercise balls. Learners with 
mobility and those with manipulative 
difficulties could use alternative 
functional parts of the body or use 
appropriate assistive device 
technology or be given physical 
assistance by peers or teacher aide or 
teacher as they perform this 
activity(Apply this adaptation in all 
the subsequent activities which 
involve mobility and manipulation 
under this strand). 

• In purposive groups or pairs, learners 
improvise the exercise balls for use 
when practicing the knee throw. 

• Learners observe safety when 
improvising the exercise balls to 
prevent injury. 

• Learners participate in games for fun 
and enjoyment and observe safety. 

balls be 
managed? 

5. Which games 
can be played 
using 
improvised 
balls? 

 
 

 1.5 Manipulative 
skills: Ball 

By the end of the Sub strand the learner 
should be able to: 
 

• Learners in groups use digital media 
to view the One-handed catch. they 

1. Which 
distance is 
easier to 
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Games: One 
handed 
 
Catching 
 
3 lessons 
 

a)   demonstrate the Two-handed catch 
for skill acquisition  

b)   practice the Two-handed catch for 
skill masterly 

c)   observe rules when playing games 
for own and others safety 

d)   play games for fun and enjoyment 
e)   appreciate the Two-handed catch as 

a vital skill in playing a number of 
games 

discuss their observations and 
respect each other’s opinion 

•  Learners in groups pass a variety of 
items to each other to practice the 
One-handed catch using different: 
- distances  
- pathways  
-  levels  
- degrees of force 

• the learners make relationships by 
using the Two-handed catch 

• learners play games for fun and 
enjoyment and observe safety 

 

catch from 
using the 
One-handed 
catch? 

2. How can you 
use the One-
handed catch 
in everyday 
life?  

 

 1.6 Manipulative 
skills: 
Kneeling 
Overhead throw 
 
3 Lesson 

By the end of the sub strand, the learner 
should be able to: 
a)   demonstrate the Kneeling 

overhead throw for skill acquisition 
b)   practice the Kneeling overhead 

throw for skill masterly  
c)    discuss the importance of honesty 

during games and sports  
d)   Observe the rules when performing 

the Kneeling overheadthrow for 
safety 

e)    play fun games for enjoyment 

• Learners interact with technology or 
sketches or other appropriate 
resources to describe the Kneeling 
over overhead throw.  

• Learners use drills to practice the 
Kneeling overhead throw 

• In purposive groups, learners discuss 
their observations and respect each 
other’s opinion. 

• In purposive groups or pairs, 
learners practice the Kneeling 
overhead throw. Learners with 
motor difficulties such as those with 

1.  How far can a 
person throw 
the ball when 
on their knees?  
 

2. Why is it 
important to 
observe 
honesty during 
competitions? 
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f)    appreciate the Kneeling overhead 
throw for strength training 

missing limbs, amputees, especially 
those with cerebral palsy could use 
any other alternative part of their 
body to do a similar activity with 
physical assistance from peers, 
teacher aide or teacher. 

• In purposive groups or pairs, 
learners discuss the importance of 
honesty during competitions. 

• Learners observe the rules when 
practicing the Kneeling overhead 
throwfor safety. Learners with 
difficulties in manipulation, posture 
and movement could use any other 
alternative functional parts of their 
body while seated on the ground or 
on their appropriate positioning 
devices such as prone wedges while 
performing the activity with 
assistance from peers, teacher or 
teacher aide.(Apply these 
adaptations in all the subsequent 
activities that require gross motor 
skills (use of the larger muscles for 
movement such as hands and 
legs….. under this strand). 

• Learners participate in games for fun 
and enjoyment. 
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 1.7 Manipulative 
skills: Ball game 
skills: Overarm 
pass 
 
3 Lessons 

By the end of the sub-strand, the learner 
should be able to: 
 
a) demonstrate an Overarm pass for 

skill acquisition 
b) practice the Overarm pass for skill 

masterly 
c) discuss the importance of respecting 

team mates during games and sports 
d) observe rules when passing balls for 

own and others’ safety  
e) play modified games using the 

overarm pass for fun and enjoyment  
f) appreciate the overarm pass as a vital 

skill in a number of games 

• Interact with digital media or 
appropriate resources to watch a 
video clip of the overarm pass and 
observe the hand movement. 

• In purposive groups, learners discuss 
their observations and respect each 
other’s views. 

• In purposive pairs, learners practice 
throwing the ball to each other from 
different directions such as forward, 
sideways and backward using the 
overarm pass. Learners with 
manipulative difficulties could use 
any other alternative functional parts 
of their body with assistance from 
peers, teacher aide or teacher. They 
could head the ball instead of 
throwing.  

• In purposive groups the learners 
practice passing the ball to each other 
from various levels such as while 
standing, kneeling ((low, high). 
Learners with motor difficulties 
could use any other alternative 
functional parts of their body with 
assistance from peers, teacher aide or 
teacher to perform this activity. 
Learners with paraplegia or those 

1. How can you 
use the over 
arm pass in 
everyday life? 

 
2. Which games 

use the 
overarm pass? 
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with floppy muscles could perform 
this activity or any alternative one 
while seated or lying on the ground. 
For learners with motor difficulties 
especially those with weak muscles, 
larger and lighter balls could be used. 

• In purposive groups learners 
establish relationships as they pass 
the balls to each other using the 
overarm pass or any other alternative 
parts of their body. 

• In purposive groups learners practice 
the overarm pass by passing the ball 
to each other using varying degrees 
of force. 

• Learners practice the overarm pass 
with a partner 2 or 3 meters away or 
at a distance within their individual 
level of ability. 

• Learners play modified games using 
the overarm pass and observe safety. 

 1.8 Manipulative 
skills: Ball 
Game  

 
Overhead pass 
 
3 Lessons 

By the end of the sub strand, the learner 
should be able to: 
 
a) Demonstrate the overhead pass to 

enhance learning; 
b) practice the overhead pass for skill 

mastery; 

• Learners interact with digital media 
or alternative resources to watch a 
video clip or picture ordrawings on 
the Overhead pass and observe the 
body position, placement of hands 
and how they move as the ball is 
released. (Apply the adaptation 

1. Which height 
(level) is 
easier to make 
an overhead 
pass from? 

2.    Why is it 
important to 
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c) discuss the importance of  respecting 
rules during games and sports  

d) observe rules when passing balls for 
own and others’ safety  

e) play modified games using the 
Overhead pass for fun and 
enjoyment  

f) appreciate the Overhead pass as a 
skill in playing a number of games 
 
 
 
 

made in sub strand 1.1.0 bullet 3 
here and in all the subsequent 
activities which involve the use of 
digital devices under this strand. 

• In purposive groups, learners 
discuss their observations and 
respect each other’s views (Apply 
the adaptation made in sub strand 
1.1.0, bullet 1 for learners with 
speech difficulties).  

• In   purposive pairs, learners practice 
passing the ball to each other from 
different directions such as forward 
and sideways using the Overhead 
pass (Apply the adaptation made in 
sub strand 1.1.6, bullet 2 and 3 here 
and in all the subsequent activities 
that involve motor skills such as 
kicking or passing the ball under this 
strand). 

• In purposive groups, learners 
practice passing the ball to each 
other from various levels, standing, 
kneeling (low, high) using the 
Overhead pass, 

• In purposive groups, the learners use 
the Overhead pass to practice 

respect rules 
during games 
and sports? 
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passing the ball to each other using 
various degrees of force. 

• Learners establish relationships as 
they pass the balls to each other in 
groups using the Overhead pass. 

• In purposive groups, learners 
practice passing the ball when they 
are 1, 2, and 3 meters apart. 

• In purposive groups, the learners 
discuss reasons for respecting rules 
during games. 

• Learners play modified games using 
the Overhead pass and observe 
safety. 

 1.9Manipulative 
skills: Ball 
Games: 
-Underarm pass 
 
3 Lessons 
 
 
 
 

By the end of the sub strand, the learner 
should be able to: 
 
a) Demonstrate the underarm pass for 

skill acquisition; 
b) practice the underarm pass for skill 

acquisition; 
c) discuss the importance of  making 

games fun and enjoyable  
d) observe rules when passing balls for 

own and others’ safety  
e) play modified games using the 

Underarm pass for fun and 
enjoyment  

• Learners interact with digital media, 
to watch a video clip of the underarm 
pass and observe the body position, 
how the ball is held, and the 
movement of the hand during 
passing(Apply the adaptations made 
on sub strand 1.1.0, bullet 3here and 
in all the subsequent activities which 
involve the use of digital devices 
under this strand).  

• In purposive groups, learners 
discuss their observations and 
respect each other’s views. (Apply 
the adaptations made on sub strand 

1. When is it 
most 
appropriate to 
use the 
underarm 
pass?  

2.  Why is it 
important to 
have fun and 
joy when 
playing 
games? 
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f) appreciate the Underarm pass as a 
vital skill in playing a number of 
games 

1.1.0, bullet 1here and in all the 
subsequent activities which involve 
speech under this strand). 

• In purposive pairs, learners practice 
passing the ball to each other from 
different directions such as forward, 
sideways using the underarm pass. 
Learners with motor difficulties 
could require larger and lighter balls 
which they could pass using any 
other alternative parts of their body. 
They could head the ball instead of 
throwing (Apply this adaptation in 
all the subsequent activities which 
involve manipulating the ball using 
the lower and upper extremities). 

• In purposive groups, learners 
practice passing the ball to each 
other from various levels, standing, 
sitting and lying (low, high) using 
Underarm pass. Safety precaution 
should be observed for learners with 
brittle bones. Learners with 
manipulation difficulties could pass 
the ball using any other alternative 
parts of their body according to their 
individual level of ability. 

3.    Which 
distance is 
most 
appropriate 
for the 
Underarm 
pass? 
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• In purposive groups, learners 
practice the Underarm pass by 
passing the ball to each other using 
various degrees of force. 

• Learners establish relationships as 
they pass the balls to each other in 
groups using the Underarm pass. 

• In purposive groups, learners 
practice passing the ball when they 
are 3, 5, and 10 meters apart using 
the Underarm pass. The said 
distances could be reduced for 
learners with motor difficulties. 
They could also require larger and 
lighter balls which they could pass 
using any other alternative parts of 
their body. They could head the ball 
instead of throwing. 

• Learners discuss the importance of 
having fun and joy as they play 
games. 

• Learners play modified games using 
the Underarm pass for fun, 
enjoyment and observe safety. 

 1.10 
Manipulative 
skills: 
 Ball games - 

By the end of the sub strand, the learner 
should be able to: 
 

• Learners interact with digital media, 
charts, pictures or other appropriate 
resources to watch a video clip on 
Chest pass and observe how the 

1.    Why is it 
important to 
be aware of 
personal and 
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Chest-pass  
 
 
3 Lessons 

a) Demonstrate the Chest pass for skill 
acquisition; 

b) practice the Chest pass for skill 
mastery; 

c) discuss the importance of 
commitment to a team during games 
sports 

d) observe the rules when passing the 
ball for own and others’ safety  

e) play modified games using the Chest 
pass for fun and enjoyment 

f) appreciate the Chest pass as a skill in 
playing a number of games 

fingers are spread over the ball, hand 
placement and how the ball is 
released. 

• In purposive groups, learners 
discuss their observations and 
respect each other’s views. 

• In purposive groups, learners 
practice passing the ball to each 
other in various levels such standing 
and kneeling using Chest pass. 
Learners with motor difficulties 
could perform the activity while 
seated or lying on the ground. They 
could also use larger and lighter 
balls. (Apply these adaptations in all 
the subsequent activities that involve 
playing with the ball under this 
strand). 

• In purposive groups, learners 
practice passing the ball when they 
are 1, 2, and 3 meters awayusing 
Chest pass, 

• In purposive groups, the learners 
practice Chest pass by passing the 
ball to each other using various 
degrees of force, 

• In purposive pairs, learners practice 
passing the ball to each other from 

general space 
when playing 
games? 

2.    Why is it 
important to 
have team 
commitment 
during sports? 
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different directions such as forward, 
sideways using the Chest pass. 

• In purposive groups, learners 
discuss the importance of 
commitment tothe school team 
during games and sports, 

• Learners play modified games using 
the Chest pass and observe safety. 

 1.11Manipulative 
skills: Ball 
Games- 
Bounce Pass 
 
3 lessons 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

By the end of the sub strand, the learner 
should be able to: 
 
a) demonstrate  the Bounce pass for 

skill acquisition 
b) practice the Bounce pass for skill 

masterly 
c) observe rules when playing games 

for own and others safety 
d) play games for fun and enjoyment  
e) appreciate the Bounce Pass as a vital 

skill in playing a number of games 

• Learners interact with digital media, 
charts, pictures or other appropriate 
resources to watch a video clip on 
Bounce pass and observe the hand 
movement. 

• Purposive pairs, learners practice 
passing the ball to each other from 
different directions such as forward, 
sideways and backward using the 
Bounce Pass. 

• In purposive groups the learners 
practice passing the ball to each 
other from various levels, standing, 
kneeling (low, high) using Bounce 
pass 

• In purposive groups, the learners 
practice the Bounce pass by passing 
the ball to each other using various 
degrees of force. Learners with 
manipulation difficulties could 

1.   What makes 
a good bounce 
pass? 

 
2.    Which 

distance is 
appropriate 
for a bounce 
pass? 
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bounce the ball using any alternative 
functional part of their body with 
assistance from peers, teacher aide 
or teacher. They could also drop the 
ball from a height which then 
bounces to the partner. 

• In purposive groups, learners 
practice passing the ball when they 
are 1, 2, and 3 meters apart. The 
distances could be reduced 
depending on the individual 
functioning ability of the learners. 

• In purposive groups, learners 
discuss the importance of being 
committed to their teams during 
games. 

• Learners play modified games using 
the Bounce pass and observe safety. 

 1.12Manipulative 
skills: 
Ball Games -  
 
Improvising 
Soccer balls 
 
 
3 Lessons 
 

By the end of the sub strand, the learner 
should be able to: 
 
a) describe the soccer ball to enhance 

learning; 
b) identify locally available materials 

for improvising soccer balls  
c) gather locally available materials for 

use to improvise soccer balls; 

• Learner interacts with digital media, 
charts, pictures or other appropriate 
resources to find out how soccer 
balls look like and the ball sizes for 
ages 9-11.  

• In purposive groups or pairs, 
learners list locally available 
materials that can be used for 
improvising soccer balls of various 
sizes. Learners with speech 

1.   Which 
materials are 
appropriate 
for 
improvising 
durable soccer 
balls? 

2.    What safety 
measures can 
be taken to 
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d) improvise age appropriate soccer 
balls of various sizes for use in 
learning; 

e) clean the working area for 
environmental care; 

f) observe safety measures when 
improvising soccer balls to avoid 
injuries; 

g) play games using improvised soccer 
balls for fun and enjoyment; 

h) appreciate improvising the soccer 
balls for self-sufficiency. 

difficulties could use residual speech 
as they are lip read or sign or nod or 
point or use a multipurpose 
communication board to express 
own opinion. (Apply this adaptation 
in all subsequent activities which 
involve use of speech in this strand). 

• In purposive groups, learners gather 
locally available materials for 
improvising soccer balls of various 
sizes. 

• In purposive groups or pairs, 
learners improvise age appropriate 
soccer balls of various sizes. 
Learners with mobility difficulties 
could use alternative functional parts 
of the body or appropriate assistive 
technology for mobility such as 
wheelchairs with assistance from 
peers, teacher aide or teacher. 
Learners with manipulation 
difficulties could use any other 
alternative functional parts of their 
body, or be assisted by peers, teacher 
aide or teacher to do the activity. 
(Apply these adaptations in all the 
subsequent activities which involve 
manipulation under this strand). 

avoid injuries 
when 
improvising 
soccer balls? 

3.    Which are 
the likely 
injuries to 
soccer when 
improvising 
soccer balls? 

4.   How can the 
injuries that 
occur while 
improvising 
soccer balls 
be managed? 
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• In purposive groups or pairs, 
learners clean the working area after 
work. Learners with motor 
difficulties could be given lighter 
tasks which they perform according 
to their individual level of ability. 
Safety precaution measures should 
be taken for learners with asthma to 
protect them from asthmatic triggers 
such as dust. (Apply these 
adaptations in all the subsequent 
activities which involve 
manipulation and exposure to 
asthmatic triggers under this strand). 

• Learners observe safety measures 
when improvising soccer balls. 

• Learners play games using 
improvised soccer balls for fun and 
enjoyment. 

 1.13 Manipulative 
skills: Ball Games 
- passes in soccer 
 
6 Lessons 
 
 
 

By the end of the sub strand, the learner 
should be able to: 
 
a) identify body parts used 

whenpassing the ball in soccer for 
body awareness  

b) label the different parts of the foot 
used for passing the ball in soccer 

• Learners interact with technology to 
watch a video clip on passing using 
different parts of the foot. Learners 
discuss their observations and 
respect each other’s opinion   

• Learners in pairs show each other 
the different parts of the foot used 
for passing in soccer (Instep, inside 

Which are the 
parts of the foot 
used for passing 
in soccer? 
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c) practice passing the ball using the 
instep for skill acquisition 

d) observe the rules when passing the 
ball in soccer for own and others’ 
safety  

e) appreciate passing as an important 
skill in soccer 

of the instep and outside of the 
instep)  

• Learners draw the foot and indicate 
the different parts of the foot used 
for passing the ball in soccer 
(instep, outside of foot and the 
inside of the instep). Learners with 
manipulation difficulties may use 
any alternative functional part of 
the body or assistive devices such 
as head/mouth pointers among 
others to draw. 

• Learners in group demonstrate 
passing using the Instep without the 
ball and with the ball 

• In pairs learners practice the Instep 
pass: 

• In various levels (low, medium and 
high) 
- different speed,  
- at various distances  
- different directions  

• Learners play minor games that use 
the Instep for fun and enjoyment 
and observe rules 
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• Learners with amputation may use 
artificial limbs for practicing 
passing in soccer. 

 1.14 
Manipulative 
skills: Hand 
Juggling  
 
3Lessons 
 

By the end of the sub strand, the learner 
should be able to: 
a)   demonstrate hand juggling for skill 

acquisition 
b)   practice hand Juggling of balls for 

skill masterly 
c)   observe rules when hand juggling 

for own and others’ safety  
d)   play hand juggling games for fun 

and enjoyment 
e)    appreciate Juggling for self-

determination 

• Learners interact with digital media, 
charts, pictures or other appropriate 
resources to watch a video clip on 
hand juggling and observe the basics 
of hand juggling. 

• Learners discuss the video clip and 
respect each other’s opinion. 

• Individually and in purposive 
groups, learners practice juggling 
the ball with the instep. Learners 
with paraplegia or amputation or 
those with missing limbs could use 
any other functional parts of their 
body in this activity with assistance 
from peers, teacher aide or teacher. 
(Apply this adaptation in all the 
subsequent activities that involve 
manipulation of the ball using the 
body extremities such as the feet and 
arms under this strand). 

• In purposive groups or pairs, 
learners practice juggling. 

• Practice using Juggling with the 
hand pass and they play games for 

1. How can hand 
juggling be 
used in 
everyday life? 
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fun and enjoyment and observe 
safety. 

Core competencies to be developed:  
• Digital literacy: as learners interact with technology to watch a video clip on passing the ball using the hand and observe the foot 

placement; 
• Critical thinking and problem solving: as learners improvise soccer balls and play games; 
• Creativity and imagination: as learners identify materials for improvising soccer balls; 
• Communication and collaboration. as learners improvise balls and play games with each other 
Link to pertinent and contemporary issues: 
• Social and Economic: Safety and security- as learners play games; 
• Health: Personal Hygiene - as learners clean the working areas after improvising balls, manage injuries that may have occurred 

during improvisation and play; 
• Life skills education: self-awareness and self-esteem: as the learners identify the various body parts when practicing game skills. 
 Link to Values: 
• Respect: as the leaners learn in groups and pairs and respect each other and their views; 
• Responsibility: as learners improvise ball, clean the environment and care for the equipment; 
• Integrity: as learners play games and observe rules. 
Link to other learning areas: 
• Languages: as learners discuss the materials, they will gather for improvising soccer balls and when they are playing games together; 
• Science and technology: as learners interact with technology to learn watch various video clips. 
• Art and Craft: as learners gather materials and improvise the balls 
Suggested Community Service-Learning Activities:  learners improvise play equipment and use them to play games and become 
peer tutors 
Suggested Non-formal activity to support learning: The learners interact with digital media to learn new games that they can play 
using improvised balls in school and at home. 
Suggested Assessment: Oral questions, Observation, Anecdotal notes, Written assignment, Self-assessment and Peer assessment 
Learning Resources: PHE design, improvised balls, real balls, video clips, charts, pictures, exercise books, pens, pencils, first aid kits, 
field space, waste papers/ cloth materials 
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 Assessment rubric for: Manipulative Skills: Ball Games 
# Indicators Exceeding expectation  Meeting expectation Approaching 

expectation 
Below expectation 

1.  Skill acquisition 
(cognitive) 

• Improvising 
hand balls 

• Catching 
• Kneeling 

overhead throw 
• Over arm pass 
• Overhead pass 
• Underhand pass 
• Chest-pass 
• Bounce Pass 
• Passing   
• Hand juggling 

 

The learner demonstrates 
excellent ability in skill 
performance and 
volunteers to assist 
others.  

The learner executes the 
skills with ease to 
expected levels and 
requires minimum 
supervision. 
 

The learner requires 
significant effort to 
perform skills and 
requires constant 
supervision. 

Has difficulty 
performing skills 
without assistance. 
 

2.  Sportsmanship 
Attitude 
Teamwork 

The learner portrays 
excellent sportsmanship 
in all activities and 
exhibits genuine concern 
for others. 

The learner 
demonstrates sportsman 
like behaviour in most 
activities and works well 
with others. 

The learner demonstrates 
sportsman like behaviour 
under supervision and 
works with others under 
supervision. 

The learner has 
difficulty 
demonstrating 
sportsman like- 
conduct. 

3.  Health and fitness 
enhancing behaviours 
 

The learner demonstrates 
an exceptional level of 
fitness and surpasses all 

The learner improves 
personal growth within 
physical fitness 
expectation levels.  

 The irregularly 
progresses towards 
improving personal 
fitness level. 

The learner has 
difficulty 
maintaining 

75
Not for Sale



	

76	
	

grade level components 
of fitness. 

 personal levels of 
physical fitness. 

4.  Safety and application 
of rules 

Always participates 
safely and encourages 
others to be safe, follows 
instruction and stays on 
task. 

The learner always 
participates safely and 
follows instructions and 
stays on task without 
undue fatigue. 

The learner needs 
occasional prompting to 
observe safety and stay 
on task. . 

The learner needs 
constant assistance 
to enforce safety, 
obey instructions 
and stay on task.  

 
 
Manipulative Skills: Batting Games - Rounders 
Strand Sub strand Specific Learning Outcomes  Suggested Learning Experiences  Key Inquiry 

Question(s) 
 1.15 

Manipulative 
skills:  Bats, 
Posts and 
Rounders balls 
 
6 Lessons 

By the end of the sub strand, the learner 
should be able to: 
• describe the Bats, Posts and Rounders 

ball to enhance learning; 
• draw and label the Bats, Posts and 

Rounders ball; 
• identify locally available materials for 

improvising the Bats, posts and 
Rounders balls; 

• improvise age appropriate Bats, posts 
and Rounders ball for playing 
rounders game; 

• Learners interact with digital 
technology, pictures or appropriate 
resources to find out the size and 
shape of the Bat, posts and 
Rounders ball for ages 9-11. 

• Individually and in purposive 
groups, learners could sketch, draw 
or stamp or mount and label the 
post, rounders bat and ball for 
familiarization. 

• In purposive groups, learners list 
locally available materials that can 
be used to improvise Bat, posts and 

1. Which 
locally 
available 
materials are 
appropriate 
for 
improvising 
durable 
rounders 
equipment? 

2. What safety 
measures can 
be taken to 
avoid injuries 
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• observe safety measures when 
improvising the Bats, posts and 
Rounders ball; 

• play games using improvised Bats, 
posts and Rounders ball for fun and 
fitness; 

• appreciate improvising the Bats, posts 
and Rounders ball for self-sufficiency. 

Rounders balls. Learners with 
speech difficulties could use 
residual speech as they are lip read 
or sign or write or type their views. 

• In purposive groups, learners gather 
locally available materials for 
improvising Bat, posts and 
Rounders balls. In purposive 
groups or pairs, learners improvise 
age appropriate Bat, posts and 
Rounders balls. Learners with 
manipulation difficulties could use 
any alternative parts of their body 
or assistive technology such as 
prosthesis or be assisted by peers or 
teacher aide or teacher to perform 
tasks according to individual level 
of ability. 

• Learners observe safety measures 
when improvising Bat, posts and 
Rounders balls  

• Learners play games using 
improvised equipment in Rounders 
and observe rules. 

when 
improvising 
rounders 
equipment? 

3. Which are 
the likely 
injuries to 
occur when 
improvising 
rounders 
equipment? 

4. How can the 
injuries that 
are likely to 
occur while 
improvising 
rounders 
equipment be 
managed? 

 1.16 
Manipulative 
skills: 

By the end of the sub strand, the learner 
should be able to: 
a)   identify the different sections of a 

Rounders pitch  

• Learners interact with assistive 
technology or appropriate 
resources to watch a video clip of a 
Rounders pitch and look out for 

1. Which are 
the sections 
of a 
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Pitch 
orientation 
 
 
 
 
2 lessons 
 
 

b)   draw a sketch of the Rounders pitch 
to enhance learning 

c)   place Rounders posts in the play 
area for field orientation  

d)  observe rules when playing 
Rounders for safety 

e)   play Rounders games for fun and 
enjoyment  

f)   appreciate the Rounders as a game 
for recreation 

the batting and bowling square, the 
width and length of pitch, from a 
given drawing the learners sketch 
the Rounders pitch and name the 
different sections. Using images 
from the digital media or sketches 
provided learners draw the 
Rounders pitch and indicate the 
batting square, the bowling square 
and the 1st , 2nd , 3rd and 4th posts 

 
• In purposive groups or pairs, 

learners place the Rounders posts in 
the play area. 

• Learners participate in a Rounders 
games for fun and enjoyment and 
observe safety. 

Rounders 
pitch? 
 

2. Which rules 
should be 
observed to 
ensure safety 
when 
playing the 
game of 
rounders?  

 1.17 
Manipulative 
skills:  Bowling 
in Rounders  
 
 
 
 
3 Lessons 
 
 

By the end of the sub strand, the learner 
should be able to: 
a) describe bowling in rounders game 

b) identify the body parts that are        

      used when bowling in Rounders 

c) practice bowling for skill masterly 

d) observe the rules of bowling for    

      fair play and competition  

e) play Rounders for fun and  

• Learners watch a video clip, 
pictures or drawings on bowling 
and observe parts of the body used 
for holding the Rounders ball and 
the bowling action as used in 
Rounders. 

• Learners discuss their observations 
from the video clip and respect each 
other’s views. 

1. What is the 
correct stance 
for the 
bowling 
technique? 

2. Why is it 
important to 
grip the ball 
correctly in 
rounders 
game? 
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 enjoyment 

f) appreciate bowling in rounders  

 

• Demonstrate a variety of standing 
positions during bowling (feet 
staggered, feet apart). 

• In purposive pairs learners 
demonstrate the arm swing for 
power and balance during bowling. 

• Learners practice throwing the 
Rounders ball in different 
directions and levels (low, medium, 
high). 

• Learners practice appropriate   
recovery after ball release. 

• Learners play bowling drills for fun 
and enjoyment observing the rules 
of bowling.  

 

 1.18 
Manipulative 
skills: Batting 
games- 
 Rounders 
Batting 
4 lessons 

By the end of the sub strand, the learner 
should be able to: 
 
a) demonstrate the body positions in 

rounders when batting for skill 
acquisition  

b) practice batting in rounders for skill 
masterly 

c) observe rules when batting for safety 
d) play conditioned Rounders games for 

fun and enjoyment  
e) appreciate batting in Rounders for a 

successful game 

• Learners interact with technology 
or any other appropriate resources 
to observe the Stance, Grip, swing 
and hit. 

• In purposive groups, the learners 
discuss the stance, grip, swing and 
the hit. 

• In purposive groups or pairs, 
learners practice the: 
- Stance 
- Grip 
- Swing   

1. What is the 
best body 
position for a 
batsman in 
Rounders? 

2. Which rules    
and safety      
measures  
should be 
observed 
when 
batting? 
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- Hit 
• Learners with motor difficulties 

could require lighter materials such 
as bats with enhanced grip and 
balls. They could use any 
alternative functional parts of their 
body in this activity. The size of the 
field of play could be reduced. 
Safety precaution measures could 
be observed for learners with brittle 
bone to avoid fractures. Learners 
with mobility difficulties could use 
any alternative functional part of 
their body or appropriate mobility 
devices such as wheelchairs with 
assistance from peers, teacher aide 
or teacher as they participate. 
(Apply this adaptation in all the 
subsequent activities that require 
manipulation and mobility under 
this strand). 

• Learners practice tracking the ball 
and batting it. 

• Learners practice batting the ball to 
a short distance (5m) or any other 
achievable distance. 

• Learners observe rules and safety as 
they play the batting minor game. 
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• Learners record the scores by 
writing or typing using the adapted 
digital devices as they play games.  

• Learners play rounders games for 
fun, enjoyment and appreciation. 

 1.19 
Manipulative 
skills: Running 
a rounder 
 
3 lessons 
 
 

By the end of the sub strand, the learner 
should be able to: 
 
a) demonstrate running a rounder for 

skill acquisition 
b) practice running a rounder for skill 

masterly 
c) observe rules of running a rounder for 

safety 
d) play Rounders games for fun and 

enjoyment 
e) appreciate Running a rounder in the 

game of rounders 

• Learners interact with technology 
or appropriate resources to watch or 
observe running a rounder. 

• In purposive groups or pairs, 
 learners practice running 
around the diamond. 

• In purposive groups or pairs, 
learners practice, post contact drills 
in running a rounder. 

• In purposive groups or pairs, 
learners observe rules when 
running a rounder for safety. 

• Learners play Rounders games for 
fun and enjoyment. 

1. How many 
posts are 
there in 
Rounders 
pitch? 

2. How do you 
do rounders? 

3. How do you 
bowl in 
rounder step 
by step?  

4. Which rules 
and safety 
measures 
should be 
observed 
when running 
around? 

Core competenciesto be developed:  
• Digital literacy: as the learners interact with technology to learn skills in Rounders; 
• Creativity and imagination: as learners improvise Rounders equipment to play games; 
• Communication and collaboration: as learners discuss and interact with each other and share opinion; 
• Self-efficacy: as learners demonstrate skill to one another and play games. 
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Link to pertinent and contemporary issues: 
• Social and Economic: safety and security –as learners handle handling the equipment ensuring that they do not hurt each other or 

self; 
• Life skills:  Self-awareness - as learners identify parts of their bodies and to manipulate them in playing games. 
•  as learners play together from different social backgrounds; 
• Health: Injuries – as learners observe rules for safety 
 Link to Values: 
• Responsibility: as they clean the working environment, and care for the equipment; 
• Unity: Players develop strong relationships as they play together and form teams; 
• Social justice: They practice fairness in the observation and administration of rules to all. 
Link to other learning areas: 
• Mathematics: as learners count Rounders; 
• Languages: as learners communicate and collaborate with each other; 
• Science and technology: as learners interact with assistive technology. 
Non Formal activities to enhance learning: Learners to watch ball games competition in or out of school during their free time. 
Suggested Community Service learning activities: Learners participate in their community estate ball games competitions. 
Suggested Assessment: Observations, Oral questions. 
Learning Resources: PHE design, space/field, video clips, observation checklist, charts, pictures, rounders balls, field markers, first 
aid kit, assessment checklist, posts. 
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Assessment rubric for: Manipulative skills: Batting Games - Rounders 
# Indicators Exceeding expectation  Meeting expectation Approaching 

expectation 
Below 
expectation 

1.  Skill acquisition 
(cognitive) 
Field and equipment 
orientation 
Bowling 
Batting 

- Stance 
- Grip 
- Swing hit 
- Running a 

rounder 

 The leaner 
demonstrates excellent 
ability in skill 
performance and 
volunteers to assist 
others.  

The learner executes the 
skills with ease to 
expected levels and 
requires minimum 
supervision. 
 

The learner requires 
significant effort to 
perform skills and 
requires constant 
supervision. 

The learner has 
difficulty 
performing skills 
without 
assistance. 
 

2.  Sportsmanship 
Attitude  
Team work 

The learner portrays 
excellent sportsmanship 
in all activities and 
exhibits genuine 
concern for others. 

The leaner demonstrates 
sportsman like behaviour 
in activities and works 
well with others. 

The learner demonstrates 
sportsman like behaviour 
under supervision and 
works with others under 
supervision. 

The learner has 
difficulty 
demonstrating 
sports man like 
conduct. 

3.  Health and fitness 
Enhancing behaviours 

 The learner 
demonstrates an 
exceptional level of 
fitness and surpasses all 
grade level components 
of fitness. 

 The learner improves 
personal growth within 
physical fitness 
expectations levels.  

 The learner irregularly 
progresses towards 
improving personal fitness 
level. 
 

The learner has 
difficulty 
maintaining 
personal levels of 
physical fitness. 

4.  Safety and application 
of rules 

The learner consistently 
and exemplarily 
participates safely and 

The learner consistently 
participates safely and 
follows instructions and 

 The learner needs 
occasional prompting to 

 The learner needs 
constant 
assistance to 
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encourages others to be 
safe, follows instruction 
and stay on task. 

stays on task without 
undue fatigue. 

observe safety and stay on 
task.  

enforce safety, 
obey instructions 
and stay on task.  

 
 
 
Manipulative skills: jumping rope - Basic Rope Work 
Strand Sub Strand Specific Learning Outcomes  Suggested Learning Experiences  Key Inquiry 

Question(s) 
 1.20 

Manipulative 
skills:  
Basic Rope work: 
 
Improvising the 
Jump Rope 
 
3 lessons 

By the end of the sub strand, the 
learner should be able to: 
a) identify locally available 

materials for improvising the 
jump rope 

b) gather locally available materials 
for improvising durable jump 
rope 

c) list safety measures to be 
observed when improvising the 
jump rope to avoid injuries 

d) clean the working area for 
environmental care  

e) play games for fun and 
enjoyment 

f) appreciate improvising the Jump 
rope for self-sufficiency 

• Learners interact with technology 
or any appropriate resources to find 
out what a jump rope is. Light 
intensity (glare) on the digital 
devices could be controlled for 
learners with epilepsy and those 
with visual difficulties (Apply these 
adaptations in all subsequent 
activities which require assistive 
technology and digital media in this 
sub strand). 

• In purposive groups, learners 
identify by pointing or signing or by 
typing or stamping locally available 
materials for improvising the jump 
rope. Learners with speech 
difficulties could use residual 
speech or sign or nod or point or use 
multipurpose communication board 

1. Which are 
some of the 
locally 
available 
materials that 
can be used to 
improvise 
durable jump 
ropes? 

2. What safety 
measures can 
be taken to 
avoid injuries 
when 
improvising 
jump rope? 

3. Which are the 
likely injuries 
to soccer 
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(Apply this adaptation in all the 
subsequent activities which involve 
use of speech in this sub strand). 

• In purposive groups, learners gather 
locally available materials for 
improvising the jump rope.  

• In purposive groups, learners 
discuss, list, name, point, sign and 
mime the safety measures to be 
observed when improvising the 
jump rope. 

• In purposive groups, learners 
improvise different sizes of jump 
ropes using locally available 
materials.  

• Learners clean the working area 
after improvising  

• Participate in games for fun and 
enjoyment. 

when 
improvising 
jump rope? 

4. How can the 
injuries that 
may occur 
while 
improvising 
jump rope be 
managed? 

 1.21 Manipulative 
skills: Basic rope 
work:  
Grip, hand 
position, rope 
swing 
correctjumping 
height (not too 
high nor low)   

By the end of the sub-strand, the 
learner should be able to: 
 

a) describe the jump rope to 
enhance learning 

b) practice the correct techniques for 
jump rope grip, body posture, 
arm and wrist position, rope 

• In purposive groups learner 
interact with technology to 
watch video clips on  
- body posture  
- arm and wrist position  
- rope swing  
- measuring correct rope 

length  

1. What is a 
jump rope? 

2. How is a jump 
rope 
performed? 

3. What are the 
rules and 
safety 
precautions to 
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3 lessons swing, measuring correct rope 
length and jumping height to 
avoid injuries 

c) observe rules when jumping rope 
for safety  

d) play games for fun and 
enjoyment 

e) appreciate using the correct 
jumping techniques for safety  

- correct jumping height 
- grip.  

• Learners discuss their 
observations and respect each 
other opinion. 

• Learners individually 
demonstrate the correct grip, 
body posture, arm and wrist 
position, rope swing, 
measuring correct rope length 
and jumping height 

• Learners play games for fun and 
enjoyment. Safety precaution 
measures should be taken for 
learners with brittle bones and 
muscular dystrophy by giving 
them lighter play activities. 

be observed 
when 
performing 
jump rope? 

4. What are the 
benefits of 
rope jumping? 

 

 

 

 1.22 
Manipulative 
skills: Basic rope 
work: Single 
bounce 
 
3 lessons 

By the end of the sub strand, the 
learner should be able to: 
a) demonstrate the Single bounce in 

jump rope for skill acquisition 
b) practice the Single bounce in 

jump rope for skill masterly  
c) observe safety when jumping 

rope for own and others safety 

• Using technology or any other 
appropriate resources learners 
watch a video clip on jump rope and 
observe the single bounce skill. 
Learners with postural difficulties 
such as those with spinal curvature, 
and those with floppy muscles 
could require appropriate 
positioning devices such as special 
seats with straps. Leaners with short 

1. What is a 
single bounce 
in rope 
jumping? 

2.  How does 
skipping 
contribute in 
keeping a 
person 
healthy? 
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d) discuss life style diseases a 
person may avoid by jumping 
rope 

e) play games for fun and 
enjoyment 

f) appreciate the single bounce as a 
skill for jumping rope 

stature could require preferential 
seating. Light intensity (glare) 
could be adjusted to suit leaners 
with epilepsy and those with visual 
difficulties. (Apply these 
adaptations in all the subsequent 
activities which involve the use of 
digital devices, watching video, 
charts or pictures under this strand). 

• In purposive groups, learners 
discuss their observations and 
respect each other’s opinion. 

• In purposive groups, learners 
practice single bounce: 
- facing forward  
- jump backwards (arms will 

move in an opposite direction)  
- jump rope sideways  
- in pairs jump rope in a variety 

of ways using single bounce  
•• Learners with mobility and 

manipulative difficulties could 
use any other alternative 
functional parts of their body or 
appropriate assistive 
technology such as wheelchairs 
and prostheses respectively or 
be assisted by peers, teacher 
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aide or teacher. Learners with 
chronic health impairments 
such as asthma and those with 
brittle bone and or muscular 
dystrophy could be given 
lighter tasks to perform 
according to individual level of 
ability. (Apply these 
adaptations in all the 
subsequent activities which 
involve mobility, manipulation 
and strenuous exercises under 
this strand).  

•• Learners in groups discuss the 
life style diseases a person may 
avoid by jumping rope. 
Learners with speech 
difficulties could use residual 
speech as they are lip read or 
assisted through sound 
association by peer, teacher 
aide, or teacher, sign, point or 
use communication board. 
Learners with postural 
difficulties could be 
appropriately positioned to use 
assistive devices and resources 
(apply this adaptation to all 
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subsequent activities that 
involve discussion). 

•• Participate in games for fun and 
enjoyment observing rules. 

*Do not lift the foot more than    
5cms from the ground. 

 1.23 
Manipulative 
skills: Basic rope 
work - Double 
bounce 
 
3lesson 

By the end of the sub strand, the 
learner should be able to: 
a) describe the Double bounce in 

jump rope to enhance learning; 
b) practice the Double bounce in 

jumping rope for skill mastery; 
c) perform Double bounce in 

jumping rope for skill mastery; 
d) make relationships while jumping 

rope using the Double bounce for 
space awareness; 

e) observe safety when jumping rope 
for own and others ; 

f) play games for fun and enjoyment 
g) appreciate the double bounce as a 

skill for jumping rope; 

• Using technology or any other 
appropriate resources learners 
watch a video clip on jump 
rope and observe and describe 
the double bounce skill.  

 
• Learners discuss their 

observations and respect each 
other’s opinion 

 
• Light intensity (glare) on the 

digital devices could be 
controlled for learners with 
epilepsy and those with visual 
difficulties (Apply these 
adaptations in all subsequent 
activities which require 
assistive technology and digital 
media in this sub strand). 

• In purposive groups or pairs, 
learners practice the Double 
bounce in jump rope: 
- jump rope facing forward   

1. What is 
double 
bounce in 
rope 
jumping? 
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- jump backwards (arms will 
move in an opposite 
direction)  

- jump rope sideways  
- In purposive pairs, learners 

jump rope in a variety of 
ways using double bounce. 

•• Using Double bounce jump rope in 
different speeds (slowly then fast). 

•• Learners participate in games for 
fun and enjoyment observing rules. 

*Do not lift the foot more than 5cms 
from the ground. 

 1.24 
Manipulative 
skills: Basic rope 
work:  One-foot 
bounce 
 
3 lessons 
 

By the end of the sub strand, the 
learner should be able to: 
 
a) demonstrate the One-foot bounce 

to enhance learning 
b) Practice the One-foot bounce in 

jump rope for skill mastery.  
c) observe safety when jumping 

rope for own and others  
d) play games for fun and 

enjoyment 
e) appreciate the One-foot bounce 

as a skill for jumping rope 

• In purposive groups, learners 
practice one-foot bounce without 
rope. Jump on the spot using the 
right foot only and count to five. 
Repeat with the left foot and count 
to five.  
-  Jump on the spot with one leg 

and turn 900 to the left and to 
the right 

- Jump over a rope on the floor to 
the right and left using the left 
foot only. Repeat with the right 
foot. 

1. How is one 
foot bounce 
performed in 
jump rope? 

2.  What can   be 
done for 
learners to 
have fun and 
joy during 
games time? 
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 • Jump over a rope on the floor 
forwards and backwards using the 
left foot only. Repeat with the right 
foot. Learners with mobility and 
manipulative difficulties, those 
with missing limbs could use 
alternative functional parts of the 
body or appropriate assistive 
devices or be assisted by peers, 
teacher aide, and teacher. They 
could also be involved by swinging 
the rope as peers jump. Learners 
with chronic health impairments 
and delicate conditions such as 
brittle bones and or muscular 
dystrophy could be given lighter 
alternative tasks to perform 
according to their individual level 
of ability Safety precaution 
measures should be taken for 
learners with brittle bones to avoid 
fractures. (Apply these adaptations 
in all the subsequent activities 
which involve mobility, 
manipulation and positioning in this 
strand). 
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• Individually and in purposive 
groups, learners practice one-foot 
bounce using the rope. 

• Learners observe safety when 
jumping rope for own and others. 

•   Learners play games for fun and 
enjoyment. 

*Do not lift the foot more than 5cms 
from the ground 

Core competencies to be developed: 
• Critical thinking and problem solving: as the learners gather the relevant materials to improvise the jump rope; 
• Communication and collaboration: as the learners improvise the jump rope in groups and use it to practice the various skills in 

jump rope; 
• Digital literacy: as learners interact with assistive technology; 
• Self-efficacy: as learners master rope skills. 
Link to pertinent and contemporary issues: 
• Life skill: self-awareness - as the learners work in groups and master different skills; 
• Social and Economic: Safety- as learners observe safety when improvising the jump rope and practicing the various skills in jump 

rope; 
• Health: Hygiene- learners leave the working place clean after improvisation. 
 
 Link to Values: 
• Respect: learners respect each other’s opinion as they discuss and work in groups; 
• Responsibility: as the learners use the rope for the intended purpose and gather equipment for safe storage after class; 
• Social justice: as learners give each other chances to jump and make the correct count as they jump; 
• Love: as the learners jump rope as a team and work together to gather materials for improvising ropes; 
• Peace: as learners watch video clips together and discus while respecting each other’s views. 

92Property of the 
Government of Kenya



	

93	
	

Link to other learning areas: 
• Languages: as learners discuss video clips in groups and answer key inquiry questioning; 
• Mathematics: as learners take suitable rope measurements. Make correct counts, and make number shapes using jump rope; 
• Art and craft: as learners improvise jump ropes and make shapes. 
Suggested Community Service-Learning Activities:  
Learners visit children’s homes to assist in making appropriate play items using improvised locally 

Suggested non-formal activity to enhance learning:  
Learners to jump rope using improvised ropes as they count, make shape and numbers with the other 
Suggested Assessment: 
Oral questions, Observation, Anecdotal notes, written assignment, self-assessment practical assessment 

Learning Resources: PHE design, space or field, video clips, observation checklist, pictures, charts, first aid kit, exercise books, pens, 
jump ropes 

 
 
 
Assessment rubric for: Manipulative Skills: Jump Rope 
# Indicators 

 
Exceeding expectation  Meeting expectation Approaching 

expectation 
Below 
expectation 

1.  Skill acquisition 
(cognitive) 
Basic rope work: 

- Improvising the 
jump rope 

- Single bounce 
- Double bounce 
- One – foot 

bounce 

 The learner 
demonstrates excellent 
ability in skill 
performance and 
volunteers to assist 
others.  

The learner executes the 
skills with ease to 
expected levels and 
requires minimum 
supervision. 
 

 The learner requires 
significant effort to 
perform skills and 
requires constant 
supervision. 

The learner has 
difficulty 
performing skills 
without assistance. 
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2.  Sportsmanship 
Attitude  
Teamwork 
 

The learner portrays 
excellent sportsmanship 
in all activities and 
exhibits genuine 
concern for others. 

The learner demonstrates 
sportsman like behaviour 
in most activities and 
works well with others. 

The learner demonstrates 
sportsman like behaviour 
under supervision and 
works with others under 
supervision. 

The learner as 
difficulty 
demonstrating 
sports man like 
conduct. 

3.  Health and fitness 
Enhancing behaviours 

The learner 
demonstrates an 
exceptional level of 
fitness and surpasses all 
grade level components 
of fitness. 

The learner demonstrates 
personal level of growth 
in physical fitness within 
expected levels.  

 The learner 
demonstrates progress 
towards improving 
personal fitness level. 
 

The learner has 
difficulty 
maintaining 
personal levels of 
physical fitness. 

4.  Safety and application 
of rules 

The learner exemplarily 
participates safely and 
encourages others to be 
safe, follows instruction 
and stays on task. 

The learner participates 
safely and follows 
instructions and stays on 
task without undue 
fatigue. 

The learner needs 
occasional prompting to 
observe safety and stays 
on task.  

The learner needs 
constant assistance 
to enforce safety, 
obey instructions 
and stays on task.  

 
 
Lesson allocation for rolls: 7 
Lesson allocation for Balances: 6 
Lesson allocation for Sequences 9 
Gymnastics skills: Rolls Balances and Sequences  
 
Gymnastics skills  
Strand Sub 

Strand 
Learning Outcomes Suggested Learning Experiences Inquiry Question 
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2.  Sportsmanship 
Attitude  
Teamwork 
 

The learner portrays 
excellent sportsmanship 
in all activities and 
exhibits genuine 
concern for others. 

The learner demonstrates 
sportsman like behaviour 
in most activities and 
works well with others. 

The learner demonstrates 
sportsman like behaviour 
under supervision and 
works with others under 
supervision. 

The learner as 
difficulty 
demonstrating 
sports man like 
conduct. 

3.  Health and fitness 
Enhancing behaviours 

The learner 
demonstrates an 
exceptional level of 
fitness and surpasses all 
grade level components 
of fitness. 

The learner demonstrates 
personal level of growth 
in physical fitness within 
expected levels.  

 The learner 
demonstrates progress 
towards improving 
personal fitness level. 
 

The learner has 
difficulty 
maintaining 
personal levels of 
physical fitness. 

4.  Safety and application 
of rules 

The learner exemplarily 
participates safely and 
encourages others to be 
safe, follows instruction 
and stays on task. 

The learner participates 
safely and follows 
instructions and stays on 
task without undue 
fatigue. 

The learner needs 
occasional prompting to 
observe safety and stays 
on task.  

The learner needs 
constant assistance 
to enforce safety, 
obey instructions 
and stays on task.  

 
 
Lesson allocation for rolls: 7 
Lesson allocation for Balances: 6 
Lesson allocation for Sequences 9 
Gymnastics skills: Rolls Balances and Sequences  
 
Gymnastics skills  
Strand Sub 

Strand 
Learning Outcomes Suggested Learning Experiences Inquiry Question 	
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2.0 GYMNASTICS	
2.1 
Rolls: 
 
Forward 
roll 
 
3 Lessons 

By the end of the sub- 
strand, the learners should 
be able to: 
a) name the parts of the 

body that are used when 
performing the forward 
roll for body awareness; 

b) practice performing the 
forward roll for skill 
mastery;  

c) Observe rules when 
performing the forward 
rolls for own and others 
safety. 

d) play games for fun and 
enjoyment; 

e) Appreciate the forward 
roll for self-esteem 

• Learners interact with digital media, 
pictures, and charts to observe or watch a 
video clip on forward roll and observe the 
placement of hands and the forehead 
Light intensity (glare) on the digital 
devices could be controlled for learners 
with epilepsy and those with visual 
difficulties. (Apply these adaptations in 
all subsequent activities which require 
digital devices under this strand). 

• Learners observe video clip and identify 
the parts of the body used when 
performing the forward roll for body 
awareness. Learners with speech 
difficulties could use residual speech as 
they are lip read or point or nod or write 
or use multipurpose communication 
board. Learners with postural or 
positioning difficulties could require 
appropriate positioning devices such as 
prone wedges and straps. Learners with 
short stature could be preferentially 
positioned for enhanced view (Apply 
these adaptations in all subsequent 
activities which require watching video, 
pictures, charts; demonstrations or 
roleplay under this strand). 

1. Which parts of 
the body are 
involving in 
performing 
forward roll? 

2. How is forward 
roll performed? 

3. What safety 
precautions 
should be 
observed when 
performing 
forward roll? 
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2.  Sportsmanship 
Attitude  
Teamwork 
 

The learner portrays 
excellent sportsmanship 
in all activities and 
exhibits genuine 
concern for others. 

The learner demonstrates 
sportsman like behaviour 
in most activities and 
works well with others. 

The learner demonstrates 
sportsman like behaviour 
under supervision and 
works with others under 
supervision. 

The learner as 
difficulty 
demonstrating 
sports man like 
conduct. 

3.  Health and fitness 
Enhancing behaviours 

The learner 
demonstrates an 
exceptional level of 
fitness and surpasses all 
grade level components 
of fitness. 

The learner demonstrates 
personal level of growth 
in physical fitness within 
expected levels.  

 The learner 
demonstrates progress 
towards improving 
personal fitness level. 
 

The learner has 
difficulty 
maintaining 
personal levels of 
physical fitness. 

4.  Safety and application 
of rules 

The learner exemplarily 
participates safely and 
encourages others to be 
safe, follows instruction 
and stays on task. 

The learner participates 
safely and follows 
instructions and stays on 
task without undue 
fatigue. 

The learner needs 
occasional prompting to 
observe safety and stays 
on task.  

The learner needs 
constant assistance 
to enforce safety, 
obey instructions 
and stays on task.  

 
 
Lesson allocation for rolls: 7 
Lesson allocation for Balances: 6 
Lesson allocation for Sequences 9 
Gymnastics skills: Rolls Balances and Sequences  
 
Gymnastics skills  
Strand Sub 

Strand 
Learning Outcomes Suggested Learning Experiences Inquiry Question 	
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2.0 GYMNASTICS	
2.1 
Rolls: 
 
Forward 
roll 
 
3 Lessons 

By the end of the sub- 
strand, the learners should 
be able to: 
a) name the parts of the 

body that are used when 
performing the forward 
roll for body awareness; 

b) practice performing the 
forward roll for skill 
mastery;  

c) Observe rules when 
performing the forward 
rolls for own and others 
safety. 

d) play games for fun and 
enjoyment; 

e) Appreciate the forward 
roll for self-esteem 

• Learners interact with digital media, 
pictures, and charts to observe or watch a 
video clip on forward roll and observe the 
placement of hands and the forehead 
Light intensity (glare) on the digital 
devices could be controlled for learners 
with epilepsy and those with visual 
difficulties. (Apply these adaptations in 
all subsequent activities which require 
digital devices under this strand). 

• Learners observe video clip and identify 
the parts of the body used when 
performing the forward roll for body 
awareness. Learners with speech 
difficulties could use residual speech as 
they are lip read or point or nod or write 
or use multipurpose communication 
board. Learners with postural or 
positioning difficulties could require 
appropriate positioning devices such as 
prone wedges and straps. Learners with 
short stature could be preferentially 
positioned for enhanced view (Apply 
these adaptations in all subsequent 
activities which require watching video, 
pictures, charts; demonstrations or 
roleplay under this strand). 

1. Which parts of 
the body are 
involving in 
performing 
forward roll? 

2. How is forward 
roll performed? 

3. What safety 
precautions 
should be 
observed when 
performing 
forward roll? 
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• In purposive pairs, learners practice the 
forward roll. Learners with gross motor 
(mobility) difficulties and those with 
manipulative difficulties such as those 
with missing limbs could use alternative 
functional parts of the body or appropriate 
assistive devices or be assisted by peers, 
teacher aide, and teacher. Learners with 
spinal cord injury should only do 
alternative activities prescribed and 
monitored by physiotherapist. Learners 
with chronic health impairments and 
delicate conditions such as brittle bones 
and or muscular dystrophy could be given 
lighter tasks to perform according to their 
individual level of functioning. (Apply 
these adaptations in all the subsequent 
activities which involve mobility, 
manipulation and positioning under this 
strand. 

• Learners display the forward roll for 
excellence. 

• Learners to play adapted games on 
forward roll          

• and observe safety. 
 2.2 

Rolls: 
By the end of the sub- 
strand, the learners should 
be able to: 

• Learners watch a video clip on Backward 
roll and observe the placement of hands 

1. Which parts of 
the body are 
involved in 
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Backward 
roll 
 
4 Lessons 

a) name the parts of the 
body that are used when 
performing the 
Backward roll for body 
awareness,  

b) Practice performing the 
backward roll for skill 
mastery. 

c) play games for fun and 
enjoyment 

d) Observe rules when 
performing the 
Backward roll for own 
and others safety. 

e) play games for fun and 
enjoyment 

f) Appreciate the 
Backward roll for self-
esteem 

and the lifting of the feet as the person 
rolls 

• Learners in pairs practice the Backward 
roll  

• Learners display the Backward roll for 
excellence 

• Play games for fun and enjoyment and 
observe safety 

• Learners play modified games on 
backward roll.  

• In purposive pairs, learners practice the 
backward roll. Learners with floppy 
muscles, those with brittle bones and 
those with spinal cord injury could be 
given alternative activities such as flexing 
and extending the arms. Safety 
precautions should be observed for 
learners with brittle bones by giving them 
lighter alternative tasks such as lifting 
light weights to avoid fractures. Learners 
with muscular dystrophy, anaemia, 
epilepsy and those with asthma could also 
be given lighter alternative corresponding 
activities within functional ability (Apply 
these adaptations in all the subsequent 
activities which involve mobility, 
manipulation, application of pressure to a 
part of the body, supporting and balancing 

performing 
backward roll? 

2. How is 
backward roll 
performed? 

3. What safety 
precautions 
should be 
observed 
when 
performing 
backward 
roll? 
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the body on hands and positioning under 
this strand). 
 

 2.3 
Individual 
balances: 
 
 
Headstand 
 
 
3 Lessons 

By the end of the sub- 
strand, the learners should 
be able to: 
a) name the parts of the 

body that are used when 
performing the 
Headstand for body 
awareness  

b) practice performing the 
Headstand for skill 
mastery 

c) play games for fun and 
enjoyment 

d) Observe rules when 
performing the 
Headstand for own and 
others safety. 

• Learners watch a video clip on headstand 
and observe the placement of hands and 
the forehead. 

• In purposive pairs, learners practice the 
Headstand. Learners with floppy muscles, 
those with brittle bonesand those with 
spinal cord injury could be given 
alternative activities such as flexing and 
extending the arms. Safety precautions 
should be observed for learners with 
brittle bones by giving them lighter 
alternative tasks such as lifting light 
weights to avoid fractures. Learners with 
muscular dystrophy, anaemia, epilepsy 
and those asthma could also be given 
lighter alternativeactivities (Apply these 
adaptations in all the subsequent activities 
which involve mobility, manipulation, 
application of pressure to a part of the 
body, supporting and balancing the body 
on hands or head and positioning under 
this strand). 

• Learners display headstand skill for 
mastery. 

1. Which parts of 
the body are 
involved in 
performing 
headstand? 

2.  How is 
headstand 
performed? 

3. What safety 
precautions 
should be 
observed when 
performing 
headstand? 
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• Learners play modified games on head 
stand. 

 2.4 
Individual 
balances: 
Handstand 
 
 
 
3 Lessons 

By the end of the sub- 
strand, the learners should 
be able to: 
a) name the parts of the 

body that are used 
when performing the 
Handstand stand for 
body awareness; 

b) practice performing the 
Handstand stand for 
skill acquisition; 

c) perform Handstand 
stand for skill mastery; 

d) play games for fun and 
enjoyment; 

e) Observe rules when 
performing the 
Handstand for own and 
others safety. 

• Learners watch a video clip on Handstand 
and observe the placement of hands and 
the forehead. 

• Learners name the parts of the body that 
are used when performing the Handstand. 

• In purposive pairs, learners practice the 
Handstand. 

• Learners display the handstand for each 
other 

1. Which parts of 
the body are 
involved in 
performing hand 
stand? 

2.  How is 
handstand 
performed? 

3. What safety 
precautions 
should be 
observed when 
performing 
handstand? 

 

 2.5 

Sequences
: 

By the end of the sub- 
strand, the learners should 
be able to: 
a) describe Two action 

sequence for skill 
acquisition 

The learners use technology to find out 
what are two action sequences. 

• In purposive pairs, learners practice a 
sequence that has two actions such as 
pencil roll into egg roll (roll-roll). 
Learners with motor difficulties could be 
given lighter alternative tasks which they 

1. How do we 
perform pencil 
roll and egg 
roll? 

2. What are the 
safety 
precautions 
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Two 
action 
sequence 

3 lessons 

b) practice Two action 
sequence for skill 
mastery  

c) observe rules when 
performing the two 
action sequence for 
own and others safety 

d) play games for fun and 
enjoyment 

 

perform according to individual level of 
ability with assistance from peers, teacher 
aide or teacher. The teacher could involve 
them in demonstrating the activities with 
the help of teacher aide. Observe safety 
precaution for learners with postural 
difficulties such as those with spinal cord 
injury. Learners with brittle bones should 
be given lighter tasks which they perform 
under supervision to avoid fractures. 
(Apply these adaptations in all the 
successive activities in this strand which 
involve vigorous or strenuous body 
movements or activities under this 
strand). 

• In purposive pairs, learners practice a 
sequence with two actions and give each 
other feedback. 

• Learners observe safety when performing 
the sequences  

• Learners play games for fun and 
enjoyment. 

when 
performing 
pencil roll and 
egg roll? 

 

 2.6 
Sequences
: Three 
action 
sequence 

By the end of the sub- 
strand, the learners should 
be able to: 
a) describe a three action 

sequence for skill 
acquisition 

• In purposive pairs, learners practice a 
sequence that has three actions. The 
sequence should have two skills one of 
them has to be repeated such as squat 
stand into a forward roll into a squat 
stand. 

1. How do we 
perform three 
action 
sequence? 

2. What are the 
safety 
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3 Lessons b) practice a three-action 
sequence for skill 
mastery 

c) play games for fun and 
enjoyment 

d) observe rules when 
performing the three 
action sequence for 
own and others safety 

• In purposive pairs, learners practice a 
sequence with three actions and give each 
other feedback. 

• Learners observe safety when performing 
the sequences. 

• Learners play games for fun and 
enjoyment. 

precautions 
when 
performing the 
three action 
sequence? 

  

 2.7Sequen
ces: Four 
action 
sequence 

 
3 lessons 

By the end of the sub- 
strand, the learners should 
be able to: 
a) describe a four-action 

sequence for skill 
acquisition 

b) practice a Four action 
sequence for skill 
mastery 

c) play games for fun and 
enjoyment 

d) observe rules when 
performing a Four 
action sequence for 
own and others safety 

 

• In purposive pairs, learners practice a 
sequence that has four actions. The 
sequence should have two skills but both 
of them are repeated in the sequence such 
as handstand into a T-balance into a 
handstand into a T-balance.  

• In purposive pairs, learners practice a 
sequence with four actions and give each 
other feedback 

• Learners observe safety when performing 
the four action sequence. 

 
• Learners play games for fun and 

enjoyment 

1. How do we 
perform four 
action 
sequence? 

2. What are the 
safety 
precautions 
when 
performing the 
four action 
sequence? 

 

Core Competencies:  
• Communication and collaboration: as the learnersdiscuss and give each other feedback; 
• Critical thinking and problem solving: as the learners observe rules and maintain safety; 
• Self-efficacy: as learners gain confidence in performing the skill and display it; 
• Digital literacy: as the learners manipulate the digital gadgets and watch or take video clips. 
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Link to pertinent and contemporary issues: 
 Social and Economic: Safety- as learners observe rules when performing the activities; 
Health: Hygiene- as learners clean up the learning area before and after. 
Life Skill: Cooperation –as learners perform in pairs or purposive groups. 
 
 Link to Values: 
Respect: as learners discuss and respect each other’s opinion; 
Unity: as the learners perform the tank roll in partners; 
Social cohesion: as learners work together in groups and respect each other’s skill level; 
Responsibility: as learners develop patience and perseverance when performing the skill. 
Links to other learning areas:  
Languages: when learners are discussing in groups. 
Mathematics: as learners perform activities in sequences 
Suggested Community Service Learning Activities: The learner performs together with others gymnastic displays for the community 

Suggested Non- formal Activities to Support Learning: The learner to participate in school gymnastic displays 

Suggested Assessment: observation, oral questions 

Learning Resources: PHE design, space/field, first aid kit, assessment checklist, field markers, video clips, exercise books, pens 
pencils, mats, rubbers, observation checklist 

 
Assessment rubric for Gymnastics 
# Indicators Exceeding expectation  Meeting expectation Approaching 

expectation 
Below 
expectation 

1.  Skill acquisition 
(cognitive) 
Gymnastics 
Static balances: 

• Rolls  
• Balances 
• Sequences 

The learner demonstrates 
excellent ability in skill 
performance and volunteers to 
assist others.  

The learner executes the 
skills with ease to the 
required level. 
 

The learner performs 
skills with support. 

The learner 
has difficulties 
in performing 
skills even 
with 
assistance. 
 

102Property of the 
Government of Kenya



	

103	
	

2.  Sportsmanship 
Attitude  
Teamwork 

The learner portrays excellent 
sportsmanship in all activities 
and exhibits genuine concern 
for others. 

The learner demonstrates 
sportsman like behaviour 
in the activities and 
works well with others. 

The learner 
demonstrates 
sportsman like 
behaviour   with 
support as he/she 
works with others  

The learner 
has difficulty 
demonstrating 
sportsman like 
conduct. 

3.  Health and fitness 
enhancing 
behaviours. 
 

The learner demonstrates an 
exceptional level of fitness 
and surpasses all grade level 
components of fitness. 

The learner exhibits 
personal growth within 
physical fitness 
expectations levels.  

The learner slowly 
progresses with 
support towards 
improving personal 
fitness level. 
 

The learner 
has difficulty 
demonstrating   
personal 
levels of 
physical 
fitness even 
with support. 

4.  Safety and 
application of rules 

The learner participates 
excellently and encourages 
others to be safe, follows 
instruction and stay on task. 

The learner participates 
perfectly to the required 
levels, follows 
instructions and stays on 
task. 

The learner needs 
occasional prompting 
to observe safety and 
stay on task. . 

The learner 
needs constant 
support to 
observe 
safety, obey 
instructions 
and stay on 
task.  

 

Swimming can be taken as an option to the Frisbee game in the institutions that have no 
swimming pool 
Lesson allocation for Basic strokes:  6 
Lesson allocation for basic dives: 4 
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Strand  Sub Strand Specific Learning 
Outcomes  

Suggested Learning Experiences Key Inquiry 
Question/s 

3.0	
SWIMMING	

3.1. Basic 
Swimming 
Strokes 
 
Front Crawl  
 
6 Lessons 
 
 
 

By the end of the sub 
strand the learner 
should be able to: 
a) Identify floating 

devices from the 
local environment 
for body 
positioning in 
front crawl;  

b) Practice the Front 
Crawl for skill 
mastery: 

c) observe rules 
when performing 
the front crawl for 
own and others 
safety 

d)  play water games 
for fun and 
enjoyment; 

• Learners identify floating devices in the local 
environment orally or by pointing or signing or 
gesturing. 

• Learner holds the floater between the legs and 
practices the arm action. Learners with mobility 
and manipulative difficulties, those with missing 
limbs could use alternative functional parts of the 
body or be assisted by the swimming instructor, 
teacher aide, or teacher. Learners with chronic 
health impairments and delicate conditions such 
as brittle bones and or muscular dystrophy could 
be allowed to perform according to individual 
level of functioning. The temperature of the water 
in the swimming pool should be adjusted for 
learners with conditions such as asthma. Learners 
with epilepsy could be engaged in activities such 
as Frisbee rather than swimming to avoid 
epileptic seizures and or fatalities. NOTE: 
Swimming lessons should only be conducted by 
the swimming instructor and the teacher assisted 
by the teacher aide(s).  (Apply these adaptations 

1. Which are the 
appropriate 
floating 
devices in 
swimming? 

2. How is front 
crawl skill 
performed in 
swimming? 

3. What safety 
rules should 
be observed 
during front 
crawl 
swimming? 
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e) appreciate the 
front crawl for 
water survival. 

in all the subsequent activities which involve 
Swimming, and use of water under this strand). 

• The learners hold the floater in their hands and 
practice the flatter kicks. Learners with motor 
difficulties could practice staying afloat with 
assistance from the instructor, teacher or teacher 
aide(s) in shallow part of the pool. 

• In purposive pairs, learners clasp hands   and tow 
each across the width of the pool while 
performing the leg action the same for arm. 

• Learners play water games such as water polo. 
 3.2 Basic 

dives Crouch 
surface  

 
2 Lessons 
 

 

By the end of the sub 
strand the learner 
should be able to: 
a) describe the 

Crouch surface 
dive in swimming 

b) demonstrate the 
Crouch surface 
dive for skill 
acquisition 

c) practice the 
Crouch surface 
dive in swimming 
for skill mastery 

d) observe the pool 
rules for own and 
others safety 

• Learners interact with technology to observe the 
Crouch surface dive. Light intensity (glare) on the 
digital devices could be adjusted to suit learners 
with epilepsy and those with visual difficulties. 
Learners with postural difficulties such as those 
with floppy muscles and spinal curvature could 
require appropriate positioning devices while 
learners with short stature could be preferentially 
seated for enhanced view. (Apply these 
adaptations in all subsequent activities which 
involve interaction with video, pictures or charts 
under this strand) 

• Learners individually demonstrate the Crouch 
surface dive. 

• Learners individually practice the Crouch surface 
dive to each other. 

1. How is the 
crouch surface 
dive performed 
in swimming? 

2. What safety 
rules should be 
observed 
during front 
crawl 
swimming? 
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e) play water games 
using the Crouch 
surface dive for 
fun and enjoyment 

f) appreciate the 
Crouch surface 
dive as a skill in 
swimming 

• Learners individually display the Crouch surface 
dive. 

• Learners observe the pool rules to maintain 
hygiene. 

• Learners play water games fun and enjoyment. 
 

 3.3 Basic 
Swimming: 
diving 
 
Standing 
surface dive   
 
2 Lessons 
 

By the end of the sub 
strand the learner 
should be able to: 
 
a) describe the 

Standing surface 
dive to enhance 
learning 

b) demonstrate the 
Standing surface 
dive for skill 
acquisition 

c) practice the 
Standing surface 
dive for skill 
mastery 

d) observe the pool 
rules for own and 
others safety 

• Learners interact with technology to observe the 
Standing surface dive. 

• Leaners individually demonstrate the Standing 
surface dive. Learners with floppy muscles and 
those with motor difficulties could use any other 
alternative functional parts of their body to 
perform the task according to their individual 
level of ability with assistance from the 
swimming instructor, teacher or teacher aide(s). 

• Leaners individually practice the Standing 
surface dive   

• Learners display the Standing surface as they 
observe the pool safety rules to maintain hygiene 

• Display the Standing surface dive to each other. 
• Learners play swimming water games for fun and 

enjoyment 
Note: Encourage learners who are hydrophobic to 
play with water in the shallow part of the pool or 
engage a spotter to assist them. 

1. How is the 
standing 
surface dive 
performed in 
swimming? 

2. What safety 
rules should 
be observed 
during 
standing 
surface dive? 
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e)  play water games 
using the Standing 
surface dive for 
fun and enjoyment 

f) appreciate the 
Standing surface 
dive as a skill in 
swimming 

Core Competencies:  
• Communication and collaboration: is achieved as learners swim together in groups; 
• Critical thinking and problem solving: is achieved as learners observe rules and maintain safety. 
Link to Pertinent and Contemporary Issues: 
• Social Economic: Safety - as the learners observe the pool rules of not pushing each other and eating around the pool; 
• Health: Water and sanitation- as the learners observe the pool rules.  
• Life Skill: Cooperation - as learners take turns in performing the activities.  
Link to Values: 
Respect: This is developed as learners discuss and respect each other’s opinion; 
Unity: this is achieved as learners swim together from various backgrounds; 
Responsibility: is developed as learners develop patience and perseverance when performing the skill. 
Links to other learning areas:  
Languages: when learners are discussing in groups. 
Learning Resources: : PHE design, space/field, first aid kit, assessment checklist, field markers, video clips, exercise books , pens 
pencils, mats, rubbers, observation checklist, different kinds of floaters, swimming costumes  
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Assessment rubric for: Basic Swimming Strokes and Diving 

# Indicators Exceeding expectation  Meeting 
expectation 

Approaching 
expectation 

Below expectation 

1.  Skill acquisition  
(cognitive) 
Basic swimming 
strokes 
Front crawl 
Diving 

• Crouch surface 
dive 

• Standing surface 
dive 

 The learner 
demonstrates excellent 
ability in skill 
performance and 
volunteers to assist 
others.  

 The learner executes 
the skills with ease 
to the required level 
 

The learner performs the 
skills with assistance. 

The learner has difficulty 
performing the skills even with 
assistance.  
 

2.  Sportsmanship 
Attitude 
Teamwork 
 

 Portray excellent 
sportsmanship in all 
activities and exhibits 
genuine concern for 
others. 

The learner 
demonstrates 
sportsman like 
behaviour in the 
activities and works 
well with others. 

 The learner exhibits 
sportsman like behaviour 
and works with others   
with assistance 

The learner has difficulty 
demonstrating sportsman like 
conduct even with assistance. 

3.  Health and fitness 
enhancing behaviours 

 The learner 
demonstrates an 
exceptional level of 
fitness and surpasses all 
grade level components 
of fitness. 

 The learner 
demonstrates 
personal growth 
within physical 
fitness to the 
required levels.  

 The learner progresses 
slowly towards personal 
fitness level with 
assistance. 
 

The learner has difficulty 
demonstrating personal levels of 
physical fitness even with 
assistance. 

4.  Safety and application 
rules 

The learner participates 
excellently and 
encourages others to be 
safe, follows instruction 
and stay on task. 

The learner 
participates with 
ease and follows 
instructions and 
stays on task. 

The learner progresses 
slowly with prompts to 
observe safety and stay 
on task.  

The learner has difficulty to observe 
safety, obey instructions and stay on 
task even with assistance.  
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Invasion Games: Frisbee game 

Strand Sub 
Strand 

Specific Learning 
Outcomes  

Suggested Learning Experiences  Key Inquiry 
Question(s) 

4.0	INVASION	
GAMES	

4.1Ultimate 
Frisbee: 
The field of 
play 
 
1 lesson 

By the end of the sub 
strand, the learner should 
be able to: 
a) draw the Frisbee field 

for orientation; 
b) identify the equipment 

used for playing the 
Frisbee game for 
familiarization; 

c) play games for fun and 
enjoyment; 

d) appreciate the Frisbee 
field for playing  
Frisbee. 

• In purposive groups or pairs, learners use 
technology, or sketches or pictures or 
photographs and realia to familiarize with the 
Frisbee field and to identify orally by pointing 
or signing or naming the equipment used for 
playing the Frisbee game. Light intensity 
(glare) on the digital devices could be adjusted 
to suit learners with epilepsy and those with 
visual difficulties. Learners with postural 
difficulties such as those with floppy muscles 
and spinal curvature could require appropriate 
positioning devices while learners with short 
stature could be preferentially seated for 
enhanced view. (Apply these adaptations in all 
subsequent activities which involve interaction 
with video, pictures or charts under this strand) 

• Individually or in purposive pairs, learners 
draw the Frisbee field. Learners with 
manipulative difficulties such as those with 
missing limbs and those with jerky hand 
movements could use alternative functional 
parts of the body or appropriate assistive 
technology such as head/ mouth pointers and or 
adapted digital devices with appropriate 

1. How does         
a Frisbee   
field look  
like? 

2. Which 
equipments 
are 
required 
for Frisbee 
game? 

3. Why 
should we  
play a 
Frisbee  
game? 
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software which enhance manipulation by use of 
toes or audio input or be assisted by peers, 
teacher aide or teacher to draw or copy paste or 
stamp the Frisbee field.  

• Play games for fun and enjoyment. Learners 
with mobility difficulties and those with 
manipulative difficulties such as those with 
missing limbs could use any alternative 
functional parts of their body or appropriate 
assistive devices or be assisted by peers, 
teacher aide or teacher. 

• Learners individually appreciate the game of 
Frisbee. 

 4.2 
Frisbee 
skills: One- 
hand rim 
catch:  
 
3 Lessons 
 

By the end of the sub 
strand, the learner should 
be able to: 
a) demonstrate the One-

handed rim catch in 
Frisbee for skill 
acquisition 

b) practice the One-
handed rim catch in 
Frisbee for skill 
masterly 

c) observe rules when 
throwing using the 
One-handed rim catch 
in Frisbee for safety 

• Learners use assistive technology and other 
appropriate resources to watch a game of 
Frisbee and observe the one handed rim catch. 

• Learners individually use the Backhand to 
throw the Frisbeedisc. Learners with mobility  
and manipulative difficulties such as those with 
missing limbs could use any alternative 
functional parts of their body or appropriate 
assistive devices or be assisted by peers, 
teacher aide or teacher. (Apply this adaptation 
in all the subsequent activities which involve 
throwing or catching or kicking or movement 
of small and large muscles of the body under 
this strand). 

• Learners individually use the Forehand to 
throw the Frisbee disc. 

1. How is one 
handed rim 
catch 
performed 
in Frisbee 
game? 

2. What rules  
and safety 
precautions   

      should be  
      observed  
      during  
      Frisbee   
      game? 
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d) play games for fun 
and enjoyment 

e) appreciate the One-
handed rim catch in 

• Learners in threes catching the Frisbee disc 
using the one-handed catch. 

• Learners in threes catching the Frisbee disc 
using the One-handed catch. 

• Learners use drills to practice the throwing and 
catching skills. 

 4.3 Frisbee 
skills: Fore 
hand throw 
 
3 Lessons 
 

By the end of the sub-
strand, the learner should 
be able to: 
 
a) demonstrate the Fore 

hand throw for skill 
acquisition 

b) practice the Fore hand 
throw for skill 
mastery 

c) observe rules when 
throwing using the 
Fore hand throw for 
safety 

d) play games for fun 
and enjoyment 

e) appreciate the Fore 
hand throw in Frisbee 
as a skill 

 
 

• Learners interact with assistive technology 
and other appropriate resources to watch a 
game of Frisbee and observe the Fore hand 
throw. 

• Learners in pairs practice the Fore hand throw 
in frisbee 

• Learners in threes practice the Fore hand 
throw in Frisbee as they observe the rules and 
safety. 

• Learners in groups practice the Fore hand 
throw in frisbee 

• Learners use drills to practice the Fore hand 
throw in frisbee 

• Learners play frisbee games for fun and 
enjoyment 
Note: Adaptations in 4.2 above apply here 

1. How is the 
fore hand 
throw 
performed 
in a game 
of Frisbee? 

2. What rules 
and safety 
precautions 
should be 
observed 
when 
performing 
fore hand 
throw 
during 
Frisbee 
game? 
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  4.4 Frisbee 
skills: 
Backhand 
throw 
 
3 Lessons 
 

By the end of the sub-
strand, the learner should 
be able to: 
a) demonstrate backhand 

throw in Frisbee for 
skill acquisition   

b) practice the backhand 
throw in Frisbee for 
skill mastery 

c) play games for fun 
and enjoyment 

d) appreciate the 
backhand throw in 
Frisbee as a skill for 
playing the game 

• Learners interact with technology to watch a 
game of frisbee and observe the Backhand 
throw in frisbee 

• Learners in pairs practice the Backhand throw 
in frisbee 

• Learners in threes practice the Backhand 
throw in frisbee 

• Learners in groups practice the Backhand 
throw in frisbee 

• Learners use drills to practice the Backhand 
throw in Frisbee 

• Learners play Frisbee games for fun and 
enjoyment 

• Apply adaptations as above  

1. How is the 
back hand 
throw 
performed 
in a game 
of Frisbee? 

 
2. What rules          

and safety     
precautions  
should be  
observed  
when  
performing     
backhand  
throw  
during    
Frisbee     
game? 

Core Competencies to be developed:  
• Communication and collaboration: will be developed as learners participate together in Frisbee games; 
• Digital literacy: will be developed as learners interact with digital medias to watch the Frisbee game; 
• Critical thinking and problem solving: is achieved as learners observe rules and maintain safety. 
Link to Pertinent and Contemporary Issues:  
• Social and Economic: Safety - will be developed as learners will observe safety rules while playing the games; 
• Life Skills: Cooperation as learners play together from different social backgrounds; 
• Health: Physical fitness – as the learners perform the back hand throw activity. 
Link to Values: 
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Assessment rubric for: Frisbee skills 
# Indicators Exceeding expectation  Meeting expectation Approaching expectation Below expectation 

1 Skill acquisition 
(cognitive) 
Frisbee game 
• The field of play 
• Skills: 

- One- handed 
rim catch 

- Fore hand 
throw 

- Backhand 
throw 

The learner demonstrates 
excellent ability in skill 
performance and 
volunteers to assist 
others.  

 The learner executes 
the skills with ease to 
the required level. 
 

The learner performs the 
skills with assistance 

The learner has 
difficulty performing 
even with assistance.  
 

2 Sportsmanship 
Attitude 
Teamwork 
 

 The learner portrays 
excellent sportsmanship 
in all activities and 
exhibits genuine concern 
for others. 

The learner 
demonstrates 
sportsman like 
behaviour with ease 
to the required level. 

The learner demonstrates 
sportsman like behaviour 
but requires assistance. 

The learner has 
difficulty demonstrating 
sportsman like conduct 
even with assistance. 

	

• Respect: will be developed as learners listen to each other opinions; 
• Unity: will be developed as learners pass the Frisbee to each other as a team. 
Links to other learning areas: 
• Mathematics: will be developed as learners will measure the distance each learner has thrown during practice; 
• Languages: will be developed as learners communicate and collaborate while playing games. 
Learning Resources: PHE design, Frisbee, field/ space, markers, video clip, pictures, charts, first aid kit, books, exercise books, pens 
and pencils. 
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3 Health and fitness 
enhancing 
behaviours 

 The learner demonstrates 
an exceptional level of 
fitness and surpasses all 
grade level components 
of fitness. 

The learner 
demonstrates 
personal growth 
within physical 
fitness to the required 
level with ease.  

 The learner progresses 
towards personal fitness 
level with assistance. 
 

The learner has 
difficulty in exhibiting 
personal levels of 
physical fitness even 
with assistance. 

4 Safety and 
application of rules 

 The learner participates 
safely and encourages 
others to be safe, follows 
instruction and stay on 
task. 

The learner 
participates safely 
and follows 
instructions and stays 
on task. 

The learner observes 
safety precautions and 
stay on task with prompts.  

The learner has 
difficulty in observing 
safety, obeying 
instructions and staying 
on task even with 
assistance.  
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Lesson for components of health- related fitness: 13  
Health and physical fitness: Components of health- related fitness 

Strand Sub Strand Specific Learning 
Outcomes  

Suggested Learning Experiences  Key Inquiry 
Question(s) 

5.0	
HEALTH	
AND	
PHYSICAL	
FITNESS	

5.1 
Components 
of health-
related 
fitness: 
 
Warm up 
and cool 
down 
 
3 lessons 

By the end of the sub-strand, 
the learner should be able to: 
a) explain the term health 

related fitness to enhance 
learning 

b) Explain the importance 
of warmup in exercise 
readiness 

c) explain the importance of 
cool down after exercises 
for body recovery 

d) identify activities that are 
suitable for body warm 
and cool down   

e) list traditional activities 
that can be used for body 
warm up and cool down 

f) observe rules when 
playing games for own 
and others safety 

g) Play games for fun and 
enjoyment 

h) Appreciate the 
importance of warm up 
and cool down activities    

• The learners in groups use assistive technology and 
appropriate resources to find out the meaning of the 
terms: 
- health related fitness  
- warm-up  
- cool down 

•• Learners in groups discuss the importance of warmup 
before exercises and cool down after exercises. 

•• Learners in groups identify the activities that can be used 
for; 
- warmup  
- cool down 

•• Learners in groups discuss traditional activities that can 
be used for warm up and cool down 

•• Learners play games for fun and enjoyment and observe 
safety  

•• Learners with mobility difficulties and those with 
manipulative difficulties such as those with missing 
limbs could use any alternative functional parts of their 
body or appropriate assistive devices or be assisted by 
peers, teacher aide or teacher. (Apply this adaptation in 
all the subsequent activities which involve throwing or 
catching or kicking or movement of small and large 
muscles of the body under this strand). 
 

1.Why is it 
important 
to warm up 
and to cool 
down 
before and 
after 
exercises? 
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 5.2 
Component
s of health-
related 
fitness: 
Human 
heart 
 
 
2 lessons 
 

By the end of the sub-strand, 
the learner should be able to: 
 
a) using diagrams locate 

the position of the 
human heart for body 
awareness 

b) list the functions of the 
human heart to enhance 
learning 

c) find out the heart rate at 
rest and after exercise 
for fitness 

d) describe the changes that 
occur in the human body 
after vigorous exercise 

e) list the components of 
health-related fitness to 
enhance learning 

f) play games for fun and 
enjoyment 

g) appreciate being healthy 
for daily activities 

 

Learners are guided to: 
Use the adapted digital devices to find out the 
position of the human heart. (Adjust the light 
intensity in the digital devices to suit learners with 
epilepsy and visual difficulties). 
• Individually find out their heart rate at rest.  
• Use the adapted digital devices to find out the 

functions of the human heart.(apply the 
adaptation for use of digital devices here) 

• In purposive  pairs learners engage in a vigorous 
activity and find out each other’s heart rate after 
the activity( observe safety precautions for 
learners with heart conditions, anaemia, 
muscular dystrophy  among others by giving them 
less vigorous activities or according to their 
individual ability levels).  

• Learners participate in vigorous activities   in 
groups and discuss the body changes that take 
place after the activity (heart rate, body 
temperature, breathing rate among others). 
Observe safety precautions for learners with 
heart conditions, anaemia, muscular dystrophy 
among others by giving them less vigorous 
activities or according to their individual ability 
levels). 

• In groups learners list or name or point or sign the 
components of health-related fitness. Learners 
with speech difficulties could use residual speech 
as they are lip read by peers, teacher aide or 

1. What is the     
importance 
of exercise to 
the human 
heart? 

2. What are   
     the changes  
     that occur      
     in human  
     body after  
     vigorous  
     exercises? 
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teacher or use the multipurpose communication 
board to give their responses). 

 5.3 
Component
s of health-
related 
fitness: 
 
Cardiorespir
atory 
endurance 
 
2 lessons 

By the end of the sub-strand, 
the learner should be able to: 
a) Explain the term 

Cardiorespiratory 
endurance to enhance 
learning 

b) identify exercises that 
can be used to develop 
Cardiorespiratory 
endurance 

c) perform exercises that 
aid in developing 
Cardiorespiratory 
endurance for fitness 

d) observe rules when 
playing games for own 
and others safety 

e) play games for fun and 
enjoyment 

• appreciate the 
importance of 
Cardiorespiratory 
endurance in daily life 

 

• learners in groups interact with technology to find 
out what is Cardio-respiratory endurance 

• (Adjust the light intensity in the digital devices to suit 
learners with epilepsy and visual difficulties).  

• learners in groups using technology discuss and 
list the functions of the heart  

• Learners with speech difficulties could use residual 
speech as they are lip read by peers, teacher aide or 
teacher or use the multipurpose communication board 
to give their responses). 

• learners in groups discuss and list exercise 
activities that can develop Cardio-respiratory 
endurance (apply the adaptation above here) 

• Learners in groups practice exercises that aid in 
developing Cardio-respiratory endurance (observe 
safety precautions for learners with heart conditions, 
anaemia, and muscular dystrophy among others by 
giving them less vigorous activities or according to 
their individual ability levels). 

• Learners in groups discuss the importance of 
cardiorespiratory endurance in daily life (apply 
the adaptation for speech in this activity). 

• Learners play games for fun and enjoyment and 
observe safety (learners with mobility and 
manipulative difficulties could use alternative 
functional parts of the body or use appropriate 
assistive technology to carry out this activity or be 

1. Why is it 
important to 
develop 
Cardiorespi
ratoryendur
ance? 
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assigned corresponding activities according to 
individual ability levels). 

 5.4 
Component
s of health-
related 
fitness: 
Muscular 
strength 
 
2 lessons 

By the end of the sub strand, 
the learner should be able to: 
a) describe the term 

muscular strength to 
enhance learning 

b) identify exercises that 
assist in developing 
muscular strength 

c) perform exercises that 
aid in developing 
muscular strength  

d) observe rules when 
playing games for own 
and others safety 

e) play games that aid in 
developing muscular 
strength for fun and 
enjoyment 

f) appreciate the 
importance of exercise 
of exercise to the human 
body for healthy living 
 

• In purposive groups, learners interact with 
technology to find out what muscular strength is. 
(Adjust the light intensity in the digital devices to suit 
learners with epilepsy and visual difficulties).   

•  In purposive groups, learners discuss and list or 
type or stamp exercise activities that increase 
muscular strength of the arms, legs, abdomen, 
and heart. (Apply the adaptation for speech in this 
activity and subsequent activities where speech is 
involved). 

•  In purposive groups, learners discuss why 
muscular strength is important in daily life 

• Individually and in purposive groups, learners 
practice exercises that aid in developing muscular 
strength for the arms, legs, abdomen, and heart. 
(Observe safety precautions for learners with heart 
conditions, anaemia, and muscular dystrophy among 
others by giving them less vigorous activities or 
according to their individual ability levels). 

• Individually, learners bring images of people they 
think have good muscular strength and post or 
mount them on class bulletin board or wall. 
Learners with mobility difficulties, those with 
manipulation difficulties and those with short 
stature could be assisted by peers in posting their 
pictures on the bulletin board. 

• Learners play games for fun and enjoyment and 
observe safety. (Apply the adaptation for safety 
here). 

1. Which 
exercises 
can be used 
to develop 
muscular 
strength? 

2. Why is it 
important to 
have strong 
muscles? 
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5.5 
Component
s of health-
related 
fitness: 
 
Muscular 
endurance 
 
2 Lessons 

By the end of the sub strand, 
the learner should be able to: 
a) explain the term muscular 

endurance to enhance 
learning 

b) identify  exercises that 
assist in  developing 
muscular endurance  

c) discuss the importance of 
muscular endurance in 
daily life; 

d) perform exercises that 
aid in developing 
muscular endurance for 
fitness; 

e) observe rules when 
playing games for own 
and others safety; 

f) play games that aid in 
developing muscular 
endurance for fun and 
enjoyment; 

g) Appreciate muscular 
endurance for daily 
activities. 

• In purposive groups, learners interact with 
technology to find out what muscular endurance 
is. (Adjust the light intensity in the digital devices to 
suit learners with epilepsy and visual difficulties).  

• In purposive groups, learners discuss and list 
exercise activities that increase muscular 
endurance. 

• In purposive groups, learners discuss the 
importance of muscular endurance in daily life. 
Learners with speech difficulties could use residual 
speech as they are lip read by peers, teacher aide or 
teacher or use the multipurpose communication board 
to give their responses). 

• Individually and in purposive groups, learners 
practice exercises that aid in developing muscular 
endurance. (Observe safety precautions for learners 
with heart conditions, anaemia, and muscular 
dystrophy among others by giving them less vigorous 
activities or according to their individual ability 
levels). 

• Learners play games for fun and enjoyment and 
observe safety. 
(Apply the adaptation above here) 

1. Which 
exercises 
can be used 
to develop 
muscular 
endurance? 

2. Why is it 
important to 
develop 
muscular 
endurance? 

 
 

 
 

5.6 
Component
s of health-
related 
fitness: 

By the end of the sub-strand, 
the learner should be able to: 
 
a) Explain the terms 

muscular and joint 

• In purposive groups, learners interact with 
technology to find out the meaning of muscular 
and joint flexibility. (Apply the adaptation on use 
of technology in this activity). 

• In purposive groups or pairs, learners discuss and 
list exercise activities that increase muscular and 

1. What is the    
importance 
of muscular 
and joint 
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Muscular 
and joint 
flexibility  
 
2 lessons 
 

flexibility to enhance 
learning 

b) identify exercises that 
assist in developing 
muscular and joint 
flexibility  

c) discuss the importance 
of muscular and joint 
flexibility in daily life 

d) perform exercises that 
aid in developing 
muscular and joint 
flexibility for fitness 

e) Set up a fitness circuit 
that has exercises for all 
the health-related fitness 
components  

f) observe rules when 
playing games for own 
and others safety 

g) play games that aid in 
developing muscular and 
joint flexibility for fun 
and enjoyment 

h) appreciate muscular and 
joint flexibility in the 
performance of daily 
activities 

joint flexibility.( apply the adaptation for speech 
here and in subsequent activities that involve 
speech). 

• In purposive groups, learners discuss the 
importance of muscular and joint flexibility in 
daily life. 

 
• Learners in groups perform  exercises develop 

muscular and joint flexibility  
• Learners in groups set up a fitness circuit that has 

exercises for all the health-related fitness 
components 

• Learners play games for fun and enjoyment and  
observe safety. 
 (Observe safety precautions for learners with heart 
conditions, anaemia, and muscular dystrophy among 
others by giving them less vigorous activities or 
according to their individual ability levels). 
 

 

flexibility in 
daily life? 

2. Which are   
     the   
    components  
     of health- 
     related   
     fitness? 

Core competencies to be developed: 
• Digital literacy: will be developed as learners interact with digital technology; 
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Suggested Community Service-Learning Activities:  The learner plans exercise routine for the family for exercises that develop 
Muscular and joint flexibility  
Suggested Non-formal activity to support learning: The learner performs exercises that build muscular strength, endurance, 
flexibility and agility at home and over the holidays 
Suggested Assessment: oral questions, written assignment, observation, anecdotal notes, self-assessment, practical assessment and 
peer assessment 

 

 

 

 

 

 

• Communication and collaboration: will be developed as learners participate in activities in groups; 
• Critical thinking: will be developed as learners do exercise and find out the effects of exercises to human body. 
Link to Pertinent and Contemporary Issues: 
• Socio economic issues: safety - as learners observe rules while playing; 
•  Life skills: cooperation - as learners play together from different social backgrounds; 
Link to Values: 
• Unity: will be developed as learners work and play together; 
• Responsibility: will be developed as learner observe safety for own and others. 
Link to other Learning Areas: 
• Home science: will be developed as learners know the importance of exercises; 
• Language: will be developed as learners communicate and collaborate with each other. 
Suggested learning resources:  PHE Design, space/ fields, field markers, Assessment check lists Video clips, video clips, First Aid kit, 
exercise books pens, pencils and rubbers 
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Assessment rubric for: components of health-related fitness 

# Indicators Exceeding expectation  Meeting expectation Approaching 
expectation 

Below expectation 

1.  Skill acquisition 
(cognitive) 
Physical fitness and health 

The learner demonstrates 
excellent ability in skill 
performance and volunteers 
to assist others 

The learner executes 
the skills with ease. 
 

The learner requires 
significant effort to 
perform skills with 
assistance. 

The learner has difficulty 
performing skills even 
with assistance.  
 

2.  Sportsmanship 
Attitude 
Teamwork 
 

The learner portrays 
excellent sportsmanship in 
all activities and exhibits 
genuine concern for others. 

The learner 
demonstrates 
sportsman like 
behaviour in activities 
and works well with 
others. 

The learner 
demonstrates sportsman 
like behaviour and 
works with others under 
supervision. 

The learner has difficulty 
demonstrating sportsman 
like conduct. 

3.  Health and fitness 
enhancing behaviours 

The learner demonstrates an 
exceptional level of fitness 
and surpasses all grade level 
components of fitness. 

The learner improves 
personal growth 
within physical fitness 
expectations levels.  

The learner irregularly 
progresses towards 
improving personal 
fitness level. 
 

The learner has difficulty 
maintaining personal 
levels of physical fitness. 

4.  Safety and application of 
rules 

The learner always 
participates safely and 
encourages others to be safe, 
follows instruction and stays 
on task. 

The learner 
participates safely and 
follows instructions 
and stays on task 
without undue fatigue. 

 The learner needs 
occasional prompting to 
observe safety and stay 
on task.  

The learner needs constant 
supervision to enforce 
safety, obey instructions 
and stay on task.  
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Lesson allocation for Nutrition and physical health:8 
Physical activity and health: Nutrition and physical health 
Strand Sub strand Specific learning 

outcomes 
Learning experiences Key inquiry 

questions 
 5.7 Nutrition 

and sports 
performance
: 
Water intake 
 2 Lessons 
 

By the end of the sub-
strand, the learner should 
be able to: 
a)  explain the terms 

hydration and 
dehydration for body 
functions 

b) state the importance of 
drinking water during 
games and sports for 
hydration 

c)  state the signs of a 
well hydrated athlete 
during games and 
sports 

d) state the signs of a 
dehydrated athlete 
during games sports 

e) explore ways of taking 
clean water for health 

f) play games for fun and 
enjoyment 

g)  appreciate the 
importance of drinking 
clean water during 

§      Learners in groups discuss the benefits of 
taking time when eating food  

§      Learners in groups discuss the reasons 
for sharing food with others 

§      Learners in groups discuss the 
importance of healthy eating habits (for 
example taking time to eat healthy food 
during games and sports) 

§      Learners in groups discuss the benefits of 
making healthy food choices  

§     Learners play games for fun and 
enjoyment and observe safety  

1. Why is it 
important to eat 
balanced diet 
during 
competitions? 

2. What can 
sports people 
do to make sure 
they remain 
healthy? 
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games and sports for 
hydration 

 5.8 Nutrition 
and sports 
performance
: 
 
Healthy 
eating habits 
 
2 Lessons 
 
 

By the end of the sub 
strand, the learner should 
be able to: 
a) discuss the importance 

of healthy eating habits 
during games and 
sports 

b) share food with others 
for companionship 
during games and 
sports 

c)  list the benefits of 
making healthier food 
choices during games 
and sports  

d) play games for fun and 
enjoyment 

e) appreciate making 
healthier food choices 
for a healthy body 

• Learners interact with technology to identify 
the common foods found in their community 
and food nutrients in them 

• Learners in groups classify food into 
different food groups  

• Learners in groups discuss the importance of 
taking balanced diet during sports 
performance 

• Learners in groups discuss the importance of 
being healthy during games and sports 

• Learners in groups discuss when to eat each 
of the food groups during sports 
performance 

• Learners in groups plan a menu for the 
school athletic team during training  

• learners play games for fun and enjoyment, 
while observing safety  

1. Why is it 
important to eat 
balanced diet 
during 
competitions? 

2. what can sports 
people do to 
make sure they 
remain 
healthy? 

 

 5.9 Nutrition 
and sports 
performance
: 
Food intake 
during games 
and sports 
 

By the end of the sub-
strand, the learner should 
be able to: 
a) identify the common 

foods found in the 
community 

• Learners interact with technology to identify 
the common foods found in their community 
and food nutrients in them 

• Learners in groups classify food into 
different food groups  

• Learners in groups discuss the importance of 
taking balanced diet during sports 
performance. Learners with speech 

1. Which types of 
food are found 
in our 
community? 

2. Why is it 
important to eat 
balanced diet 
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4 Lessons 
 

b) identify the different 
food nutrients for 
survival 

c) classify food into 
different food groups 
to enhance learning 

d) name the importance 
of taking balanced diet 
during games sports 
performance 

e) discuss the importance 
of being healthy during 
games and sports  

f) discuss when to eat 
each of the food 
groups during sports 
performance 

g) plan a menu for the 
school athletic team 
during training 

h) observe rules during 
games for own and 
others safety   

i) play games for fun and 
enjoyment 

j) appreciate the 
importance of eating a 
well-balanced meal 
during sports 
performance 

difficulties could use residual speech as they 
are lip read by peers, teacher aid or teachers 
they could also sign, point or use universal 
communication board (apply this adaptation 
in every subsequent task that require the use 
of speech.) 

• Learners in groups discuss the importance of 
being healthy during games and sports 

• Learners in groups discuss when to eat food 
from each of the food groups during sports 
performance 

• Learners in groups plan a menu for the 
school athletic team during training  

• Learners play games for fun and enjoyment, 
while observing safety  

• (Learners with mobility difficulties and those 
with manipulative difficulties such as those 
with missing limbs could use any alternative 
functional parts of their body or appropriate 
assistive devices or be assisted by peers, 
teacher aide or teacher. (Apply this 
adaptation in all the subsequent activities 
which involve throwing or catching or 
kicking or movement of small and large 
muscles of the body under this strand). 
 

during 
competition? 

3. What can 
sports people 
do to make sure 
they remain 
healthy? 

4. Which rules 
and safety 
precautions 
should be 
observed 
during training 
for games? 
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Core competencies to be developed: 
• Self-efficacy: as learners classify different food groups; 
• Digital literacy: as learners interact with technology; 
• Creativity and imagination: as learners plan a menu for the school athletic team;  
• Critical thinking and problem solving: : discuss the importance of taking balanced diet during games and sports  
• Communication and collaboration: as learners engage in discussions and play games. 
Link to pertinent and contemporary issues: 
• Social economic: Safety- as learners observe safety rules in handling drugs and when playing games; 
• Health Education: as they appreciate the use of drugs for sustainable health promotion; 
• Life skills: self-awareness: learners develop self-esteem as they role play, discuss and play games. 
 Link to Values: 
• Respect: as learners listen to each other’s views during discussion; 
• Responsibility: making right choice when taking food during games and sports 
• Languages: as learners discuss during class and games time; 
• Home Science: as learners discuss food intake during games and sports; 
• Science and technology: as learners interact with technology to find out the meaning of the term hydration and dehydration and 

investigate the dangers of incorrect drug use. 
• Suggested Community Service-Learning Activities:  The learner discusses healthy eating habits with the family at home 
• Suggested Non-formal activity to support learning: The learner cleans a water bottle and uses it to carry clean water for drinking 

to school 
• Suggested Assessment: oral questions, written assignment, observation, anecdotal notes, self-assessment, practical assessment and 

peer assessment 
• Learning Resources: PHE design, space/ field, field markers, video clips, First Aid kit, different types of foods, charts, pictures, 

balls. 
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Assessment rubric for: Practices for leading a physically active and healthy life 
 
# Indicators Exceeding expectation  Meeting expectation Approaching 

expectation 
Below 
expectation 

   1. Skill acquisition 
(cognitive) 
Skill acquisition 
(cognitive) 
Nutrition and physical 
health: 
• Water intake 
• Healthy eating habits 
• Food intake during 

games and sports 
 

 The learner 
demonstrates excellent 
ability in skill 
performance and 
volunteers to assist 
others.  

The learner executes 
the skills with ease to 
the required level. 
 

 The learner requires 
significant effort to 
perform skills with 
assistance. 

The learner has 
difficulty 
performing skills 
even with 
assistance.  
 

2. Sportsmanship 
Attitude 
Teamwork 
 

The learner portrays 
excellent sportsmanship 
in all activities and 
exhibits genuine concern 
for others 

The learner 
demonstrates sportsman 
like behaviour in 
activities and works 
well with others 

The learner 
demonstrates 
sportsman like 
behaviour under 
supervision and 
works with others 
under supervision 

The learner has 
difficulty 
demonstrating 
sportsman like 
conduct in 
activities even 
with assistance 

3. Health and fitness 
enhancing behaviours 

The learner demonstrates 
an exceptional level of 
fitness and surpasses all 
grade level components 
of fitness. 

The learner improves 
personal growth within 
expected physical 
fitness levels.  

The learner 
progresses towards 
improving personal 
fitness level with 
assistance 

The learner has 
difficulty 
maintaining 
personal levels of 
physical fitness 
even with 
assistance. 
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4. Safety and application 
of rules 

 The learner participates 
exceptionally safely and 
encourages others to be 
safe, follows instruction 
and stays on task. 

The learner participates 
safely with ease and 
follows instructions and 
stays on task. 

The learner requires 
occasional prompts to 
observe safety and 
stay on task. 

The learner has 
difficulty in 
participating 
safely even with 
assistance. 
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 5.10 
Wellness: 
Dealing with 
emotions 
 
2 Lessons 
 

By the end of the sub strand the 
leaner should be able to: 
 
a) describe the term emotional 

wellbeing  
b) state the importance of 

kindness in daily life 
c) identify suitable ways to show 

kindness to others during 
games and sports 

d) describe the effects of 
showing kindness to others 
during games and sports  

e) play games for fun and 
enjoyment 

f) appreciate showing kindness to 
others for harmonious 
coexistence 

• In purposive groups, using 
technology, learnersfind out the 
meaning of the term ‘kindness. 
Learners with manipulative 
difficulties such as those with 
amputation, missing limbs, muscular 
dystrophy or cerebral palsy could 
use any other alternative functional 
parts of their body or assistive 
technology that enhance 
manipulation by use of head or 
mouth or feet such as prostheses or 
head/ mouth pointers. Learners with 
postural difficulties such as those 
with spinal curvature, spinal cord 
injury or those with floppy muscles 
could require appropriate 
positioning devices such as prone 
wedges or seats with straps in this 
activity. (Refer to adaptation for 
learners with epilepsy and visual 
difficulties in sub strand 4.2.0 bullet 
1). 

• In purposive groups, learners discuss 
the importance of kindness in daily 
life. Learners with speech 
difficulties could use residual speech 
as they are lip read or nod sign or 
point or use multipurpose 
communication board. (Apply this 
adaptation in all subsequent 

1. What is 
emotional 
wellbeing? 

 
2. Why is it 

important to 
be kind to 
others? 
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activities which involve speech in 
this sub strand). 

• In purposive groups, learners discuss 
suitable ways of showing kindness to 
others. 

• In purposive groups, learners discuss 
the effects of showing kindness to 
others during games and sports. 

• In purposive groups, learners discuss 
ways in which their community 
shows kindness to others. (School 
community, church, mosque or 
temple). 

• Learners play games for fun and 
enjoyment. 

 5.11 
Wellness 
 
Alcohol and 
drug abuse in 
games and 
sports 
performance  
 
2 Lessons 

By the end of the sub strand the 
leaner should be able to: 
a) identify common harmful 

drugs and substances used in 
the community 

b) identify stereo types 
associated with drugs and 
substance use during games 
and sports 

c) discuss the importance of 
abstinence from substance and 
drug use during games and 
sports  

d) observe rules when playing 
games for own and others 
safety 

• Learners in groups identify common 
harmful drugs and substances used 
in the community.Learners with 
speech difficulties could use residual 
speech as they are lip read or nod                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                           
or sign or point or use multipurpose 
communication board. (Apply this 
adaptation in all subsequent 
activities which involve speech in 
this sub strand). 

• Learners in groups identify stereo 
types associated with drugs and 
substance use during games and 
sports 

• Learners in groups discuss the 
importance of abstinence from 

1. What are the 
common 
harmful drugs 
and substance 
abused in our 
community? 

2. What are the 
benefits of 
having alcohol 
and drug 
abuse free 
communities? 
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e) play games for fun and 
enjoyment 

drugs and substance use during 
games and sports  

• Play games for fun and enjoyment 
and observe safety 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

5.12 Wellness 
Avoid 
alcohol and 
drug abuse in 
games and 
sports  
 
2 Lessons 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

By the end of the sub strand, the 
learner should be able to: 
a) identify factors that influence 

the abuse of alcohol and drugs 
during games and sports  

b) discuss ways of resisting peer 
influence on alcohol and 
substance abuse during games 
and sports  

c) discuss the short- and long-
term effects of drug and 
substance abuse during games 
and sports  

d) identify behaviour changes 
associated with alcohol and 
drugs abuse during games and 
sports 

e) state ways of communicating 
about alcohol and drug abuse 
among the peer during games 
and sports  

f) observe rules when playing 
games for own and others 
safety 

• In purposive groups or pairs, learners 
to identify common harmful drugs 
and substances abused during sports 
competitions (alcohol, solvents, and 
glue, among others). Learners with 
speech difficulties could residual 
speech, node, sign, point or use 
multipurpose communication board, 
(apply this adaptation in all 
subsequent activities which involve 
speech in this sub strand). 

• In purposive groups or pairs, learners 
identify the factors that influence 
drugs and substance abuse during 
sports competitions (peer pressure, 
media, home influence among 
others). 

• In purposive groups or pairs, learners 
discuss the short-term effects of 
drugs and substance abuse during 
sports competitions 

• In purposive groups or pairs, learners 
identify the behaviour changes 
associated with drugs and substance 
abuse during sports competitions. 

• In purposive groups or pairs, learners 
discuss ways of communicating to the 

1. How can a 
sports person 
avoid using 
drugs and 
substances 
during games 
and sports 
competitions? 

2. Name sports 
role models in 
the community  
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g) appreciate abstaining from 
alcohol and drug abuse during 
games and sports competitions 

h) play games for fun and 
enjoyment 

 
 

 

relevant people about alcohol and drug 
use during games and sports 
competitions. 

• Learners play games for fun and 
enjoyment. 

• Learners to appreciate importance of 
avoiding alcohol and drug abuse for 
healthy living. 

Core competencies to be developed: 
• Self-efficacy: as learners appreciate the importance of avoiding alcohol and drug abuse for healthy living 
• Digital literacy: as learners interact with technology 
• Critical thinking and problem solving: as learners discuss ways of resisting peer influence on alcohol and substance abuse during 

games and sports competitions 
• Communication and collaboration: as learners engage in discussions and respect each other’s opinion 
 
Link to Pertinent and Contemporary Issues: 
• Social Economic: Safety-  as learners observe safety rules in handling drugs and when playing games; 
• Health: Drug Abuse prevention- as learners  appreciate the use of drugs for sustainable health promotion 
• Life skills: self-awareness: learners develop self-esteem as they role play, discuss and play games. 
 
Link to Values: 
• Respect: as learners listen to each other views during discussion; 
• Responsibility: as learners role play the dangers of incorrect use of drugs in sports. 
Link to other Learning Areas: 
• Languages: as the learners are discuss during class and games time; 
• Science and technology: as learners interact with technology to find out the meaning of the term hydration and dehydration and 

investigate the dangers of incorrect drug use. 
Suggested Community Service-Learning Activities:  The learner engages in drug awareness campaign during a community drug 
sanitization forum 
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Suggested Non-formal activity to support learning: The Learner performs exercises that build muscular strength, endurance, 
flexibility and agility at home and over the holidays as they avoid drugs. 
Suggested Assessment: oral questions, written assignment, observation, anecdotal notes, self-assessment, practical assessment and 
peer assessment 
Learning resources: PHE Design, video clips, charts, exercise books, pens, pencils and rubbers 

 
 
 
    Assessment rubric for: wellness  

# Indicators Exceeding 
expectation  

Meeting expectation Approaching 
expectation 

Below expectation 

1. Skill acquisition 
(cognitive) 
Skill acquisition 
(cognitive) 
Wellness: 

 

 The learner to 
demonstrate excellent 
ability in skill 
performance and 
volunteers to assist 
others.  

 The learner executes the 
skills with ease to the 
expected levels.  

The learner requires 
prompts to perform 
skills.  

The learner has 
difficulties in 
performing activities 
even with assistance.  
 

2. Sportsmanship 
Attitude 
Teamwork 
 

 The learner portrays 
excellent 
sportsmanship in all 
activities and exhibits 
genuine concern for 
others 

The learner demonstrates 
sportsman like behaviour 
in activities and works 
well with others 

 The learner to 
demonstrates 
sportsman like 
behaviour and works 
with others with 
assistance 

The learner has 
difficulty 
demonstrating 
sportsman like conduct 
even with assistance. 

3. Health and fitness 
enhancing 
behaviours 

  The learner 
demonstrates an 
exceptional level of 
fitness and surpasses 
all grade level 

The learner improves 
personal growth within 
physical fitness to the 
expected levels.  

The learner  
progresses towards 
improving personal 
fitness level with 
assistance 
 

The learner has 
difficulty maintaining 
personal levels of 
physical fitness even 
with assistance 
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components of 
fitness. 

4. Safety and 
application of rules 

 The learner 
excellently 
participates safely 
and encourages others 
to be safe, follows 
instruction and stay 
on task. 

 The learner Participates 
safely and follows 
instructions and stays on 
task as expected. 

 The learner requires 
prompts to observe 
safety and stay on 
task.  

The learner has 
difficulties enforcing 
safety, obeying 
instructions and 
staying on tasks even 
with assistance. 
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First Aid and Safety in Games and Sports. 

Strand Sub strand Specific Learning 
Outcomes  

Suggested Learning Experiences  Key Inquiry 
Question(s) 

6.0	FIRST	
AID	AND	
SAFETY	IN	
GAMES	
AND	
SPORTS	
 

6.1Common 
Injuries in 
Sports:  
ABC of First 
Aid 
 
3 Lessons 

By the end of the sub strand 
the learner should be able 
to: 
a) explain the term First 

Aid to enhance learning 
b) discuss the meaning of 

the acronym ABC in 
first aid for awareness 

c) demonstrate how to 
apply the ABC of First 
Aid to an unconscious 
person 

d) discuss how to call for 
help during an 
emergency  

e) list the safety measures 
for handling a bleeding 
victim  

f) discuss how to calm an 
injured victim  

• Learners in purposive groups interact with 
technology to find out the meaning of the term 
first aid and the acronym ABC in “First Aid”. 
Learners with speech difficulties could use 
residual speech as they are lip read or sign or 
point or write or use multipurpose 
communication board to express own views 
(Apply this adaptation in all the subsequent 
activities where speech is involved under this 
strand). 

• Learners interact with technology to find out what 
the acronym ABC in First Aid means. Light 
intensity could be adjusted to suit learners with 
epilepsy and those with visual difficulties. 
Learners with manipulation difficulties could use 
any other alternative functional parts of their body 
or appropriate adapted devices that enhance 
manipulation by use of mouth/ head pointers or 
toes while those with postural difficulties such as 
those with spinal curvature, those with floppy 
muscles and those with spinal cord injury could 
require appropriate body positioning devices such 
as special seats with straps or prone wedges or 
beds. Learners with short stature could require 

1. What is first 
Aid? 

2. What is the 
meaning of 
ABC? 

3. Why is First 
Aid important 
in 
emergencies? 

4. What rules and 
safety 
measures 
should be 
observed 
during first 
Aid? 
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g) observe rules when 
playing games for own 
and others safety 

h) play games for fun and 
enjoyment 

i) appreciate the ABC of 
first aid in responding to 
emergencies 

preferential seating to have better view and 
manipulation of the digital devices. (Apply this 
adaptation in all the subsequent activities where 
the use of digital devices is involved under this 
strand). 

• Learners in groups practice assessing the situation 
before applying firstaid. Learners with mobility 
and manipulative difficulties could use alternative 
functional parts of the body or appropriate 
assistive devices such as wheelchairs to move 
around or prosthesis respectively or be assisted by 
peers, teacher aide orteacher. Learners with brittle 
bones and those with muscular dystrophy could 
be given lighter tasks to perform according to 
individual level of ability. (Apply this adaptation 
in all the subsequent activities where movement 
and vigorous activities are involved under this 
strand). 

• Learners practice calling for help during 
emergencies. Learners with speech difficulties 
could practice sending text messages or use 
residual speech or sign in calling for help. Those 
with mobility difficulties could use assistive 
technology such as wheelchairs or walkers to 
practice reaching out for help. 

• In purposive groups, learners practicecalming and 
reassuring an injured victim (Apply the 
adaptation for learners with speech difficulties in 
bullet 1 above here). 
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• Learners list the safety measures for handling a 
bleeding victim when administering first aid 

• Learner plays games for fun and enjoyment and 
observe safety. 

 
 

6.2Common 
Injuries in 
games and 
Sports: First 
Aid box 
 
3 Lessons 
 
 
 

By the end of the sub strand 
the learner should be able 
to: 
 
a) identify the items of a 

first aid box to enhance 
learning; 

b) explain the importance of 
a First Aid Box for 
emergencies 

c) list the items of a First 
Aid box to enhance 
learning 

d) observe safety when 
handling the items of a 
first aid box to avoid 
injury; 

e) play games for fun and 
enjoyment; 

f) Appreciate the first aid 
box for emergency 
cases. 

• Learners interact with technology to view an 
image of a first aid box Light intensity could be 
adjusted to suit learners with epilepsy and those 
with visual difficulties. Learners with 
manipulation difficulties could use any other 
alternative functional parts of their body or 
appropriate adapted devices that enhance 
manipulation by use of mouth/ head pointers or 
toes while those with postural difficulties such as 
those with spinal curvature, those with floppy 
muscles and those with spinal cord injury could 
require appropriate body positioning devices such 
as special seats with straps or prone wedges or 
beds. Learners with short stature could require 
preferential seating to have better view and 
manipulation of the digital devices. (Apply this 
adaptation in all the subsequent activities where 
the use of digital devices is involved under this 
sub strand). 

• In purposive groups, learners manipulate a first 
aid Box. Learners with manipulative difficulties 
such as those with amputation could use any 
alternative parts of their body or assistive 
technology such as prosthesis to manipulate with 
or without assistance from peers, teacher aide or 
teacher. (Apply this adaptation in all the 
subsequent activities where the manipulation, 
recording or writing is involved under this sub 
strand). 

1. What items are 
found in a 
First Aid box?  

 
2. Why is it 

important to 
have a first aid 
box in school 
and at home? 
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• In purposive groups, learners discuss and list the 
items of a first aid box. Learners with speech 
difficulties could use residual speech as they are 
lip read or sign or point or write or use 
multipurpose communication board to express 
own views. (Apply this adaptation in all the 
subsequent activities where speech is involved 
under this sub strand). 

• In purposive groups, learners discuss the use of 
first aid box.  

• In purposive groups, learners discuss situations 
that require the use of items in a first aid box. 

• In purposive groups, learners discuss how to 
safely handle items in a first aid box. 

• Learners participate in games for fun and 
enjoyment. (Safety precaution measures should 
be observed for learners with brittle bones, 
muscular dystrophy, anemia and epilepsy by 
ensuring they take part in games activities that are 
less vigorous). 

NOTE: The adaptations made herein apply in all the 
subsequent activities where speech, manipulation, 
demonstration, mobility, use of digital technology, 
vigorous activities and health risks during play are 
involved in this strand and strand 6.0 below. 
However, besides, the above mentioned, other 
adaptations have also been made on specific 
activities. 
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6.3 
Common 
Injuries in 
Sports: 
Bruise 
 
2Lessons 
 

By the end of the sub strand 
the learner should be able 
to: 
a) describe a bruise as an 

injury  
b) discuss the signs and 

symptoms of a bruise 
for identification 

c) demonstrate a cold 
press application on a 
bruise for lessening 
pain 

d) observe safety when 
handling a bruise for 
protection 

e) observe rules when 
playing games for own 
and others safety 

f) play games for fun and 
enjoyment 

 

• Learners interact with technology to identify a 
bruise (Apply the adaptations in sub strand 5.1.0 
bullet 2 here and in the successive activities 
where the use of digital devices is involved under 
this strand).  

• In purposive groups, learners discuss the causes 
of a bruise. (Apply the adaptation for learners 
with speech difficulties here and in the successive 
activities where speech is involved under this 
strand). 

• In purposive groups, learners discuss the signs 
and symptoms of a bruise 

• Learners interact with technology to observe the 
application of a cold press on a bruise. 

• In purposive groups, learners demonstrate and 
practice the application of cold press on a bruise. 

• Learners observe safety when handling a bruise to 
avoid infection. 

• Learners participate in games for fun and 
enjoyment. 

1. What are signs 
and symptoms 
of a bruise? 

2. How do you 
apply first aid 
on a bruise? 

 

 
 

6.4Common 
Injuries in 
Sports:  
Nose bleeding 
 
2 Lesson 
 
 

By the end of the sub strand 
the learner should be able 
to: 
a) identify the causes of 

nose bleeding to 
enhance learning  

b) discuss the causes of 
nose bleeding for first 
aid  

•    Learners interact with technology to distinguish 
nose bleeding. 

•     In purposive groups, learners discuss the 
causes of nose bleeding. 

• In purposive groups, learners discuss the signs 
and symptoms of nose bleeding 

• Learners interact with technology to observe the 
application of First Aid to stop nose bleeding to 
stop infection. 

1. How can you 
apply First Aid 
to stop nose 
bleeding? 
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c) apply first aid to stop 
nose bleeding in a 
victim 

d) observe safety when 
applying first aid to stop 
nose bleeding for 
protection 

e) observe safety when 
playing games for own 
and others safety 

f) play games for fun and 
enjoyment 

 
 

• In purposive groups, learners demonstrate and 
practice how to apply First Aid to stop nose 
bleeding. 

• Learners observe safety when applying first aid to 
stop nose bleeding to prevent infection. 

• Participate in games for fun and enjoyment. 

 
 

6.5Common 
Injuries in 
Sports: 
Types of 
wounds: 
Cleancut 
wounds 
 
3Lesson 
 

By the end of the sub strand 
the learner should be able 
to: 
a) discuss the causes of 

clean-cut wounds for 
safety 

b) demonstrate cleaning of 
a clean-cut wound to 
avoid infection 

c) observe safety when 
cleaning a clean-cut 
wound for protection  

d) select a bandage for 
application on a clean-
cut wound 

• Learners interact with assistive technology to 
identify a Clean-cut wound. 

• Learners interact with assistive technology to 
observe how to stop bleeding from a clean a 
wound. 

• Learners in pairs demonstrate how to clean a 
clean-cut wound 

• Learners in groups identify and select appropriate 
bandages for a clean-cut wound 

• In purposive groups, learners identify verbally or 
by pointing or touching or writing and gather 
suitable materials for making an improvised 
bandage for a clean-cut wound. Learners with 
mobility difficulties could use assistive 
technology such as wheelchairs while those with 

1. What are the 
causes of clean 
cut wounds? 
 

2. Why should 
you clean a 
clean-cut 
wound? 

 
3. Why is it 

important to 
cover a clean-
cut wound? 
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e) applying a bandage on 
a clean-cut wound for 
self-protection 

f) apply a bandage on a 
clean-cut wound to 
keep it from being 
infected 

g) play games for fun and 
enjoyment 
 

manipulation difficulties could use assistive 
technology such as prosthesis with or without 
assistance from peers, teacher aide or teacher. 

• Learners observe safety when applying bandages 
on a clean-cut wound to prevent infection. 

• Learners participate in games for fun and 
enjoyment an observe safety. 

 
 

6.6 
Transporting 
an injured 
victim: Single 
human crutch 
method 

2 Lessons  

By the end of the sub strand 
the learner should be able 
to: 
a)   describe the Single 

human crutch method 
used for transporting an 
injured victim 

b)   demonstrate how to 
carry a victim using the 
Single human crutch 
method 

c)   observe safety when 
using the Single human 
crutch method to avoid 
more harm 

d)   play games for fun 
and enjoyment 

e)   appreciate Single 
human crutch method 
for injured victim 

• Learners interact with assistive technology to 
observe the Single human crutch method and 
identify parts of the body used. 

• Learners demonstrate and practice the Single 
Human crutch method in pairs. 

• Learners observe safety when using the Single 
human crutch method.  

• Participate in games for fun and enjoyment and 
observe rules. 

 

1. How is a 
single human 
crutch method 
used to 
transport an 
injured 
person? 

 
2. What rules and 

safety 
precautions 
should be 
observed when 
using single 
crutch method 
to transport an 
injured 
person? 
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Core competencies to be developed: 
• Self-efficacy: as the learner’s role or dramatize in first aid; 
• Digital literacy: as learners interact with technology; 
• Creativity and imagination: as the learner role play, participate in games, dramatize and improvise in single human crutch. 
• Critical thinking and problem solving: as learners assesses situations for ABC and when identifying situations signs and symptoms; 
• Communication and collaboration: as they are assuring and calming the victim, calling for help and when assessing the situation. 
Link to Pertinent and Contemporary Issues: 
• Social Economic: Safety- as learners handle victims; 
• Health: Injuries- as learners carry out first aid; 
• Life Skill: Cooperation – as learners interact in groups  
Link to Values: 
Respect: when handling the victims; 
Love: when assisting the victims; 
Responsibility: as the learners are carry out the first aid on victims. 
Link to other learning areas: 
Science and technology: as learners interact with technology; 
Languages: as learners communicate with victims and as they call for help; 
Mathematics: as they cut the badges. 
Suggested Community Service-Learning Activities:  
The learners demonstrate stopping nose bleeding and transporting a victim during sports day or parent’s day in school 
Suggested Non-formal activity to support learning: 
Interact with technology to learn more on Single human crutch method 
Suggested Assessment: 
Oral questions, Written assignment, Observation, Anecdotal notes, Self-assessment and peer assessment 
Learning Resources: PHE Design, video clips, charts, exercise books, pens, pencils and rubbers. 
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Assessment Rubric for: First aid and safety in games and sports. 
# Indicators Exceeding 

expectation  
Meeting expectation Approaching 

expectation 
Below expectation 

1.  Skill 
acquisition(cognitive) 
First Aid in games 
and sports 
• Common 

Injuries in games 
and Sports:  

 
- ABC of First 

Aid 
- First Aid box 
- Bruise 
- Nose 

bleeding 
- Clean- cuts 

wounds 
§ Transporting 

an Injured 
Person  

Single human crutch 
method	

 

The learner to 
demonstrate 
excellent ability in 
skills performance 
and volunteers to 
assist others. 

The learners executes 
the skills with ease to 
the expected levels 

The learner requires 
promots to perform 
skills 

The learners has 
difficulties in 
performing activities 
even with assistance.  
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2.  Sportsmanship 
Attitude 
Teamwork 
 

 The learner portrays 
excellent 
sportsmanship in all 
activities and 
exhibits genuine 
concern for others 

The learner 
demonstrates 
sportsman like 
behaviour in 
activities and works 
well with others 

 The learner to 
demonstrates 
sportsman like 
behaviour and works 
with others with 
assistance 

The learner has 
difficulty 
demonstrating 
sportsman like 
conduct even with 
assistance. 

3.  Health and fitness 
enhancing 
behaviours 

  The learner 
demonstrates an 
exceptional level of 
fitness and surpasses 
all grade level 
components of 
fitness. 

The learner improves 
personal growth 
within physical 
fitness to the 
expected levels.  

The learner  progresses 
towards improving 
personal fitness level 
with assistance 
 

The learner has 
difficulty maintaining 
personal levels of 
physical fitness even 
with assistance 

4.  Safety and 
application of rules 

 The learner 
excellently 
participates safely 
and encourages 
others to be safe, 
follows instruction 
and stay on task. 

 The learner 
Participates safely 
and follows 
instructions and stays 
on task as expected. 

 The learner requires 
prompts to observe 
safety and stay on task.  

The learner has 
difficulties enforcing 
safety, obeying 
instructions and 
staying on tasks even 
with assistance. 
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Strand Sub strand Specific Learning Outcomes  Suggested Learning Experiences  Key Inquiry 
Question(s) 

7.0:	OUTDOOR	
AND	
RECREATION	
ACTIVITIES	

7.1.  
Active and 
passive Leisure 
 
3 lesson 
 
 

By the end of the sub strand, the 
learner should be able to: 
a) describe the term active and 

passive leisure to enhance 
learning; 

b)  list down active leisure 
activities within the 
community; 

c) differentiate between active 
and passive leisure activities 
for recreation. 

d) state the disadvantages of 
passive leisure activities for 
recreation 

e) locate leisure sites in the 
county map  

f) identify cultural activities in 
the community for leisure; 

g) observe safety measures 
when engaging in leisure 
activities to avoid injury; 

h) play games for fun and 
enjoyment; 

i) desire to engage in active 
leisure activities for good 
health. 

• In purposive pairs, learners interact 
with technology to look up for the 
meaning of the terms active and 
passive leisure activities (Apply the 
adaptations in strand 5.0, sub strand 
5.1.0 bullet 2here and in all the 
subsequent activities which require 
the use of digital technology, and 
manipulation). 

• learners in groups discuss active 
and passive leisure activities 

• learners in groups list down active 
and passive leisure activities  

• In purposive groups to discuss the 
differences between active and 
passive leisure activities. Learners 
with speech difficulties could use 
residual speech as they are lip read 
or sign or point or write or use 
multipurpose communication 
board to express own views. 
(Apply this adaptation in all the 
subsequent activities where speech 
is involved under this strand). 

• Learners to role play the 
disadvantages of passive leisure 
activities. Learners with postural 
difficulties such as those with 

1. What are passive 
and active leisure 
activities? 

2. What common 
active and 
passive leisure 
activities are 
found in the 
community? 

3. Why is it 
important to 
engage in leisure 
activities? 
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floppy muscles could require 
appropriate positioning devices 
with assistance from peers, teacher 
aide or teacher. Learners with 
manipulation difficulties such as 
those with jerky movements could 
use appropriate assistive 
technology such as prosthesis in the 
roleplay. Safety precaution 
measures should be taken for 
learners with brittle bones and 
those with muscular dystrophy 
(MD) by giving them lighter tasks 
to perform according to their 
individual ability (Apply these 
adaptations in all the subsequent 
activities which involve roleplay, 
demonstration, manipulation or 
involve vigorous exercises under 
this sub strand. 

• Learners to draw the county map 
and indicate leisure sites. Learners 
with manipulative difficulties such 
as those with missing limbs, 
muscular dystrophy and those with 
spastic cerebral palsy could use any 
alternative functional parts of their 
body or appropriate assistive 
technology such as head/ mouth 
pointers or adapted digital devices 
such as computers with expanded 
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key boards, optical navigation 
devices and appropriate software 
with assistance from peers, teacher 
aide or teacher to do theactivity. 
Safety precaution measures should 
be observed for earners with 
haemophilia as they use the sharp 
and pointed drawing tools (Apply 
these adaptations in all the 
subsequent activities where 
drawing, writing, typing or 
recording is involved under this 
strand). 

• In purposive groups, learners 
discuss cultural activities they can 
participate in for leisure. 

• In purposive groups, learners 
identify different leisure activities 
done at home, school and 
community.  

• Learners to highlight safety 
measures to be observed when 
engaging in leisure activities 

• Learners participate in games for 
fun and enjoyment and observe 
safety 

 7.1 
 
Leisure and 
Time 
management 

By the end of the sub strand, the 
learner should be able to: 
a) describe leisure and time 

management  

• Learners interact with technology 
to find out what is Leisure and 
Time management. 

1. Why is 
important to plan 
time for leisure? 
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2 lesson 

b) organize daily routine to 
create time for leisure 
activities 

c) observe safety when planning 
for leisure activities  

d) play games for fun and 
enjoyment 

e) appreciate leisure and time 
management for self-
management 

• Learners interact with technology 
to plan a personal schedule for 
leisure time. 

• In purposive groups, learners 
discuss how to organize the daily 
routine to create time for leisure 
activities. 

• In purposive groups, learners 
discuss the safety measures that 
should be observed during leisure 
activities. 

• Learners participate in games for 
fun and enjoyment and observe 
safety 

 7.3  
care for 
community 
recreation 
facilities  
 
2 lessons 

By the end of the sub strand, the 
learner should be able to: 
 
a) describe the use of community 

recreation facilities 
b) mention the various 

community recreation 
facilities  

 
c) observe cleanliness when 

using the community reaction 
facilities for hygiene; 

d) explain ways of keeping the 
community recreation 
facilities safe for all; 

• Learners Interact with technology 
to find out what community 
recreation facilities are. 

• In purposive groups, learners 
discuss the various community 
recreation facilities found in their 
community. 

• In purposive groups, learners 
suggest ways of cleaning and 
conserving community recreation 
facilities. 

• In purposive groups, learners 
suggest ways of keeping the 
community recreation facilities 
safe for all. 

• Learners participate in games for 
fun and enjoyment and observe 
safety. 

1. Which 
recreation 
facilities are 
found in our 
community? 

 
2. Why are 

community 
recreation 
facilities 
important? 

 
3. Which actions 

portray 
community and 
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e) conserve the community 
recreation facilities for future 
generations; 

f) play games for fun and 
enjoyment; 

g) appreciate caring for 
community recreation 
facilities for posterity. 

 
 
 

solidarity in the 
school? 

 

Core competencies to be developed: 
• Self-efficacy: as learners organize the daily routine to create time for leisure activities; 
• Digital literacy: as learners interact with assistive technology; 
• Learning to learn: as learners find out the meaning of time and phrase; 
• Creativity and imagination: as learners play games; 
• Critical thinking and problem solving: as learners discuss, suggest and identify ways of doing things; 
• Communication and collaboration: as learners discuss in groups and play games. 
Link to Pertinent and Contemporary Issues: 
• Social Economical: Safety and security and space awareness- as learners do outdoor activities; 
• Life skills: Self-esteem and decision making: as they plan and participate in leisure activities for recreation. 
Link to Values: 
• Responsibility: as learner care for the community recreation facilities; 
• Patriotism: as they take care and conserve the community reaction facilities; 
• Respect: as learners engage in community recreation facilities and respect each other’s opinion as they discuss in groups. 
Link to other learning areas: 
• Science: as learners interact with technology; 
• languages: as learners communicate with each other as they play games and discuss in groups; 
• Music: as learners play games; 
• Mathematics: when planning for time. 
Suggested Community Service-Learning Activities: Learners engage in community events such as cleaning of the environment 
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Suggested Non-formal activity(ies) to support learning: The learners engage with peer after school to play games, watch birds among 
other activities 
Suggested Assessment: Oral questions, Written assignments, Observation, Anecdotal notes, Self-assessment and Peer assessment 
Learning Resources: Learning Resources: PHE Design, video clips, charts, exercise books, pens, pencils and rubbers, county maps, 
pictures, leisure facilities within the school and nearby community. 
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Assessment rubric for: Outdoor and Recreation Activities 
 
Lesson allocation for Recreation: 7           Outdoor Activities: Recreation: 

# Indicators Exceeding expectation  Meeting expectation Approaching 
expectation 

Below expectation 

1.  Skill acquisition 
(cognitive) 
Outdoor Activities:  
§ Recreation: 
 

 The learner to demonstrate 
excellent ability in skill 
performance and volunteers 
to assist others.  

 The learner executes 
the skills with ease to 
the expected levels.  

The learner requires 
prompts to perform 
skills.  

The learner has 
difficulties in 
performing activities 
even with assistance.  
 

2.  Sportsmanship 
Attitude 
Teamwork 
 

 The learner portrays 
excellent sportsmanship in 
all activities and exhibits 
genuine concern for others 

The learner 
demonstrates 
sportsman like 
behaviour in 
activities and works 
well with others 

 The learner to 
demonstrates 
sportsman like 
behaviour and 
works with others 
with assistance 

The learner has 
difficulty 
demonstrating 
sportsman like conduct 
even with assistance. 

3.  Health and fitness 
enhancing 
behaviours 

  The learner demonstrates 
an exceptional level of 
fitness and surpasses all 
grade level components of 
fitness. 

The learner improves 
personal growth 
within physical 
fitness to the 
expected levels.  

The learner 
progresses towards 
improving personal 
fitness level with 
assistance 
 

The learner has 
difficulty maintaining 
personal levels of 
physical fitness even 
with assistance 

4.  Safety and 
application of rules 

 The learner excellently 
participates safely and 
encourages others to be 
safe, follows instruction and 
stay on task. 

 The learner 
Participates safely 
and follows 
instructions and stays 
on task as expected. 

 The learner 
requires prompts to 
observe safety and 
stay on task.  

The learner has 
difficulties enforcing 
safety, obeying 
instructions and 
staying on tasks even 
with assistance. 
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APPENDICES 
 

Strand Sub strand Suggested Learning Resources 

Basic Movement Skills Locomotor skills: PHE Design, field/space, Video, Video clips, Charts, Observation check 
lists, Assessment check lists First Aid kit, exercise books, pens, pencils and 
rubbers 

Manipulative skills  PHE Design, space/ fields, field markers, Video clips, video clips, 
Observation check lists, balls improvised or real, exercise books pens, 
pencils and rubbers Bat, posts, Assessment check lists Roundersball, balls 
of various sizes, ropes 

Gymnastics Rolls  PHE Design, space/ fields, Assessment check lists field markers, 
Observation check lists. Video clips, video clips, mats, First Aid kit, 
exercise books pens, pencils and rubbers  

Balances  PHE Design, space/ fields, field markers, Observation check lists, Video 
clips, video clips, First Aid kit, mats exercise books pens, pencils and 
rubbers  

Sequences  PHE Design, space/ fields, field markers, Assessment check lists Video 
clips, video clips, mats, Task cards, First Aid kit exercise books pens, 
pencils and rubbers  

Swimming  Basic stroke PHE Design, digital devices, towels, floaters, Observation check lists, 
pebbles or coins, oil, soap, video clips, exercise books, pens, pencils and 
rubbers 

Basic dives PHE Design, digital devices, towels, floaters, pebbles or coins, oil, soap, 
video clips, exercise books, pens, Assessment check lists pencils and 
rubbers 
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Physical health and 
fitness 

 

Components of health-
related fitness 

PHE Design, space/ fields, field markers, Assessment check lists Video 
clips, video clips, First Aid kit, exercise books pens, pencils and rubbers 

Nutrition and sports 
performance 

PHE Design, Learners exercise books and pens, pencils and rubbers Video 
clip on misuse of drugs, Water bottles, Assessment check lists Charts and 
pictures of various foods groups Observation check lists 

wellness PHE Design, Learners exercise books and pens, pencils and rubbers Video 
clip on misuse of drugs, Water bottles, Assessment check lists Charts and 
pictures of various foods groups 

First aid in games and 
sports  

Common Injuries in 
games and Sports:   

PHE Design, Video clips, First Aid Box, exercise books and pens, pencils 
and rubbers, and Assessment check lists 

Outdoor activities Recreation  PHE Design, Video clips, First Aid Box, exercise books and pens, pencils 
and rubbers, and Assessment check lists 
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ART	AND	CRAFT	
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ESSENCE STATEMENT 
 
Art and Craft in middle school involves acquiring and applying discipline specific concepts, techniques and related vocabulary to 
increase capacity for effective pursuit of artistic goals. At this level, the learner will be exposed to deeper knowledge, skills and attitudes 
in Art and Craft in order to build on the competences introduced at the lower primary. The span of strands has been broadened to include 
Puppetry, Animation, Graphic Design and photography. In order to enhance appreciation of indigenous artistic cultural heritage, the 
learner will engage with skilled resource persons in the community to learn and apply traditional skills in Weaving and Basketry, Pottery, 
Ornaments and Sculpture. In line with global trends, this learning area endeavours to embrace emerging technologies as part of the 
teaching and learning tools. For the learner to acquire 21st century competences in Art and Craft, the basic ICT competences acquired 
in learning experiences at the lower primary will be broadened to include competences in design, animation and photography. In 
anticipation of equipping learners with marketing skills, mounting techniques and exhibition skills have been introduced at this level. 
This will equip the learner with relevant and appropriate competences in the enhancement of their finished art products.  
 
In line with Dewey’s social constructivism theory, emphasis will be on an experiential, participatory approach that will give the learner 
an opportunity to articulate their thoughts through creativity and collaboration. This will in turn prepare the learner to acquire the 
knowledge, skills and attitudes to transit to the lower secondary level. 
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LEARNING OUTCOMES	
1. Express feelings, ideas, emotions and experiences through picture making activities for self-expression. 
2. Appreciate and apply creative techniques used in indigenous Kenyan Crafts within their social context and cultures. 
3. Apply environmental conservation values of re-use and recycle of materials for creative purposes  
4. Create 2 and 3 dimensional artworks, to share their ideas, emotions, thoughts, feelings and experiences for learning and 

enjoyment. 
5. Use emerging technologies as a learning tool to explore creative ideas in the process of making artwork 
6. Develop self-confidence and sense of achievement through making and responding to artworks of self and others. 
7. Apply appropriate presentation and exhibition skills in enhancement of their 2D and 3D artworks 
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Strand Sub strand  Specific learning 
outcomes 

Suggested learning experiences  Key inquiry 
question(s) 

1.0 PICTURE 
MAKING	

1.1. Drawing 
1.1.1Smudge 
technique 
(2 lessons) 

By the end of the Sub 
strand, the learner should 
be able to: 
a) observe actual /virtual 

samples of value 
gradation strips to help 
them create their own; 

b) Create value gradation 
strips in dry media 
through smudge 
technique to show 
light and dark effect. 

c) Talk about own and 
other’s gradation 
strips. 

• Learners are guided to: 
• Observe and identify orally or by writing 

or by pointing or by typing or by stamping 
actual /virtual samples of value gradation 
strips to motivate them create their own. 
(Apply this adaptation in all activities 
which involves identification under this 
sub strand) 

• Identify samples of dry media by gesturing 
or pointing. 

• Experiment individually with a variety of 
dry media to create value gradation strips 
using smudging technique. Learners with 
manipulation difficulties could use 
alternative functional parts of the body or 
appropriate assistive devices or be assisted 
by peers, teacher aide, or teacher (Apply 
this adaptation in all activities which 
involves manipulation under this sub 
strand) 

• Display and talk about own and others’ 
work. Learners with speech difficulties 
could use residual speech or sign or type or 
write or nod or lip read or use multipurpose 
communication board or be allowed more 
time to express own views or use assistive 
devices such as talking computers (Apply 
this adaptation in all activities which 

1. Why do some 
parts of an object 
look light or 
dark? 

2. What ways can 
one use to create 
dark effect when 
smudging with 
dry media? 
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involves identification under this sub 
strand) 

Core competencies to be developed: 
• Communication and collaboration is enforced as learners work in groups. 
• Self-efficacy will be developed as learners display their work. 
• Imagination and creativity will be developed as learners create value gradation stripes. 
 Pertinent and Contemporary Issues: 
• Life Skill Issues: Mentorship will be achieved as learners support 

each other. 
• Social Economic Issues: Safety and security will be developed as 

learners carefully handle the materials. 
• Health Related Issues: Personal hygiene will be achieved as 

learners clear their working area and wash their hands.  

Values: 
Responsibility will be nurtured as learners take care of their 
own and others’ materials while carrying their own activities. 

 

Link to other learning areas: 
 
English will be achieved as learners interact with various words such 
as gradation, strips, value, smudging and etching. 

Suggested community service learning activities: 
 
Learners could decorate houses such as traditional huts in 
their community.  

Suggested non-formal activity to support learning: 
Learners produce pictures in their clubs.  
 

Suggested modes of assessment: 
• Questioning 
• Observation 
• Checklist 

Suggested learning resources: 
• Books, paper, ruler, pencil, teacher aid, physiotherapist, erasers, drawn lines, sharpeners, pens and crayons, charcoal, adapted pens, 

adapted drawing apparatus  
• Specialized services such as physiotherapy and occupational therapy 
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Assessment Rubric:  

Indicator Exceeding Expectations Meeting 
Expectations 

Approaching Expectations Below Expectations 

Creating value 
through smudge 
technique 

Blending is smooth with 
seamless gradation  
Created more than four consistent 
values  

Blending is smooth 
with rough gradation 
Created four consistent 
gradation values 
 

Blending is rough and there 
are grooves etched in the 
paper  

Created three values  

No blending 
Grooves are etched 
into the paper 
The values are 
inconsistent 

Execution of 
smudge  
Technique 

The smudge shading is crisp, well 
smeared and accurately blended. 

The smudge shading is 
well smeared and 
blended 

The smudges are not crisp, 
not well smeared and not 
blended  
 

No visible smudges 
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Strand Sub strand  Specific learning outcomes Suggested learning experiences  Key inquiry 
question(s) 

 1. Drawing 
1.1.2Still-life 
drawing 
(smudging 
technique) 
(2 lessons) 

By the end of the Sub strand, 
the learner should be able to: 

a) observe a still life set up for 
motivation in creation of 
own composition;  

b) create a still life 
composition using smudge 
technique to show light and 
dark gradation. 

c) display talk about own 
and others still life 
compositions. 

Learners are guided to: 
• Observe and discuss a still life set 

up to motivate them draw their 
own. 

• Individually draw and shade a still 
life arrangement of two objects 
using smudging technique, 
choosing from; tin, bottle, bowl or 
pot.  

• Display and talk about own and 
others’ drawings. Adaptation made 
in bullet one and two above applies 
here. 

 
1. Why are some 

parts of an object 
in a still life 
composition not 
seen by all? 

2. How can we 
create light and 
dark effect on 
the objects 
drawn using 
smudging 
technique? 

Core competencies to be developed: 
• Learning to learn will be achieved as learners apply skills learnt to produce other still-life arrangements. 
• Communication and collaboration will be enforced as learners work in groups. 
• Self-efficacy will be developed as learners display their work. 
 Pertinent and Contemporary Issues: 
• Life Skill Issues: Peer mentorship will be achieved as learners 

mentor each other. 
 

Values 
• Unity will be achieved as learners work in pairs and 

groups. 
• Responsibility will be nurtured as learners take care 

of their own and others’ materials while carrying 
their own activities. 

• Respect will be developed as learners exchange 
materials and work together in groups. 
 

Link to other learning areas: 
Mathematics will be enhanced as learners draw and arrange still-life 
objects in a sequence. 

Suggested community service learning activities: 
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• Science and technology will be enhanced as learners draw/get 
objects they use from the environment. 

Learners could practice drawing objects found in the 
immediate environment.  

 
Suggested non-formal activity to support learning: 
Learners could practice drawing different still-life objects with peers 
during Art and Craft club activities. 
 

Suggested modes of assessment: 
• Questioning 
• Observation 
• Portfolio 

Suggested learning resources: 
Paper, sharpeners, eraser, adapted pens, coloured chalks, 

 

Assessment rubric:  

Indicator Exceeding Expectations Meeting Expectations Approaching 
Expectations 

Below Expectations 

Proportion & 
Shape 
(size relationship of 
the two forms and  
correct shapes) 

Proportions between the 
two forms is accurate 
and precise 
The shape of the objects 
is perfectly drawn 

Both forms are 
proportional 
The shape of the objects 
appropriately drawn 

One or both forms are 
not proportional 
One or both shapes 
inaccurately drawn 

Only one form drawn 
(too large or too small) 
The shape(s) are 
unrecognizable 

Use of Space 
(Overlapping of 
forms) 

The two forms overlap  
Creative balance of 
positive and negative 
space 

The two forms overlap  
Balance of positive and 
negative space 

Poor   overlap of the two 
forms  
Unbalanced positive and 
negative space 

No overlapping of forms  
Unbalanced positive and 
negative space 

Execution of 
smudge technique 

The smudge shading is 
crisp, well smeared and 
smoothly blended. 

The smudge shading is 
well smeared and 
blended 

The smudges are fairly 
smeared and not well 
blended 

Poorly smeared and not 
blended 
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Strand Sub strand  Specific learning 
outcomes 

Suggested learning 
experiences  

Key inquiry question(s) 

 1.1 Drawing 
1.1.3Human 
forms 
(smudge 
technique) 
(2 lessons) 

By the end of the Sub 
strand, the learner should be 
able to; 
a) observe each other’s 

body features for 
motivation in drawing 
the human form. 

b) draw human forms from 
memory and create 
value gradation using 
smudge technique for 
self-expression. 

c) talk about own and 
other’s drawings of 
human forms. 

Learners are guided to: 
• Observe and identify each 

other’s body features for 
motivation in drawing the 
human form.  

• Individually draw human 
form from memory and 
create value gradation 
through smudging technique 
Learners with manipulation 
difficulties could use 
alternative functional parts of 
the body or appropriate 
assistive devices or be 
assisted by peers, teacher 
aide, or teacher. 
• Display and talk about own 

and other’s work. 

1. Why do some parts of the 
body appear darker or 
lighter? 
 

Core competencies to be developed: 
• Learning to learn as learners engage in drawing. 
• Imagination and Creativity as learners come up with new ideas of drawing. 
• Communication and collaboration as learners work with one another. 
 Pertinent and Contemporary Issues: 

• Life Skill Issues: Self-esteem is enhanced as learners display 
their various drawings. 

• Health Related Issues: Personal hygiene will be achieved as 
the learners wash their hands after handling different objects. 
 

 Values: 
• Unity will be achieved as learners work in pairs and 

in groups. 
• Responsibility will be achieved as learners take 

care of their drawing materials. 
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Link to other learning areas: 
• Social studies will be achieved as learners draw physical 

features. 
• Science and technology will be achieved as learners draw 

body parts. 

Suggested community service learning: 
 
Learners could be taken to art gallery to see collection of 
drawn art work.  

 
Suggested non-formal activity to support learning: 
 
Learner could draw pictures of objects on the ground while playing.  

 
 

Suggested modes of assessment: 
• Presentation 
• Observation 
• Portfolio 

Suggested resources: 
• Colour pencils, crayons, sharpeners, papers, digital apparatus, photographs, images, pictures, teacher aide, black Indian ink, 

sharp objects, brushes and adapted etching tools. 
 

Assessment rubric:  

Indicator Exceeding Expectations Meeting Expectations Approaching 
Expectations 

Below Expectations 

Proportionate 
drawing of body 
parts 

All body parts are very 
proportional   

Body parts are 
proportional   

Some body parts are not 
proportional. 

All body parts not 
proportional 

Execution of 
smudge technique 

Smudge shading is crisp, 
well smeared and 
smoothly blended. 

Smudge shading is well 
smeared and blended 
 

Smudges are fairly 
smeared and not well 
blended 

Poorly smeared and not 
blended 
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Strand Sub strand  Specific learning 
outcomes 

Suggested learning experiences  Key inquiry 
question(s) 

 1.2Crayon Etching 
1.2.1Pictorial 
composition in 
crayon etching  
(3 Lessons) 

By the end of the Sub 
strand, the learner should 
be able to; 
a) observe actual or 

virtual pictorial 
composition created 
using crayon etching 
technique to help them 
in creating own 
composition; 

b) create a pictorial 
composition using 
crayon etching 
technique for self-
expression, 

c) talk about own and 
other’s crayon etching 
composition. 

Learners are guided to: 
• Observe and discuss actual or 

virtual pictorial compositions 
created using crayon etching 
technique. Learners with speech 
difficulties could use residual 
speech or sign or type or write 
multipurpose communication 
board or be allowed more time to 
express own views or use 
assistive devices such as talking 
computers. (Apply this 
adaptation in all the subsequent 
activities where speech is 
required under this sub strand) 

• Identify orally or by writing or by 
pointing or by typing or by 
stamping and name materials and 
tools used in crayon etching 
compositions in groups. 

• Individually, create pictorial 
composition using crayon etching 
technique. Learners with 
manipulation difficulties could use 
alternative functional parts of the 
body or appropriate assistive 
devices or be assisted by peers, 
teacher aide, or teacher. (Apply 
this adaptation in all the 
subsequent activities where 

1. Why is oil-
based ink/ paint 
used to cover 
the waxy 
crayons? 

2. What is the 
importance of 
using bright 
colours in 
crayon etching?  

3. Why shouldn’t 
one work in 
direct sunlight 
when doing 
crayon etching? 
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manipulation and mobility is 
required under this sub strand 

• Display and talk about own and 
other’s crayon etching 
compositions. Learners with 
speech difficulties could use 
residual speech or sign or type or  

• write multipurpose 
communication board or be 
allowed more time to express own 
views or use assistive devices 
such as talking computers. (Apply 
this adaptation in all the 
subsequent activities where 
speech is required under this sub 
strand) 

Core competencies to be developed: 
• Communication and collaboration as learners work in pairs or groups. 
• Self-efficacy as learners display their work. 
• Imagination and creativity as learners create pictorial composition. 
Pertinent and Contemporary Issues: 

• Social Economic Issues: Parental empowerment and 
engagement will be achieved as parents provide 
pictorial materials to learners at home. 

• Health issues: as learners take safety precautions 
against inhaling poisonous products such as thinner. 

• Life skills: Self-awareness, self-esteem and 
assertiveness, as they display and talk about their crayon 
etched compositions 

Values: 
• Responsibility will be nurtured as learners take care of the 

materials used in making pictorials. 
• Cooperation will be nurtured as learners share materials used 

for making pictorials. 
• Respect will be developed as learners use and share materials 

used for pictorials in turns. 

Link to other learning areas: 
• Science and technology will be enhanced as the learners 

make pictorial compositions about the sky and heavenly 
bodies. 

Suggested community service learning: 
Learners could create pictorial compositions related to features in 
the community.  
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• Social studies will be enhanced as learners make pictorials 
of various physical features. 

Suggested non-formal activity to support learning: 
• Learner could participate in art exhibitions in club activities 

at school. 
• Learners could participate in the creation of decors to be 

used during drama and music festivals in school. 

Suggested modes of assessment: 
• Questioning 
• Observation 
• Portfolio  

Suggested learning resources: 
Colour pencils, crayons, sharpeners, papers, digital apparatus, photographs, images, pictures, teacher aide, black Indian ink, sharp 
objects, brushes and adapted etching tools 

 

Assessment Rubric:   

Indicator Exceeding Expectations Meeting Expectations Approaching 
Expectations 

Below Expectations 

Proportionality 
of shapes and 
forms 
 
 

Accurate proportions 
of shapes and forms 

Proportional 
shapes and forms 

Some shapes and forms 
not proportional 
 

 

All shapes and forms 
not proportional 

Use of Media 
in creating 
crayon etching 

Even and firm 
pressure in crayon 
application 

Firm pressure in crayon 
application 

Crayon application 
firm but not even 

Crayon application 
not firm nor even 

Execution of 
etching 
technique 

Creative even 
scraping away of 
black colour across 
the working surface 
to reveal detailed 
bold patches 

Even scraping 
away of black 
colour across the 
working surface 

Uneven scraping of 
black colour across 
the working surface 

Random uneven 
scraping of black 
colour across the 
working surface 
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Strand Sub strand  Specific learning 
outcomes 

Suggested learning 
experiences  

Key inquiry question(s) 

 1.3 Painting 
1.3.1Black and 
White to create 
tonal variation 
strip 

 
 (2 lessons) 

By the end of the Sub 
strand, the learner 
should be able to: 
a) observe samples of 

black and white 
tonal 
variation/gradation 
strips, from the 
actual and or virtual 
learning 
environment, to 
motivate them 
make their own, 

b)  create black and 
white tonal 
variation strips to 
show light and dark 
effect; 

c) talk about their own 
and others’ tonal 
variation strips. 

Learners are guided to: 
• Observe and distinguish 

black and white tonal 
variation/gradation strips 
from the actual and or 
virtual learning 
environment. 

• Experiment in purposive 
groups with black and white 
in creating tonal variation 
strips. Learners with 
manipulation difficulties 
could use alternative 
functional parts of the boy or 
appropriate assistive devices 
or be assisted by peers, 
teacher aide, or teacher. 
(Apply this adaptation in all 
the subsequent activities 
where manipulation and 
mobility are required under 
this sub strand) 

• Individually create tonal 
variation strips.  
• Display and talk about own 

and others’ tonal variation 
strips. Learners with speech 
difficulties could use 
residual speech or sign or 
type or write multipurpose 
communication board or be 

 
1. What change in colour can 

you see on the paper strip? 
 

2. How best should one add 
black to another colour 
when toning a colour? 
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allowed more time to 
express own views or use 
assistive devices such as 
talking computers. (Apply 
this adaptation in all the 
subsequent activities where 
speech is required under this 
sub strand) 

Core competencies to be developed: 
• Self-efficacy as learners display their work. 
• Communication and collaboration as learners work pairs and groups. 
• Imagination and creativity as learners make various paintings of black and white to create tonal variation strip. 
Link to Pertinent and Contemporary Issues: 

• Life Skill Issues: Peer education this 
will be achieved as learners support 
each other in painting. 

 

Values: 
• Responsibility will be developed as learners take care of painting materials. 
• Unity will be nurtured when they work in pairs and groups. 

Link to other learning activity areas: 
• Social Studies will be enhanced as 

learners make paintings of various 
physical features.  

Suggested community service learning: 
Learners could decorate hospitals, social halls, worship centres and parameter 
walls by painting various images. 

Suggested non-formal activity to support 
learning: 

• Learners could practice face painting 
of other learners during music and 
drama festivals at school. 

 

Suggested modes of assessment: 
• Presentation 
• Observation 
• Questioning 
 

Suggested learning resources: 
• Paints, adapted brushes, water containers, water, sponge, paper. 
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Assessment rubric:  

Indicator Exceeding Expectations Meeting Expectations Approaching 
Expectations 

Below Expectations 

Creation of tonal 
value 

Accurate gradation with 
more than four values.  

Seamless transition from 
one value to the next. 

Gradation with three 
values.  
Transition from one 
value to the next. 

Gradation with two 
values and  
With irregular transition 

No gradation and no 
value 

 

Strand Sub strand  Specific learning outcomes Suggested learning experiences  Key inquiry 
question(s) 

 1.3 Painting 
1.3.2Tonal value 
on cylindrical 
forms using white  

 
(4 lessons) 

By the end of the Sub strand, 
the learner should be able to: 
a) observe actual/virtual 

pictures of cylindrical 
forms with tonal values 
created in white and 
another colour to motivate 
them create their own; 

b) create tonal value on 
cylindrical forms using 
white and another colour 
on show light and dark 
effect; 

c) talk about the effect of 
adding white to another 
colour. 

Learners are guided to: 
• Observe and identify orally or 

by writing or by pointing or by 
typing or by stamping actual/ 
virtual pictures of cylindrical 
forms with tonal values created 
in white and another colour on 
motivate them create their 
own. Apply this adaptation in 
all the subsequent activities 
where identification is required 
under this sub strand) 

• Experiment individually with   
white and another colour to 
paint cylindrical forms using 
tonal value.  

• Display and talk about own 
and others’ work.  

1. What happens 
when you add 
white to another 
colour? 

 
2. Why do some 

parts of the 
cylinder look 
lighter than 
others when 
painting? 
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Core competencies to be developed: 
• Communication and Collaboration as learners work in pairs or groups. 
• Imagination and Creativity as learners paint various images. 

 
Pertinent and Contemporary Issues: 

• Life Skill Issues: Mentorship will be achieved as learners 
support one another during painting. 

Values: 
• Unity will be nurtured as learners cooperate in group work. 
• Responsibility will be developed as learners take care of 

materials used in painting simple pictures. 
Link to other learning activity areas: 
Mathematics will be enhanced as learners paint various shapes 
and patterns. 

. 

Suggested community service learning: 
Learners could volunteer to paint school wall, school furniture, 
decorate venues during various occasions in their community 
and homes. 

Suggested non-formal activity to support learning: 
 
Learner could be engaged in making décor for drama club(s). 
 

Suggested modes of assessment: 
• Presentation 
• Observation 
• Portfolio 
 

Suggested learning  resources: 
Paint, papers, containers, brushes, painting boards, teacher aide, compass, rulers, adapted brushes. 

 

Assessment Rubric:  

Indicator Exceeding 
Expectations 

Meeting Expectations Approaching 
Expectations 

Below Expectations 

Creation of tonal 
value 

Accurate gradation 
with more than four 
values.  
Seamless transition 
from one value to the 
next. 

Gradation with three 
values.  
Transition from one 
value to the next 

Gradation with two 
values with 
irregular transition 

No gradation and no 
value 

Drawing shape of 
cylindrical form 

Accurate and detailed 
shape   

Accurate shape Inaccurate shape Incomprehensible shape 
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Strand Sub strand  Specific learning outcomes Suggested learning experiences  Key inquiry question(s) 
 1.3 painting 

1.3.3Tonal value 
on a cylindrical 
form using black 

 
(4 lessons) 

By the end of the Sub strand, the 
learner should be able to: 
a) observe actual/virtual 

pictures of simple 2-D 
objects, in order to motivate 
them; 

b) create tonal value on 
cylindrical forms using 
black and another colour to 
show light and dark effect; 

c) talk about the effect of 
adding black to another 
colour. 

Learners are guided to: 
• Observe and identify actual /virtual 

pictures of cylindrical forms with 
tonal values created in black and 
another colour to motivate them 
create their own.  

• Individually paint a cylindrical 
form using one colour while 
varying its shades by adding 
black colour 

• Display and talk about own and 
others’ work.  

1. What effect do you 
get when you add 
black to another 
colour?  

2. Why shouldn’t one 
add too much black 
to another colour 
when toning? 
 

Core competencies to be developed: 
• Communication and Collaboration as learners work in pairs or groups. 
• Imagination and Creativity as learners paint various images. 
Pertinent and Contemporary Issues: 
• Life Skill Issues: Mentorship will be enhanced as learners 

support one another during painting. 

 Values: 
• Unity will be nurtured as learners cooperate in group work. 
• Responsibility will be developed as learners take care of 

materials used in painting simple pictures. 
Link to other learning activity areas: 

• Mathematics will be enhanced as learners paint various 
shapes and patterns. 
 

Suggested community service learning: 
Learners could volunteer to paint school wall, school furniture 
and home furniture. 
 

Suggested non-formal activity to support learning: 
Learners could be engaged in making décor for drama club(s). 
 

Suggested modes of assessment: 
• Presentation 
• Observation 

Suggested  learning resources: 
Paint, papers, containers, brushes, painting boards, teacher aide, compass, rulers, adapted brushes. 
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Assessment Rubric:  

Indicator Exceeding Expectations Meeting Expectations Approaching 
Expectations 

Below Expectations 

Creation of tonal 
value 

Accurate gradation with 
more than four values.  
Seamless transition from 
one value to the next. 

. Gradation with three 
values.  
Transition from one 
value to the next 

Gradation with two 
values with irregular 
transition 

No gradation and no 
value 

Drawing shape of 
cylindrical form 

Accurate and detailed 
shape 

Accurate shape Inaccurate shape Incomprehensible shape 

 

Strand Sub strand  Specific learning 
outcomes 

Suggested learning experiences  Key inquiry 
question(s) 

 1.4 Montage  
1.4.1Cutting 
and pasting 
techniques. 
(3 lessons) 
 
 

By the end of the 
Sub strand, the 
learner should be 
able to: 
a) observe 

teacher’s and/or 
virtual samples 
of montage for 
motivation to 
create their 
own; 

b) create montage 
composition 
based on theme 
of food to 
enhance 
knowledge on 
nutrition; 

d) appreciate own 
and others’ 

Learners are guided to: 
• Observe and give their views on teacher’s 

and/or virtual samples of Montage. Learners 
with speech difficulties could use residual 
speech or sign or type or write or use 
multipurpose communication board or be 
allowed more time to express own views or 
use assistive devices such as talking 
computers. (Apply this adaptation in all the 
subsequent activities where speech is 
required under this sub strand). 

• Cut and paste pictures on theme of food to 
create a montage composition of a balanced 
diet.  Learners with manipulation 
difficulties could use alternative functional 
parts of the boy or appropriate assistive 
devices or be assisted by peers, teacher aide, 
or teacher. (Apply this adaptation in all 
subsequent activities where manipulation is 
required under this sub strand) 

1. What types of food 
do you like to eat? 

2. Which of these 
foods can make a 
balanced diet? 

3. What can be used to 
stick cut-out 
pictures on the 
paper? 
 
4. How do you 

create a 
montage 
composition 
using food 
stuff pictures? 
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montage 
pictures. 

• Display and talk about own and others’ 
work. 

Core competencies to be developed:  
• Critical thinking and problem solving: as learners observe montage pictures and when cutting and pasting 

pictures to create own montage composition 
• Communication and collaboration: as learners interact with each other during class activities 
• Self-efficacy: as learners present and appreciate what they can do and so feel good about themselves. 
• Digital literacy skills: as learners observe pictures online and download them to be used in making montage 

compositions. 
• Imagination and Creativity as learners create montage compositions 
• Communication and Collaboration as learners discuss how to make montage composition and share 

materials. 
Pertinent and Contemporary Issues: 

Health Education: Hygiene will be achieved as learners create 
montage compositions based on the theme of food. 
Life skill: Self-esteem is enhanced as learners display their 
created pieces of work and are appreciated. 

Values: Respect: When learners are listening to one 
another in class presentations without interruption. 
Unity: When learners work, share materials and tools 
during purposive group work. 
Responsibility: when learners realize the importance of 
taking care of their work. 

Link to other learning areas: 
• Home science. As learners engage in making the montage on 

nutrition, their home science skills and knowledge is enhanced.  
• Science and technology will be enhanced as learners make use of 

plants and other living things to create a montage. 

Suggested Modes of Assessment: 
• Portfolio 
• Observation 
• Observation 
• Demonstration 

Suggested non-formal activity to support learning: 
Learners could create scrap-books to teach montage technique during 
club activities in school 
 
Suggested learning resources: 
Adapted cutting tools, adhesives, papers, magazines, newspapers, mounting boards 

 

173
Not for Sale



	

174	
	

Assessment Rubric:  

Indicator  Exceeding  

Expectations  

Meeting Expectations  Approaching  

Expectations  

Below Expectations  

Interpretation of  

theme  

Creatively shows 
different classes of food 

Shows the different 
classes of food 

Some classes of foods 
not shown, 

Only one class of food 
shown 

Balance of forms 
in the composition 

Balanced forms in the 
composition 

Balanced forms in the 
composition 

Some forms not 
balanced in the 
composition 

No balanced forms in the 
composition 

Overlapping of 
forms in the 
composition 

Overlaps forms within 
the Montage 
composition.  

Overlaps forms within 
the Montage 
composition.  

Some forms not 
overlapped within the  
Montage composition.  

 Forms not overlapped  
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Strand Sub strand  Specific learning 
outcomes 

Suggested learning experiences  Key inquiry 
question(s) 

2.0	INDIGENOUS	
KENYAN	
CRAFTS	
 

2.1 Basketry 
2.1.1Traditional 
Twine 
techniques. 
 
 (4 lessons) 
 

By the end of the Sub 
strand, the learner 
should be able to: 
a) interact with 

teachers’ 
actuals/virtual 
samples and or 
community 
resource person’s 
twined items for 
motivation to 
weave their own; 

b) weave functional 
circular items with 
plant fibres using 
twine technique to 
appreciation 
traditional weaving 
techniques. 

c) appreciate own and 
others’ woven 
items. 

Learners are guided to: 
• Interact with teacher actual/virtual 

samples and or community resource 
person’s twined items for motivation to 
weave. 

• Select and prepare plant fibres from the 
locality for twine weaving. Learners 
with manipulation difficulties could use 
alternative functional parts of the body 
or appropriate assistive devices or be 
assisted by peers, teacher aide, or 
teacher.  

• Weave functional items with natural 
fibres using twining technique. 
Adaptation made in bullet one above 
applies here. 

• Display and talk about own and others’ 
work. Learners with speech difficulties 
could use residual speech or sign or 
type or write multipurpose 
communication board or be allowed 
more time to express own views or use 
assistive devices such as talking 
computers.  

1. Which materials 
were used to 
weave those 
items displayed? 

2. Which plants in 
the locality have 
fibres that can be 
used in weaving? 

3. How can we get 
the fibres from 
these plants 
ready for 
weaving? 

4. How do we 
interchange the 
wefts around the 
warp in twining? 
 

Core competencies to be developed: 
• Imagination and Creativity as learners create/weave items. 
• Communication and Collaboration as learners work in pairs or groups while weaving.  
Pertinent and Contemporary Issues: Values: 
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• Social Economic Issues: Environmental Issues will be achieved as 
learners collect weaving materials from the environment. 

• Life	skills:	The	learner	develop	self-awareness,	self-esteem	and	
assertiveness	as	they	display	and	talk	about	their	work 

 

• Respect will be nurtured as learners take turns and share 
materials used for numeral patterns. 

• Responsibility will be developed as learners take care of 
and share materials used in making numeral patterns. 

Link to other learning areas: 
• Social Studies as learners explore and source materials for 

weaving and basketry from the environment. 
• Mathematics as learners weave, they measure materials/items to 

be used and also count steps while weaving, they acquire 
mathematical skills and knowledge. 

Suggested community service learning: 
Learners could visit art galleries and see a collection of 
woven items. 

Suggested non-formal activity to support learning: 
Learner could weave play materials and school bags at school during 
clubs time. 

Suggested modes of assessment: 
• Presentation 
• Observation 
• Portfolio 

Suggested learning resources: 
Banana fibres, adapted cutting tools, sisal, raffia, polythene bags, climbers, reeds. 

 

Assessment rubric:  

Indicator Exceeding Expectations Meeting Expectations Approaching 
Expectations 

Below Expectations 

Preparation of 
Fibres 
 (in regards to 
functionality) 

Appropriate fibres 
selected and thoroughly 
prepared 

. Appropriate fibres 
selected and prepared 

Appropriate fibres 
selected but not well 
prepared.  

Inappropriate fibres 
selected and not well 
prepared 

Execution of twine 
Technique 

The wefts interlace 
around each warp with 
consistent tension 

he wefts interlace 
around each warp 

Some wefts not 
interlaced around the 
warps 

Most wefts not 
interlaced around the 
warps 

Finishing of the 
woven item 

Very Neat Woven tightly 
Weft pieces close 
together 

Woven tightly Weft 
pieces close together  

 

Some gaps in 
weaving 

Large gaps between the 
weft pieces 

Sloppy appearance 
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Strand Sub strand  Specific learning outcomes Suggested learning experiences  Key inquiry 
question(s) 

 2.2 Leatherwork 
2.2.1Thonging 
technique 
 
(3 lessons) 

By the end of the Sub strand, 
the learner should be able to: 
a) interact with teachers 

actual/virtual samples and 
or   community resource 
person’s select leather 
items made by thonging 
for motivation;  

b) make simple drum using 
thonging technique to 
perform a traditional 
dance; 

c) appreciate own and 
other’s drums. 

Learners are guided to: 
• Interact with teachers actual 

/virtual samples and or 
community resource person’s 
select leather items made by 
thonging for motivation to make 
their own. Learners with 
manipulation and mobility 
difficulties could use alternative 
functional parts of the body or 
appropriate assistive devices or 
be assisted by peers, teacher 
aide, or teacher. Apply this 
adaptation in all the subsequent 
activities where manipulation is 
required under this sub strand) 

• Select materials and tools used 
in simple drum making. 

• use reused leather in purposive 
groups to make simple drums 
through thonging technique. 

• Perform a traditional dance using 
the drum. Adaptation made in 
bullet one above applies here. 

 

1. Which animals in 
our locality gives 
us hides and skins? 

 
2. Where can one get 

leather for re-use 
in our locality? 

3. How do we make 
drums using 
leather? 

 

 
 
Core competencies to be developed: 
• Imagination and creativity will be enhanced as learners execute the workmanship of the simple drums. 
• Digital literacy will be enhanced as the learners observe leather items on digital gadgets. 
• Self-efficacy will be enhanced as learners display and talk about their drums. 
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Pertinent and Contemporary Issues: 
• Social Economic Issues: Disaster Risk Reduction will be 

achieved as learners observe safety measures as they handle 
materials and tool used in thronging. 

• Life Skills Issues: Assertiveness will be enhanced as learners 
become assertive as they talk about their work. 

Values: 
• Responsibility will be nurtured as learners take care of 

the materials used in thonging. 
• Respect  will be developed as learners take turns in using 

materials used in making leather work items. 

Link to other learning areas: 
• Music will be enhanced as learners make musical instruments 

(percussion instruments). 
• English will be enhanced as learners acquire new vocabulary 

which includes wefts, warps and thonging. 
• Social studies/Science will be enhanced as learners learn the 

sources and befits of skins and hides. 

Suggested community service learning: 
Learners could perform traditional dances in public functions 
using the drums made. 

Suggested non-formal activity to support learning: 
Learners could practice playing drums at school  

Suggested modes of assessment: 
• Presentation 
• Observation 
• Portfolio 

Suggested learning resources: 
• Leather, empty containers, wood/metal, adapted cutting tools. 
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Assessment rubric:  

Indicator Exceeding 
Expectations 

Meeting 
Expectations 

Approaching 
Expectations 

Below Expectations 

Execution of 
thonging 
process 

All the thonging 
processes followed 
accurately and 
produces quality 
sound. 
 

Steps of the 
thonging process 
followed  

Some steps of the 
thonging processes 
followed  

	

Has difficulty in following 
most of the steps of thonging 
process   

Craftsmanship 
in the finished 
product 

The thonging 
stitches are 
consistent and firm 
on the support 
 
Drum produces 
quality sound 

Leather thonged 
together and 
mounted onto the 
support 
 
Drum produces 
sound 
 

The thonging not 
consistent and not firm on 
the support 
 
Drum produces poor 
quality sound 
 

Has difficulty thonging 
together leather and mounting 
onto the support 
 
Drum produces very poor 
quality sound 
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Strand Sub strand  Specific learning 
outcomes 

Suggested learning Experiences  Key inquiry 
question(s) 

 2.3. Pottery 
2.3.1. Modelling 

Pinch 
technique. 

 
   (4Lessons) 

By the end of the sub 
strand, the learner should 
be able to: 
a) interact with teachers 

actual/virtual samples 
and or   community 
resource person’s 
select indigenous 
pottery items for 
motivation; 

b) model pots using 
pinch technique to 
appreciate indigenous 
pottery techniques; 

c) talk about own and 
others work. 

Learners are guided to: 
• Observe and identify orally or 

by writing or by pointing or by 
typing or by stamping actual 
/virtual samples of indigenous 
pots from the teacher and or 
community resource person for 
motivation model to make 
their own. 

• Model pots of different shapes 
individually using indigenous 
pinch technique. 

• Display and talk about own 
and others’ work. Learners 
with mobility and 
manipulation difficulties to be 
assisted by peers in displaying 
their work while learners with 
speech difficulties could use 
alternative modes of 
communication.   

 

 
1. What materials can 

be used for 
modelling? 

2. How can you make 
your pot of even 
thickness as you 
pinch? 
 

 

Core competencies to be developed: 
• Self-efficacy as learners express their creativity while making pots using the pinching technique. 
• Imagination and Creativity as learners create pots. 
• Communication and Collaboration as learners work in pairs/groups and share materials. 
• Learning to learn as learners make pots.  
• Digital Literacy as learners use digital gadgets– videos - to learn the rolling technique. 
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Strand Sub strand  Specific learning 
outcomes 

Suggested learning Experiences  Key inquiry 
question(s) 

 2.3. Pottery 
2.3.1. Modelling 

Pinch 
technique. 

 
   (4Lessons) 

By the end of the sub 
strand, the learner should 
be able to: 
a) interact with teachers 

actual/virtual samples 
and or   community 
resource person’s 
select indigenous 
pottery items for 
motivation; 

b) model pots using 
pinch technique to 
appreciate indigenous 
pottery techniques; 

c) talk about own and 
others work. 

Learners are guided to: 
• Observe and identify orally or 

by writing or by pointing or by 
typing or by stamping actual 
/virtual samples of indigenous 
pots from the teacher and or 
community resource person for 
motivation model to make 
their own. 

• Model pots of different shapes 
individually using indigenous 
pinch technique. 

• Display and talk about own 
and others’ work. Learners 
with mobility and 
manipulation difficulties to be 
assisted by peers in displaying 
their work while learners with 
speech difficulties could use 
alternative modes of 
communication.   

 

 
1. What materials can 

be used for 
modelling? 

2. How can you make 
your pot of even 
thickness as you 
pinch? 
 

 

Core competencies to be developed: 
• Self-efficacy as learners express their creativity while making pots using the pinching technique. 
• Imagination and Creativity as learners create pots. 
• Communication and Collaboration as learners work in pairs/groups and share materials. 
• Learning to learn as learners make pots.  
• Digital Literacy as learners use digital gadgets– videos - to learn the rolling technique. 

 
 

 

	

181	
	

 Pertinent and Contemporary Issues: 
• Social Economic Issues: Environmental Issues will be achieved 

as learners make use materials from the environment. 
• Life Skills Issues: Self-esteem is enhanced as learners display 

their created pieces of work and are appreciated. 
 

 Values: 
• Unity will be enhanced as learners work in 

purposive pairs and or in purposive groups. 
• Responsibility will be enhanced as individual 

learners take care of materials. 
• Respect will be enhanced as learners take turns in 

using/sharing materials. 
Link to other learning areas: 
• Science and Technology will be enhanced as learners model 

using different types of soil. 
• Social Studies will be enhanced as learners learn the economic 

use of soil. 

Suggested community service learning: 
Learners could visit potters within the community. 

Suggested non-formal activity to support learning: 
Learner could be model items using clay during art and craft 
exhibitions in their school. 

Suggested modes of assessment: 
• Presentation 
• Observation 
• Portfolio 

 Suggested learning resources: 
Clay, water, firewood, matchbox, adapted incising tools. 

 

Assessment rubric:  

Indicator Exceeding 
Expectations 

Meeting Expectations Approaching 
Expectations 

Below Expectations 

Forming and 
Finishing of the pot 

Walls of even 
uniform thickness  
Perfectly formed 
and smoothed lip  
Stable creative form 

Walls are uniform 
The lip is even  
Stable form 
 

Walls not uniform  
Uneven lip 
Stable form 

Thick sloppy walls 
 Uneven lip 
Unstable form 
 

Decoration of the 
pot using 
indigenous 
decorations 

Employment of 
intricate indigenous 
decrations 

Employment of indigenous 
decorations 

Limited 
employment of 
indigenous 
decorations 

No indigenous decorations 
employed 
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Strand  
 

Sub Strand Specific Learning Outcomes Suggested Learning 
Experiences 

Key Inquiry 
Questions 

3.0	DESIGN,	
MIXED	MEDIA	
AND	
TECHNOLOGY	

3.1 Graphic Design 
3.1.1 Free hand 
Lower- and Upper-
case lettering 

 
(2 lessons 

By the end of the sub-strand, the learner 
should be able to; 
a) Observe displayed slides/flash cards 

of short messages in lower- and 
upper-case letters  

b) Design short messages with lower 
and upper case using freehand 
lower- and upper-case letters for 
communication 

Appreciate the activity of creating short 
messages for communication 

Learners are guided to; 
• Observe and identify 

slides/flash cards of short 
messages in lower- and 
upper-case letters to 
motivate them make their 
own 

• Individually design short 
messages using freehand 
lower- and upper-case 
letters based on DRR or 
Health themes for 
communication 

Display and talk about own 
and others’ short messages. 

1 How can you 
form a four-
word message 
on importance 
of   washing 
hands? 

2 Why is it 
important to 
shape the 
letters clearly 
in a written 
message? 

 3.1Graphic Design 
3.1.2 Free hand 
Block lettering 

 
 (2 lessons) 

By the end of the sub-strand, the learner 
should be able to; 
a) Observe displayed slides/flash cards  

of block letters to motivate them make 
their own. 

b) Construct simple freehand block 
letters 
to communicate short messages. 

c) Talk about own and others’ 
messages constructed by block 
letters 

Learners are guided to; 
• Observe   and identify 

orally or by writing or by 
pointing or by typing or by 
stamping and slides/flash 
cards of block letters to 
motivate them make their 
own 

•  Individually draw and 
colour freehand block 
letters applying the right 
proportions based on  

• Display and talk about own 
and others short messages  

1. How do you 
form block 
letters? 

 
2. Where are 

block letters 
used? 

3. Why is the 
message you 
communicated 
important? 
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Core competences to be developed: 
• Digital literacy as the learner observes displayed slides /flash cards  
• Communication and collaboration as the learner interact with others during the activity 
• Critical thinking as the learner forms communicative messages 
• Learning to learn as the learner designs letters and messages 
• Self-efficacy as the learner displays and talks about own and others’ work 

Pertinent and Contemporary Issues: 
Life Skills Issues: Self-awareness, self-esteem and assertiveness as they display and 
talk about their work. 
Health Related Issues: learner sensitized on health through the written messages 
Social Economic Issues: Disaster Risk Reduction- learner to communicates safety 
messages through lettering 

 Values: 
• Respect each other’s work during display and 

discussion 
• Show responsibility for own and others materials 

when working 
• Love is promoted as the learners share resources 

Link to other learning areas: 
English – as they learn good handwriting 
Science & Technology – Communicating messages on health education 

Suggested Modes of Assessment: 
• Demonstration 
• Portfolio 
• Observation Suggested non-formal activities to support learning: Learners create HIV and 

AIDS graphic design during club activities 
 
Suggested learning resources: rulers, stencils, pencils, erasers, paper, cutters, ink, 
paint 
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Assessment rubric: Lower and Upper Case Letters 

Indicator Exceeding Expectations Meeting Expectations Approaching 
Expectations 

Below Expectations 

Complete message 
in Upper and 
Lower case letters 

Neat, complete and short 
message in lower and 
upper letters 

Complete and   short 
messages in lower and 
upper letters 
 

Incomplete message in 
lower and upper letters 

Mixed up letters, no 
message  

Clarity of letters in 
terms of shape 

All letters are accurately 
shaped, neat and legible 

Letters are well shaped 
and legible  

Some letters are not well 
shaped nor legible  

All letters are not well 
shaped, clear nor legible 

	

	

Assessment rubric: Block Letters 
Indicator Exceeding Expectations Meeting Expectations Approaching 

Expectations 
Below Expectations 

Complete message 
in block letters 

Neat, complete and short 
message in block letters 

Complete   and short 
messages in block letters 

Incomplete message in 
block letters 

Mixed up letters, no 
message 

Shading of letters All letters neatly and 
consistently coloured 

All letters coloured 
consistently 

Few letters were 
coloured 

No letters were coloured 

Proportionality of 
letters 

All letters neatly 
constructed with accurate 
proportion 

All letters constructed 
proportionally 

Some   letters 
constructed 
proportionally 

All letters are not 
proportional 
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Strand Sub strand  Specific learning 
outcomes 

Suggested learning experiences  Key inquiry 
question(s) 

 3.2 Paper 
craft   
3.2.1Expand
able folders  

 
(2 lessons) 

By the end of the Sub 
strand, the learner should be 
able to: 
a) observe samples of 

expandable folders 
from the actual/virtual 
environment to 
motivate them make 
their own; 

b) design an expandable 
folder for storing their 
artwork; 

c) talk about own and 
others expandable 
folders. 

Learners are guided to: 
• Observe and talk about samples of expandable 

folders from the actual/virtual environment to 
motivate them make their own. Learners with speech 
difficulties could use residual speech or sign or type 
or write multipurpose communication board or be 
allowed more time to express own views or use 
assistive devices such as talking computers,  could be 
assisted by peers, teacher aide or teacher while those 
with speech difficulties could use alternative 
communication modes. (Apply this adaptation in all 
the subsequent activities where speech is required) 

• Identify orally or by writing or by pointing or by 
typing or by stamping appropriate tools and 
materials used in making an expandable folder 
from the learning environment. (Apply this 
adaptation in all the subsequent activities where 
identification is required under this sub strand). 

• Individually make an expandable folder to store 
artwork.  Learners with manipulation and mobility 
difficulties could use alternative functional parts of 
the body or appropriate assistive devices or be 
assisted by peers, teacher aide, or teacher. (Apply 
this adaptation in all the subsequent activities where 
mobility and manipulation is required under this sub 
strand). 

• Display and talk about own and other’s work 

1. What 
materials are 
appropriate in 
making 
folders? 

2. How do you 
use a folder? 

3. Why do you 
use a folder? 

4. How can you  
attach a tie 
and dye fabric 
onto 
expandable 
folder? 

 
 

Core competencies to be developed: 
• Self-efficacy as learners express their creativity while making expandable folders. 
• Imagination and Creativity as learners come up with expandable folders. 
• Communication and Collaboration as learners work in purposive pairs/groups and share materials.   
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• Materials used for making expandable folders. 
• Learning to learn as learners engage in making expandable folders.  

 
Pertinent and Contemporary Issues: 
• Life Skill Issues: Self-esteem will be enhanced as learners display their 

created pieces of work and are appreciated. 
•  Peer Education will be achieved as learners who are competent 

making expandable folders assist others. 
•  Personal Hygiene will be achieved as learners wash hands after 

handling materials.  

 Values 
Unity will be nurtured as learners work in pairs and 
groups. 
• Responsibility will be developed as learners 

individually or collectively handle materials 
well/appropriately. 

• Respect will be developed as learners follow 
given instructions. 

Link to other learning areas: 
• English as learners make expandable folders, they will be exposed to 

new vocabulary such expandable and folders 
• Social Studies:   as learners explore their local environment as they 

source for materials used in making expandable folders. 
• Mathematics:  as learners measure materials for making expandable 

folders. 

Suggested community service learning activities: 
Learners could make expandable folders and use at 
home. 

 

Suggested non-formal activity to support learning: 
Learner could practice making expandable folders during clubs time. 

Suggested assessment: 
• Presentation 
• Observation 
• Checklist 
• Portfolio 

 Suggested resources: 
• Rulers, paper, glue, paint, fabric, adapted cutting tools, threads 
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Assessment rubric: Expandable Folder 

Indicator Exceeding Expectations Meeting Expectations Approaching 
Expectations 

Below Expectations 

Complete 
folder with 
pleats 

Neatly folded pleats 
on the completed 
folder 

Folded pleats on the 
completed folder 

Folded pleats on the 
completed folder 
with assistance. 

 Difficulties in making 
folded pleats on the 
folder. 

 

Strand Sub strand  Specific learning outcomes Suggested learning experiences  Key inquiry question(s) 
 3.2Papercraft  

3.2.2 Expandable 
folders enhanced by 
Tie and Dye 
technique. 

 
(4 lessons) 

By the end of the Sub strand, 
the learner should be able to: 

a) observe folders enhanced 
using tie and dye 
technique from 
actual/virtual learning 
environment to motivate 
them to make their own; 

b)  tie and dye piece of cloth 
to be used in enhancing an 
expandable folder; 

c) Talk about own and others 
enhanced expandable 
folders. 

 

Learners are guided to: 
• Observe and identify folders 

enhanced using tie and dye 
technique to inspire them to 
make their own. 

• Identify materials and tools 
used in making tie and dye. 

• Individually tie and dye a fabric 
to be used in enhancing an 
expandable folder to store 
artwork. 

• Display and talk about own and 
other’s work.  

1. How can a tie and 
dyed fabric be used to 
enhance an 
expandable folder? 

2. Which ways can one 
use to attach the tie 
and dye fabric onto 
the expandable 
folder? 

 
 

Core competencies to be developed: 
• Self-efficacy will be developed as learners express their creativity while making expandable folders. 
• Imagination and Creativity will be achieved as learners come up with expandable folders. 
• Communication and Collaboration will be achieved as learners work in pairs/groups and share materials used for making 

expandable folders. 
• Learning to learn will be achieved as learners engage in making expandable folders.  
• Digital literacy will be achieved as learners observe, listen or manipulate digital gadgets while making expandable folders. 
 Pertinent and Contemporary Issues: Values 
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• Life Skills: Self-esteem; This will be enhanced as learners display 
their created pieces of work and are appreciated 
- Peer Education will be achieved as learners who are competent 
making expandable folders assist others. 

•  Health Education will be achieved as learners collect and use 
materials from the environment to make expandable folders. 

•  Health Issues: Personal hygiene will be achieved as learners 
wash hands after handling materials.  

• Unity will be nurtured as learners work in pairs 
and groups. 

• Responsibility will be developed as learners 
individually or collectively handle materials 
well/appropriately 

• Respect will be developed as learners follow given 
instructions. 

Link to other learning areas: 
• English. As learners make expandable folders, they will be 

exposed to new vocabulary such expandable and folders. 
• Social Studies will be achieved as learners explore their local 

environment as they source for materials used in making 
expandable folders. 

• Mathematics will be achieved as learners measure materials for 
making expandable folders. 

Suggested community service learning: 
Learners could make expandable folders and use at home. 

 

Suggested non-formal activity to support learning: 
• Learner could practice making expandable folders during schools 

clubs and societies days. 

Suggested assessment: 
• Presentation 
• Observation 
• Checklist  
• Portfolio 

 Suggested resources: 
• Rulers, paper, glue, paint, fabric, adapted cutting tools, threads 
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Assessment rubric: Tie and Dye 

Indicator Exceeding Expectations Meeting Expectations Approaching 
Expectations 

Below Expectations 

Designing Tie and 
Dye on the fabric 

Clear crisp creative 
design with intricate tie 
and dye features 

Design with distinct 
tie and dye features  

Muddled tie and dye 
features  

Difficulty in 
designing tie and dye 
features 

Attaching Tie and 
Dye fabric onto the 
folder 

Firmly, neatly and 
creatively attached 

Firmly and neatly 
attached 

Loosely attached Untidily and loosely 
attached 
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Strand Sub strand  Specific learning outcomes Suggested learning experiences  Key inquiry 
question(s) 

 3.2Paper craft 
3.2.3Expandable 
folder enhanced by 
block printing 
technique. 
(4 lessons) 

By the end of the lesson, the 
learn should be able to: 
a) observe block prints from 

actual/virtual 
environments to motivate 
them;  

b) create a block print pattern 
on a piece of cloth to be 
used in enhancing an 
expandable folder; 

c) take about own and others 
enhanced expandable 
folders. 

Learners are guided to: 
• Observe and identify block 

prints from actual/virtual 
environments to motivate 
them create their own. 

• Individually experiment with 
stamp making materials (such 
as soft wood, Styrofoam and 
linoleum among others) to 
create a block print pattern on 
a piece of cloth to be used in 
enhancing an expandable 
folder. 

• Display and talk about own 
and other’s work. 

1. Which materials 
from our 
environment can be 
used for block 
printing? 

2. How do you create a 
block print pattern on 
a piece of cloth? 
 

Core competencies to be developed: 
• Self-efficacy will be developed as learners express their creativity while making expandable folders. 
• Imagination and Creativity will be achieved as learners come up with expandable folders. 
• Communication and Collaboration will be achieved as learners work in purpose pairs/groups and share materials used for 

making expandable folders. 
• Learning to learn will be achieved as learners engage in making expandable folders.  
• Digital literacy will be achieved as learners observe, listen or manipulate digital gadgets while making expandable folders. 
 Pertinent and Contemporary Issues: 

• Life Skills: Self-esteem will be enhanced as learners display 
their created pieces of work and are appreciated 

•  Socio-economic Issues: peer education will be achieved as 
learners who are competent making expandable folders assist 
others. 

• Health Issues: hygiene will be achieved as learners wash 
hands after handling materials. 

Values 
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• Unity will be nurtured as learners work in pairs and 
groups. 

• Responsibility will be developed as learners 
individually or collectively handle materials 
well/appropriately. 

• Respect will be developed as learners follow given 
instructions. 

Link to other learning areas: 
• English as learners make expandable folders, they will be 

exposed to new vocabulary such expandable and folders. 
• Social Studies will be achieved as learners explore their local 

environment as they source for materials used in making 
expandable folders. 

• Mathematics will be achieved as learners measure materials for 
making expandable folders. 

Suggested community service learning: 
Learners could make expandable folders and use at home. 

 

Suggested non-formal activity to support learning: 
Learner could practice making expandable folders during their free 
time in school. 

Suggested assessment: 
• Presentation 
• Observation 
• Checklist  
• Portfolio 

 Suggested resources: 
• Rulers, paper, glue, paint, fabric, adapted cutting tools, threads 
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Assessment rubric: Block Printing 

Indicator Exceeding Expectations Meeting Expectations Approaching 
Expectations 

Below Expectations 

Designing   the 
motif on the stamps 

Clear, crisp creative 
motif with intricate 
features  

Motif with clear features  Motif with unclear 
features  

No visible features 
on the motif  

Creating a repeat 
pattern on the 
fabric 

Creative, orderly and 
precise repeats 

Orderly repeats   Disorderly repeats No repeats made 
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Strand Sub strand  Specific learning 
outcomes 

Suggested learning experiences  Key inquiry 
question(s) 

	 3.3 Puppetry  
3.3.1Glove 
puppets  

 
(4 lessons) 

By the end of the 
Sub strand, the 
learner should be 
able to: 
a) observe a glove 

puppet 
performance by 
teacher and or 
resource person 
for motivation; 

b)  make glove 
puppet 
characters with 
simple plots; 

c) manipulate 
glove puppet in 
an open 
window 
theatre; 

d) appreciate 
creating glove 
puppets and 
performing in 
an open 
window theatre. 
 

 

Learners are guided to: 
• Observe and discuss a glove puppet 

performance by teacher and or resource person 
to motivate them in making their own. 
Learners with speech difficulties could use 
residual speech or sign or type or write 
multipurpose communication board or be 
allowed more time to express own views or use 
assistive devices such as talking computers 
(Apply this adaptation in all the subsequent 
activities where speech is required) 
• Enhance old gloves/socks by painting, 

sticking, stitching to create the characters 
chosen by the group. Learners with 
manipulation and mobility difficulties could 
use alternative functional parts of the body 
or appropriate assistive devices or be 
assisted by peers, teacher aide, or teacher 
(Apply this adaptation in all the subsequent 
activities where mobility and manipulation 
are required under this sub strand). 

• Practice manipulation of the hand puppets 
according to plot (story) agreed upon by the 
group members. 

• Perform a brief story using glove puppet in 
an open window theatre for enjoyment. 

1. What materials 
and tools can 
we get from our 
environment to 
make glove 
puppets? 

2. How do you 
make puppet 
characters with 
simple plots? 

3. How do you 
manipulate 
glove puppets? 
 

 
 

Core competencies to be developed: 
• Self-efficacy will be developed as learners express their creativity while making glove puppets. 
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• Communication and Collaboration will be achieved as learners work in purposive pairs/groups and share materials used in 
puppetry making. 

• Learning to learn will be achieved as learners engage in making glove puppets. 
 
Pertinent and Contemporary Issues: 
• Life Skills: self-esteem this will be enhanced as 

learners display their created pieces of work and are 
appreciated. 
- Peer Education will be achieved as learners who 

are competent in puppetry assist others.  
• Socio-economic Issues: environmental education will 

be achieved as learners collect and use materials from 
the environment to make glove puppets. 

• Health Issues: personal hygiene will be achieved as 
learners wash hold socks before using them to make 
puppets. 

 Values 
• Responsibility will be developed as learners individually or 

collectively handle materials well/appropriately. 
• Respect will be developed as learners follow given instructions. 

Link to other learning activity areas: 
• English as learners make glove puppets, they will be 

exposed to new vocabulary such as glove, puppets. 
• Social Studies will be achieved as learners explore 

their local environment as they source for materials 
used in making glove puppets. 

Suggested community service learning: 
Learners could make glove puppets and use them to communicate 
messages in the community. 

 
 

 
Suggested non-formal activity to support learning: 
Learner could practice making glove puppets during their 
free time. 

Suggested modes of assessment: 
• Observation 
• Checklist  
• Practical work  

 Suggested resources: 
Used socks, bottle tops, beads, adhesives, adapted cutting tools, needle and thread. 
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Assessment Rubric: Glove Puppets 

Indicator Exceeding Expectations Exceeding Expectations Approaching 
Expectations 

Below Expectations 

Completion and 
craftsmanship of 
the glove puppet 

Creatively completed 
puppet characters 
 Neatly assembled  

Completed puppet 
characters 
Well assembled 
 

Puppets not completed  
 Poor assemblage  

No puppet character 
made 

Plot (story and 
character 
performance) 

Creative story 
appropriate to puppet 
character performance 

Story appropriate to the 
puppet character 
performance 

Story unrelated to the 
puppet character 
performance 

No story and no puppet 
character 

Partitioning of the 
open window 

Window was 
appropriately partitioned, 
dressed and decorated 

Window was 
appropriately partitioned 
and dressed 

Window inappropriately 
partitioned but   dressed 
Window appropriately 
partitioned but not 
dressed  
Window appropriately 
partitioned but 
inappropriately dressed 

Window was not 
partitioned 

Teamwork (level of 
participation in 
group activity) 

Actively involved and 
displays group leadership 
skills 

Actively involved in the 
group activity 

Minimal participation as 
a member of the group  
 

No participation as a 
group member 
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Strand  Sub strand Specific learning 
outcomes 

Suggested learning 
experiences 

Key inquiry 
questions 

	 3.3 Puppetry  
3.3.2Stick/rod 
puppets  

 
(4 lessons) 

By the end of the Sub strand, 
the learner should be able to: 
a) Observe actual/virtual 

stick /rod   puppet 
performance for 
motivation. 

b)  make animal-headed 
puppets mounted on 
stick/rod for creative 
performance; 

c) perform a show on a 
selected theme using 
animal-headed puppets 
mounted on stick/rod in a 
doorway theatre. 

d) Appreciate creating stick 
/rod puppet and 
performing in a doorway 
theatre. 

Learners are guided to: 
• Observe and discuss 

actual/virtual stick/rod 
puppet performance for 
motivation. 

• Assemble materials and 
make animal-headed 
stick/rod puppets for 
creative performance in 
groups. 

• Performa show on a 
selected theme using the 
animal-headed puppets in 
a doorway theatre for 
enjoyment. 

1.How is a rod/stick 
puppet made? 

 
2.How do you feel 

when performing 
songs/poems using 
puppets?  
 

Core competencies to be developed: 
• Self-efficacy will be developed as learners express their creativity while making puppets. 
• Communication and collaboration will be achieved as learners work in pairs/groups and share the different materials for making 

puppets. 
• Learning to learn will be achieved when the learners make puppets and perform using rod/stick puppets. 
Pertinent and Contemporary Issues: 
• Life Skills: Self-esteem this will be achieved 

as learners perform a story using their created 
puppets. 

 Values: 
• Unity will be nurtured as learners work in pairs and groups. 
• Responsibility will be developed as learners individually or collectively 

handle materials well/appropriately. 
• Respect will be nurtured as learners follow given instructions and take 

turns in using materials/items used in making puppets. 
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- peer education will be achieved when 
learners who are competent in puppet 
making assist others. 

Link to other learning areas: 
• Music will be achieved as learners sing and 

recite poems and manipulate puppets. 
• English will be achieved as learners make 

plots of a story to be used during puppet 
performances. 

Suggested community service learning: 
• Learners could use puppets to entertain and pass educative messages to 

community members during public functions such as tree planting, HIV/AIDS 
awareness campaigns.  

Suggested non-formal activity to support 
learning: 
Learners could practice making puppets at home 
and even during their free time at school. 

Suggested modes of assessment: 
• Presentation 
• Observation 
• Checklist 
• Practical work 

 Suggested resources: 
Sticks/rods, fabric, strings/wires, adapted cutting tools, magazines, adhesives, colours, paint. 

 

ASSESSMENT RUBRIC:  

Indicator Exceeding Expectations Meeting Expectations Approaching 
Expectations 

Below Expectations 

Completion and 
craftsmanship of 
the stick/rod 
puppet 

Creatively completed 
puppet characters 
 Neatly assembled 

Completed puppet 
characters 
Well assembled 
 

Puppets not completed  
 Poor assemblage  

No puppet character 
made 

Suitability of 
puppet character 
to theme in the 
performance 

Theme and puppet 
character perfectly suited 
Creative performance 

Puppet character is 
appropriate to the theme   
Good performance 

Puppet character is 
unrelated to the theme 
Uncoordinated 
performance 

No puppet character  and 
no theme 
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Partitioning of the 
doorway 

Window was 
appropriately partitioned, 
dressed and decorated 

Window was 
appropriately partitioned 
and dressed 

Window inappropriately 
partitioned but   dressed 
Window appropriately 
partitioned but not 
dressed  
Window appropriately 
partitioned but 
inappropriately dressed 

Window was not 
partitioned 

Teamwork (level of 
participation in 
group activity) 

Actively involved and 
displays group 
leadership skills 

Actively involved in the 
group activity 

Minimal participation as 
a member of the group  
 

No participation as a 
group member 
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Strand Sub Strand Specific Learning 
Outcomes 

Suggested learning  experiences Key Inquiry 
Question 

 3.4 Photography 
3.4.1Elements of 
photography 

• Focus quality 
• Appropriate 

background 
• View point 
• Appropriate 

lighting 
• Placement of 

forms in the 
frame 

(2 lessons) 

By the end of the Sub 
strand, the learner should 
be able to: 
a) observe images and 

photographs from 
virtual and actual 
environment; 

b) capture images using 
digital devices for 
application of the 
element of 
photography; 

c) appreciate own and 
other’s work. 

Learners are guided to: 
• Observe and talk about images 

and photographs from virtual 
environment. Learners with 
speech difficulties could use 
alternative modes of 
communication. (Apply this 
adaptation in all the subsequent 
activities where speech is 
required under this sub strand). 

• Observe elements of 
photography in groups as they 
capture images using digital 
devices from their 
surroundings. Learners with 
manipulation and mobility 
difficulties could use alternative 
functional parts of the body or 
appropriate assistive devices or 
be assisted by peers, teacher 
aide, or teacher. (Apply this 
adaptation in all the subsequent 
activities where mobility and 
manipulation are required under 
this sub strand). 

• Display and talk about own and 
other’s work. 

1. What can one 
use to take 
photographs? 

2. Why do we take 
photographs? 

3. How do we take 
photographs? 
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 3.4 Photography 
 3.4.2 Creating and 
naming folders 

(1 lesson) 

By the end of the sub-
strand, the learner should 
be able to; 
a) Discuss reasons for 

storing digital 
photographs 

b) Create and name 
folders for storing 
digital photographs 

Appreciate the exercise 
on creation of folders 

Learners are guided to; 
• Discuss reasons for storing 

digital photographs 
• Create and name folders for 

storing digital photographs 
• Store digital photographs 
 

1. Why do we store 
photographs? 

2. Where do we 
store digital 
photographs? 
How does one 
create folders to 
store digital 
photographs? 

Core-Competencies to be developed: 
• Communication and Collaboration will be achieved as learners work in pairs/groups. 
• Self-efficacy will be developed as learners display own and others’ photographs. 
• Digital literacy will be achieved as learners use digital gadgets – videos - to learn photography. 
• Learning to learn will be achieved as learners interact with digital devices in taking photographs. 
 Pertinent and Contemporary Issues: 

• Life Skills: self-esteem this will be enhanced as learners display 
their created pieces of work and are appreciated. 

• Socio-economic Issues: financial literacy will be achieved as 
learners are sensitized on the economic benefits of photography.  

Values: 
• Responsibility will be developed as learners 

individually or collectively handle materials 
well/appropriately. 

• Respect will be achieved as learners follow given 
instructions and take turns in using materials/items. 

Link to other learning areas: 
• English will be enhanced as learners interact with new vocabulary 

such photography, focal point and view point. 
• Social Studies will be achieved as learners take photographs from 

their surroundings. 

Suggested-community service learning: 
Learners could take photographs of people in their 
community.  

Suggested non-formal activity to support learning: 
Learner could take photographs to be used in various class lessons during 
their free time. 

Suggested modes of assessment 
• Presentation 
• Observation 
• Checklist 
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• Practical work 
 Suggested resources: 
Glue, realia, paint, wires, plastic rolls, dry wood, bones, strings, rubber bands, horns, teacher aide, videos, digital camera and phones. 

 

 

Assessment Rubric:  

Indicator Exceeding 
Expectations 

Meeting Expectations Approaching 
Expectations 

Below Expectations 

Focus quality of 
digital photographs 

Accurately focuses 
on centre of interest, 
no shakiness, or 
blurring  

Focuses on centre of 
interest  
, no shakiness or 
blurring 
 

 

Mostly focuses on 
centre of interest , 
some shakiness and 
blurring  

Barely focuses on centre of 
interest  
mostly shaky and blurred  

Appropriate 
background of digital 
photographs 

Background creatively 
contrasts well with the 
forms 
 

Background contrasts 
well with the forms 

Background does not 
entirely contrast with 
the forms 

Background does not 
contrast with the forms 

Appropriate lighting 
of digital photographs 

Clear detailed images Detailed images  
 

Fairly detailed images  
 

Blurred images 

Appropriate format of 
digital photographs 

Creative placement of 
forms in the right 
format 

Appropriate placement 
of forms in the right 
format 

Poor placement of 
forms in the right 
format 

Wrong choice of format 
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Strand  Sub strand   Specific learning 
outcomes  

Suggested learning experiences   Key inquiry 
question(s)  

4.0	PRESENTATION	
AND	EXHIBITION	

4.1 Mounting Art 
work  
4.1.1 Types and uses 
of Adhesives  
4.1.2 Mounting to 2 D 
artworks using 
matting technique  
 

(3 lessons)  

 

By the end of the Sub 
strand the learner should 
be able to:  
a) identify different types 

of adhesives used in 
mounting 2D artwork;  

b) mount 2 D artwork on 
using matting 
techniques for 
aesthetics and  

Learners are guided to:  

• Identify and experiment 
with different types of 
adhesive used in 
mounting 2D artwork.  
Learners with 
manipulation difficulties 
could use alternative 
functional parts of the 
body or appropriate 
assistive devices or be  

1. What can 
adhesive be used 
for mounting 
artworks?  

2. What surfaces 
can be used to 
mount 2 D 
artwork?  

3. How do you 
mount 2D 
artwork on using 
matting 
technique? 

4. Which types of 
adhesives can 
hold heavy  
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  presentation   purposes;  

c)appreciate own and other’s 

displayed artwork.  

 

 

 

 

 

assisted by peers, teacher 
aide, or teacher to carry out 
the activity. (Apply this 
adaptation in all activities 
which involve  
manipulation in this sub 
strand).  
• Mount 2D artwork on 

conventional surfaces 
using mounting 
technique. 

• Display and talk about 
own and other work.  
Learners  

artwork mounted 
on a surface?  
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   with mobility 
difficulties could 
use assistive 
devices, or be 
assisted by peers, 
teacher aide or 
teacher to display 
their work. Learners 
with speech 
difficulties could 
use residual speech 
or sign or type or 
write, or mime or 
use multipurpose 
communication 
board or text-to- 

 

   speech software or 

be lip read by peers, 

teacher aide or 

teacher to express 

their views  
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Core competencies to be developed:  

• Communication and Collaboration as learners work in pairs/groups.  
• Self-efficacy as learners display their work and are appreciated.  
• Learning to learn as learners mount various items on surfaces.  

 Pertinent and Contemporary Issues:  

• Life skill issues: Self-esteem this will be enhanced as learners 

display their work and are appreciated.  

• Social economic issues: environmental education will be 
developed as learners are made aware of the importance of 
conserving various materials in the environment. 

• Disaster risk reduction will be achieved as learners observe safety 
measures as they source and use adhesives from the environment 

 Values:  

• Responsibility will be developed as learners 
individually or collectively handle materials 
well/appropriately.   

• Respect will be nurtured as learners follow given 
instructions and take turns in using materials. 

Link to other learning areas:  

English will be enhanced as learners interact with vocabulary such as 
adhesive, mounting. 

Suggested community service learning:  

Learners could assist their peers/siblings and other 
community members to mount pictures in their 
homes.   

Suggested non-formal activity to support learning:  

Learners could practice mounting during play and games time.   

Suggested modes of assessment:  

• Presentation  
• Observation 
• Checklist 
• Practical work 
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 Suggested learning resources:  

Adhesives, woods, nails, hammers, saws, paper, hardboard, soft board, manila, carton paper, hessian  

 
Assessment Rubric:   

Indicator  Exceeding  

Expectations  

Meeting 
Expectations  

Approaching  

Expectations  

Below Expectations  

Suitability of adhesives 
used in mounting  

Appropriately 
selects and 
creatively uses 
adhesives in regards 
to weight of material  

Appropriately 
selects and uses 
adhesives in regards 
to weight of material  

 Inconsistently 
selects and uses 
adhesives in regards 
to weight of material   

Has difficulty  selecting and 
using adhesives in regards to 
weight of material  

Craftsmanship in the 
mounted art work  

2 D Art work is 
creatively balanced 
and neatly pasted 
on matting surface   

2 D Art work is 

balanced on matting  

surface  

2 D Art work is 
sometimes not 
balanced on matting 
surface   

Has difficulty in balancing, 
mounting 2D artwork on 
matting surface  

Safety (safe use of 
media/equipment  
used for mounting and 
display 

Effectively observes  
safety measures 
when handling 
cutting tools 

Observes safety 
measures when 
handling cutting tools    

Sometimes observes 
safety measures 
when handling 
cutting tools    

Has difficulty observing 
safety measures when 
handling cutting tools 
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 Strand Sub strand  Specific learning 
outcomes 

Suggested learning experiences  Key inquiry 
question(s) 

 4.2 Exhibition skills 
4.2.1 Exhibiting 2D 
and 3D artwork 
• Use of space 
• Lighting 
• Display services 
 
(2 lessons) 

By the end of the Sub strand 
the learner should be able 
to; 
a) take a walk around the 

exhibition space noting 
the lighting and display 
surfaces; 

b) select own 2D mounted 
and 3D artworks; 

c) plan the arrangement of 
the selected artwork in 
the exhibition space; 

d) Display selected 
artworks on the 
exhibition space; 

e) Appreciate own and 
others exhibited 
artwork. 

Learners are guided to: 
• Take a walk around the 

exhibition space noting the 
lighting and display surfaces. 

• Select from own 2D mounted 
and 3D artworks. 

• Plan the arrangement of the 
selected artwork in the 
exhibition space. 

• Display selected artworks in 
the exhibition area.  

• Talk about own and others 
displayed work. 

1. How do we plan the 
arrangement of 
selected artwork in 
exhibition space? 

2. Why is it important 
to consider the 
direction of light 
when displaying 
artwork? 

Core competencies to be developed: 
• Communication and Collaboration will be achieved as learners work in pairs/groups. 
• Self-efficacy will be developed as learners display their work and are appreciated. 
• Learning to learn will be achieved as learners mount various items on surfaces. 
Pertinent and Contemporary Issues: 
• Socio-economic Issues: environmental education will be 

developed as learners are made aware of the importance of 
conserving various materials in the environment. 
-  Disaster risk reduction will be achieved as learners observe 

safety measures as they source and use adhesives from the 
environment. 
 

Values: 
• Responsibility will be developed as learners individually 

or collectively handle materials well/appropriately.  
• Respect will be nurtured as learners follow given 

instructions and take turns in using materials. 
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Link to other learning areas: 
• English will be enhanced as learners will interact with new 

vocabulary such as adhesive, mounting. 
• Mathematics will be enhanced as learners measure various items 

used in the activities. 

Suggested community service learning: 
Learners could participate in community exhibition 
activities/events.  

 

Suggested non-formal activity to support learning: 
Learners could exhibit their art work to others during play. 

Suggested modes of assessment: 
• Presentation 
• Observation 
• Checklist 
• Practical work 

 Suggested resources: 
• Adhesives, woods, nails, hammers, saws, paper, hardboard, soft board, manila, carton paper, hessian, raised working surfaces, 

tables 
 

Assessment Rubric: 

Indicator Exceeding Expectations Meeting Expectations Approaching 
Expectations 

Below Expectations 

Use of space 
allocated for 
display 

Creatively balanced and 
displayed appropriate 
number of artworks in 
the space allocated 

Displayed appropriate 
number of artworks in 
the space allocated 

Displayed either too 
many (or few) artworks 
in the space allocated 

Scanty artwork displayed in 
the space allocated 
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SUGGESTED	COMMUNITY	SERVICE	LEARNING	ACTIVITIES	
1. Card making for patients in hospitals/the senior citizens/prisoners/children in Care centres. 
2. Create paintings to decorate social halls/hospitals/homes/worship centres among other communal space 
3. Make Artworks and sell to help needy students. 
4. Use puppetry and animation to entertain the school community on PCI themes 
5. Design PCI messages on posters to be put around the school and community centres 
6. Photo-stories based on PCI themes taken and displayed to sensitize the community 
7. Create murals on PCI themes on school or public walls  
8. Perform traditional dances using drums made during public functions  

SUGGESTED	NON-FORMAL	ACTIVITIES	TO	SUPPORT	LEARNING		
1. In-house exhibitions of learners’ artwork 
2. Making murals with PCI messages 
3. Form art clubs to enhance practice of skills 

ASSESSMENT	METHODS:	
1. Question and answer 
2. Portfolio 
3. Discussion, 
4. Observation 
5. Demonstration 
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MUSIC	
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ESSENCE	STATEMENT	
Music is an art that has been in existence as long as man has been there. It is part and parcel of human cultural activities. Music is an avenue 
for expressions of feelings, ideas and emotions. Music learning also promotes the transmission of diverse cultural knowledge and 
expressions in both formal and non-formal settings in education. The UN declaration of Human rights (Article 27) affirms the rights of 
everyone to participate in the cultural life of the community and enjoy the arts. Kenya is a signatory to this declaration and therefore the 
inclusion of music in education. 

Music is a practical and creative endeavour offering the leaner opportunities to develop new skills while drawing from previous experiences. 
Dewey’s Social Constructivism Theory supports this learning area asserting that learning should be experiential, participatory and arise 
from the learners’ interests.  

The learning area is organized in three strands namely: i) Performing ii) Creating/ Composing and iii) Listening, Responding and 
Appreciation. These are the fundamental music processes that humans engage in. Since music learning is cumulative in nature, the spiral 
approach is used where progressions of learning opportunities in all the three strands will be achieved by building on the learning 
experiences from previous levels. 

The learning experiences are structured to develop learners’ creativity and to nurture their functional aesthetic sensitivity. Music offers 
learners enjoyable and purposeful experiences through singing, playing instruments, moving to and creating music which will enable the 
learner to acquire music skills as well as cultural knowledge. Music literacy (learning to read and write music) will equip the learner with 
skills to explore music independently and with others. The experiences also provide opportunities for acquisition of transferable skills 
useful in other learning areas and contexts. 

In line with emerging trends in learning, appropriate technologies will be integrated to enhance the learning experience. Overall, the learner 
will be equipped with prerequisite music knowledge, skills and attitudes to achieve their potential in order to progress to the next level and 
participate in a diverse and global society. 

It is expected that music knowledge, skills, values and attitudes will help the learner to develop the core competencies in basic education 
in order to produce an engaged, empowered and ethical citizen.  
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GENERAL	LEARNING	OUTCOMES	
By the end of the upper primary school, the learner should be able to: 

1. Sing alone and with others different genres of music to promote diverse cultural knowledge and expression. 
2. Create rhythms and melodies within specified guidelines for enjoyment. 
3. Play instruments alone and with others for individual development, self-fulfillment and enjoyment. 
4. Perform a dance for self and cultural expression. 
5. Evaluate music and music performances to make meaningful connections to creating, performing and responding. 
6. Employ available technology to enhance learning and develop creativity  
 

 

 

 

 

 

 

 

 

 

 

212Property of the 
Government of Kenya



	

213	
	

Strand Sub strand Specific Learning Outcomes  Suggested Learning Experiences Key Inquiry Questions 

 

1.0	
PERFORMING	

 

1.1 Songs 

 (5 lessons) 

 

By the end of the Sub strand 
the learner should be able to; 
a) sing different types of 

songs, with accuracy in 
pitch, rhythm and 
dynamics controlling the 
expressive elements. 

b) perform songs as an 
individual (solo) or in a 
group (choral) for 
enjoyment. 

c) sing 2-part songs to 
explore the concept of 
harmony. 

 
PROJECT 
a) use digital devices to 

record       individual (solo) 
and group (choral) 
performances for sharing 
and documentation 
 

• Learners sing different types of 
familiar songs Learners with 
speech difficulties could hum 
or tap or mime or stump.  
(Apply this adaptation in all the 
subsequent activities where 
singing is required under this 
sub strand). 

• Learners listen to/watch 
recordings of songs and imitate 
with accuracy in pitch and 
rhythm 

• Individually (solo) and in 
purposive groups, (choral) 
learners are guided in singing 
different types of songs: 
Patriotic, Action, Sacred, 
Topical songs on pertinent & 
contemporary issues in 
correct pitch, rhythm and 
dynamics (soft and loud)  

• Learners watch/listen to 
live/recorded performances of 
solo and choral music and are 
guided in identifying 
expressive 
elements(dynamics, 

1. Why do you sing? 
2. During which 

occasions is music 
performed in your 
community? 

3. What should one do 
to ensure they sing 
well? 

4. What do the songs we 
sing talk about? 

5. How do you express 
yourself while 
singing? 
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articulation, and tempo) in 
the performance 

• Individually and in purposive 
groups learners discuss the 
message in the songs  

• Individually and in purposive 
groups learners perform 
different types of songs 
employing the appropriate 
expressive elements 
(dynamics, articulation, and 
tempo) 

• Learners watch live or recorded 
performances of two-part 
songs for familiarization 

• In purposive groups, learners 
are guided in singing two-part 
songs with accuracy in pitch, 
rhythm and dynamics. 

• At home and in school, learners 
use digital devices to record 
individual (solo) and group 
(choral) performances guided 
by the teacher and 
parent/guardian. Light intensity 
(glare) could be controlled for 
learners with epilepsy and 
those with visual difficulties. 

• Learners watch/listen to 
recorded performances and 
discuss the types of songs in 
the performances 
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Core Competencies to be developed:  
Communication and Collaboration: As learners communicates various messages through the singing 
Digital literacy: As learners use digital devices to research and record performances 
Self-efficacy:  As learners sing individually and in purposive groups 
Creativity and Imagination:  As learners express feelings, ideas and emotions through singing 
 Pertinent and Contemporary Issues:  

• Health Related Issues: 
- HIV and AIDS: As learners sing topical and Art songs on HIV 

and AIDS. 
- Disaster risk reduction & Safety and security education: 

Singing topical songs on safety. 

Link to Values: Love as learners sing patriotic and other 
songs with relevant themes. 
 

Links to other Learning Areas: 

• English/Kiswahili as learners sing actions songs in 
English/Kiswahili. 

• Agriculture as learners sing songs on topical issues such as; water, 
soil conservation and animal welfare. 

• Mathematical activities as learners sing action songs on number 
work. 

• Religious Education as learners sing sacred songs. 

Suggested Community Service Learning  
• Performing topical songs during social events in the 

community such as festivals. 
• Using resource persons and facilities from the community 

to facilitate learning of different types of songs. 
• Attending and recording music performances in the 

community. 

Suggested Non-Formal Activities to Support Learning: Visiting 
cultural and music centres to learn folk songs. 

Suggested Modes of Assessment: question and answer, 
portfolio, observation  

Suggested Learning Resources: 
Sheet music, resource person, audio- visual recording of songs, adapted tuning devices, song book information, communication 
technology device, internet connectivity and page-turners. 
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Assessment Rubric 
Indicator Exceeding 

expectations 
Meeting 
expectations 

Approaching 
expectations 

Below expectations 

Pitch accuracy 
 

Confidently and 
consistently sings with 
the accurate pitches 

Sings with 
accurate pitches  

Sings pitches with minimal 
pitch inaccuracies 

Has difficulty in singing with 
accurate pitches.  

 
Rhythm accuracy Sings in the correct 

rhythm and 
accentuation 

Sings in the correct 
rhythm 

Sings with minimal 
rhythmic inaccuracies 

Has difficulty singing in the 
correct rhythm. 

Dynamics  
 

Sings with appropriate 
dynamics as indicated 
and creatively 
improvises dynamics 
where not indicated 

Sings with 
appropriate 
dynamics as 
indicated 

Sings with some 
inconsistency in dynamic 
variation 

Has difficulty singing with the 
appropriate dynamics (too loud 
or soft). 
 

General 
musicianship  

Confidently and 
consistently sings with 
appropriate phrasings, 
and articulation 
expressing the desired 
emotions, feelings and 
ideas. 

Sings with 
appropriate 
phrasings, and 
articulation 
expressing the 
desired emotions, 
feelings and ideas. 

Sings with some 
appropriate phrasings, and 
articulation at times 
expressing the desired 
emotions, feelings and 
ideas. 

Has difficulty in singing with 
appropriate phrasings and 
articulation expressing the 
desired emotions, feelings and 
ideas. 

Solo/choral singing Confidently and 
independently sings 
alone and with others 
keeping to their part  

Sings alone and 
with others 
keeping to their 
part  

Sings alone or with others 
keeping to their part with 
prompts. 

Has difficulty singing alone and 
with others keeping to their part  
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Strand Sub strand Specific Learning 
Outcomes  

Suggested Learning 
Experiences 

Key Inquiry Questions 

 
 

1.2 Kenyan Folk 
songs 
 
(5 lessons) 

 

By the end of the sub strand, 
the learner should be able to: 

a) sing folk songs drawn 
from local community 
for cultural 
preservation 

b) discuss the message 
and values in a folk 
song for moral growth 
and development 

c) perform folk songs with 
coordinated body 
movements for 
enjoyment 

d) observe safety in the 
performance of a folk 
song to avoid injuries. 

e) observe etiquette in a 
folk song to enhance 
acceptable social 
relationships 

f) use appropriate 
instrumental 
accompaniment in a 
folk song to create 
harmony 
 

• Learners sing folk songs 
drawn from the local 
community. Learners with 
speech difficulties could hum 
or tap or mime or stump as 
others sing.  (Apply this 
adaptation in all the 
subsequent activities where 
singing is required under this 
sub strand). 

• Learners listen to/watch 
live/recorded performances of 
folk songs from the local 
community. Light intensity 
should be controlled for 
learners with epilepsy and 
low vision (This adaptation is 
applicable to subsequent 
learning experiences 
involving watching videos). 

• Learners visit community 
cultural centres to watch and 
learn folk songs. Learners 
with mobility difficulties 
could use alternative 
functional parts of the body 
or use appropriate assistive 

1. Which traditional 
songs are performed 
in your local 
community? 

2. What is the message 
in the folk song? 

3. What values can we 
learn from folk 
songs? 

4. What safety 
measures should be 
observed when 
performing 
traditional folk 
songs? 

5. Which instruments 
are used to 
accompany folk 
songs? 
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devices or be assisted by 
peers, teacher aide or teacher 
to access the centres. 

• In purposive groups learners 
are guided to perform folk 
songs with coordinated body 
movements. Learners with 
muscular dystrophy, brittle 
bones and cerebral palsy 
should perform to their 
optimal abilities with 
supervision.  

• Learners take different roles 
in performing folk songs 
based on their individual 
abilities. 

• Learners observe safety while 
performing folk songs and in 
the use of props. 

• In purposive groups, learners 
practice etiquette such as 
appropriate dressing and 
morally acceptable body 
movements while performing 
folk songs. 

• Learners use appropriate 
instruments to accompany 
folk songs guided by the 
teacher. 

• Individually and in purposive 
groups, learners identify 
orally or by writing or 
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pointing or typing or 
stamping and discuss the 
messages and values in folk 
songs. Learners with speech 
difficulties could use residual 
speech, sign, multipurpose 
communication board, be lip-
read or mime to give their 
responses. 

Core Competencies to be developed:  
• Communication and collaboration; as learners perform and analyses folk songs individually and in purposive groups 
• Self-efficacy;  as learners take different roles in folk songs 
• Citizenship; as they  perform folk songs from local communities 
• Learning to learn; as they visit resource persons and community cultural centres to learn folk songs 
Pertinent and contemporary Issues:  

• Social Economic Issues : 
- Security and Safety: Observing safety in performing a folk song 
- Animal welfare: Singing folks songs about animals 

Link to Values:  

Love as learners sing and analyse the messages in folk 
songs that have values such as love, respect, peace, 
patriotism and social justice 

Links to other Learning Areas:  
• Indigenous languages as learners sing folk songs from the local 

communities 
 

Suggested Community Service Learning  
•• Using resource persons from the local community to 

facilitate the learning of folk songs 
•• Visits to local cultural centres to watch and learn folk 

songs 
•• Performing folk songs during social events in the 

community. 

Suggested Non-Formal Activities to Support Learning: Performing 
folk songs during school cultural events. 

Suggested Assessment Method: question and answer, 
portfolio, observation. 
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Suggested Learning Resources: 
Sheet music, resource person, audio- visual recording of songs, adapted tuning devices, song book information, communication 
technology devices (including adapted computer with expanded keyboard), internet connectivity and page-turners. 

 
Assessment Rubric 

Level/Indicator  Exceeding Expectations Meeting 
Expectations 

Approaching 
Expectations 

Below Expectations 

Singing a folk song                      Confidently and creatively sings folk songs 
from local community with proper intonation. 

Sings folk songs 
from local 
community with 
proper 
pronunciation and 
text 

Sings folk songs 
from local 
community with 
some errors in 
pronunciation 
and text. 
 

 Has difficulty 
Singing folk songs 
from local 
community 

Performing with 
coordinated body 
movements 

Confidently and creatively performs folk 
songs from local community with coordinated 
body movements observing safety and 
performance etiquette 

Performs folk songs 
from local 
community with 
coordinated body 
movements 
observing safety 
and performance 
etiquette 

Performs folk 
songs from local 
community with 
minimal errors in 
coordination of 
body movements  

Has difficulty 
performing folk 
songs from local 
community with 
coordinated body 
movements 

Instrumental 
accompaniment 

Demonstrates exemplary ability to use 
appropriate instrumental accompaniment 

Demonstrates the 
ability to use 
appropriate 
instrumental 
accompaniment 

Demonstrates 
ability to use 
appropriate 
instrumental 
accompaniment 
with some 
challenges 

Has difficulty in 
demonstrating the 
ability to use 
appropriate 
instrumental 
accompaniment   

Analysing 
messages and 

Elaborately describes aspects of folk songs in 
relation to message and values  

Describes aspects 
of folk songs in 

Describes some  Has difficulty in 
describing aspects of 
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values in folk 
songs 

relation to message 
and values 

aspects of folk 
songs in relation 
to message and 
values 

folk songs in relation 
to message and 
values. 
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Strand Sub strand Specific Learning 
Outcomes  

Suggested Learning Experiences Key Inquiry 
Questions 

 1.3 Musical 
instruments  
 
1.3.1 Kenyan 
Traditional 
Musical 
Instruments - 
Percussion 
Instruments 

(3 lessons) 
 
 
 
 
 
 

By the end of the Sub 
strand the learner should be 
able to: 
a) classify percussion 

instruments from 
Kenya 

b) aurally and visually 
identify melodic and 
non-melodic percussion 
instruments from 
Kenya 

c) identify the parts of a 
percussion instrument 
to enhance 
manipulation skills 

d) tune a drum in order to 
produce the desired 
sound 

e) play a percussion 
instrument to provide 
appropriate 
accompaniment to a 
song or dance. 
 
 
 
 

 

• Learners watch live/ recorded performance of 
percussion instruments. For recorded 
performance, Light intensity (glare) should be 
controlled for learners with epilepsy and those 
with visual difficulties. 

• Learners aurally and visually identify by 
writing or pointing or typing or stamping 
percussion instruments as melodic or non-
melodic (Apply this adaptation in all the 
subsequent activities where identification is 
required under this sub strand) 

• Learners observe pictures of or real 
percussion instruments and classify them as 
melodic and non-melodic percussion 
instruments. 

• Learners play different percussion instruments 
to identify whether the instrument is melodic 
or non-melodic. Learners with manipulation 
difficulties could use alternative functional 
parts of the body or use appropriate assistive 
devices or be assisted by peers, teacher aide or 
teacher to carry out such activities. (Apply 
this adaptation in all the subsequent activities 
where manipulation is required under this sub 
strand) 

• Learners observe real/pictures of different 
percussion instruments and are guided in 

1. How is a 
percussion 
instrument played? 

2. Which percussion 
instruments can 
play a melody? 

3. Which locally 
available materials 
can be used to 
make percussion 
instruments? 

4. Why is a drum 
tuned? 

5. How is a drum 
tuned? 
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PROJECT  

a) Make a percussion 
instrument using 
locally available 
materials to accompany 
a song or dance 

b) Use digital devices to 
record music made by 
percussion instruments 
for sharing and 
documentation. 

naming the parts. Learners with speech 
difficulties could use residual speech, or sign 
or type or write or nod or use multipurpose 
communication boards or be allowed more 
time to express own views. (Apply this 
adaptation in all the subsequent activities 
where speech is required under this sub 
strand) 

• In purposive groups learners tune a drum 
using the appropriate method (tightening laces 
and or warming the membrane). 

• Individually and in purposive groups learners 
play different percussion instruments (melodic 
and non- melodic) to accompany song and 
dance guided by the teacher/resource person 

• In purposive groups learners make percussion 
instruments for example: drum, shakers and 
rhythm sticks observing own and others’ 
safety 

• Learners record music made by percussion 
instruments, share and discuss the percussion 
instruments used with peers 
 

1.3.2 Descant 
Recorder 
 
(3 lessons) 
 

a) Play the notes B A G 
on a descant recorder 
for learning  

b) Play simple melodies 
using the notes B A G 
on the descant recorder 
for enjoyment 

c) Practice hygiene 
measures in the use of 

• Learners explore the recorder by identifying 
the parts as guided by the teacher. Learners 
with speech difficulties could use residual 
speech or sign or type or write or point or be 
lip-read or mime or use multipurpose 
communication board or text-to-speech 
software to give their responses. This 
adaptation is applicable in the subsequent 
activities involving speech in this sub strand. 

1. How are different 
pitches produced 
on a descant 
recorder? 

2. How do you care 
and maintain the 
descant recorder? 
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the descant recorder for 
safety. 
 
 

• Learners discuss and practice hygiene 
measures in using the descant recorder 

• Learners practice holding and blowing the 
recorder with the appropriate posture and 
fingering. Learners with manipulation 
difficulties could use alternative functional 
parts of the body or be assisted by peers 
orteacher aide or teacher. This is applicable in 
the subsequent activities involving 
manipulation in this substrand. 

• Learners learn finger numbers on hand and 
fingerings for B A Gon recorder 

• Clap rhythmic patterns before playing the 
patterns with assigned tones (B A G) 

• Learners play B A G as demonstrated by the 
teacher using taa, ta-te 

• Individually and in purposive groups learners 
play melodies built on B A G such as; 
Kanyoni ka njaand Mary had a little lamb 

• Individually learners practice playing the 
notes and melodies learnt at home. 

 
 

Core Competencies to be developed:  
• Communication and Collaboration: as learners tune, play and make percussion instruments in purposive groups, playing in a 

recorder ensemble.  
• Creativity and Imagination: as learners play melodies using the recorder and make percussion instruments 
• Critical thinking and Problem solving: as learners collect and use locally available materials to make percussion instruments 
• Self-efficacy: as learners develop proficiency in playing the recorder 
• Digital literacy: as learners use digital devices to record percussion instruments 

 Pertinent and Contemporary Issues:   Values: 
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Assessment Rubric 
Indicator Exceeding Expectations Meeting Expectations Approaching 

Expectations 
Below Expectations 

Classifying percussion 
instruments 

Accurately classifies 
percussion instruments as 
melodic and non-melodic 
and explains why 

  Accurately classifies all 
percussion instruments as 
melodic and non-melodic  

Classifies most 
percussion 
instruments as 

Has difficulty in classifying 
most of the percussion 
instruments as melodic and 
non-melodic 

• Health Related Issues:  
Communicable diseases; as learners  practice  hygiene in use of the recorder 
Disaster risk reduction; as learners observe safety measures in making 
percussion instruments 

• Social Economic Issues: Environmental Issues as learners use locally available 
materials in making percussion instruments 

• Responsibility is enhanced as learners take 
care of the percussion instruments and 
descant recorder  

• Respect is enhanced as learners use and 
appreciate traditional instruments drawn 
from different Kenyan communities. 

• Unity is enhanced as learners work in 
purposive groups in making and playing 
percussion instruments. 

Links to other Learning areas:  
• Art &Craft is enhanced as learners design and make percussion instruments,  
• Social studies is enhanced as learners study traditional instruments from Kenyan 

communities 

Suggested Community Service Learning  
• Use of resource persons from the 

community to facilitate making of 
percussion instruments 

• Borrowing of percussion instruments from 
the community for use in learning 

Suggested Non-Formal Activities to Support Learning: Construction of 
percussion instruments used in the community.  

Suggested Modes of Assessment: Observation, 
Portfolio, Questioning 

Suggested Learning Resources: Descant recorder, adapted Descant recorder , Percussion  instrument, recorder books, page-turners 
and flash cards 
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melodic and non-
melodic 

Naming parts of a 
percussion instrument 

Accurately names parts 
of a percussion 
instrument and explains 
their functions 

Accurately names all 
parts of percussion 
instrument  

Names most parts 
of a percussion 
instrument 

Has difficulty in naming 
most parts of a percussion 
instrument 

Tuning a drum Demonstrates exemplary 
ability to tune and play a 
drum  

Demonstrates ability to 
tune and play a drum  

Demonstrates 
some ability to 
tune and play a 
drum with 
assistance 

Has difficulty in tuning and 
playing a drum  

Playing a percussion 
instrument 

Demonstrates exemplary 
ability to play a 
percussion instrument 

Demonstrates ability to 
play a percussion 
instrument 

Demonstrates 
some ability to 
play a percussion 
instrument 

Has difficulty playing a 
percussion instrument 

Playing the notes B A 
G on the descant 
recorder 

Accurately and 
consistently plays notes 
B A G on a descant 
recorder  

 Accurately plays notes B 
A G on the descant 
recorder 

Plays notes B A G 
on the descant 
recorder with 
some assistance 

Plays notes B A G on the 
descant recorder with 
frequent inaccuracies  

Playing melodies using 
the notes B A G on the 
descant recorder 

Accurately plays a wide 
variety of simple 
melodies using the notes 
B A G on the descant 
recorder 

 Accurately plays simple 
melodies using notes B A 
G on the descant recorder 

Plays simple 
melodies using 
notes B A G with 
some assistance 

Has difficulty playing simple 
melodies using notes B A G 
on the descant recorder. 

Strand Sub strand Specific Learning 
Outcomes  

Suggested Learning 
Experiences 

Key Inquiry Questions 

 1.4 Dance  
 

(3 lessons) 

By the end of the Sub strand 
the learner should be able 
to; 

• Learners watch a 
live/recorded Kenyan folk 
dance from the local 
community. For recorded 
performance, Light 

1. Why do people dance? 
2. How do we perform a folk 

dance? 
3. Which dances are performed 

in the community? 
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a) perform a Kenyan folk 
dance from their local 
community 

b) apply basic elements of 
dance in a dance 
performance 

c) perform a Kenyan folk 
dance with coordinated 
body movements 

d) create dance 
formations for 
aesthetic value 

e) perform a folk dance 
observing own and 
others safety 
 
 
 
 

PROJECT 
a) record Kenyan folk 

dances for sharing and 
documentation 

intensity (glare) should be 
controlled for learners 
with epilepsy and those 
with visual difficulties. 
Learners with spinal 
curvatures and those with 
floppiness should be 
positioned appropriately 
to avoid acquiring 
secondary conditions. 

• Learners perform a dance 
from the local community 
guided by the teacher 
observing basic elements 
of dance (time, space, 
energy and relationships). 
Learners with mobility 
difficulties could use 
alternative functional 
parts of the body or use 
appropriate assistive 
devices or be assisted by 
peers or teacher aide or 
teacher. Any optimal 
performance by learners 
with severe physical 
impairment should be 
appreciated and 
encouraged. (Apply this 
adaptation in all the 
subsequent activities 
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where mobility is required 
under this sub strand) 

• Individually and in 
purposive groups learners 
perform a folk dance with 
coordinated body 
movements 

• In purposive groups 
learners perform a 
Kenyan folk dance 
incorporating formations 
observing own and others’ 
safety. Learners with 
brittle bone and muscular 
dystrophy should perform 
less vigorous dances. 

• Learners record dances 
performed in school and 
the community and share 
their experiences in class 

Core Competencies to be developed:  
• Communication and Collaboration: as learners communicate messages through dance movements, formations and the 

accompanying songs 
• Creativity and imagination: as learners  perform a dance incorporating dance formations 
• Self-efficacy:  as learners display proficiency in dance performance 
• Citizenship: as learners perform a Kenyan folk dance eliciting patriotism/ culture 
• Learning to learn:  as learners use and apply knowledge and skills acquired through dance in a variety of contexts-performing a 

new dance from the local community 
Pertinent and Contemporary issues: 
• Social Economic Issues:Disaster risk reduction- observing own 

and others safety in dance 

Values:  

• Respect as learners observe the element of dance-
relationships to dance, unity-performing group dance 
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• Life Skills Issues:  
Self-esteem: as learners express self-confidence in dance 
Human sexuality: as learners use appropriate dance movements 
in a performance, self-awareness and expression of positive 
behaviour in dance  

• Responsibility as learners take different roles in dance 
• Patriotism as learners perform a Kenyan folk dance 

Links to Other Learning Areas:  
• Physical Education & Health as learners exercise through dance 

movements. 
• Indigenous languages as learners use local languages in the 

songs accompanying the dance.  
• Social studies as learners perform dances  from different 

communities 

Suggested Community Service Learning  
• Use of resource persons from the community to facilitate 

learning of a folk dance. 
• Performing dances in relevant community activities such as 

cultural festivals. 
• Visiting cultural centres in the community to learn folk 

dances. 
Suggested Non-Formal Activities to Support Learning: Visiting 
cultural and music centres to learn and perform folk songs and 
dances. 

Suggested Assessment Method: Observation, Demonstration, 
Portfolio, Project Work 

 
Suggested Learning Resources: Percussions such as- such as marimba, adongo, adapted shakers, drums, rhythm sticks, leg rattles 
recorder books, resource persons, recorder stand costumes and props such as sisal skirts, skins, lesos among others. 
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Assessment Rubric 
 Indicator  

Exceeding 
Expectations 

 
Meeting 

Expectations 

 
Approaching 
Expectations 

 
Below Expectations 

Applying the elements 
of dance 

Confidently and 
creatively performs a 
Kenyan folk dance 
applying all elements of 
dance  

Performs a Kenyan 
folk dance applying 
basic elements of 
dance  

Performs a Kenyan folk 
dance applying some 
basic elements of dance 
with assistance 

Has difficulty in performing a 
Kenyan folk dance applying 
basic elements of dance  

Performing Dance 
movements 

Creatively and 
accurately performs all 
dance movements 
observing own and 
others safety 

 Performs all dance 
movements observing 
own and others safety 

Performs some dance 
movements at times 
observing own and 
others safety with 
assistance 

Has difficulty performing 
dance movements observing 
own and others safety 

Creating dance 
formations 

Skillfully and 
imaginatively creates 
formations in a folk 
dance                                                    

Creates formations in 
a folk dance                                                    

Creates some 
formations in a folk 
dance with assistance 

Has difficulties creating 
formations  
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Strand Sub strand Specific Learning 
Outcomes  

Suggested Learning Experiences Key Inquiry 
Questions 

2.0	CREATING/				
COMPOSING	
MUSIC	

2.1 Rhythm      
(4 lessons) 
 

By the end of the sub 
strand, the learner 
should be able to: 
a) interpret rhythmic 

pattern 
involving crotchet 
and quaver using 
French rhythm 
names (taa, ta-te) 

b) create simple 
rhythms using 
French rhythm 
names (taa, ta-te) 
for crotchet and 
quaver  

 
PROJECT 

a) record own and 
others’ created 
rhythms for 
discussion 
 

• Individually and in purposive groups, 
learners clap/tap rhythms of words 
involving taa, ta-te (crotchet and quaver) 
maintaining a steady beat such as: Waa, 
Voi, tea cocoa, which soda, Meru, 
Lollipop and sweet lollipop. Learners 
with missing limbs/ amputees could 
stamp their feet, nod, click their tongues 
and rock to the rhythmic pattern. 

• Learners interpret (orally) rhythmic 
patterns involving crotchet and quaver 
using French rhythm names (taa, ta-te) 
Learners with speech difficulties could 
hum or tap or stamp their feet to the 
rhythmic pattern.  (Apply this adaptation 
in all the subsequent activities where 
speech is required under this sub strand). 

• Individually and in purposive groups 
learners create short rhythmic patterns 
using the French rhythm names taa, ta-
te 

• Learners individually and in purposive 
groups tap/clap own and others created 
rhythms as they pronounce the French 
rhythm names 

• Learners record their own and others’ 
created rhythms Learners with 

1. How are 
rhythms created? 
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manipulation difficulties could use 
alternative functional parts of the body 
or use assistive devices or be assisted by 
peers, teacher aide or teacher under their 
request.  (Apply this adaptation in all the 
subsequent activities where singing is 
required under this sub strand). 

• In purposive groups learners listen to the 
recorded rhythmic patterns and imitate 
through clapping /tapping 

Core Competencies to be developed:  
•• Communication and Collaboration: as learners clap/tap and create rhythmic patterns in purposive groups 
•• Creativity and imagination: as learners create different  rhythmic patterns using own imagination 
•• Self-efficacy-  as learners use their individual abilities  to create own rhythmic patterns 
•• Digital literacy: as learners use digital devices to record created rhythms 
•• Learning to learn: as learners use  and apply knowledge and skills acquired through creating/composing rhythms in a variety of 

contexts 
 Pertinent and Contemporary Issues: 
• Life skills Issues: 

- Interpersonal relationships as learners discuss in purposive 
groups 

- Decision making as learners decide on appropriate rhythms 

Values:  
• Respect is enhanced as learners listen and clapp back 

rhythmic patterns created by other learners. 
• Unity  is enhanced as learners work together in 

purposive groups 
• Responsibility  is enhanced as learners show 

commitment in recording own and others’ rhythms 
Links to other learning areas: 
 English as learners discuss in groups  
Mathematics as learners interpret rhythms (taa, ta-te- one, one-two), 
Indigenous languages as learners use words from indigenous languages 
in rhythm  

Suggested Community Service Learning  

Learners could participate in creating and composing music 
in community organisations such as churches, 
mosques/temples. 
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Assessment Rubric 
 Indicator Exceeding Expectations Meeting 

Expectations 
Approaching 
Expectations 

Below Expectations 

French rhythm 
names for crotchet 
and quavers 

Accurately and 
consistently interprets a 
variety of rhythmic 
patterns involving the 
crotchet and quaver using 
French rhythm names 

 Accurately interprets 
rhythmic patterns 
involving the crotchet 
and quaver using 
French rhythm names. 

Interprets rhythmic 
patterns involving the 
crotchet and quaver 
using French rhythm 
names with assistance 

Has difficulty in interpreting 
most of the rhythmic patterns 
involving crotchets and 
quavers using French rhythm 
names  

Creating rhythmic 
patterns using 
French rhythm 
names 

Imaginatively creates 
varied rhythmic patterns 
using French rhythm 
names for crotchet and 
quaver. 

Creates varied 
rhythmic patterns 
using French rhythm 
names for crotchet 
and quaver. 

Creates rhythmic 
patterns using French 
rhythm names 
involving crotchet and 
quaver with little 
variation with 
assistance 

Has difficulty creating most 
of the rhythmic patterns using 
French rhythm names 
involving crotchet and quaver  

 

 

 

Suggested Non-Formal Activities to Support Learning: Participating 
in music concerts such as cantata within the school. 

Suggested Modes of Assessment: Observation, 
Demonstration, Portfolio, Project Work 

Suggested Learning Resources: Sheet music, melodic instrument, flash cards, internet connectivity, head pointers, adapted computers 
or phones 
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Strand Sub strand Specific Learning 
Outcomes  

Suggested Learning 
Experiences 

Key Inquiry Questions 

 2.2 Melody 
(4 lessons) 
 
 

By the end of the sub- 
strand the learner should 
be able to: 
a) sing d, r, m for pitch 

discrimination 
b) interpret 

corresponding hand 
signs for d, r, m for 
pitch discrimination 

c) aurally recognize the 
sol-fa sounds d, r, m 
in simple melodies 

d) create short melodies 
using d, r, m for self-
expression 

e) create short melodies 
using B A G on the 
descant recorder 
 
PROJECT 
a) record own 

melody based on 
d,r,m 

 

• Individually and in 
purposive groups learners 
sing a short familiar song 
based on d, r, m (e.g. 
Kanyoni Ka nja, Mary had 
a Little Lamb) Learners 
with speech difficulties 
could use residual speech, 
or  hum or use appropriate 
assistive musical devices 
to express themselves 
(Apply this adaptations in 
subsequent activities 
involving singing) 

• Individually and in 
purposive groups, learners 
identify, and sing the 
pitches d, r, m in 
ascending and descending 
order. Learners with 
speech difficulty could use 
residual speech, write, 
sign, type, use 
multipurpose 
communication board or 
mime to give their 
responses (This adaptation 
is applicable to similar 

1. What is pitch? 
2. Which pitches do 

you know? 
3. How is a melody 

created? 
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subsequent learning 
experiences in this sub-
strand). 

• Learners are guided to 
identify orally or by 
writing or pointing or 
typing or stamping hand 
signs representing the 
pitches d, r, m 

• Learners sing learnt 
pitches (d, r, m) indicated 
by hand signs Learners 
with speech difficulties 
could hum or tap or mime 
or stump.  (Apply this 
adaptation in all the 
subsequent activities 
where singing is required 
under this sub strand). 

• While singing, learners are 
guided to recognize sol-fa-
sounds d, r, m in simple 
melodies 

• Learners sing simple 
familiar songs built on the 
pitches d, r, m using sol-fa 
names 

• Learners create short 
melodies using the pitches 
d, r, m using the French 
rhythm names learnt (taa, 
ta-te) 
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• Individually and in 
purposive groups learner 
create short melodies 
using B A G and the 
rhythms learnt (ta, ta-te) 
on the descant recorder 

• Learners record own 
melodies using recording 
devices Learners with 
manipulation difficulties 
could use alternative 
functional parts of the 
body or use assistive 
devices or be assisted by 
peers or teacher aide or 
teacher to record their own 
melodies responses.   

Core Competencies to be developed: 
• Communication and Collaboration: as the learners record each other’s melodies and discuss them 
• Creativity and imagination:  as the learners create own melodies 
• Self-efficacy:  as the learners use their ability to write and perform own melodies 
• Learning to learn: as learners use and apply knowledge and skills acquired through creating/composing melodies in a variety of 

contexts  
 Pertinent and Counterparty Issues 
• Life skills Issues: Interpersonal relationships as learners work 

in group  
 

Values: 

• Respect as learners listen and clap  others’ created rhythmic 
patterns, 

Links to other learning areas:   
• Mathematics: as learners count rhythmic patterns in relation to 

note values (taa, ta-te) 

Suggested Community Service Learning  
• Playing created tunes on descant recorder in community 

events for entertainment 
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• English/Kiswahili:as learners sing familiar songs in 
English/Kiswahili 

 

• Teaching other children in the community how to play the 
descant recorder 

• Playing the recorder in school or community bands 
Suggested Non-Formal Activities to Support Learning: 
Participating in the school band by playing descant recorder and 
percussion instruments 

Suggested Assessment Method: Observation. Project work, 
Portfolio 

Suggested Learning Resources: Sheet music, adapted melodic instrument, flash cards, internet connectivity, head pointers, adapted 
computers or phones 

 
 
 
Assessment Rubric 
Indicator Exceeding Expectations             Meeting 

Expectations  
Approaching Expectations      Below expectations 

Singing pitches Accurately and 
expressively sings the 
given pitches (d, r, m) 

Accurately sings the 
given pitches (d, r, m) 

Sings two of the given 
pitches (d, r, m) with 
prompts 

Sings one or none with 
prompts 

Interpreting Hand 
signs 

Swiftly and accurately 
interprets all the given 
hand signs (d, r, m) all 
the time 

Accurately interprets 
all the given hand 
signs (d, r, m) all the 
time 

Interprets some of the given 
hand signs (d, r, m) all the 
time 

Interprets the given hand 
signs (d, r, m) with only 
with assistance 

Pitch Precisely and 
consistently, sings 
familiar songs using the 
sol-fa names d, r, m 

Accurately sings 
familiar songs using 
the sol-fa names d, r, 
m 

Sings familiar songs using 
the sol-fa names d, r, m with 
some assistance 

Has difficulty singing 
most of the familiar 
songs using the sol-fa 
names d, r, m  

Creating melodies 
using d, r, m 

Creates original and 
varied melodies using d r 
m  
 

Creates original 
melodies using d r m 
 

Creates some original 
melodies using d r m with 
some assistance   

Has difficulty creating 
original melodies using 
d, r, m  

Recording own 
Melody 

Possesses exemplary 
skills in recording own 

Records own melody 
using digital devices 

Records own melody using 
digital devices with a few 
challenges 

Largely experiences 
challenges in recording 
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melody using digital 
devices 

own melody using digital 
devices  

Creating melodies 
on the descant 
recorder 

Imaginatively and 
skillfully creates simple 
melodies involving B A 
G on the descant 
recorder  

Creates simple 
melodies involving B 
A G on the descant 
recorder 

Creates simple melodies 
involving B A G on the 
descant recorder with some 
challenges 

Has difficulty in creating 
simple melodies 
involving B A G on the 
descant recorder  

 

	

239	
	

Strand Sub strand Specific Learning 
Outcomes  

Suggested Learning 
Experiences 

Key Inquiry 
Questions 

3.0	LISTENING,	
RESPONDING	AND	
APPRECIATION	
 

3.1 Elements of 
Music  
(3 lessons) 
 

By the end of the Sub 
strand  
the learner should be able 
to: 
a) practice critical 

listening to music for 
appreciation 

b) identify changes in the 
elements of music 
listened to for aural 
discrimination 

c) describe music 
listened to using 
appropriate 
terminology 

d) relate selected music 
to personal 
experience/story/event 
for appreciation 

e) appreciate music 
drawn from different 
cultures 

 
 
 

 

• Learners listen to selected 
music drawn from different 
cultures and are guided in 
practicing critical listening 

• Learners listen to 
live/recorded music and 
identify orally or by writing or 
pointing or typing or stamping 
changes in the elements of 
music (rhythm, pitch and 
dynamics) 

• Learners refer to specific 
music and relate it to 
experiences/story/event.  
Learners with speech 
difficulties could use residual 
speech or mime or stamp or 
use multipurpose 
communication board to give 
their responses.  (Apply this 
adaptation in all the 
subsequent activities where 
speech is required under this 
sub strand). 

• Learners listen to music and 
describe it using appropriate 

1. Why do you 
listen to music? 

2. How do you 
respond to 
music? 

3. How does 
music make you 
feel? 

4. Which events 
can you relate to 
the music you 
listen to? 

5. Which changes 
do you notice in 
the music you 
listen to? 
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melody using digital 
devices 

own melody using digital 
devices  

Creating melodies 
on the descant 
recorder 

Imaginatively and 
skillfully creates simple 
melodies involving B A 
G on the descant 
recorder  

Creates simple 
melodies involving B 
A G on the descant 
recorder 

Creates simple melodies 
involving B A G on the 
descant recorder with some 
challenges 

Has difficulty in creating 
simple melodies 
involving B A G on the 
descant recorder  

 

	

239	
	

Strand Sub strand Specific Learning 
Outcomes  

Suggested Learning 
Experiences 

Key Inquiry 
Questions 

3.0	LISTENING,	
RESPONDING	AND	
APPRECIATION	
 

3.1 Elements of 
Music  
(3 lessons) 
 

By the end of the Sub 
strand  
the learner should be able 
to: 
a) practice critical 

listening to music for 
appreciation 

b) identify changes in the 
elements of music 
listened to for aural 
discrimination 

c) describe music 
listened to using 
appropriate 
terminology 

d) relate selected music 
to personal 
experience/story/event 
for appreciation 

e) appreciate music 
drawn from different 
cultures 

 
 
 

 

• Learners listen to selected 
music drawn from different 
cultures and are guided in 
practicing critical listening 

• Learners listen to 
live/recorded music and 
identify orally or by writing or 
pointing or typing or stamping 
changes in the elements of 
music (rhythm, pitch and 
dynamics) 

• Learners refer to specific 
music and relate it to 
experiences/story/event.  
Learners with speech 
difficulties could use residual 
speech or mime or stamp or 
use multipurpose 
communication board to give 
their responses.  (Apply this 
adaptation in all the 
subsequent activities where 
speech is required under this 
sub strand). 

• Learners listen to music and 
describe it using appropriate 

1. Why do you 
listen to music? 

2. How do you 
respond to 
music? 

3. How does 
music make you 
feel? 

4. Which events 
can you relate to 
the music you 
listen to? 

5. Which changes 
do you notice in 
the music you 
listen to? 
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terminology such as; pitch, 
rhythm and dynamics. 

 
 

Core Competencies to be developed:  
• Communication and Collaboration: as learners use  appropriate terminology in describing music 
• Digital literacy:  as learners manipulate digital devices to listen to music for analysis 
• Self-efficacy: as learners use the ability to listen, respond and appreciate music performance 
• Critical thinking: as learners discuss different elements in recorded/live music 
• Citizenship-  as learners listen and analyze music drawn from Kenyan communities 
 Pertinent and Contemporary Issues:  
• Life Skills Issues: as learners effectively communicates while describing 

music listened to individually and in purposive groups  
• Social Economic Issues: Animal Welfare is enhanced as learners  Listen 

to and discuss music addressing issues such as animal welfare  

Values: 
• Respect as learners appreciate music listened to.  
• Unity as learners discuss music listened to. 
• Patriotism as learners listen to and analyse Music 

from Kenya 
Links to other learning areas: 
• Religious education- listening to sacred music for analysis,  
• Indigenous languages/English/Kiswahili: listening to recorded/live music 

in different languages 

Suggested Community Service Learning  
• Attend music concerts in the community and 

discuss the performances 

Suggested Non-Formal Activities to Support Learning: Performing and 
learning from music competition held in or outside school. 

Suggested Assessment Method: Observation, Project 
work, Portfolio 

Suggested Learning Resources: Audio Visual recordings and resource persons 
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Assessment rubric 
 Indicator Exceeding 

Expectations 
Meeting Expectations Approaching 

Expectations 
Below Expectations 

Critical Listening Demonstrates an 
outstanding ability to 
listen to music 
critically and describes 
changes in pitch, 
rhythm and dynamics 
using appropriate 
terminology 

Demonstrates the 
ability to listen to 
music critically and 
describes changes in 
pitch, rhythm and 
dynamics using 
appropriate 
terminology 

Demonstrates the ability 
to listen to music 
critically and describes 
changes in pitch, rhythm 
and dynamics with 
appropriate terminology 
with assistance 

Has difficulty 
demonstrating the ability to 
listen to music critically and 
in the use of appropriate 
terminology to describe 
changes in pitch, rhythm 
and dynamics  

Affective response to 
music 

Demonstrates an 
outstanding ability to 
express personal 
reactions to music 
through oral 
communication 

Demonstrates ability to 
express personal 
reactions to music 
through oral 
communication 

Demonstrates some 
ability to express personal 
reactions to musical 
performances through 
oral communication with 
prompts 

Has difficulty in 
demonstrating the ability to 
express personal reactions 
to music through oral 
communication 

Appreciating music 
from diverse cultures 

Expresses outstanding 
positive attitude 
towards music drawn 
from diverse cultures 
through 
comprehension, 
enjoyment and 
performance of the 
music in relation to its 
elements. 

Expresses positive 
attitude towards music 
drawn from diverse 
cultures through 
comprehension and 
enjoyment of the music 
in relation to its 
elements 

Expresses some positive 
attitude towards music 
drawn from diverse 
cultures through 
comprehension of the 
music in relation to its 
elements 

Has challenges expressing 
positive attitude towards 
music drawn from diverse 
cultures through 
comprehension of the music 
in relation to its elements 
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Assessment rubric 
 Indicator Exceeding 

Expectations 
Meeting Expectations Approaching 

Expectations 
Below Expectations 

Critical Listening Demonstrates an 
outstanding ability to 
listen to music 
critically and describes 
changes in pitch, 
rhythm and dynamics 
using appropriate 
terminology 

Demonstrates the 
ability to listen to 
music critically and 
describes changes in 
pitch, rhythm and 
dynamics using 
appropriate 
terminology 

Demonstrates the ability 
to listen to music 
critically and describes 
changes in pitch, rhythm 
and dynamics with 
appropriate terminology 
with assistance 

Has difficulty 
demonstrating the ability to 
listen to music critically and 
in the use of appropriate 
terminology to describe 
changes in pitch, rhythm 
and dynamics  

Affective response to 
music 

Demonstrates an 
outstanding ability to 
express personal 
reactions to music 
through oral 
communication 

Demonstrates ability to 
express personal 
reactions to music 
through oral 
communication 

Demonstrates some 
ability to express personal 
reactions to musical 
performances through 
oral communication with 
prompts 

Has difficulty in 
demonstrating the ability to 
express personal reactions 
to music through oral 
communication 

Appreciating music 
from diverse cultures 

Expresses outstanding 
positive attitude 
towards music drawn 
from diverse cultures 
through 
comprehension, 
enjoyment and 
performance of the 
music in relation to its 
elements. 

Expresses positive 
attitude towards music 
drawn from diverse 
cultures through 
comprehension and 
enjoyment of the music 
in relation to its 
elements 

Expresses some positive 
attitude towards music 
drawn from diverse 
cultures through 
comprehension of the 
music in relation to its 
elements 

Has challenges expressing 
positive attitude towards 
music drawn from diverse 
cultures through 
comprehension of the music 
in relation to its elements 
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SUGGESTED	ASSESSMENT	METHODS	
 
STRAND SUGGESTED ASSESSMENT METHODS 

Songs Portfolio, Observation checklist, Oral/aural questions, Project-record individual (solo) and group 
(choral) performances 

Kenyan Folk songs Portfolio, Practical Tests - Observation checklist, Oral questions. 

Musical instruments Portfolio, Observation check list, Aural questions, Oral questions, Written tests, Assignments, 
Project work: making percussion    instruments 

Dance Practical - Observation list, Field work reports 

Creating/Composing Oral tests, Aural tests, Written tests 

Listening, Responding and 
Appreciation 

Oral questions, Aural tests, Written tests, Short reports (on performances attended) 
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SUGGESTED	LEARNING	RESOURCES	
STRAND SUGGESTED RESOURCES 

Songs Sheet music, Resource persons, Audio/visual recordings of songs, adapted pitching device, Song book, 
ICT devices, adapted ICT devices, Internet connectivity, Flash cards with lyrics of songs 

Kenyan Folk songs Traditional musical instruments, Resource persons, Costumes and props, Audio/visual recordings of folk 
songs 
 

Musical instruments Descant Recorders, Melodic and non-melodic Kenyan traditional Percussion instruments- such as 
Marimba, Adongo, shakers, drums, rhythm sticks, leg rattles Recorder books, Resource persons, recorder 
stand, page-turners 

Dance Traditional musical instruments, Videos of dances, ICT devices, Resource persons, Pictures of dance 
formations 

Creating/ Composing Sheet music, melodic instruments, flash cards- of rhythmic patterns, melodies and sol-fa names, page-
turners 

Listening, Responding 
and Appreciation 

Audio/visuals recordings, Resource persons 
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NON-FORMAL	ACTIVITIES	
1. Field visits - Visiting Cultural and Music centres to learn folk songs, dances, Percussion instruments, Attend live performances for 

basic analysis. 
2. Apprenticeship - Connections with Musicians in the community, learning from the example of older people or instrumentalists in 

both traditional and western music. 
3. Musical concerts - participating in music concerts such as Christmas cantata within the school and places of worship 
4. Project work - recording of performances, construction of percussion instruments 
5. Music club-Participating in Music club activities within the school 
6. Music festivals/Inter -house/class music competitions - Performing and learning from music competitions held in school 
7. Participating during Cultural day/week  
8. School assembly activities - performing songs or listening to performances during school assemblies. 
9. School events: performing during events such as parents and sports day. 
10. Art and Craft club - participating in Art and Craft clubs to make percussion instruments 
11. Scout/Girl guide activities - Participating in the school band by playing descant recorder and percussion instrument 
12. Pastoral programme of instruction (PPI) - performing during PPI lessons/activities 
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APPENDIX	1:	SUGGESTED	ASSISTIVE	DEVICES,	HUMAN	RESOURCE	AND	ENVIRONMENTAL	
ADAPTATIONS	

SUGGESTED	ASSISTIVE	DEVICES	
The suggested assistive devices have been categorized into 3 groups: 

i) Instructional devices 
ii) Positioning devices 
iii) Mobility devices 
 

INSTRUCTIONAL	DEVICES	
• Head pointes  
• Page turners 
• Mouth operated pointers 
• Pen/pencil holders/grips 
• Book holders 
• Stabilizers 
• Adapted tools and equipment 
• Adapted computers 
• Adapted books  

 
NOTE: Adaptation and modification of learning resources should be done to suit the individual learners’ needs. 
 

POSITIONING	DEVICES	
• Adapted chairs/desks 
• Adapted tables 
• Adjustable boards  
• Corner seats 
• Standers 
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• Floor seaters 
• Prone wedges 
• Orthotics 
• Straps 

MOBILITY	DEVICES	
• Crutches 
• Calipers 
• Walkers 
• Wheelchairs 
• Braces 
• Canes 
• Prosthesis 
• Artificial limbs 
 
 

SUGGESTED	HUMAN	RESOURCES	
• Physiotherapists  
• Occupational therapists 
• Speech therapist 
• Teacher aide 

 

SUGGESTED	ENVIRONMENTAL	ADAPTATIONS	
Provide a barrier free environment 
• Wide doors 
• Ramps 
• Railings 
• Handrails 
• Walk-ways 
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• Sanitation facilities 
• Lifts 
• Low door handlers 
• Low switches 
• Low water taps 
• Storage facilities 
 

SAFETY	PRECAUTION	MEASURES	
• Avoid slippery floors 
• Clutter free environment 
• Barrier free walkways 
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• Sanitation facilities 
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• Low switches 
• Low water taps 
• Storage facilities 
 

SAFETY	PRECAUTION	MEASURES	
• Avoid slippery floors 
• Clutter free environment 
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